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Executive Summary 

 
Background 
 
Ethiopia has seen a dramatic expansion of its higher education sector in the 
past decade, with growth in the number of public universities leaping from 
just two in 1991 to 22 in 2008 and expected to reach 33 possibly by the end of 
2010. Likewise, there has also been an enrolment explosion, rising from an 
annual intake of nearly 5,000 into the regular university programs at the 
beginning of the 1990s and reaching 79,500 at the start of the 2008/9 
academic year. Conversely, however, the results of the external quality audits 
recently conducted by the Higher Education Relevance and Quality Agency 
(HERQA) indicate that the available inputs and processes to maintain the 
quality of higher education have not been able to keep pace with the 
phenomenal rate of physical expansion and enrolment growth. On top of that, 
the Government has recently introduced a policy of 70:30 percent professional 
mix in annual enrollment, with 70% of intakes allocated into the Science and 
Technology streams and 30% into the Social Sciences and Humanities 
streams. The rationale behind this initiative is the belief that Science and 
Technology are the engines of development and that Ethiopia’s prospect for 
building a knowledge economy and propelling its economic growth hinges on 
the availability of a sufficient stock of national expertise in these fields, 
produced by its higher education institutions.   
 
While the aspiration to ensure equity in access to higher education and 
emphasize Science and Technology is, in principle, appropriate and timely, 
the threat posed to quality by the mismatch between the rapid expansion and 
reorientation, on the one hand, and available inputs as well as processes, on 
the other, is so serious that it demands immediate and comprehensive 
remedies. In this context, cognizant of the need to generate research-based 
data on the current state of the quality of higher education, to raise public 
awareness, to facilitate policy dialogue and to inform the decision-making 
process, FSS launched two programs with the support of the European Union.    
 
The first was organizing a bi-monthly public dialogue forum on the theme of 
the quality of higher education and its policy implications. The presentations 
and discussions were held in Amharic in order to allow for maximum 

 



participation. Since the launch of the program in March 2009, the following 
five papers∗ have been presented for discussion at these public forums:  

i) “Quality of pre-university preparation, English language proficiency 
and university entrance examination of students enrolling in higher 
education institutions,” by Mr Mulu Nega; 

ii) Quality assurance system and accreditation”, by Dr Yohannes 
Woldetensae; 

iii) “Relevance of higher education curricula and the status of learning 
inputs”, by Dr Amare Asgedom; 

iv) “Higher education teaching personnel’s pedagogical training, 
workload and performance assessment”, by Dr Wessenu Yimam; 

v) “Higher education expansion and intake capacity”, by Dr Wana Leqa.  
 
The other program is conducting a preliminary assessment of quality 
indicators of basic science education in Addis Ababa, Bahir Dar and Hawassa 
universities, with focus on the Biology, Chemistry, Physics and Maths 
Programs at the undergraduate and post-graduate levels. The case study 
involved nearly 800 students and 200 instructors from the three universities. 
The results of the assessment were discussed at a dissemination workshop 
organized by FSS in Addis Ababa.  
 
The following summary briefly highlights the main issues, findings and 
recommendations of the studies on the quality of higher education in Ethiopia. 
 
1. On the Standards of Pre-University Preparation and Assessments  
 
According to the FDRE Education and Training Policy, students finishing 
their general secondary education have to successfully complete two years of 
preparatory education in order to be admitted into the country’s higher 
education institutions. The policy assumes that the education provided in 
Grades 11 and 12 will sufficiently prepare them for the courses they have to 
take at the university level. At the same time, however, students are expected 
to have a good grounding at the primary and secondary school levels as well 
in order to build their educational foundation for higher learning.   
                                                 
∗ A sixth paper titled, “Post-graduate Programs and University Research”, by Prof. 
Tsige Gebre Mariam, which is scheduled to be presented in December 2009, could 
not be incorporated in this volume because the publication deadline for this volume is 
31st October 2009. However, FSS will publish Prof. Tsige’s paper separately.) 
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In order to assess the quality of the education provided at the lower levels and 
the adequacy of the students’ preparations for the next levels of education, 
National Learning Assessments (NLA) were carried out every three years at 
the levels of Grade 4 and Grade 8. The results of the NLAs administered in 
1992, 1996, 1999 E.C. show that the students’ average scores in Science, 
English and Maths subjects were below 50%, the minimum pass mark set by 
the Policy. This low score was registered in a context where the medium of 
instruction in most regions was the students’ mother tongues and where the 
examinations were mainly multiple choice types. What the results of the 
NLAs suggest is the inadequate preparation of the students for the next level 
of education.  
 
The results of the national secondary school leaving examinations given at 
Grade 10 in 1999 and 2000 E.C. also show a similarly low performance in 
nine subjects (Amharic, English, Maths, Chemistry, Biology, Physics, 
Geography, History, and Civics). The cumulative average of the raw scores 
for the nine subjects in 1999 E.C. was 29.3 and in 2000 E.C. 24.95, which are 
much less than the 50% pass mark set by the Policy. Since the government 
uses the national entrance examination to select students to be admitted into 
the higher education institutions, the results of the entrance examinations 
administered in 1998 and 2000 show that more than half of the students 
scored less than 50%, while a comparatively large number of those that joined 
the higher education institutions scored an average of less than 50% in the 
1999 E.C. examination. Furthermore, the results of the general secondary 
school examinations and the higher education entrance examinations given at 
the national levels in 1999, 1998, and 2000 E.C. show that the average scores 
of the majority of students in Physics, Maths and English subjects were 
consistently below 50%. Since these subjects are crucial for the successful 
pursuit of higher studies in Science and Technology, the results have quite 
serious implications for the realization of the objectives of the new policy of 
70:30 professional mix that favors Science and Technology.  
 
In the absence of any other benchmark used by the government to measure the 
quality of preparatory level education, these low exam results suggest that ill-
prepared students are allowed to pursue higher education studies, which in 
turn will negatively impinge on the quality of graduates produced by our 
higher education institutions. In addition, the fact that the scores are based on 
norm-referenced method of measurement, in which each student is made to 
compete against the other to determine his/her grade, brings into question the 
reliability of the entrance examinations as a means of measuring knowledge 
and skills acquired and for selecting the most capable of the candidates for 
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admission into higher education. The fact that the results of the national 
examinations account for just 70% of the student’s overall scores while scores 
attained at each school in the preparatory program account for 30% further 
compromises the consistency of the measurement system, which combines 
uniform and non-uniform assessment methods in a context of fierce 
competitions for admission.  
 
Allocation of students by the Ministry of Education also means that 
universities have no power to screen the students enrolling into their 
institutions and to fix enrollment size according to their actual capacities. This 
itself also affects the quality of higher education. The placement of a good 
many of the students into programs that are not their priority choices, or their 
being forced to study subjects in which they had low scores in the entrance 
exams, particularly in the Education and Science programs, has also tended to 
translate into low performance in their university studies. This in turn has a 
serious implication for the quality of professionals produced in the fields of 
science and teaching. On top of this, the restriction of the duration of most 
undergraduate programs to three years also means that the universities have 
limited options to introduce supplementary remedial programs to improve the 
capacity of low performing students. 
 
Recommendations 

a) Apart from improving the quality of education at the primary, secondary 
and preparatory levels,  with particular emphasis on foundational subjects 
such as Science, Maths and English, devise a system for ensuring that 
students with insufficient preparation are not admitted into the next level 
of education;  

b) Devise an assessment mechanism wherein the reliability, accuracy and 
weight of the questions can be objectively verified and predicted in 
advance; formulate an effective system for placement of students into the 
various programs in accordance with their aptitude, interest, and caliber;  

c) Introduce a uniform system of student selection for admission into 
universities, and if preparatory school performance transcripts are to be 
used for this purpose, devise a mechanism for converting such results into 
standard grades in advance; 

d) Allow the universities to admit and place students in accordance with 
their individual resource capacity, strategic plan, and entrance 
examination; 
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e) Initiate a nation-wide, in-depth, and comprehensive study to determine the 
causes of poor performance of existing students and introduce a 
fundamental reform of the educational system to address the quality 
challenges. 

 
2. On Quality Assurance and Accreditation 
 
Recognizing the need for assuring quality in Ethiopian higher education, the 
FDRE Government established HERQA in 2003. The mandates of the 
Agency include conducting assessments to respond to applications for 
licenses, pre-accreditation and accreditation, conducting external quality 
audits, ensuring the relevance of higher education to national policies, and 
proposing national benchmarks and standards for quality, among others. 
Though young and not well resourced, the Agency has managed to develop 
some systems and procedures for quality control and assurance, including the 
licensing and accreditation of private HEIs and external quality audits. So far, 
it has managed to conduct quality audits of nine public and five private HEIs. 
However, as the focus of the assessments for accreditation and quality audits 
is mostly on inputs, it has not yet established benchmarks and systems for 
effectively evaluating the quality of the teaching-learning processes and 
outcomes. Furthermore, its assessments for accreditation are limited to private 
HEIs and do not include public HEIS. 
 
Despite these limitations, the findings of its external quality audits with 
respect to the universities are re-affirmed by the FSS studies. Some of the 
major weaknesses identified include: 
 

• Mismatch between the high enrollment growth and the HEIs’ limited 
capacity, and its negative impact on the quality of education provided; 

• Acute shortage of journals and other academic publications in the 
libraries,  supplies and equipment in laboratories, computers and other 
teaching aids;  

• Limited access to the Internet; 

• Low level of engagement of teaching staff in research due to heavy 
workloads;  

• Poor preparation and low performance of students enrolling in higher 
education; 

• Low level of academic support and guidance to students; 
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• Teaching-learning process dominated by lectures and theories; 

• Low participation of employers and other stakeholders in curriculum 
development; 

• Most institutions’ incapacity to adhere to MOE’s standards for 
qualification mix; most courses in some programs are being delivered 
by academic staff with only a first degree;  

• Emphasis on mid-term and final examinations and difficulties in 
consistently applying continuous student assessments; 

• Lack of tracer studies to collect feedback on employer satisfaction and 
the success of learning outcomes; 

• Low level of institutionalization of quality control systems within the 
institutions; 

• A discriminatory accreditation practice that subjects private HEIs to 
institutional assessment to grant them accreditation while even the 
new public institutions are exempt from this requirement. 

 
Recommendations 
 

a) Undertake wide-ranging activities for enhancing awareness of quality 
issues;  

b) Build practical quality control systems into the various structures of 
the institutions, integrate quality control with quality enhancement, 
and; 

c) Apply rigorous assessments for accreditation and quality control not 
just to private HEIs, but also to public HEIs, including the new ones, 
and such assessments should cover not only inputs, but also teaching-
learning processes and outcomes; 

d) To ensure that diplomas and degrees offered in the country are 
recognized in other countries, the quality assurance mechanisms and 
standards should take into account international norms, benchmarks, 
and best practices; 

e) Harmonize enrollment size with the institutions’ existing intake 
capacity to maintain quality, while also building the latter’s capacity 
to absorb rising enrollment;  also create an enabling environment for 
enhancing the private sector’s role in expanding higher education;  
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f) Enable professional associations to participate in accreditation and 
program evaluation processes;  

g) Build the institutional capacity of HERQA to enable it to effectively 
translate its mandate into action, including the development and 
consistent application of clear quality indicators, benchmarks, 
standards, and frameworks for evaluation of institutions and academic 
programs, both at the undergraduate and postgraduate levels.   

 
3. On Curriculum Relevance and Educational Inputs 
 
Recently, there has been a growing debate over issues related to the relevance 
of higher education curriculum, inputs and quality. Some of the major issues 
raised in these debates are briefly outlined as follows: 

• The relation of the curriculum to the culture, livelihoods, value 
schemes, and psychological makeup of the society it is meant to 
serve: The Ethiopia’s modern education is modeled on Western 
education, which is intrinsically related to that society’s educational 
philosophy, interests, and life styles. This educational philosophy 
tends to encourage individualism, materialism, and competition. It 
tries to purge passion from knowledge, craft and rational logic. This 
does not harmonize with Ethiopia’s traditional values of cooperation, 
communal responsibility, unity of the spiritual and intellect, and 
inseparability of the individual from the community; therefore it is 
necessary to develop a curriculum that is embedded in the best values 
of our cultures and fits our specific situation. 

• The nature of the institutional mission also determines the relevance 
of the curriculum: Currently, all our higher education institutions 
declare that their missions are teaching, research, and community 
services. None of them has a mission unique to it or tries to establish a 
hierarchy of significance among its missions. In view of the current 
policy emphasis on producing professionals that serve to realize the 
nation’s development agendas, there is a repeated call for the 
curriculum to be geared to producing graduates capable of “solving 
problems”, and, in response, there have been attempts to incorporate 
more content of a vocational and ‘professional’ nature into the 
curriculum. Institutions that used to independently produce capable 
professionals for decades, such as the Addis Ababa Commercial 
College, are incorporated into a university that is supposed to have a 
broader academic mission, rather than encouraging the former to grow 
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independently. This trend does not guarantee the attainment of their 
missions unless the issue of resources and institutional commitment is 
addressed. 

• The lack of conceptual clarity also affects the relevance of the 
curriculum:   for instance, there is a confusion between “Science and 
Technology” and vocational education, which tends to identify 
“Science” with the natural sciences, and “Technology” with products 
of natural science, despite the fact that we have science in the social 
sciences, and technology can simply be a systematic and efficient 
method of accomplishing or producing something. There is also a 
confusion between vocational skills and job-specific skills, leading to 
demands that the University provide more practical training or to 
attribute to failure of the curriculum if a graduate happens to have 
difficulty in accomplishing a specific task in a given industry.  Since 
no graduate can accomplish all the tasks in a given industry, it is up to 
the employer to provide on-the-job trainng specific to the job as the 
graduate only comes equipped with general skills; job skills can also 
be developed through a curriculum jointly developed by the university 
and industry. 

• There is also an emerging conflict between quality needs and access 
expansion needs. The enrollment expansion has led to decreased 
resource allocation per head of student over the years. For instance, in 
the 2001/2 Academic Year, there were a total of 34,556 students in 
public institutions and the annual expenditure per student was birr 
9,505.74. However, in the 2005/6 Academic Year, the number of 
students in the public HEIs shot up to 173,901 while the expenditure 
per student dropped to birr 3,824.59. This would be likely to 
contribute to a decline in quality, but the solution does not necessarily 
lie in revising the curriculum to add more vocational or science 
courses. 

• Another recent trend is the practice of externally dictating not only the 
type of curriculum, but also the contents and methodology of 
individual courses. This is not helpful to the learner. The development 
of a relevant curriculum should be an outcome of a process of 
deliberative democracy, accommodating diverse interests of key 
stakeholders, just as a public institution’s mission should be 
formulated with the participation of key stakeholders and determined 
on the basis of a consensus.  
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4. On Teaching Personnel’s Pedagogical Training, Workload and 
Evaluation 

 
• Teaching personnel play a critical role in the enhancement of quality 

in the teaching-learning process and in research. However, as  most of 
them acquired their teaching skills just from experience, the 
Education Faculties and Colleges of various universities have been 
arranging for formal pedagogical training to their academic staff 
through such bodies as the National Pedagogical Resource Center and 
Academic Development and Resource Centers. While such training is 
useful for ensuring quality, its sustainability and effectiveness are 
hampered by limitations of coverage, organizational capacity, 
resources and leadership.   

• The size and distribution of the teaching personnel’s workload have 
been characterized by lack of transparency and accountability, 
inconsistency, underestimation and non-compliance with international 
standards and Senate legislations.  Teachers have been complaining 
frequently about excessive workloads (sometimes up to 25 LEHs per 
week), which apart from failing to take into account the academic 
profile of learners and advisees as well as time spent on marking 
papers, prevents them from devoting sufficient time to research and 
community service. In addition, they complain that they are not being 
properly compensated for excess work beyond an extra six hours. 
These factors negatively impinge on staff morale and tend to strain 
their relations with the leadership, in addition to adversely impacting 
on the quality of education.  

• Staff evaluation practices in Ethiopian HEIs are beset by a host of 
problems: mismatch between its objectives and its application, lack of 
transparency, poorly developed evaluation criteria, inconsistent 
application, poor communication of results to the assessed, 
misconceptions about its purpose, use for primarily administrative 
purposes (less focus on improvement of quality of teaching, research 
and other academic functions), discrimination among those to be 
evaluated (exclusion of Department heads, deans and those in other 
decision-making positions), abuse of assessment by students, lack of 
ownership and above all non-conformity with international standards.  
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Recommendations 

a) Ensure that the training under the Higher Diploma Program is offered 
to academic staff members of all faculties in all HEIs; 

b) Re-establish the National Pedagogical Resource Center as an 
autonomous national agency with the same status as HERQA and 
adequate allocation of government budget; restructure and strengthen 
the Academic Development and Resource Centers in all universities 
so that they can operate with clear mandates, sufficient resources, and 
efficient mechanisms for sharing experience amongst themselves; 

c) Organize public platforms and encourage dialogue with staff to raise 
their awareness about the value of pedagogical training and secure 
their buy-in for the program; 

d) Launch in-depth research on pedagogical trainings to assess needs, 
identify weaknesses and strengths so far, and address challenges 
encountered; 

e) Design a format which can be used by academic staff for recording 
and reporting their teaching, research and other academic activities 
every semester and each year, so that department heads can use this as 
a basis for allocating workloads; 

f) Ensure that HEIs comply with their Senate legislations and other 
international standards such as those established by UNESCO; 

g) Launch a nation-wide research to assess the effectiveness of each 
institution’s workload allocation practices so as to come up with a 
national policy and standard; 

h) Develop a procedure for the inclusion of staff self-evaluation and 
evaluation by alumni; 

i) Establish a system for the evaluation of department heads, deans and 
other officers in senior positions so as to enhance leadership quality; 

j) Introduce an incentive mechanism for staff with the highest 
performance rating; 

k) Facilitate the redevelopment of the evaluation criteria by qualified 
professionals so as to ensure their validity and reliability; 

l) Establish a Teaching/Learning Improvement Center (TLIC) in all 
HEIs which will be responsible for guiding, coordinating and 
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monitoring the effectiveness of the staff evaluations so as to ensure to 
their contribution to the improvement of quality. 

 
5. On Higher Education Expansion and Intake Capacity 
 
After formulating its Education and Training Policy, the Ethiopian 
government has been implementing a series of sectoral development programs 
(ESDP I - III) which have facilitated the rapid expansion of the sector within a 
period of less than a decade and half (1997/98 - 2010/11). The objectives of 
the ESDPs are to ensure quality, relevance, equity, efficiency, and access 
within the education sector. Since the launch of the ESDP I in 1997/98, there 
has been a record expansion in both the number of public universities and the 
size of student enrollment. There are also impressive growth records in the 
number of graduate students, the number of higher education teaching 
personnel, the number of female students, and the geographic distribution of 
higher education institutions, including private ones, in most administrative 
regions of the country. 
 
However, this physical growth has not been without challenges and 
downsides, among which could be cited the following: 

• A number of the new institutions were launched as universities 
without fulfilling even some of the MoE’s criteria for attaining a 
university status, such as research programs and scholarly 
publications, and essential inputs such as well equipped libraries, 
laboratories, classrooms and other teaching/learning facilities; 

• Despite the increases registered, the size of teaching personnel has not 
been able to catch up with the rate of enrollment expansion; the level 
of qualification of the academic staff in most of the major universities, 
with the exception of Addis Ababa University, is much less than the 
minimum prescribed by the MoE; for instance, 52% of the teachers in 
these institutions are Diploma and Bachelor degree holders, while the 
MoE’s benchmark is 20% for first degree holders; the proportion of 
current PhD holders is about 9% while the recommended minimum is 
30%. The qualification profile of the academic staff in the 12 new 
universities is much worse.  

• Teachers generally have little voice in policy/decision making 
processes although they are one of the key stakeholders in higher 
education and among the principal actors in quality assurance. The 
erosion of academic freedom and institutional autonomy, as 
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exemplified by the top-down approach on policy and even curricular 
issues, has contributed to the marginalization of the teaching 
personnel. 

• Despite concrete efforts made to increase their total number, the 
proportion of females (both students and teachers) in higher education 
is still very low.  The number of female teachers is less than a quarter 
of the total number of teachers. 

• In 2009/10 Academic Year, the minimum average grade for entrance 
into the Science streams, in particular, is  less than 50% (i.e., 145-180 
out of 500), which is an indication that a good many of the students 
now joining the universities are ill-prepared to pursue higher studies 
and engage in research. This practice is incompatible with the 
rationale of the recently introduced 70:30 professional mix policy in 
favor of Science and Technology, which itself is motivated by a 
national goal of building a knowledge-based economy. In view of the 
pressure to keep the attrition rate at the bare minimum, the 
universities are at risk of turning into a degree mill. 

• The cumulative effect of these factors is a deterioration in the quality 
of higher education. 

 
Recommendations 

a) The expansion of higher education must be conducted in tandem with 
a vigorous program of enhancing and assuring quality, starting at the 
primary level; providing the necessary inputs to meet the growing 
enrollment is a must in this regard; 

b) The government should create a culture of consultation with and an 
enabling environment for the active participation of key stakeholders, 
including teaching personnel, in the search for solutions to address 
critical challenges facing higher education;  

c) More effective measures need to introduced to enhance the 
participation of females in higher education; 

d) A vigorous program of staff development, including expanded 
pedagogical training, is crucial to address quality issues;  

e) Universities should be endowed with institutional autonomy to enable 
them to make independent decisions on critical issues such as 
curriculum and program development, student admission, 
teaching/leaning processes, etc. 
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6. On Quality Indicators of Science Education 
 
A March 2008 government document titled, “Annual Intake and Enrolment 
Growths and Professional and Program Mix of Ethiopian Public Higher 
Education: Strategy and Conversion Plan, 2001-2005”, indicates that the 
Ethiopian government plans to place 40 percent of newly enrolling students 
into the Engineering and Technology stream, 30 percent into the Science 
streams (of which 20% is for Natural and Computational Sciences, 5% 
Pharmacy and Health Sciences, 5% Agricultural and Life Sciences), and 30 
percent into the Social Sciences and Humanities streams. If future graduates 
produced according to this policy are to competently perform on their jobs 
and positively impact on national development processes, addressing the 
quality challenges in the teaching/learning processes would be imperative. 
 
A pilot study to assess the quality indicators of Basic Science education 
offered at Addis Ababa University, Bahir Dar University, and Hawassa 
University has come up with the following findings. 
 
• The qualification profile of a significant proportion of the teaching 

personnel sampled is far below the MoE’s standard, especially in Bahir 
Dar and Hawassa Universities; likewise, the research and publication 
profiles in the last two universities in particular is low, the reasons for the 
minimal or non-engagement in research varying from lack of time and 
shortage of resources and facilities to lack of experience and research 
opportunities.  

• Over eighty-two percent of the sampled teachers believed that the 
students’ pre-university preparation was very poor while about thirty 
percent of the students declared that they were dissatisfied with the level 
of their pre-university preparation; key factors attributed to the inadequate 
pre-university preparation include poor English language proficiency on 
the part of both teachers and students, poor acquisition of pre-requisite 
knowledge and skills at primary and secondary school levels, passive 
learning through Plasma TV, lack of strong vertical integration between 
the preparatory school and university curricula, poor assessment practice, 
poor motivation and lack of confidence to study Science, encouragement 
of rote learning, large class size that inhibits interactive teaching/learning 
processes and encourages the lecture mode of delivery, placement of low-
scoring students into the teaching stream, thus perpetuating the low 
quality of secondary school teaching.  
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• Poor correspondence between graduate profiles prescribed in the curricula 
and content as well as teaching/learning practices observed in the 
classrooms and laboratories. The opportunities for hands-on learning, 
experimentation and research are limited due to the large class sizes, 
inadequate availability of teaching/learning resources and/or their 
inefficient utilization, predominantly lecture type of teaching geared 
toward transmission of information and tending to encourage passive 
learning; interactive learning seems to be also partly inhibited by the 
students’ poor English language proficiency, which denies them the 
confidence to actively engage in class discussions.  

• Student assessments are generally limited to mid-term and final semester 
examinations, with emphasis on recall type questions, and norm-
referenced grading system as the prevalent practice; continuous 
assessments, assignment of project/term papers, class presentations, etc. 
are not frequently used, partly due to the large class size and limited time 
available; in the absence of standard minimum competencies set for each 
program to evaluate student achievement, the commonly applied  
assessment mode suggests the limited scope for accurately measuring 
prescribed learning outcomes and even for using assessment as a means of 
developing independent learning, critical thinking, discovery, and 
problem-solving skills. 

Recommendations 

a) To equip under-prepared students with the necessary academic 
foundations, it is necessary not only to introduce remedial courses in 
the curriculum, but also to consider re-introducing the abandoned 
Freshman program. Since students’ academic background in 
foundational subjects such as English, Maths and basic sciences is 
critical for successfully pursuing higher studies, more effective 
reforms aimed at strengthening primary and secondary education is 
essential and timely, if the decline of quality is to be addressed right at 
the entry point.  

b) As the practice of lowering cut-off points for students joining the 
Science streams will only worsen the quality of education, the 
assessment and selection method should be reformed so that only 
those well-prepared for university education can get admission; at the 
same time, the quality of pre-university preparatory education should 
be re-visited with a view to enhancing student competence and 
performance. 
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c) Rather than placing low scoring and unmotivated students in the 
teaching streams, it is better to strengthen the teacher training 
programs, re-introduce model institutions such as the former 
“Laboratory School”, and allocate candidates for the teaching 
profession primarily on the basis of academic merit. Likewise, in view 
of the large number of young and inexperienced teachers in many of 
the universities, it is necessary to strengthen the pedagogical skills of 
teachers by extending the higher diploma program to staff in other 
faculties as well. 

d) Allocation of resources needs to match enrollment size so as not to 
compromise quality for quantity.   
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ 
¾pÉS ´ÓÏƒ wnƒ' ¾�”ÓK=´— s”s 

‹KA�“ wN?^© ð}“  
 

S<K< ’Ò 
 
 
SÓu=Á  
 
u›Ñ^‹” ¾Ÿõ}— ƒUI`ƒን uõØ’ƒ ¾Teóóƒ Ø[ƒ Ÿ}ËS[ 
¯S�ƒ }qØbM:: ÃG<” �”Í= Ÿ²=G< ¾ƒUI`ƒ SYóóƒ Ò` 
}ÁÃµ ¾ƒUI`ƒ Ø^ƒ ‹Ó` u}KÁ¿ ¾Iw[}cw ¡õKA‹“ 
በS”Óeƒ u}ÅÒÒT> ¾T>’d ›ddu= Ñ<ÇÃ �¾J’ SU×~U 
Ã�¨nM:: u�`ÓØU ¾Ÿõ}— ƒUI`ƒ c=eóó Ÿ²=G< Ò` Ø^~“ 
}Ñu=’~ "M}[ÒÑÖ“ "M}hhK ue}k` KTIu[-›=¢•T>Á© �ÉÑƒ“ 
MTƒ Ñ”u= óÃÇ Ã•[ªM wKA SÑSƒ ÁÇÓ�M::  eK²=I Ÿõ}— 
ƒUI`ƒ” ŸTYóóƒ Ò` ›wa ¾T>ŸWƒ KØ^ƒ ‹Ó` S”Y›? 
K=J’< ¾T>‹K< G<’@�−‹” u¾Ñ>²?¨< uSS`S` SõƒH@ Shƒ ¾ÓÉ 
ÃLM:: 
 
¾²=I Ø“�© îG<õ ¯u=Ã ¯LTU uŸõ}— ƒUI`ƒ Ø^ƒ LÃ 
›K<�© }î�• K=ÁdÉ\ Ã‹LK< ŸT>vK<ƒ G<’@�−‹ ¨<eØ ¨Å 
Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
u�’²=I }sTƒ ¾ST]Á“ Te}T]Á ¾J’¨<” ¾�”ÓK=´— s”s 
‹KA� T’e“ �”Ç=G<U }T]−‹” ¨Å }KÁ¿ ¾Ÿõ}— ƒUI`ƒ 
}sTƒ KSÅMÅM Y^ LÃ uSªM  ላይ ÁK<ƒ SKŸ=Á−‹ (¾wH@^© 
ð}“−‹ ¾U²“ e`¯ƒ) wnƒ �“ }³TÏ G<’@�−‹” uSS`S` 
‹Óa‡” u¨<M KT¨p“ ¾SõƒH@ Hdx‹” KSÖqU ’¨<::   
 
¾Ø“~” ¯LT ከÓw KTÉ[e ÑLß p˜�© ¾›Ö“” eMƒ” uSŸ}M 
¾}KÁ¿ S[Í−‹” TKƒU þK=c=−‹' ¾}KÁ¿ ¾U`U` ¨<Ö?„‹' 
¾}T]−‹ ð}“ ¨<Ö?„‹' e�+e+"© ]þ`„‹ �”Ç=G<U u2000 
¯.U. ¨Å ›Ç=e ›uv ¿’>y`c=+ ŸÑu<ƒ ¾SËS]Á ¯Sƒ }T]−‹ 
uSÖÃp ¾}Ñ–<ƒን S[Í−‹ KSS`S`“ KS}”}” }V¡bM:: 
u}Ñ–<ƒ ¾ƒ”}“ ¨Ö?„‹ SW[ƒU TÖnKÁ“ ¾SõƒH@ Hdx‹ 
k`በዋM:: 
 
ÃI Ø“�© îG<õ ›^ƒ ¡õKA‹ ÁK<ƒ c=J”' በ¡õM ›”É' ¾Ø“~ 
›ÖnLÃ ¾S’h Hdx‹” u}SKŸ} ›ß` SÓKÝ' በ¡õM G<Kƒ' 
¨Å Ÿõ}— ƒUI`ƒ eKT>Ñu<ƒ }T]−‹ ¾pÉS ´ÓÏƒ wnƒ” 
¾}SKŸ} ƒ”}“' በ¡õM feƒ' ¾}T]−‹ ¾�”ÓK=´— s”s ‹KA� 



S<K< ’Ò 
 

 
T’e ¾T>SKŸ~ S[Í−‹”' በ¡õM ›^ƒ' }T]−‹” Ÿ›ÖnLÃ 
G<K}— Å[Í ¨Å Sc“Ê ƒUI`ƒ' �”Ç=G<U ŸSW“Ê ƒUI`ƒ ¨Å 
Ÿõ}— ƒUI`ƒ }sTƒ KTgÒÑ` Y^ LÃ �¾ªK ÁK¨<” ¾ð}““ 
U²“ e`¯ƒ wnƒ u}SKŸ} ƒ”}“−‹“ Tw^]Á−‹ Ãk`vK<::  
uSÚ[hU TÖnKÁ �“ ÖsT> ¾SõƒH@ Hdx‹” uTp[w Ø“�© 
îG<ñ ÃÖnKLM:: 
 
1. ¾Ø“~ ›ÖnLÃ ¾S’h Hdx‹  
 
›G<” uU”Ñ˜uƒ ²S” ¾›Ña‹ G<K”}“© �ÉÑƒ“ IM¨<“ u›w³—¨< 
¾T>SW[}¨< �¾}eóó uS×¨< ›KU ›kó© ¾U×’@ Hwƒ ƒee`“ 
¾ÑuÁ T�kõ ’¨<::  Ÿ²=G< Ò` uTÁÁ´ ¾}vu\ƒ S”Óe�ƒ 
¾ƒUI`ƒ፣ ¾dÃ”e“ ¾vIM É`Ïƒ (UNESCO) �.›?.› u2007 v¨×¨< 
²Ñv �”ÇSKŸ}¨< ›Ña‹ u›KU ›kó©¨< ÑuÁ KSX}õ“ ÁKv†¨<” 
¾ÉI’ƒ SÖ” KSk’e ¾T>Áe‹L†¨< ª’—¨< S”ÑÉ U×’@ Hw�© 
�ÉÑƒ” TóÖ” ’¨<::  U×’@ Hw�© EÉÑƒ ¾T>¨c’¨< ÅÓV ›Ña‹ 
uT>•^†¨< ¾c¨< HÃM” uw³ƒ“ uØ^ƒ ¾TMTƒ �”Ç=G<U ›ÇÇ=e 
¾dÃ”e“ ‚¡•KAÍ= �¨<kƒ” ¾SÖkU ¯pU“ wnƒ ’¨<::  eKJ’U 
¾Ÿõ}— ƒUI`ƒ }ðLÑ>¨<” �¨<kƒ uU`U` uTõKp“ 
uTc^Úƒ' ¾‚¡•KAÍ= e`ìƒ” uTóÖ” �”Ç=G<U ¾cKÖ’ ¾c¨< 
HÃM uTõ^ƒ uŸ<M ¾ÔL T>“ �”Ç=•[¨< ¾ÓÉ ÃLM:: 
 
uŸõ}— ƒUI`ƒ }sTƒ ¾T>"H@Æƒ ¾ƒUI`ƒ“ U`U` e^−‹ 
ŸU×’@ Hw�© �ÉÑƒ ÁL†¨<” ƒee` uSÑ”²w w²< ÁÅÑ< ›Ña‹ 
(KUdK? ›T@]"' �”ÓK=´“ K?KA‹ ¾U°^w ›¨<aû S”Óe�ƒ) 
�.›?.› Ÿ198® ËUa uŸõ}— ƒUI`ƒ e`¯„‰†¨< LÃ w²< K¨<Ù‹“ 
ThhÁ−‹ ›É`ÑªM::  Ÿ’²=I K¨<Ù‹ S"ŸMU ¾Ÿõ}— ƒUI`ƒ 
KØmƒ c−‹ w‰ SJ” k`„  Kw²<H’< �”Ç=Ç[e TÉ[Ó' 
ƒUI`ƒ“ U`U`” ŸÑuÁ Ò` Te}dc`' �¨<kƒ K�¨<kƒ’~ w‰ 
c=vM dÃJ” U×’@ Hw�© ÖkT@�” ¾T>ÁuKîÓ“ }Óv^© ¾T>J” 
�¨<kƒ” TõKp �”Ç=G<U uŸõ}— ƒUI`ƒ }sTƒ“ u›=”Æeƒ]¨< 
²`õ S"ŸM ÁK¨<”  ƒee` �”Ç=Ö“Ÿ` TÉ[Ó ¾T>K< ÃÑ–<u�M::  
u�’²=I K¨<Ù‹ �¾ÔKu~ SU×ƒ U¡”ÁƒU ¾Ÿõ}— ƒUI`ƒ 
}sTƒ Ÿ›ÖnLÃ �¨<kƒ uÑuÁ }ðLÑ> ¨Å J’ �¨<kƒ“ ¡IKAƒ 
¨ÅT>ÁeÚwØ eMÖ“' �”Ç=G<U ŸSc[�© U`U` ¨Å }Óv^© 
U`U` �”Ç=Á}Ÿ<\ }ÑÅªM::  u²=G< ²<]Á Ø“ƒ Á"H@Æƒ UG<^” 
�”ÇSKŸ~ƒ ¾›w³—−‡ ¾uKìÑ< ›Ña‹ ¿’>y`c=+−‹ ŸVÈM 1 (U” 
ÃG<” U” ›Ç=e �¨<kƒ” TõKp“ eMÖ“ SeÖƒ) ¨Å VÈM 2 
(U×’@ Gw�©“ TIu^© ÖkT@� ÁK¨<“ ለTIu[cu< õLÔƒ ULi 
¾T>cØ °¨<kƒ TõKp“ eMÖ“ SeÖƒ) �”Ç=gÒÑ\ }ê°• 
Å`fv†ªM (Martin and Etzkowiz 2000)::  Ÿ²=I ¾}’dU u›G<’< ¨kƒ 
u›w³—−‡ ¾uKìÑ< ›Ña‹ ¾Ÿõ}— ƒUI`ƒ ió” Ÿ5®% uLÃ SJ” 
‹LDM (Rosenblit, Sebkova, and Teichler 2007):: ÃIU ›Ña‹ 

 2 



¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  

 

 

 3 

 

u›KU›kó© ÑuÁ“ U×’@ Hw�© T�kõ }¨ÇÇ] KSJ” 
ŸT>Áe‹L†¨< ¾Ÿõ}— ƒUI`ƒ }dƒö (Ÿ4®% - 5®%) uLÃ SJ’< 
’¨<::   
 
Ÿ²=I u}ÚT] Ó” ÁÅÑ<ƒ ›Ña‹ Ÿõ}— ƒUI`ƒ” uTeóó~ LÃ 
w‰ ›M’u[U Á}¢\ƒ፤ �.›?.› Ÿ198®−‡ �“ 199®−‡ ËUa 
ŸƒUI`ƒ Seóóƒ Ô” KÔ” ¾Ÿõ}— ƒUI`ƒ Ø^ƒ” T[ÒÑØ 
¾T>Áe‹K< ¾}KÁ¿ ûK=c=−‹” uSp[î �”Ç=G<U ¾Ø^ƒ T[ÒÑÝ 
}sT© e`¯„‹” uS²`Òƒ uŸ<MU }Óv^© �”penc? c=ÁÅ`Ñ< 
•[ªM:: u’²=I uØmƒ ¾uKìÑ< ›Ña‹ ¾}ËS[¨< ¾ƒUI`ƒ” Ø^ƒ 
¾T[ÒÑØ �”penc? u›G<’< ¨pƒ ¯KU›kó© ¡e}ƒ �¾J’ 
SØ…M::   
 
u›ÖnLÃ ÁÅÑ<ƒ ›Ña‹ }V¡a �”ÅT>Ád¾¨< Ÿõ}— ƒUI`ƒ 
KU×’@ Hw�© �“ TIu^© �ÉÑ�†¨< �”Ç=G<U u›KU ÑuÁ 
}¨ÇÇ] �”Ç=J’< ÁÅ[Ñ¨< ›e}ªî* Ÿõ}— K=J” ¾‰K¨< ›Ña‡ 
Ÿõ}— ƒUI`ƒ” ŸTeóó�†¨< Ô” KÔ” KƒUI`ƒ Ø^ƒ S[ÒÑØ 
¾cÖ<ƒ ƒŸ<[ƒ“ ÁÅ[Ñ<ƒ }Óv^© �”penc? ¨<Ö?ƒ ’¨<:: Ÿ²=I 
S[Çƒ �”ÅT>‰K¨< Ÿõ}— ƒUG`ƒን Teóóƒ Kw‰¨< u›”É ›Ñ` 
U×’@ Hw�©“ TIu^© �ÉÑƒ }ðLÑ>¨<” K¨<Ø ÁS×M TKƒ 
�”ÇMJ’ ’¨<:: ª“¨< Ñ<ÇÃ ¾Ÿõ}— ƒUI`ƒ Seóóƒ K�ÉÑƒ 
óÃÇ ¾T>•[¨< ŸØ^ƒ Ò` ›wa SH@É c=‹M ’¨<:: TKƒU ¨Å 
Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu<ƒ }T]−‹ }ðLÑ>¨< ´ÓÏƒ 
c=•^†¨<' ŸÑu< u%ELU um �¨<kƒ' ‹KA�“ ¡IKAƒ uØ^ƒ Ã²¨< 
S¨<×ƒ c=‹K< ’¨<:: 
 
u�]"©' vIL©' ûK+"©“ U×’@ Hw�© U¡”Á„‹ ¾}’d ¾Ÿõ}— 
ƒUI`ƒ �ÉÑƒ” u}SKŸ} �”Å ›õ]" uSdcK< ÁLÅÑ< ›IÑ<a‹ 
¾’u[¨<“ ›G<” ÁK¨< ’v^© G<’@� ŸU°^v©¨< ¯KU ¾}K¾ ’¨<:: 
KUdK? ŸcH^ u�‹ vK< ¾›õ]" ›Ña‹ �eŸ p`w Ñ>²? É[e Ÿõ}— 
ƒUI`ƒ }Ñu=¨<” ƒŸ<[ƒ dÁÑ˜ Kw²< ¯Y`} ¯S�ƒ ¨Å Ô” 
}ƒ„ �”Åq¾ Ã�¨nM:: ¾²=I ª’—¨< U¡”Áƒ ÅÓV ¾›”Å— Å[Ë 
ƒUI`ƒ (SW[�© ƒUI`ƒ) Seóóƒ TIu^© ÖkT@�¨< Ÿõ}— 
�”ÅJ’“ u›”í\ Ó” Ÿõ}— ƒUI`ƒ ÓKcv© ÖkT@� �”Í= 
TIu^© ÖkT@�¨< ›’e}— ’¨< ¾T>M �U’ት“ ›sU u›"vu=¨< 
S”Óe�ƒ“ ¯KU›kó© }sV‹ (¯KU v”¡ �“ ¾›KU Ñ”²w }sU) 
uSÁ²< ’u`::  u²=I °Ã� ¾›"vu=¨< S”Óe�ƒ Ÿõ}— ƒUI`ƒ” 
¨ÅÔ” uS}¨< K›”Å— Å[Í ƒUI`ƒ Seóóƒ pÉT>Á cØ}¨< 
c=”kdkc< qÃ}ªM:: u²=I ¾}’d ¾›"vu=¨< Ÿõ}— ƒUI`ƒ }dƒö' 
}Ñu=’ƒ“ Ø^ƒ �”Ç=G<U ŸU×’@ Hw�©“ TIu^© �ÉÑƒ Ò` ÁK¨< 
ƒee` Kw²< ¯S�ƒ ´p}— J• qÃ…M:: 
 



S<K< ’Ò 
 

 
Ÿõ}— ƒUI`ƒ ŸÓKcv© ÖkT@�¨< ›Mö KU×’@ Hw�© �“ 
TIu^© �ÉÑƒ ›”kdni V}` �”ÅJ’“  ÉI’ƒ” KSk’e �“ 
KT>K=’>¾S< ¾�ÉÑƒ Óx‹ SU�ƒ ª’— SX]Á SJ’<” u›KU 
›kó© }sTƒ (¯KU v”¡) �“ ¾›"vu=¨< S”Óe�ƒ Ó”³u? 
¾}¨cÅ¨< �.›?.› Ÿ2000 ËUa c=J”' ÃI” }ŸƒKA w²<−‡ 
¾›"vu=¨< ›Ña‹ Ÿõ}— ƒUI`ƒ” KTeóóƒ Ø[ƒ uTÉ[Ó LÃ 
ÃÑ—K<::  J•U Ó” �e"G<” É[e ŸcH^ u�‹ ¾T>Ñ–< ¾›õ]" ›Ña‹ 
¾Ÿõ}— ƒUI`ƒ }dƒö u›T"˜ Ÿ5% K=uMØ ›M‰KU:: ÃIU 
ŸK?KA‹ uTÅÓ LÃ "K< ›Ña‹ ¾ƒUI`ƒ ió” [KUdK? Åu<v© Eስያ 
(1®%)' Ue^n© Eስያ (19%)' cT@“© ›õ]" �“ S"ŸK—¨< Ue^p 
(23%)] c=’íì` Á’c“ u›ÖnLÃ Ÿ¯KU u´p}— Å[Ë �”ÅT>Ñ˜ 
ÁSK¡�M::  
 
uK?L uŸ<M ÅÓV u’²=I ŸcH^ u�‹ uT>Ñ–< ›Ña‹ ¾Ÿõ}— ƒUI`ƒ 
Ø^ƒ” T[ÒÑØ ¾T>Áe‹K< }sT© e`¯„‹ ¾S²`Òƒ“ S}Óu` 
�”penc? ¾}ËS[¨< u›Kñƒ ›Y` ¯S�ƒ vK¨< Ñ>²? ¨<eØ ’¨<:: 
ÃI” u}SKŸ}' Matern ¾}vK }S^T] �.›?.› u2007 v"H@Å¨< 
Çcd© Ø“ƒ �”ÇSKŸ}¨< u›"vu=¨< ›Ña‹ ያK¨< ¾Ÿõ}— ƒUI`ƒ 
Ø^ƒ ›ddu= SJ’<“ Ø^~” ¾T[ÒÑØ ‹Ó`U K=Ÿcƒ ¾‰Kuƒ ª’—
¨< U¡”Áƒ �.›?.›. ŸT>K=’>¾S< ËUa ¾�¾¨< ð×” ¾ƒUI`ƒ 
Seóóƒ uðÖ[¨< G<’@� SJ’<” ÃÑMíM:: ›Ø–>¨< ›¡KA �”ÅÑKì¨< 
›G<” ÁK¨< ¾Ÿõ}— ƒUI`ƒ Ø^ƒ T[ÒÑÝ c`¯ƒ uwl ¾c¨< 
HÃM“ Ñ”²w �Ø[ƒ U¡”Áƒ ‹Ó` �”ÇKuƒ ’¨<::  ¾Ø^~ Ñ<ÇÃ 
›ddu= Å[Í LÃ �”ÅT>Ñ˜ ÓUƒ ¨<eØ uTeÑvƒ ÃSYLM Ÿp`w 
Ñ>²? ¨Ç=I ¾Ÿõ}— ƒUI`ƒ Ø^ƒ ŸMTƒ Ò` ÁK¨< ƒee` 
¾�Á”Ç”Æ ¾›"vu=¨< ›Ñ` Ñ<ÇÃ w‰ SJ” k`„ ¾›õ]" Iw[ƒ 
›Ë”Ç �¾J’ ¾S×¨<::  eKJ’U ¾Ÿõ}— ƒUI`ƒ Ø^ƒን የT[ÒÑØ 
Ñ<ÇÃ u›õ]" Iw[ƒ ¾G<K}—¨< U�} ¯Sƒ ¾É`Ñ>ƒ S`H Ów` 
¨<eØ �”Å ›”É ¾ƒŸ<[ƒ ›p×Ý J• K="}ƒ ‹LDM (AU 2007):: 
Ÿ²=I S[Çƒ ¾T>‰K¨<' �¾}Yóó uSU×ƒ LÃ vK¨< ¯KU›kó© 
}î�• �“ ¾›"vu=¨< ›Ña‹ ¾SMTƒ õLÔƒ SÚS` Ò` }ÁÃµ 
u›"vu=¨< uT>Ñ–<ƒ Ÿõ}— ¾ƒUI`ƒ }sTƒ ¾ƒUI`ƒ Ø^ƒ” 
¾T[ÒÑØ K’Ñ ¾TÃvM Ñ<ÇÃ �¾J’ SU×~” ’¨<::  eK²=I u›”É 
uŸ<M ¾Ÿõ}— ƒUI`ƒ e`ßƒ” uõØ’ƒ Teóóƒ uK?L uŸ<M ÅÓV 
¾ƒUI`ƒ Ø^ƒ” T[ÒÑØ K›"vu=¨< ›Ña‹ ¾¨k~ ð�˜ G<’@� 
’¨<:: u›=ƒÄåÁ ÁK¨< ’v^© G<’@� Ÿ²=G< ¾}K¾ ›ÃÅKU:: 
 
u›=ƒÄåÁ Ÿõ}— ƒUI`ƒ ¾}ËS[¨< u1950 ¯.U. u=J”U }Ñu=¨<” 
ƒŸ<[ƒ dÁÑ˜ �“ w²< ShhM dÁdÃ KÓTi U�} ¯Sƒ ÁIM ð�˜ 
uJ’ G<’@� ¨<eØ ÃÑ˜ �”Å’u` ¾T>�¨e ’¨<::  u�’²=G< ²S“ƒ 
ÃW’²\ Ÿ’u\ƒ ›e}Á¾„‹ ¨<eØ ¾›=ƒÄåÁ ¾ƒUI`ƒ e`¯ƒ 
Ÿõ}— ƒUI`ƒ” ÚUa u¯LT¨<' Ã²~' }Ñu=’~' Ø^~' 
e`ß~' õƒH©’~' TIu[-›=¢•T>Á© ‹Ó` ðˆ’~' ›Å[ÍË~' 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
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¨²} ‹Óa‹ �”Å’u\uƒ ’¨<::  �’²=I” ‹Óa‹ �du= uTÉ[ÓU 
’u` u1986 ¯.U. ¾ƒUI`ƒ“ eMÖ“ þK=c= }k`ï u›Ñ]~ }Óv^© 
SJ” ¾ËS[¨<:: ¾þK=c=¨< ª“¨< ƒŸ<[ƒU ¾›Ñ]~” ¾TIu[-
›=¢•T>Á© �ÉÑƒ õLÔƒ TTELƒ ¾T>Áe‹M }Ñu=“ Ø^ƒ ÁK¨< 
ƒUI`ƒ u¾Å[Í¨< õƒH© uJ’ S”ÑÉ e`ß~” T[ÒÑØ ’¨<::  
 
þK=c=¨<” }ŸƒK¨< u¨Ö<ƒ ¾É`Ñ>ƒ S`H Ówa‹“ ¾¯pU Ó”v� 
ýaÓ^V‹ u}KÃU G<K}—¨< ¾ƒUI`ƒ ²`õ MTƒ ýaÓ^U 
(ESDP II) u1995 ¯.U. }k`ï }Óv^© SJ” ŸËS[ u%EL ’u` 
Ÿõ}— ƒUI`ƒ ƒŸ<[ƒ ›Ó˜„ Seóóƒ የËS[ው:: eKJ’U Ÿ1992 
¯.U. uòƒ G<Kƒ w‰ ¾’u\ƒ ¾S”Óeƒ ¿’>y`c=+−‹ u2001 ¯.U. 
¨Å HÁ G<Kƒ uTÅÓ Ÿõ}— �መ`� �Ã…M:: u2003 ¯.U. 
lØ^†¨< ¨Å cLd feƒ Ÿõ �”ÅT>MU ÃÖunM (ƒUI`ƒ 
T>’>e‚`' 1999 ¯.U.)::  Ÿ²=G< Ò` }ÁÃµU upÉS U[n Ç=Ó] 
S`H Ów` ¾¿’>y`c=+−‹ ¯S�© ¾puL ›pU u1987 ¯.U. 3076 
¾’u[¨< u2000 ¯.U. ¨Å 79,502 ›ÉÕM' ¾ÖpLL }T]−‹ lØ`U 
Ÿ31,921 ¨Å 253,056 ›"vu= Ÿõ wLDM::  
 
fe}—¨< ¾ƒUI`ƒ ²`õ MTƒ ýaÓ^U (ESDP III) 
�”ÅT>ÁSK¡}¨< u¿’>y`c=+−‹ ¾pÉS U[n Ç=Ó] S`H Ów` 
¯S�© ¾puL ¯pU u2002/2003 ¯.U. ¨Å 110,000 �”ÅT>ÁÉÓ 
}ÑU…M:: u}SXXÃ G<’@� ¾¿’>y`c=+−‹ ¾ÉI[ U[n S`H Ów` 
}T]−‹ lØ` u1987 ¯.U. 727 ¾’u[¨< u1999 ¯.U. ¨Å 7,057 
(6935 uTeƒ_ƒ ÉÓ] 122 ÅÓV uÊ¡ƒ_ƒ Ç=Ó]) ›ÉÕM::  uK?L 
uŸ<M �eŸ 1999 ¯.U. uƒUI`ƒ T>’>e‚` �¨<p“ ÁÑ–< ¾ÓM Ÿõ}— 
ƒUI`ƒ }sV‹ lØ` 72 ¾Å[c c=J”' ¾’²=I }sV‹ ¾pÉS 
U`n Ç=Ó] S`H Ów` ¾}T] }dƒö SÖ” (u1999 ¯.U.) 
Ÿ›ÖnL¿ 16.9% KSgð” ‹LDM:: u²=G< SW[ƒ u2001 ¯.U. uG<K<U 
ýaÓ^V‹ ÖpLL ¾}T]−‹ lØ` Ÿ270,000 uLÃ Å`dDM:: ÃI 
¾T>ÁSK¡}¨< Ÿõ}— ƒUI`ƒ” uõØ’ƒ KTeóóƒ �“ õƒH©’~” 
KSÖup ¾}Å[Ñ¨< Ø[ƒ“ �”penc? Ÿõ}— ¨<Ö?ƒ TeS´Ñu<” 
’¨<::  ÃG<”“ �”ÅU“¾¨< Ÿõ}— ¾Teóóƒ Ø[ƒ u=Å[ÓU �eŸ›G<” 
É[e ¾›Ñ]~ ¾Ÿõ}— ƒUI`ƒ }dƒö ŸcH^ u�‹ ŸT>Ñ–< ›Ña‹ 
›T"˜ }dƒö (5% ) u�‹ J• ÃÑ—M (Teshome 2007):: eK²=IU 
Ÿ²=I S[Çƒ �”ÅT>‰K¨< ¾›Ñ]~ Ÿõ}— ƒUI`ƒ }dƒö ŸK?KA‹ 
uTÅÓ "K< ›Ña‹ c=’íì` Ñ“ uT>ðKÑ¨< Å[Í ÁLÅÑ SJ’<” ’¨<:: 
 
Ÿ²=I uLÃ �”Å}ÑKì¨< ¾Ÿõ}— ƒUI`ƒ” uTeóó~ [ÑÉ Ÿõ}— 
�መ`� ¾�¾ u=J”U u1986 ¯.U. u}k[ì¨< ¾ƒUI`ƒ“ eMÖ“ 
ûK=c= uÓMî �”Å}kSÖ¨< ¾Ÿõ}— ƒUI`ƒ Seóóƒ óÃÇ 
¾T>•[¨< u}KÁ¿ S`H Ówa‹ ¾T>cÖ¨< ¾ƒUI`ƒ p”w`' H>Åƒ“ 
eMÖ“ U`U`”' U`ƒ”“ ›ÑMÓKAƒ” ›k“Ï„ Ÿ¾ƒŸ<[ƒ SeŸ< 



S<K< ’Ò 
 

 
u}S^T]’ƒ' uS<Á S]’ƒ“ u›Ç=e ¾�¨<kƒ ›ÉTe ›eò’ƒ 
Ÿõ}— wnƒ ÁL†¨<” ‹Ó` ðˆ UG<^”” uØ^ƒ“ uwnƒ TõKp 
c=‹M ’¨<::   
 
¾ƒUI`ƒ Ø^ƒ c=vM ›”É ¯Ã’ƒ ƒ`ÕT@ ¾K?K¨< �“ �”Å¾›Ñvu< 
�“ G<’@�¨< ’v^© G<’@� ¾T>KÁÃ u=J”U u›w³—¨< ¾T>ÁÁ²¨< Ó” 
Ÿ¿’>y`c=+−‹ }M�¢ Sd"ƒ �“ }T]−‹ ¾}kSÖ<ƒ” ¾ƒUI`ƒ 
e�”Ç`É (¾wnƒ SYð`ƒ) TKƒU }ðLÑ>¨<” �¨<kƒ' ‹KA�' 
¡IKAƒ“ ›SK"Ÿƒ uT>Ñv ŸTeÚuØ Ò` ’¨<::  eK²=I ¾ƒUI`ƒ 
Ø^ƒ c=vM ¾›”É ¾ƒUI`ƒ �`Ÿ” ¨<Ö?ƒ w‰ dÃJ” u¾ƒUI`ƒ 
�`Ÿ’< ¾T>cÖ¨<” ƒUI`ƒ wnƒ ÉU` ¨<Ö?ƒ ’¨<::   
 
¾Ÿõ}— ƒUI`ƒ Ø^ƒ c=’d ›wa S’Xƒ ÁKuƒ lMõ Ñ<ÇÃ' 
}T]−‹ u�‹™‡ ¾ƒUI`ƒ �`Ÿ•‹ (lower level) ¾’u^†¨< 
¾´ÓÏƒ wnƒ“ ÃI”” KT[ÒÑØ ØpU LÃ ¾T>¨<K< SKŸ=Á−‹ 
Ø^ƒ“ ›Óvw’ƒ ’¨<::  �”ÅT>�¨k¨< uƒUI`ƒ“ eMÖ“ þK=c=¨< 
SW[ƒ ¨Å Ÿõ}— ƒUI`ƒ SÓvƒ ¾T>‹K< }T]−‹ ¾G<Kƒ 
¯Sƒ ¾SW“Ê ƒUI`ƒ ÁÖ“kl“ ¾Ÿõ}— ƒUI`ƒ SÓu=Á ð}“ 
¨eÅ¨< }ðLÑ>¨<” ¨<Ö?ƒ ÁeS²Ñu< SJ“†¨< Ã�¨nM:: u²=IU 
SW[ƒ ¨Å Ÿõ}— ¾ƒUI`ƒ }sTƒ ¾T>Ñu< ¾}T]−‹ lØ` 
ŸÑ>²? ¨Å Ñ>²? �¾ÚS[ uSU×ƒ LÃ SJ’< Ã�¨nM:: 
 
u›Kñƒ ¯S�ƒ Ÿõ}— ƒUI`ƒ” KTeóóƒ ¾}Å[Ñ¨< Ø[ƒ �“ 
�”penc? ›u[�‹ u=J”U' Ÿ²=G< Ò` }ÁÃµ ¾ƒUI`ƒ Ø^ƒ Ñ<ÇÃ 
ŸSŠ¨<U Ñ>²? uuKÖ ›ddu= Ñ<ÇÃ �¾J’ SØ…M:: u}KÁ¿ 
ƒUI`�© ewcv−‹' ¯¨<Å Ø“„‹' Ø“�© îG<ö‹ ÃI Ñ<ÇÃ 
¾S¨ÁÁ“ ¾ƒŸ<[ƒ SeIw �¾J’ SØ…M:: KUdK? u›Ç=e ›uv 
¿’>y`c=+ ¾eƒ^‚Í=¡ �pÉ ¾S¨ÁÁ ewcv−‹' u›Ñ` Å[Í u}Å[Ñ< 
¾Ÿõ}— ƒUI`ƒ SUI^” ewcv−‹ c=’c< Ÿ’u\ƒ lMõ ØÁo−‹ 
›”Æ ¾ƒUI`ƒ Ø^ƒ Ñ<ÇÃ ’u`:: u}SddÃ G<’@� u1999 ¯.U. 
ƒUI`ƒ T>’>e‚` «¾Ÿõ}— ƒUI`ƒ }sT© K¨<Ø“ Ó”v� 
eƒ^‚Í="© °pÉ» uT>Kው c’É ¨<eØ vcð[¨< �¨<’�© ÓUÑT 
¾ƒUI`ƒ Ø^ƒ“ Seóóƒ ‹Ó`ን �”ÅT>Ÿ}K¨< ÑMï�M:: 
 

¾Ÿõ}— ƒUI`ƒ e`¯�‹” upuL °ÉÑƒ“ uõƒH©’ƒ ØÁoU 
Ñ“ Te¨ÑÉ ÁKuƒ É¡S„‹ u=•\uƒU uƒUI`ƒ ›Óvw’ƒ“ 
Ø^ƒ ÁKuƒ ÉŸSƒ Ó” ÃuMØ ÁdevM:: uýaÓ^V‹“ 
Se¢‹ ¾puL U×’@' ue`¯} ƒUI`~' uƒUI`~ ›c×Ø“ 
¾}T]−‹ U²““ ð}“ e`¯~“ u›e}ÇÅ` ›S^` wn~ 
SW[�© ÉክS„‹ ›K<uƒ:: 

 
ÃI ¾T>ÁSK¡}¨< ¾Ÿõ}— ƒUI`ƒ Ø^ƒ Sk’e KG<K<U vKÉ`h 
›"Lƒ (uSYŸ< ¾}WT\ƒ vKS<Á−‹' }S^T]−‹' u›ÖnLÃ 
¾ƒUI`~ TIu[cw) S”Óeƒ” ÚUa ›ddu= Ñ<ÇÃ �”ÅJ’ ’¨<:: 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  
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eK²=I u›G<’< Ñ>²? ¾ƒUI`ƒ Ø^ƒ Ñ<ÇÃ uG<K<U ²”É u›ddu= Å[Í 
LÃ �”ÅT>Ñ˜ ›ÖÁÁm ›ÃÅKU:: uSJ’<U KƒUI`~ Ø^ƒ SÕÅM 
S”Y›? K=J’< ¾T>‹K< G<’@�−‹” SS`S` �“ ¨p�© ¾SõƒH@ 
Hdw SðKÓ }Ñu= ÃJ“M::  
 
2. ¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ 

¾pÉS ´ÓÏƒ wnƒ 
 
w²< Ø“�© êG<ö‹ �”ÅT>ÁSK¡~ƒ }T]−‹ upÉS ¿’>y`c=+ 
ƒUI`ƒ ÁL†¨< ´ÓÏƒ u¿’>y`c=+ ¨<eØ ŸT>•^†¨< ¾ST` 
¨Ö?ƒ Ò` Ó”–<’ƒ �”ÇK¨< ’¨<:: KUdK? u›T@]"' Ÿõ}— ƒUI`ƒ 
u}T]−‹ G<K”}“© �ÉÑƒ LÃ ÁK¨< }î�• �.›?.›. Ÿ1990−‡ 
ËUa UG<^” (Pascarella and Terenzini 1991; Astin 1991) u}ÅÒÒT> 
v"H@ÇD†¨< Ø“„‹ �”ÇSKŸ~ƒ' }T]−‹ ¾¿’>y`c=+ ƒUI`ƒ” 
uT>Ñv KTÖ“kp“ Ø\ ¨<Ö?ƒ KTeS´Ñw u�‹™‡ ¾ƒUI`ƒ 
�`Ÿ•‹ ¾’u^†¨< ¾´ÓÏƒ wnƒ (TKƒU KST` ÁL†¨< 
›"ÇT>Á© ‹KA�' vI`Áƒ' õLÔƒ' }’Xi’ƒ“ �c?„‹ ¨²}) ¨d˜ 
�”ÅJ’ ’¨<:: u�’²=I UG<^” ›ÑLKî' uG<K}— Å[Í ƒUI`ƒ ¨pƒ 
um ´ÓÏƒ ÁM’u^†¨< }T]−‹ ¨Å ¿’>y`c=+ Ñw}¨< 
ƒUI`�†¨<” ¾TÖ“kp �“ ¨<Ö?�T ¾SJ” �ÉL†¨< u›w³—¨< 
›’e}— �”ÅJ’ ’¨<:: u¯KT‹” ¨Å Ÿõ}— ƒUI`ƒ ¾T>Ñu< 
}T]−‹ ¾´ÓÏƒ wn�†¨<” KT[ÒÑØ“ ¨Å }KÁ¿ }sTƒ 
KSÅMÅM ¾T>Áe‹K< ¾}KÁ¿ SKŸ=Á−‹ }Óv` LÃ Eየዋሉ ነው::    
 
u›Ñ^‹” ¾ƒUI`ƒ“ eMÖ“ þK=c= �”ÅÅ’ÑÑ¨< ¨Å Ÿõ}— ƒUI`ƒ 
}sTƒ ¾T>ÅKÅK<ƒ }T]−‹ ¾›ÖnLÃ G<K}— Å[Í ƒUI`ƒ” 
(1®— ¡õM) ›ÑvÅ¨< ¾G<Kƒ ¯Sƒ ¾SW“Ê ƒUI`ƒ (11-12) 
}Ÿ�ƒK¨< ÁÖ“kl “†¨<:: þK=c=¨< �du= ÁÅ[Ñ¨< uSW“Ê 
ƒUI`ƒ u?„‹ ¾T>cÖ¨< ƒUI`ƒ }T]−‡” u¿’>y`c=+ KT>cÖ<ƒ 
¢`f‹ uwnƒ ´ÓÌ ÁÅ`Ò†ªM uT>M ÓUƒ ’¨<:: �²=I LÃ �Ç=Á 
S’dƒ ÁKv†¨< ØÁo−‹' ¨Å Ÿõ}— ƒUI`ƒ }sTƒ uw³ƒ 
uSÓvƒ LÃ ÁK<ƒ }T]−‹ ¾´ÓÏƒ wn�†¨<e U” ÃSYLM; 
¾´ÓÏƒ wn�†¨< �”Èƒ ’¨< ¾T>[ÒÑÖ¨<? ¨²}' ¾T>K< “†¨<::  
¾}cucu< S[Í−‹” SW[ƒ uTÉ[Ó �’²=I”“ }³TÏ ØÁo−‹ን 
�”ÅT>Ÿ}K¨< KTw^^ƒ }V¡bM:: 
 
�”ÅT>�¨k¨< ¾}T]−‹ ¾ST` Ø^ƒ ¾T>¨c’¨< u›”É 
¾ƒUI`ƒ �`Ÿ” ¨ÃU u¡õM Å[Í uT>Å[Ñ¨< Ø[ƒ w‰ dÃJ” 
vÖnLÃ uƒUI`ƒ e`¯~ ¾T>"H@Æƒ ¾ST` Te}T` H>Å„‹ 
wnƒ ÉU` ¨<Ö?ƒ ’¨<:: uK?L ›’ÒÑ` u›”É ¾ƒUI`ƒ �`Ÿ” 
¾T>Ÿ“¨’< }T]−‹” ¾Twnƒ �”penc?−‹ Kk×¿ �`Ÿ” 
¾ƒUI`ƒ Ø^ƒ ¾S›²” É”ÒÃ J’¨< c=Ñ–< ’¨<::  eKJ’U ¾Ÿõ}— 



S<K< ’Ò 
 

 
ƒUI`ƒ Ø^ƒ u�‹™‡ ¾ƒUI`ƒ �`Ÿ•‹ ŸT>cÖ¨< ƒUI`ƒ 
Ø^ƒ Ò` ¾}XW[ ’¨<:: u�‹™‡ ¾ƒUI`ƒ �`Ÿ•‹ ¾Ø^ƒ 
SÕÅM "K ¾’²=I ÉU` ¨<Ö?ƒ uŸõ}— ƒUI`ƒ Ø^ƒ LÃ }î�• 
TdÅ\ ›Ãk_ ’¨<:: 
 
u›Ñ^‹”' ¾›”Å— Å[Í ƒUI`ƒ Ø^ƒ” KSð}i u›^}— �“ 
eU”}— ¡õM SÑvÅÍ u¾feƒ ¯S~ K}Ÿ��Ã feƒ Ñ>²?Áƒ ›Ñ` 
›kõ ¾ƒUI`ƒ U²“ (National Learning Assessment) Ø“„‹ 
S"H@Ç†¨< ¾T>�¨e ’¨<:: ¾�’²=I Ø“„‹ ¨<Ö?ƒU �”ÅT>Ÿ}K¨< 
uW”Ö[» 1 LÃ }SM¡…M::   
 
 W”Ö[» 1:-  ›Ñ` ›kõ ¾}T]−‹ ¾ƒUI`ƒ U²“ ›T"˜ ¨<Ö?ƒ  

¾ƒUI`ƒ puL Ø“ƒ  

(¾8— ¡õM ›T"Ã ¨<Ö?ƒ) 
¾ƒUI`ƒ ¯Ã’ƒ 

1— ²<` 
(u1992)

2— ²<`
(1996)

3— ²<` 
(1999) 

�”ÓK=´— s”s 39% 41.7% 38.4% 
H>dw 38% 4®.93% 34.1% 
vÄKAÍ= 47% 41.34% 38.3% 
Ÿ?T>eƒ] 4®% 4®.1®% 34.7% 
ò²=¡e - 35.32% 32.2% 

›Tካይ ውህድ 41% 39.74% 35.6% 

 U”ß፣ ›Ñ` ›kõ ¾ð}“−‹ É`Ïƒ::  1992' 1996' 1999 ¯.U. 
 
uW”Ö[» 1 �”Å}SKŸ}¨< ¾}T]−‹ ›T"Ã ¨Ö?ƒ ufe~U 
¯S�ƒ (1992' 1996' 1999 ¯.U.) uƒUI`ƒ“ eMÖ“ þK=c=¨< 
Ÿ}kSÖ¨< 5®% TKòÁ ’Øw u×U Á’c SJ’< ’¨<::  ÃI ´p}— 
¨<Ö?ƒ ¾}S²Ñu¨< u›w³—¨< ›"vu= ¾›”Å— Å[Í ƒUI`ƒ u›õ 
Sõ‰ s”s uT>WØuƒ' ð}“¨< u›õ Sõ‰ s”s u}²ÒËuƒ“  
¾ð}“ ØÁo−‡ u›w³—¨< ¾U`Ý ØÁo−‹ v"}~uƒ G<’@� ’¨<::  
¾ð}“¨< ¯Ã’ƒ ¾U`Ý SJ“†¨< k`„ }T]−‡ Gdv†¨<” uîG<õ 
uTk’vu`“ uTªHÉ �”Ç=ÑMì<“ ¾‹Ó` ›ð�ƒ H>Åƒ” �”Ç=Ád¿ 
¾T>ÖÃl u=J” •a ¾}T]−‡ ¨<Ö?ƒ Ÿ²=I uvc ´p}— ÃJ” 
�”Å’u[ SÑSƒ ›ÁÇÓƒU:: 
 
u²=I ›Ñ` ›kõ ¾›”Å— Å[Í ƒUI`ƒ Ø^ƒ SKŸ=Á ð}“ 
¾}T]−‹ ¨<Ö?ƒ ´p}— SJ” ¾T>ÁSK¡}¨< u²=G< ¾ƒUI`ƒ 
�`Ÿ” ¾}T]−‹ ¾´ÓÏƒ wnƒ u×U ›’e}— �”ÅJ’“ um ´ÓÏƒ 
dÃ•^†¨<U (TKƒU }Ñu=¨<” �¨<kƒ' ‹KA�“ ¡IKAƒ dÃÚwÖ<) 
w²< }T]−‹ ¨Å ›ÖnLÃ G<K}— Å[Í ¾ƒUI`ƒ �`Ÿ” 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  
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¾T>gÒÑ\uƒ G<’@� S•\” ’¨<:: ÃI ÅÓV uG<K}— Å[Í ¾ƒUI`ƒ 
Ø^ƒ LÃ ¾^c< ¾J’ ›K<�© }î�• K=ÁdÉ` �”ÅT>‹M �S<” ’¨<:: 
uk×Ã’ƒU }T]−‹ u›ÖnLÃ G<K}— Å[Í ƒUI`ƒ ÁL†¨<” 
¾´ÓÏƒ wnƒ KT[ÒÑØ“ ¨ÅT>kØK¨< ¾Ÿõ}— ƒUI`ƒ Sc“Ê 
ƒUI`ƒ KSU[Ø“ KSÅMÅM ¾U”ÖkUuƒ SKŸ=Á u1®— ¡õM 
TÖ“kmÁ LÃ ¾T>WÖ¨< ¾›ÖnLÃ G<K}— Å[Í ƒUI`ƒ 
TÖ“kmÁ wH@^© ð}“ ’¨<:: }T]−‡ u²=I u›ÖnLÃ G<K}— Å[Í 
(9-10) ¾ƒUI`ƒ �`Ÿ” ¾’u^†¨<” ¾´ÓÏƒ wnƒ KT¾ƒ ¾G<Kƒ 
¯Sƒ (1999 �“ 2000 ¯.U.) uwN?^©¨< ð}“ u¨cÇD†¨< ²Ö˜ 
¾ƒUI`ƒ ¯Ã’„‹ (›T`—' �”ÓK=´—' N=dw' Ÿ?T>eƒ]' ò²=¡e' 
vÄKAÍ=' Í=*Ó^ò' �]¡“ c=y=¡e) ÁcS²Ñu<ƒ” ¨<Ö?ƒ uØ_ T`¡ 
(raw score) �”ÅT>Ÿ}K¨< uW”Ö[» 2 KS}”}” }V¡bM:: 
 
 W”Ö[» 2:- ¾›ÖnLÃ 2ኛ Å[Í wN?^© ð}“ ¾}T]−‹ ¨<Ö?ƒ  

¾}T]−‹ ¨<Ö?ƒ uØ_ 
T`¡ (uø`c”ƒ) 

¾}T]−‹ ›T"Ã ¨<Ö?ƒ 
uƒUI`ƒ ¯Ã’ƒ 

¨<Ö?ƒ 

≤ 25 26– 50 ≥ 50 > 75 s”s N=dw dÃ”e TIu^© 
dÃ”e 

¨<G<É 
›T"ይ 
¨<Ö?ƒ 

1999  44 48.9 7.6 0.01 33.6 18.91 26.97 32.2 29.3 
2000 58 36.6 3 0.07 29.4 17.97 22.7 26.6 24.95 

U”ß፣ ›Ñ` ›kõ ¾ð}“−‹ É`Ïƒ:: ¾1999 �“ 2000 ¯.U. ¾}T]−‹ ¨Ö?ƒ 
 
uW”Ö[» 2 �”Å}SKŸ}¨< u²Ö–< ¾ƒUI`ƒ ¯Ã’„‹ ¾}T]−‹ 
¨<IÉ ›T"˜ ¨<Ö?ƒ u1999 ¯.U. 29.3' u2000 ¯.U. ÅÓV 24.95 
�”ÅJ’“ ÃI ÅÓV ¾ƒUI`ƒ“ eMÖ“ þK=c=¨< "ekSÖ¨< TKòÁ 
’Øw (50%) �ÏÓ Á’c SJ’<” �“ÁK”:: �”Ç=G<U ¾w²< }T]−‹ 
¨<Ö?ƒ Ÿ25 ø`c”ƒ u�‹ �”ÅJ’ ’¨<:: ÃIU ›^ƒ U`Ý−‹ 
vK¨< ¾ð}“ ¯Ã’ƒ }T]−‹ U”U ¯Ã’ƒ ´ÓÏƒ dይ•^†¨< 
(uÓUƒ ØÁo¨<” uSSKe“ uS¢^[Ï) K=ÁÑ–< ŸT>‹K<ƒ 25% 
¨<Ö?ƒ Á’c ’¨<: 
 
¾}T]−‹ ¨<Ö?ƒ uƒUI`ƒ ¯Ã’ƒ c=}’}”' u1999 ¯.U. uò²=¡e' 
N=dw“ �”ÓK=´— Ÿ25 Ø_ T`¡ u�‹ ¨<Ö?ƒ ÁeS²Ñu< }T]−‹ 
u}Ÿ��Ã 96%' 86.3% �“ 39.6% c=J’< u2000 ¯.U. ÅÓV 
u}Ÿ��Ã 99%' 90.1% �“ 66.8% SJ“†¨< ’¨<:: u�’²=I 
¾ƒUI`ƒ ¯Ã’„‹ ¾}T]−‹ ›T"˜ ¨<Ö?ƒ c=�Ã ÅÓV u1999 
¯.U. uò²=¡e (14.8)' N=dw (18.9) �“ �”ÓK=´— (29.3) c=J” ' 
u2000 ¯.U. ÅÓV ò²=¡e (13.3) ' N=dw (17.9) �“ �”ÓK=´— (24.1) 
SJ’<” ƒ”}“¨< ÁdÁM:: uØpK< ÃI ¨<Ö?ƒ �”ÅT>Ád¾¨<' u›”Å— 



S<K< ’Ò 
 

 
Å[Í �”Å�¾¨< G<K< u›ÖnLÃ G<K}— Å[Í ƒUI`ƒU ¾}T]−‹ 
´ÓÏƒ ›’e}— SJ’<” ’¨<::  
  
¾�’²=I ‹Óa‹ S”e›? w²< K=J” �”ÅT>‹M �S<” ’¨<:: KUdK? 
¾}cÖ<ƒ ð}“−‹ ¾SS²” wn�†¨<' ¾SUI^” wnƒ' e`¯} 
ƒUI`~“ ¾Te}T` ²È¨< �”Ç=G<U ¾ƒUI`ƒ u?„‹ ›S^` 
e`¯ƒ ¨²} ²<]Á ØÁo−‹ T”Xƒ Ã‰LM:: u›=ƒÄåÁ' ¾›”Å— 
Å[Í ƒUI`ƒ ›Óvw’ƒ“ Ø^ƒ ²<]Á up`u< Ø“ƒ Á"H@Å }S^T] 
�”ÇSKŸ}¨< u²=G< �`Ÿ” ¾T>cÖ¨< ƒUI`ƒ ue`¯} ƒUI`~' 
uST` Te}T` ²È¨< (pedagogy) �“ uƒUI`ƒ ›S^` ²<]Á 
‹Óa‹ �”ÇK<uƒ ’¨< (Amare 2008):: �”Å ›Ø–>¨< ›ÑLKîU ›G<” 
ÁK¨< ¾›”Å— Å[Í ƒUI`ƒ e`¯ƒ ¯LT' }T]−‹ �”Ç=Áeu<' 
�¨<kƒ” u}Óv` �”Ç=Á¨<K<“ �”Ç=ÖkS< Ÿ°K�© IÃ¨�†¨<“ 
›"vቢያ†¨< �”Ç=Áe}de\ƒ ŸTÉ[Ó ÃMp �¨<kƒ” w‰ �”Ç=Ñu¿ 
¾T>ÁÅ`Ó �”ÅJ’ ’¨<::  ›Ø–>¨< ›¡KA �”Çw^^¨< ›G<” uƒUI`ƒ 
u?„‹“ ¾ƒUህ`ƒ }sTƒ �¾}Å[Ñ ÁK¨< u1986 ¯.U. ¾ƒUI`ƒ“ 
eMÖ“ þK=c=¨< "ekSÖ¨< ÖnT> ¾ƒUI`ƒ }M�¢ TKƒU ‹Ó` 
ðˆ ²?Ô‹” T²ÒËƒ“ Tõ^ƒ Ò` ¾T>n[” �”ÅJ’ ’¨<:: eKJ’U 
›G<” vK¨< ¾ƒUI`ƒ e`¯ƒ ¾vIM“ Sªp^© iÓÓ` 
�”ÅT>ÁeðMÓ ›Ø–>¨< ÃÖlማM::  
   
eK²=I u›”Å— Å[Ë“ ›ÖnLÃ G<K}— Å[Í ƒUI`ƒ K}S²Ñu¨< 
›’e}— ¨<Ö?ƒ ›”Æ U¡”Áƒ }T]−‹ ÁKv†¨< ¾´ÓÏƒ wnƒ 
T’e K=J” �”ÅT>‹M SÑ”²w Ã‰LM:: K}T]−‹ ¨<Ö?ƒ T’e 
U¡”Áƒ ¾}WÖ<ƒ” ð}“−‹ ¾SK"ƒ wnƒ T’e ‹Ó` w‰ }Å`Ô 
K=¨WÉ ›Ã‹MU:: U¡”Á~U uG<K~U ¾ƒUI`ƒ �`Ÿ•‹“ u}KÁ¿ 
¯S�ƒ u}WÖ<ƒ ð}“−‹ ¾}T]−‹ ¨<Ö?ƒ ŸT>Öuk¨< u�‹ 
u}SXXÃ S”ÑÉ ´p}— SJ’< ’¨<::    
 
Ÿ²=I uSkÖM ÅÓV uSW“Ê ƒUI`ƒ ¾}T]−‹ ¾´ÓÏƒ wnƒ 
U” �”ÅT>SeM KS}”}” }V¡bM:: �”ÅT>�¨k¨< ¾ƒUI`ƒ“ 
eMÖ“ þK=c=¨< �”ÅÅ’ÑÑ¨< }T]−‹ uSW“Ê ¾ƒUI`ƒ �`Ÿ” 
¾T>WÖ¨<” ƒUI`ƒ uT>Ñv ›Ö“pk¨<“ uT>cÖ¨< ¾Ÿõ}— 
ƒUI`ƒ SÓu=Á ð}“ ¨Ö?ƒ SW[ƒ ukØ� ¾SËS]Á Ç=Ó] 
ƒUI`ƒ SËS` ¨ÅT>Áe‹LD†¨< ¾}KÁ¿ ¾ƒUI`ƒ }sTƒ 
ÃÅKÅLK< ’¨<:: Ÿ²=I Ò` u}ÁÁ² ¾ƒUI`ƒ“ eMÖ“ þK=c=¨< �du= 
¾T>ÁÅ`Ñ¨<U }T]−‹ uSW“Ê ƒUI`ƒ KŸõ}— ƒUI`ƒ wl 
¾T>ÁÅ`Ò†¨< ´ÓÏƒ �”ÅT>ÁÅ`Ñ< ’¨<:: ¾}T]−‡ ¾´ÓÏƒ 
wnƒU ¾T>K"¨< uT>WÖ¨< ¾Ÿõ}— ƒUI`ƒ SÓu=Á ð}“ ’¨<:: 
eKJ’U LKñƒ feƒ ¯S�ƒ u}WÖ<ƒ ¾Ÿõ}— ƒUI`ƒ SÓu=Á 
ð}“−‹ ¾}T]−‹” ¨<Ö?ƒ uS}”}” ¾´ÓÏƒ wn�†¨< U” 
�”ÅT>SeM KT¾ƒ }V¡bM::   
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  

 

 
 

 
W”Ö[» 3:- ¾Ÿõ}— ƒUI`ƒ SÓu=Á ð}“ ¾}T]−‹ ¨<Ö?ƒ ƒ”}“ 

(Ÿ500 Ø_ T`¡) 

¾}T]−‹ Ø_ T`¡ (Ÿ5®®) ¯Sƒ 

≤ 250 251 – 300 > 300

SÓu=Á ð}“ Ÿ¨cÆƒ ¨<eØ 
¨Å ¿’>y`c=+−‹ ¾}ÅKÅK< 

1998 57.5% 32.5% 10% 97% 
1999 46.3% 38.4% 15.3% 63.8% 
2000 69.6% 22.2% 8.2% 88.1% 

 
uW”Ö[» 3 �”Å}SKŸ}¨< u1998 �“ 2000 ¯.U. u}WÖ<ƒ 
¾SÓuÁ ð}“−‹ ¾›w³—¨< }T] ¨<Ö?ƒ uS„— ŸÓTi u�‹ 
�”ÅJ’ ’¨<::  u}SXXÃ'  u1999 ¯.U. ¾w²< }T]−‹ ¨<Ö?ƒU 
›’e}— SJ’< ’¨<:: SÓu=Á ð}“ ¨eÅ¨< uS„— ŸÓTi uLÃ 
TKòÁ ¨<Ö?ƒ ÁÑ–< }T]−‹ lØ` ¨Å Ÿõ}— ƒUI`ƒ }sTƒ 
Ÿ}SÅu<ƒ Ò` c=’íì` w²< }T]−‹ ›’e}—¨<” TKòÁ ’Øw 
dÁTEK< ¨Å ¿’>y`c=+−‹ �”ÅT>ÅKÅK< ÁSK¡�M:: 
 
¾}T]−‹ ¨<Ö?ƒ uƒUI`ƒ ¯Ã’ƒ c=�Ã ÅÓV u1999 ¯.U. 
u}WÖ¨< SÓu=Á ð}“ uN=dw' u�”ÓK=´—“ ›ÖnLÃ dÃ”e Ÿ51 
Ø_ T`¡ u�‹ ÁÑ–< }T]−‹ u}Ÿ��Ã 48.8%' 8®.9%' 42.1% 
c=J’< u�’²=I ¾ƒUI`ƒ ¯Ã’„‹ ¾}T]−‹ ›T"˜ ¨<Ö?ƒ 
u}Ÿ��Ã 51' 41.4 �“ 52.8 SJ’<” ¾S[Í¨< ƒ”}“ ÁSK¡�M::   
 
u›ÖnLÃ uSÓu=Á ð}“−‡ ¾}T]−‹ ¨Ö?ƒ T’e S”e›?¨< w²< 
u=JንU' (ƒUI`~' ¾ƒUI`ƒ ›c×Ø H>Å~' ¾SUI^” wnƒ' 
¾ƒUI`ƒ u?ƒ ›S^`) U¡”Á„‡ U” ÃG<’< U” Ó” S”Óeƒ 
�¾}ÖkSuƒ vK¨< SKŸ=Á (SÓu=Á ð}“) SW[ƒ um ´ÓÏƒ 
dÃ•^†¨< w²< }T]−‹ ¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< 
S•^†¨<” ’¨<:: ÃI ¾T>Ád¾¨< ÅÓV uƒUI`ƒ“ eMÖ“ þK=c=¨< 
�”Å}kSÖ¨< uSW“Ê ƒUI`ƒ }T]−‹ KŸõ}— ƒUI`ƒ 
uwnƒ S²ÒËƒ c=•`v†¨<' ›G<” ¾T>�¾¨< �¨<’� Ó” u}n^’>¨< 
�”ÅJ’ ’¨<:: ÃI ÅÓV u¿’>y`c=+−‹ ST` Te}T` Ø^ƒ LÃ 
¾^c< ¾J’ ›K<�© }î�• TdÅ` �”ÅT>‹M SÑSƒ Ã‰LM::   
 
Ÿ²=I uLÃ uk[u<ƒ ¾S[Í ƒ”}“ ¨<Ö?„‹ �”ÅU”[Ç¨<' Ÿ›”É 
¾ƒUI`ƒ �`Ÿ” ¨ÅT>kØK¨< �`Ÿ” KSgÒÑ`“ ´ÓÌ’�†¨<” 
KT[ÒÑØ uU”ÖkUvቸ¨< wN?ራ© ð}“−‹ ¾}T]−‡ ¨<Ö?ƒ 
u}Ÿ��Ã ´p}— SJ’<”' eKJ’U u¾�`Ÿ’< }T]−‹” uwnƒ 
¾T²ÒËƒ ‹Ó` S•\” ’¨<:: 
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S<K< ’Ò 
 

 
�²=I LÃ S�¾ƒ ÁKuƒ Ñ<ÇÃ ufe~U ¾ƒUI`ƒ �`Ÿ•‹ (TKƒU 
›”Å— Å[Í' G<K}— Å[Í“ SW“Ê ƒUI`ƒ) ¾}T]−‹ ¾ð}“ 
¨<Ö?ƒ uG<K<U ¾ƒUI`ƒ ¯Ã’„‹ ›’e}— u=J”U' u}KÃ Ó” 
uN=dw' uò²=¡e“ u�”ÓK=´— }T]−‡ eLÑ–<ƒ ¨Ö?ƒ ƒŸ<[ƒ 
¾T>h Ñ<ÇÃ ’¨<:: KUdK? ሶeƒ Ñ>²? በ}"H@Æƒ ¾›”Å— Å[Í ¾›Ñ` 
›kõ ¾ƒUI`ƒ puL Ø“„‹ �”ÇSKŸ~ƒ ufe~U Ñ>²? ¾}T]−‹ 
¨<Ö?ƒ ŸT>Öuk¨< u�‹ ´p}— SJ’<” ’¨<::  �”Ç=G<U u›ÖnLÃ 
G<K}— Å[Í TÖnKÁ ð}“−‹ }SXXÃ ´p}— ¨Ö?ƒ �Ã}ªM::  
u1999 u}WÖ¨< wH@^© ð}“ ÅÓV u�”ÓK=´—' ò²=¡e“ N=dw Ÿ5® 
u�‹ Ø_ T`¡ ÁÑ–< }T]−‹ u}Ÿ��Ã 96.47%' 99.5' 1®®% 
c=J” �”Ç=G<U u2000 ¯.U.  u�’²=I ¾ƒUI`ƒ ¯Ã’„‹ Ÿ5® u�‹ 
Ø_ T`¡ ÁSÖ< }T]−‹ u}Ÿ��Ã 98.9%' 99.7% �“ 100% 
(¾ò²=¡e Ÿõ}—¨< ¨<Ö?ƒ 43 ’¨<) ’¨<::  u�’²=I ¾ƒUI`ƒ ¯Ã’„‹ 
¾}T]−‹ ð}“ ¨<Ö?ƒ ´p}— SJ” ¾T>ÁSK¡}¨<' u�‹™‡ 
¾ƒUI`ƒ �`Ÿ•‹ }T]−‹ uN=dw' ò²=¡e“ �”ÓK=´— s”s 
¾´ÓÏƒ wn�†¨< ›’e}— �”ÅJ’ ’¨<::  ÃI ÅÓV S”Óeƒ Ÿ2000 
¯.U. ËUa ›w³—¨< }T] u¿’>y`c=+−‹ udÃ”e“ ‚¡•KAÍ= 
�”Ç=cKØ” ¾k¾c¨< S`H Ów` LÃ U” ÁIM ›K<�© }î�• K=•[¨< 
�”ÅT>‹M SÑ”²w ›ÁÇÓƒU:: u’²=I ¾ƒUI`ƒ ¯Ã’„‹ um ´ÓÏƒ 
¾K?L†¨< }T]−‹ uw³ƒ ¨Å dÃ”e“ ‚¡•KAÍ= ¾eMÖ“ Se¡ 
SÅMÅK< uƒUI`ƒ Ø^~ LÃ K=•[¨< ¾T>‹M }î�• ukLK< 
¾T>ÑSƒ ›ÃJ”U:: 
 
K?L¨< S�¾ƒ ÁKuƒ Ñ<ÇÃ u›w³—¨< ¾›Ñ]~ ¡õM ¾›”Å— Å[Í 
ƒUI`ƒ u›õ Sõ‰ s”s ¾T>WØ c=J” ŸG<K}— Å[Í ËUa �eŸ 
¿’>y`e+ É[e ¾Te}T]Á s”s �”ÓK=´— SJ’< Ã�¨nM::  eK²=I 
}T]−‹ u›õ Sõ‰ s”s G<K<”U ¾›”Å— Å[Í ¾ƒUI`ƒ ¯Ã’„‹ 
c=T\ qÃ}¨< uG<K}— Å[Í �“ Ÿ²=Á uLÃ G<K<”U ¾ƒUI`ƒ 
¯Ã’„‹ u�”ÓK=´— uST^†¨< u›ÖnLÃ ¾ƒUI`~ Y`¯ƒ ላይ 
¾T>•[¨<ን }î�• T¾ƒ ¾ÓÉ ÃLM::  
 
3. ¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ 

¾�”ÓK=´— s”s ‹KA� 
 
¾ST]Á Te}T]Á s”s u}T]−‹ ST` LÃ ÁK¨< }î�• ^c<” 
¾‰K ¾U`U` `�e SJ’< Ã�¨nM:: ¾Te}T]Á s”s uST` 
Te}T` H>Åƒ ¾T>•[¨< ›−”�© T>“ ¾T>¨c’¨< SUI^”“ 
}T]−‹ us”s¨< uT>•^†¨< ‹KA�“ ¯pU �”Å²=G<U K²=I 
SÖ“Ÿ` ›Ò» ¾J’< G<’@�−‹ c=S‰‡ ’¨<:: u›KU ›kõ 
¾ƒUI`ƒ ፣ ¾dÃ”e“ ¾vIM É`Ïƒ“ (UNESCO) uSXWK<ƒ }sTƒ 
¾›õ Sõ‰ s”sን uTe}T]Á’ƒ SÖkU ¾T>ÅÓõuƒ U¡”Áƒ' 
}T]−‹ u›õ Sõ‰ s”s†¨< Ÿ}T\ ƒUI`~” ukLK< 
�”Ç=Ñv†¨<' ¾ST` õLÔ�†¨<“ }dƒö›†¨< �”Ç=ÚU` ŸTÉ[Ó 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  

 

 
 

›"DÁ ÁK¨<ን e’-ƒUI`�© ÖkT@� ŸÓUƒ ¨<eØ uTeÑvƒ ’¨<::  
eKJ’U w²< ¾uKìÑ< ›Ña‹ u›õ Sõ‰ s”s Ÿ´p}—¨< ¾ƒUI`ƒ 
�`Ÿ” �eŸ ¿’>y`c=+ É[e ƒUI`ƒ“ eMÖ“ ¾T>WÖ< �”ÇK< 
Ã�¨nM:: 
 
›G<” vK¨< ¾›Ñ^‹” }Úvß G<’@� ƒUI`ƒ u›õ Sõ‰ s”s 
u›w³—¨< ›"vu= ¾T>WÖ¨< �eŸ 8— ¡õM ’¨<::  Ÿ10— ¡õM ËUa 
Ó” ¾Te}T]Á s”s¨< �”ÓK=´— ’¨<:: 
 
u›Ñ` ›kõ Å[Í ¾}"H@Æƒ ¾}T]−‹ ¾ƒUI`ƒ puL Ø“„‹ 
�”ÅT>ÁSK¡~ƒ' }T]−‹ �eŸ eU”ƒ— ¡õM u›õ Sõ‰ 
s”s†¨< u=T\U' ¾ST` ¨<Ö?�†¨< Ó” �ÏÓ ´p}— SJ’<” 
›SL¡}ªM::  ÃG<” �”Í= u²=I ¾ƒUI`ƒ �`Ÿ” }T]−‹ uG<K<U 
¾ƒUI`ƒ ¯Ã’ƒ ´p}— ¨<Ö?ƒ K=ÁeS²Óu< ¾‰K<uƒ U¡”Áƒ 
¾s”s ‹Ó` w‰ ’¨< KTKƒ Áe†Ó^M::  �.›?.› u2006 ¾Te}T]Á 
s”s” ›eSM¡„ u›=ƒÄåÁ uT>Ñ–< ›”Å— Å[Í ƒUI`ƒ u?„‹ 
u}"H@Å¨< ›Ñ` ›kõ Ø“ƒ (Heugh, Berhanu, and Mekonnen 2006) 
�”Å}SKŸ}¨<' ¾›õ Sõ‰ s”s KTe}T]Á’ƒ uSÖkS< [ÑÉ 
Ÿ¡MM ¡MM ›}Ñvu\ �”ÅT>KÁÃ“ u›ÖnLÃ ¾›õ Sõ‰ s”s Ÿ1-
8— ¡õM KTe}T]Á’ƒ SÖkU ¾}T]−‹” ¾ST` ¨<Ö?ƒ“ 
¾�”ÓK=´— s”s ‹KA�†¨<” �”ÅTÃÔÇ ’¨<:: ›Ø–>−‡ ›¡K¨< 
�”ÅÑKì<ƒ u›ÖnLÃ ¾ƒUI`ƒ e`¯~ uT>Ñv ›KSÅ^Ë~' 
¾SUI^” ¾�”ÓK=´— s”s ‹KA� ´p}— SJ”“ ¾›õ Sõ‰ s”s 
u›”Ç”É ¡MM KTe}T]Á’ƒ �”Ç=J” uT>Ñv ›KTÅÑ< ’¨<::  ¾›Ñ` 
›kõ ¾}T]−‹ ¾ƒUI`ƒ puL Ø“„‹ �”ÇSK¡~ƒU ufe~U 
Ñ>²?Áƒ ¾}T]−‹ ¾�”ÓK=´— ¨<Ö?ƒ ŸK?KA‹ ¾ƒUI`ƒ ¯Ã’„‹ 
Á’c �”ÇMJ’ ’¨<:: eK²=I u›”Å— Å[Í ¾ƒUI`ƒ �`Ÿ” ¾�¾¨< 
¾}T]−‹ ¾´ÓÏƒ wnƒ T’e ŸK?KA‹ TለƒU ¾ƒUI`ƒ ›W×Ø“ 
¾ƒUI`ƒ e`¯~ ‹Óa‹ Ò` ¾T>Ñ“˜ ÃJ“M:: 
 
�²=I LÃ S’Xƒ ÁKuƒ Ñ<ÇÃ Ó” u›õ Sõ‰ s”s†¨< }U[¨< 
uG<K<U ¾ƒUI`ƒ ¯Ã’ƒ �”ÓK=´— s”s” ÚUa ¾T>Ñv¨<” 
�¨<kƒ“ ‹KA� SÚuØ ÁM‰K< }T]−‹ ¨Å T>kØK¨< ¾G<K}— 
Å[Í ƒUI`ƒ Ñw}¨< u�”ÓK=´— G<K<”U ¯Ã’ƒ ƒUI`ƒ }U[¨< 
}ðLÑ>¨<” �¨<kƒ“ ‹KA� SÚuØ Ã‹LK< ¨Ã ¾T>M ’¨<:: 
U¡”Á~U �’²=I }T]−‹ u›”Å— Å[Í u’u\uƒ ¨pƒ ÁL†¨< 
¾�”ÓK=´— s”s ‹KA� ›’e}— SJ’<” Ø“„‡ ›dÃ}ªM“:: ÃI” 
ÃuMØ KTw^^ƒ ¾}T]−‹ን ¾10— ¡õM wH@^© ð}“ ¨<Ö?ƒ 
�”ÅT>Ÿ}K¨< KS}”}” }V¡bM::  
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S<K< ’Ò 
 

 
  W”Ö[» 4:- u10— ¡õM wN?^© ð}“ ¾}T]−‹ ¨<Ö?ƒ ƒ”}“      

(uƒUI`ƒ ¯Ã’ƒ) 

›T"ይ ውÖ?ƒ ¯Sƒ 

�”ÓK=´—  N=dw dÃ”e T/dÃ”e

¨<G<É ›T"ይ 
¨<Ö?ƒ 

1999 29.3 18.9 26.97 32.2 29.3 
2000 24.1 17.97 22.7 26.6 24.95 

 
uW”Ö[» 4 �”Å}SKŸ}¨< uG<K}— Å[Í ƒUI`ƒ TÖnKÁ 
u}WÖ<ƒ wN?^© ð}“−‹ uG<K~U ›S�ƒ ¾}T]−‹ ›T"ይ 
¨<Ö?ƒ uG<K<U ¾ƒUI`ƒ ¯Ã’ƒ u×U ´p}— �”ÅJ’ ’¨<:: 
u¨cÇD†¨< ²Ö˜ ¾ƒUI`ƒ ¯Ã’„‹ ¨<G<É ›T"˜ ¨<Ö?�†¨<U 
�”Ç=G< �ÏÓ u×U ›’e}— ’¨<:: ÃI ¾T>Ád¾¨< u›”Å— Å[Í um 
´ÓÏƒ ÁM’u^†¨< }T]−‹ ¨Å G<K}— Å[Í c=gÒÑ\ ¾ST` 
¨Ö?�†¨< ´p}— K=J” �”ÅT>‹M ’¨:: Ÿ²=I S[Çƒ �”ÅT>‰K¨< 
u´p}—¨< ¾ƒUI`ƒ �`Ÿ” uG<K<U ¾ƒUI`ƒ ¯Ã’ƒ uwnƒ 
ÁM}²ÒÌ }T]−‹ �”Ç=G<U ¾�”ÓK=´— s”s ‹KA�†¨< ´p}— 
uJ’uƒ G<’@� G<K<”U ¾ƒUI`ƒ ¯Ã’ƒ uG<K}— Å[Í“ Ÿ²=Á uLÃ 
u�”ÓK=´— c=T\ uST` Ø[�†¨< LÃ ›K<�© }î�• �”ÅT>•[¨< 
’¨< (u�”p`ƒ LÃ Ða ÅÓõ �”ÅT>vK¨<):: u}SXX¿U' uSW“Ê 
ƒUI`ƒ TÖ“kmÁ u}WÖ<ƒ ¾SÓu=Á ð}“−‹ ¾w²< }T]−‹ 
ውÖ?ƒ ´p}— K=J” ¾‰K¨< ›”Æ U¡”Áƒ }T]−‹ u�”ÓK=´— 
s”s ÁL†¨< ‹KA� ¨<c<” uSJ’< K=J” Ã‹LM:: u›ÖnLÃ u²=I 
G<’@� }T]−‹ Ÿ´p}— ¾ƒUI`ƒ �`Ÿ” �ስŸ SW“Ê ƒUI`ƒ 
É[e u}KÁ¿ U¡”Á„‹ um ´ÓÏƒ dÃ•^†¨< ¨Å Ÿõ}— ƒUI`ƒ 
�”Ç=Ñu< c=Å[Ó uƒUI`ƒ Ø^ƒ LÃ Ÿõ}— }î�• K=ÁdÉ` 
�”ÅT>‹M SÑ”²w Ã‰LM:: 
 
�eŸ›G<” É[e ¾}T]−‹ን ¾´ÓÏƒ wnƒ u}SKŸ} ¾}Ñ–<ƒ” 
S[Í−‹ uS}”}” KTw^^ƒ }V¡bM:: Ÿ²=I uSkÖM ÅÓV 
¾}T]−‹” ¾´ÓÏƒ wnƒ KT[ÒÑØ“ ¨Å }KÁ¿ የƒUI`ƒ 
}sV‹ KSSMSM ¾U”ÖkUuƒ” ¾U²““ ð}“ e`¯ƒ U” 
�”ÅT>SeM uT>Ÿ}K¨< ¡õM }w^`…M:: 
 
4. ¾›Ñ` ›kõ ð}“−‹ U²““ ¾}T]−‹ UMSL 

e`¯ƒ 
 
}T]−‹ u›”É ¾ƒUI`ƒ �`Ÿ” ¾}kSÖ<ƒ” ¾}T] vI] 
Ñî�−‹' �¨<kƒ“ ¡IKAƒ U” ÁIል �”ÅÚuÖ< KT[ÒÑØ“ Ÿ›”É 
¾ƒUI`ƒ �`Ÿ” ¨Å T>kØK¨< ¾ƒUI`ƒ �`Ÿ” }T]−‹” 
KTgÒÑ`“ KSÅMÅM ¨<d’@ ŸU”ÖkUv†¨< S”ÑÊ‹ ›”Æ u›Ñ` 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  
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›kõ Å[Í ¾T>WÖ<ƒ ð}“−‹ ’¨<:: ¾›Ñ` ›kõ ð}“−‹ 
K}kSÖ<L†¨< ¯LT−‹ uT>Ñv TÑMÑM ¾T>‹K<ƒ ÅÓV ð}“−‡ 
uT>•^†¨< ƒ¡¡K—’ƒ' ›e}TT˜’ƒ“ }ÚvÚ’ƒ ¨²} ’¨<:: 
 
¾Ÿõ}— ƒUI`ƒ ¨Å ›Ñ^‹” ŸÑv ËUa }T]−‹ ¾G<K}— Å[Í 
ƒUI`ƒ TÖ“kn†¨<” KT[ÒÑØ“ KŸõ}— ƒUI`ƒ KSU[Ø“ 
KSSMSM ¾›=ƒÄåÁ G<K}— Å[Í SMkmÁ c`}òŸ?ƒ ð}“ 
(ESLCE) K[ÏU ¯S�ƒ uØpU LÃ Ã¨<M �”Å’u` Ã�¨nM::  
�.›.› u1946 uS<Ÿ^ Å[Í ¾ËS[¨< ¾ ESLCE ð}“ ŸKA”Å” 
¿’>y`c=+ ›ÖnLÃ c`}òŸ?ƒ ð}“ (General Certificate Examination) 
Ò` ›wa ÃWØ �”Å’u`“ ¯LT¨<U ¨Å ¢K?Ï ¾T>Ñu< }T]−‹” 
KSU[Ø �”Å’u` Ã�¨nM:: ÃI ð}“ �eŸ 1994 ¯.U. É[e 
}T]−‹ ¾G<K}— Å[Í (12— ¡õM) ƒUI`ƒ TÖ“kn†¨<” 
KT[ÒÑØ“ ¨Å Ÿõ}— ƒUI`ƒ KSÓvƒ �”Å w†— SKŸ=Á J• 
c=ÁÑKÓM •bM:: ÃI” ð}“ u}SKŸ}' TለƒU eKð}“¨< Ã²ƒ' 
ƒ¡¡K—’ƒ' ›e}TT˜’ƒ' ¾¡wÅƒ }S××˜’ƒ �”Ç=G<U 
¾S}”uÃ ‹Óa‹ u}ÅÒÒT> uØ“�© îG<ö‹ Ãk`u< �”Å’u` 
Ã�¨dM:: �’²=I” ችÓa‹ �du= uTÉ[Ó“ uƒUI`ƒ“ eMÖ“¨< 
þK=c= u}kSÖ¨< SW[ƒ Ÿ1995 ¯.U. ËUa ¾›ÖnLÃ G<K}— Å[Í 
TÖnKÁ ብN?^© ð}“ u10— ¡õM TÖnKÁ' �”Ç=G<U ¾Ÿõ}— 
ƒUI`ƒ SÓu=Á ð}“ uSW“Ê ƒUI`ƒ TÖnKÁ LÃ SWÖƒ 
ËS[:: ¾10— ¡õM wN?^© ð}“ ¯LT¨< }T]−‹ u²=I �`Ÿ” 
¾T>WÖ<ƒ” ƒUI`„‹ SÚ[d†¨<” KT[ÒÑØ“ ¨Å T>kØK<ƒ 
¾ƒUI`ƒ“ eMÖ“ �`Ÿ•‹ �”Ç=Ñu< KSU[Ø ’¨<:: ¾Ÿõ}— 
ƒUI`ƒ SÓu=Á ð}“ ¯LT ÅÓV u10— ¡õM wN?^© ð}“ 
›ØÒu= ¨<Ö?ƒ ›UØ}¨< ¾G<Kƒ ¯Sƒ SW“Ê ƒUI`ƒ 
ÁÖ“klƒ” }T]−‹ ¨Å Ÿõ}— ƒUI`ƒ KSÅMÅM ’¨<:: �²=I 
LÃ SSKe ÁKuƒ ØÁo �’²=I ›Ñ` ›kõ ð}“−‹ ¾}kSÖL†¨<” 
¯LT KTd"ƒ U” ÁIM wl “†¨<; ¾T>M ’¨<::  Ÿ²=I uSkÖM 
�’²=I”“ K?KA‹ }³TÏ Ñ<ÇÄ‹” KSð}i ÃVŸ^M:: 
 
4.1 ¾10— ¡õM wN?^© ð}“ 
 
uƒUI`ƒ“ eMÖ“ þK=c=¨< SW[ƒ ¾›ÖnLÃ G<K}— Å[Í (9-10) 
ƒUI`ƒ” ÁÖ“kl }T]−‹ KŸõ}— ƒUI`ƒ KSU[Ø“ ¨Å 
}KÁ¿ ¾S<Á“ ‚¡’>¡ eMÖ“−‹ KSÅMÅM ¾T>Áe‹M ¾10— ¡õM 
wN?^© ð}“ ÃW×M::  ÃI ð}“ u²Ö˜ ¾ƒUI`ƒ ¯Ã’„‹ 
(›T`—' �”ÓK=´—' N=dw' Ÿ?T>eƒ] ' ò²=Ÿe' vÄKAÍ=' 
Í=*ግ^ò' �]¡“ c=y=¡e) ¾}²ÒÌƒ” ð}“−‹ ¾T>ÁÖnMM c=J” 
¾T`¡ ›c×Ö< ²ÈU �”Å Éa¨< ESLCE }T]−‹” Ÿ}T]−‹ Ò` 
uT¨ÇÅ` (Norm-referenced) ’¨<::  ÃI ¯Ã’~ (¾T¨ÇÅ`) ¾T`¡ 
›c×Ø ²È wnƒ ¾}²ÒÌƒ” }T]−‹ KSW“Ê ƒUI`ƒ 



S<K< ’Ò 
 

 
KSU[Ø በማስቻል ረገድ uŸ<M U” ÁIM wl ’¨< ¾T>K¨<” Ñ<ÇÃ 
KT¾ƒ ¾}T]−‹” Ø_ T`¡“ ¾}WÖ<ƒ” ¾òÅM ¨<Ö?„‹” 
uT’íì` ƒ”}“ KTp[w }V¡bM  
 
W”Ö[» 5:- ¾1®— ŸõM wN?^© ð}“ ¾T`¡ ›c×Ø ²È 
 

Ø_ T`¡ (%) ¾òÅM ¨<Ö?ƒ (%) ¯Sƒ 

≤ 25 26– 50 >50 >75 A B C D F 

1999 44 48.9 6.7 0.01 4.2 12.1 49.4 24  10.3 

2000 58 36.6 2.7 0.07 2.9 8.1 51.8 25.9 11.3 
 
 
uW”Ö[» 5 �”Å}SKŸ}¨< 50 �“ Ÿ²=Á u�‹ ´p}— T`¡ ÁÑ–< 
}T]−‹ Ÿ9®% uLÃ c=J’< ‘C’ “ Ÿ²=Á uLÃ ¨<Ö?ƒ "Ñ–< }T]−‹ 
c=’íì` �Ÿ<M �”ÅJ’ ’¨<::  u²=I ¾T`¡ ›c×Ø ²È ›”É }T] 
SSKe ¾T>Ñv¨<” ¾ØÁo−‹ w³ƒ dÃSMe“ um �¨<kƒ dÃ•[¨< 
2 �“ Ÿ²=Á uLÃ ¾TKòÁ ’Øw ¾TÓ–ƒ �ÉK< Ÿõ}— ’¨<::  
uƒUI`ƒ ¯Ã’ƒ c=�Ã uò²=¡e u1999 ¯.U. Ÿõ}—¨< ’Øw 44 
c=J”' Ÿ25 “ Ÿ²=Á u�‹ Ø_ T`¡ ÁÑ–< }T]−‹ w³ƒ 96.6% 
’¨<:: J•U Ó” ‘C’ �“ Ÿ²=Á uLÃ ’Øw ÁÑ–< }T]−‹ 54.9% 
SJ“†¨< ’¨<:: u}SXXÃ S”ÑÉ ¾1999 ¯.U. uN=dw Ÿõ}— 
¨<Ö?ƒ 59 c=J”' 25 “ Ÿ²=Á u�‹ Ø_ T`¡ ÁÑ–< }T]−‹ 86.3 
“†¨<' J•U Ó” ‘C’ �“ Ÿ²=Á uLÃ ÁÑ–< }T]−‹ 52.2% ’¨<:: 
u2000 ¯.U.U }SXXÃ G<’@� ’¨< ¾T>�¾¨<:: ÃI ¾T>ÁSK¡}¨< 
um �¨<kƒ dÁÑ–< }T]−‡  �`e u`d†¨< uS¨ÇÅ` um Ø_ 
¨<Ö?ƒ dÁÑ–< ¨Å SW“Ê ƒUI`ƒ �”ÅT>gÒÑ\ ’¨<:: ስK²=I ÃI 
¯Ã’~ ¾T`¡ ›W×Ø }T]−‡ Ÿ}WÖ<ƒ ¾ð}“ ØÁo−‹ e”ƒ 
ÁIK<” �”ÅSKc<“ ¾ÚuÖ<ƒ” ¾�¨<kƒ SÖ” eKTÁdÃ 
¾T>ðKÑ¨<” SYð`ƒ ÁTEK<ƒ” }T]−‹ ¨Å SW“Ê ƒUI`ƒ 
uSÅMÅM uŸ<M ‹Ó` K=ðØ` Ã‹LM:: u’Ñ^‹” LÃ }T]−‹” 
�`e-u`e uT¨ÇÅ` ¾}SW[} ¾Tር¡ ›W×Ø ²È ØpU LÃ SªM 
¾T>‹K¨<“ ¾ð}“¨< e�ንÇ`É (vI]Áƒ' ›e}TT–’ƒ' ƒ¡¡K—’ƒ' 
¡wÅƒ' }Úvß’ƒ ¨²}) c=�¨p' ð}“¨<” ¾T>¨eÆ }T]−‹ 
¾‹KA�†¨< Å[Í c=�¨p“ ¾ð}“¨< ¯LT }T]−‹” KSU[Ø 
c=J” �”ÅJ’ Ã�¨nM::  u10— ¡õM TÖnKÁ ¾T>²ÒË¨< ð}“ Ó” 
K�`Ÿ’< ¾}kSÖ<ƒ” ¾ƒUI`ƒ ¯LT−‹ Ów SU�ƒ“ }T]−‹ 
U” ÁIM �¨<kƒ“ ¡IKAƒ �”ÅÚuÖ< uT¨p ¨ÅT>kØK<ƒ 
¾ƒUI`ƒ“ eMÖ“ �`Ÿ•‹ SU[Ø �eŸJ’ É[e ¾T`¡ ›c×Ö< 
²È }T]−‹ TTELƒ ÁKv†¨<” Å[Í¨<” ¾Öuk �¨<kƒ“ ‹KA� 
(›’e}— SYð`ƒ) ¾T>ÁdÃ SJ” ›Kuƒ:: 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  

 

 
 

4.2 ¾Ÿõ}— ƒUI`ƒ SÓu=Á ð}“ 
 
¾ƒUI`ƒ“ eMÖ“ þK=c=¨< �”ÇekSÖ¨< ¾²=I ð}“ ª“ ¯LT 
}T]−‹ ¾SW“Ê ƒUI`ƒ” "Ö“kl u%EL u‹KA�†¨<“ 
´”vK?Á†¨< SW[ƒ ¨Å }KÁ¿ ¾¿’>y`c=+ ¾eMÖ“ SY¢‹ 
KSÅMÅM ’¨<::  ÃI ð}“ eÉeƒ ¾ƒUI`ƒ ¯Ã’„‹” (H>dw' 
c=y=¡e' ›ÖnLÃ dÃ”e' TIu^© dÃ”e) ¾T>ÁÖnMM c=J” 
¾TIu^© dÃ”e“ }ðØa dÃ”e }T]−‹ ›^ƒ ¾ƒUI`ƒ 
¯Ã’„‹” uÒ^ ¾T>¨eÆ c=J” ›Ue}—¨< ÅÓV ¾›ÖnLÃ dÃ”e 
ð}“ K}ðØa dÃ”e �“ TIu^© dÃ”e ð}“ ÅÓV KTIu[cw 
dÃ”e }T]−‹ Á²ÒÍK<:: ¾ð}“¨< ¾SK"ƒ wnƒ” u}SKŸ} 
up`u< uƒUI`ƒ Ø“ƒ“ U`U` }sU u2000 ¯.U. Ø“ƒ }"H>Ê 
’u`:: Ø“~ �”ÇSKŸ}¨<U' ð}“¨< u}WÖ<v†¨< ¾ƒUI`ƒ 
¯Ã’„‹ uŸõ}— ƒUI`ƒ }sTƒ ŸT>Ñ–<ƒ ¾SËS]Á ¯Sƒ 
}T]−‹ ¨<Ö?ƒ Ò` ¾Öuk ƒee` �”ÇK¨<“ ð}“¨< }T]−‹” 
¨Å Ÿõ}— ƒUI`ƒ }sTƒ KSÅMÅM �”ÅSKŸ=Á TÑMÑM 
�”ÅT>‹M ÁSK¡�M::   
 
J•U Ó” SÓu=Á ð}“¨< ›G<” ""}�†¨< ¾ƒUI`ƒ ¯Ã’„‹ ›”í` 
}T]−‹” ¨Å¾S<Á ²`ñ (I¡U“' ‚¡•KAÍ=' dÃ”e' IÓ ¨²}) 
uT>Ñv SÅMÅM ¾T>Áe‹K< K?KA‹ }ÚT] ð}“−‹” u=Á"ƒƒ 
¾}hK ÖkT@� K=•[¨< �”ÅT>‹M ’¨<::  Ÿ²=I K?L S’Xƒ ÁKuƒ 
ØÁo ¾SÓu=Á ð}“¨<” SW[ƒ ÁÅ[Ñ ¾}T]−‹ ÉMÅL“ UMSL 
�”Èƒ“ uT” ’¨< ¾T>"H@Å¨< ¾T>K¨< ØÁo ’¨<::  ÃI �“ K?KA‹ 
}³TÏ ØÁo−‹” �”ÅT>Ÿ}K¨< KTw^^ƒ }V¡bM:: 
 
4.3 ¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ UMSL“ 

ÉMÅL 
 
¾Ÿõ}— ƒUI`ƒ ¨Å ›Ñ^‹” ŸÑv ËUa }T]−‹” ¨Å Ÿõ}— 
ƒUI`ƒ KSም[Ø' SSMSM“ SÅMÅM ¾}KÁ¿ SKŸ=Á−‹ 
u}Óv` LÃ SªL†¨< kÅU c=M }ÖpdDM:: ÃG<”“ ›Ç=e ›uv 
¿’>y`c=+ u}Sc[}uƒ ¾SËS]Á−‡ ›S�ƒ ¾}T]−‹ UMSL 
‹KA�” (merit) SW[ƒ ÁÅ[Ñ �“ ¾¿’>y`c=+¨< �Lò’ƒ �”Å’u`U 
Ø“�© êG<ö‹ ÁSK¡�K< (Teshome Wagaw 1990). ÃI ›W^` Ó” 
¾q¾¨< K›ß` Ñ>²? c=J” uUƒŸ< K[ÏU ›S�ƒ (�eŸ›G<” É[e) 
}T]−‹” ¾SÅMÅM Y^ ¾ƒUI`ƒ T>’>e‚` �Lò’ƒ J• 
kØLDM:: 
 
uƒUI`ƒ“ eMÖ“ þK=c=¨< uÓMî �”Å}kSÖ¨<' ¾G<K}— Å[Í 
ƒUI`�†¨<” (Sc“Ê) ›Ö“pk¨< ¨Å Ÿõ}— ƒUI`ƒ }sTƒ' 
¨ÅM¿ M¿ eMÖ“−‹ SÓvƒ ¾T>ðMÑ< }T]−‹ uT>S`Ö<uƒ 
¾S<Á ²`õ }kvÃ }sS< ¾T>Á¨×†¨<” ¾SÓu=Á SYð`„‹ 
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S<K< ’Ò 
 

 
TKõ Ã•`v†ªM ÃLM:: ›G<” u}Óv` LÃ �¾ªK ÁK¨< Ó” 
u}n^’>¨< ’¨<:: 
 
¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu<ƒ }T]−‹ ÉMÅL S<K< uS<K< 
¾T>"H@Å¨< uƒUI`ƒ ሚ’>e‚` ’¨<:: ¾SÓu=Á ð}“¨< ¾T>²ÒË¨< 
u›Ç=e ›uv ¿’>y`c=+ c=J” ¾T>}ÇÅ[¨<“ ¾T>�[S¨< ÅÓV u›Ñ` 
›kõ ¾ð}“−‹ É`Ïƒ ’¨<:: ÃI ¾T>Ád¾¨< ÃI” ð}“ uT>SKŸƒ 
S<K< HLò’ƒ ¾T>¨eÉ ^c<” ¾‰K }sU ›KS•\” ’¨<::  ¾K?KA‹ 
›Ña‹ MUÊ‹ �”ÅT>ÁSK¡~ƒ' ¨Å Ÿõ}— ƒUI`ƒ ¾T>Ñu<ƒ” 
}T]−‹ ¾SSMSM' SU[Ø“ SÅMÅM ¾Ÿõ}— ƒUI`ƒ 
}sTƒ HLò’ƒ �”ÅJ’ ’¨<:: u›Ñ^‹” u1995 ¯.U. ¾¨×¨< ¾Ÿõ}— 
ƒUI`ƒ [mp IÓU u=J” Ÿ²=I ¾K?KA‹ ›Ña‹ MUÉ Ò` ›wa 
¾T>H@É c=J” ¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ“ Ø^ƒ ›?Ë”c=U (HERQA) 
¿’>y`c=+−‹ ¾T>ÖkS<uƒ }T]−‹” ¾SSMSM“ SÅMÅM 
e`¯�†¨< �”Å ›”É ¾SÑUÑT>Á ’Øw ›ekU×DM:: ÃIም J• dK 
Ó” u›G<’< Ñ>²? ¿’>y`c=+−‹ uT>kuLD†¨< }T]−‹ w³ƒ' ¯Ã’ƒ“ 
wnƒ ¾S¨W” YM×” ¾L†¨<U:: eKJ’U ¿’>y`c=+−‹ wl 
}T]−‹” }kwK¨< v¨Ö<ƒ S`H Ów` Ø^ƒ ÁK¨< ƒUI`ƒ 
KSYÖƒ Ý“ �¾ðÖ[v†¨< SJ’<” Ø“„‹ ÁSK¡�K<:: Ÿ²=I 
u}ÚT]' }T]−‹” ¨Å Ÿõ}— ƒUI`ƒ SÅMÅM u}SKŸ} 
¾¨×¨< þK=c=“ K?KA‹ }³TÏ IÔ‹ Ÿ}Óv^© �”penc?¨< Ò` 
�”ÅTÃ“uu< ’¨<::  
 
u²=I ²<]Á ¾T>�¾¨< K?L¨< ‹Ó` ÅÓV }T]−‹” ¨Å }KÁ¿ 
¾eMÖ“ ²`ö‹ KSÅMÅM ¾SÓu=Á ð}“ ¨<Ö?ƒ (70%) �“ 
¾SW“Ê ƒ^”e¡]ýƒ (30%) }ÅUa �”ÅSS²— ¾SÖkS< Ñ<ÇÃ 
’¨<:: ÃI Ú`f Ÿð}““ U²“ IÓ ¨<ß ¾J’ ›"H@É ’¨<:: 
U¡”Á~U G<Kƒ ¾}KÁ¿ K}KÁ¾ ¯LT ¾}kSÖ< SKŸ=Á−‹ ›”É 
LÃ ›×Ua ¨<d’@ KSeÖƒ SÖkS< ›Óvw’ƒ eKK?K¨< ’¨<::  
KUdK? u›Ñ` ›kõ Å[Í ¾T>²ÒË¨< SÓu=Á ð}“ uÃ²~' u¡wÅ~' 
u›e}ÇÅ\' ›e}^[S<“ ¨<Ö?ƒ Ø”p\ KG<K<U }T]−‹ �Ÿ<M ’¨< 
¾T>ÁÑKÓK¨<:: uK?L uŸ<M ÅÓV KSW“Ê ƒUI`ƒ ¾}T]−‹ 
ƒ^”e¡]ýƒ LÃ ¾T>cõ[¨< ¨<Ö?ƒ uÃ²~' ¡wÅ~' ¨<Ö?ƒ 
›W×Ö<' uTe}T` H>Å~' uƒUI`ƒ u?ƒ ›S^\ ¨²} Ÿ¡MM 
¡MM �”Ç=G<U ŸƒUI`ƒ u?ƒ ƒUI`ƒ u?ƒ �”ÅT>KÁÃ �S<” ’¨<::  
u›”É ƒUI`ƒ u?ƒ Ø\ ¨<Ö?ƒ ÁS× }T] uK?L¨< ƒUI`ƒ u?ƒ 
Ø\ ¨<Ö?ƒ "S× }T] Ò` KT¨ÇÅ` SVŸ\ ›e†Ò] ŸSJ’< 
uLÃ ›Óvw ›ÃJ”U:: u²=I ¨<Ö?ƒ }T]−‹” KT¨ÇÅ` Ÿ}ðKÑU 
�”"D” SËS]Á Ø_ T`Ÿ< ¨Å e�”Ç`É T`¡ Sk¾` Ã•`u�M:: 
›KuK²=Á Ø_ T`Ÿ< Ÿ¾ƒUI`ƒ u?~ �”ÅS× K¨<d’@ SÖkU 
ŸØpS< Ñ<Ç~ ÁS´“M' u²=I ¨<Ö?ƒ SW[ƒ ¾T>Å[Ó ÉMÅLU 
õƒH© ›ÃJ”U:: eK²=I ƒUI`ƒ T>’>e‚` ¨ÃU Ÿõ}— ƒUI`ƒ 
}sTƒ ¾SW“Ê ƒ^”e¡]ýƒ” KSSMSÁ SÖkU ŸðKÑ< 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  
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. .

 

SËS]Á ¾G<K<U }T] ƒ^”e¡]ýƒ Ÿ¾ƒUI`ƒ u?~ }cwex 
¾U²“ ð}“ IÓ” }ŸƒKA ¨Å e�”Ç`É T`¡ Sk¾` ÁeðMÒM:: 
"MJ’ ›”É ‹Ó` KSõ�ƒ }wKA K?L ‹Ó` SõÖ` �”ÇÃJ”::  
eK²=I ›G<” vK¨< ›W^` TKƒU ¾SÓu=Á ð}“ ¨<Ö?ƒ“ ¾SW“Ê 
ƒUI`ƒ ƒ^”e¡]ýƒ ¨<Ö?ƒ” kLpKA K}T]−‹ ÉMÅL ¾SÖkS< 
}Óv` Eንደገና S�¾ƒ ÁKuƒ Ñ<ÇÃ ’¨<:: 
 
K?L¨< S�¾ƒ ÁKuƒ Ñ<ÇÃ ÅÓV ¾}T]−‹” puL“ ÉMÅL 
uƒUI`ƒ“ eMÖ“ þK=c=¨< �”Å}kSÖ¨<' }kvÃ ¾Ÿõ}— 
ƒUI`ƒ }sTƒ uT>Á¨Ö<ƒ SS²— ð}““ K?KA‹ SYð`„‹' 
eƒ^‚Í=¡ �pÉ“ pÉS ´ÓÏƒ SW[ƒ S¨c” u=‹K< KST` 
Te}T` Ø^ƒ T[ÒÑØ ¾^c< ¾J’ ›e}ªî* K=•[¨< Ã‹LM::  
Ÿõ}— ƒUI`ƒ }sTƒ ¾T>kuK<ƒን ¾}T] w³ƒ“ ¾´ÓÏƒ wnƒ 
}sT~ ^d†¨< S¨c” "M‰K< uK?L ¾}SÅuL†¨< }T]” uwnƒ 
›cMØ’¨< uT¨<×~ [ÑÉ ð}“¨< kLM ›ÃJ”U:: 
 
›G<” �¾�¾ �”ÇK¨< ¾Sc“Ê ƒUI`ƒ ÁÖ“kk G<K<U }T] ¨Å 
¿’>y`c=+ ¾SÓv~ G<’@� ’¨<:: ÃIU u=J” Eንደገና S�¾ƒ ÁKuƒ 
Ñ<ÇÃ ’¨<:: ¾›ÅÑ<ƒ ›Ña‹ uŸõ}— ƒUI`ƒ õƒH© e`ßƒ” 
KT[ÒÑØ ¾T>Ÿ}K<ª†¨< ¾}KÁ¿ ›"H@Ê‹“ ›Ñvx‹ 
�”ÅT>ÁSK¡}¨<' }T]−‹ upÉT>Á u}KÁ¿ ¢K?Ð‹ (¾G<Kƒ ¯Sƒ 
eMÖ“) ËU[¨< wn�†¨< �¾�¾“ ¾¿’>y`c=+ SÓu=Á SYð[ƒ 
"TEK< u%EL ¨Å ¿’>y`c=+ u‹KA�†¨< SW[ƒ ÃÑvK<::  ÃI TKƒ 
¨Å ¿’>y`c=+ ¾T>Ñv }T] ¾´ÓÏƒ wn~ ¾}[ÒÑÖ“ u²=I �`Ÿ” 
KST` ‹KA� ÁK¨< �”ÅJ’ ’¨<::  eK²=I G<K<U ¾Sc“Ê ƒUI`ƒ 
ÁÖ“kk }T] ¾ÓÉ ¾¿’>y`c=+ ƒUI`ƒ SŸ�}M ›Kuƒ ¾T>M 
þK=c= "K Sð}i ÁeðMÒM:: }T]−‹ ¾¿’>y`c=+” ƒUI`ƒ 
Sከ�}M ¾T>‹K<ƒ ¿’>y`c=+−‹ uT>ÁSÖ<ª†¨< Seð`ƒ 
‹KA�†¨<“ ¾´Óጅƒ wn�†¨< c=[ÒÑØ w‰ ’¨<:: 
 
ŸLÃ u}Ökc<ƒ ›"H@Ê‹ ¨Å ¿’>y`c=+−‹ ¾}ÅKÅK< }T]−‹ 
KSJ’< U” ÃSeLK< ¾T>K¨<” ØÁo KSSKe u›Ç=e ›uv ¿’>y`c=+ 
u2000 ¯.U. Ÿ}ÅKÅK<ƒ }T]−‹ Ÿ}WuWu¨< S[Í KTdÁ ÁIM 
�”ÅT>Ÿ}K¨< k`vDM:: 
 
4.4 ›Ç=e ›uv ¿’>y`c=+ u2000 ¯ U  ŸÑu<ƒ ¾SËS]Á ¯Sƒ 

}T]−‹ ¾}Ñ– S[Í ƒ”}“ 
 
ŸG<K<U ¾ƒUI`ƒ ¡õKA‹ KTdÁ ¾}S[Ö<ƒ 480 }T]−‹ ¨Å 
¿’>y`c=+¨< c=Ñu< ¾’u^†¨<ን ´ÓÏƒ“ õLÔƒ KSÇce ¾T>Áe‹M 
S[Í KSWwWw uVK<ƒ SÖÃp SW[ƒ ¾¨<Ö?~ ƒ”}“ 
�”ÅT>Ÿ}K¨< k`vDM:: 



S<K< ’Ò 
 

 
¾}T]−‹” UÅv u}SKŸ} SÖÃl” ŸVK<ƒ }T]−‹ S"ŸM 
I¡U“ (96.3%)' ‚¡•KAÍ= (85.7%)' dÃ”e (50%)' TIu^© dÃ”e 
(70.4%)' u=´’e“ ›=¢•T>¡e (64.4%)' e’-ƒUI`ƒ (24.9%)' IÓ 
(93.8%)' ›=”ö`T@i” dÃ”e (55.8%) c=J’< �’²=IU uSËS]Á 
¨ÃU uG<K}— U`Ý†¨< ¾}SÅu< “†¨<::  uS[Ö<uƒ ¾ƒUI`ƒ 
²`õ Ÿ}SÅu<ƒ S"ŸM ²`ñ” ¾S[Ö<uƒ U¡”Áƒ c=ÑMì<' ›w³—
−‡ (7®%) KS<Á¨< õp` ›Éav†¨< dÃJ” uK?KA‹ U¡”Á„‹ 
(¾}hK e^ KSÁ´' ¾}hK ÅV´' ukLK< e^ TÓ–ƒ ¨²}) c=J” 
u}KÃ ue’-ƒUI`ƒ SÖÃl” ŸVK<ƒ (80%) ƒUI`ƒ” ukLK< 
KSÚ[e“ e^ KTÓ–ƒ �”ÅJ’ S[Í¨< ÁdÁM:: 
 
SÖÃl” ŸVK<ƒ S"ŸM I¡U“ (84.3%)' ‚¡•KAÍ= (81.7%)' dÃ”e 
(44.4%)' TIu^© dÃ”e (67.9%)' u=´’e“ ›=¢•T>¡e (86.7%)' e’-
ƒUI`ƒ (59%)' IÓ (87%) ›=”ö`T@i” dÃ”e (59.1%) u}SÅu<uƒ 
¾ƒUI`ƒ ²`õ �”ÅT>kØK< c=ÑMì< ¾}k\ƒ ÅÓV �”ÅÑ“ K?L 
¾SU[Ø �ÉM u=W×†¨< "K<uƒ ¾ƒUI`ƒ ²`õ ¨Å K?L Sk¾` 
�”ÅT>ðMÑ< ›SM¡}ªM:: 
 
u2000 ¯.U. ¨Å ›Ç=e ›uv ¿’>y`c=+ ¾}SÅu<ƒ }T]−‹ Ã²¨<ƒ 
¾Ñu<ƒ ¾SW“Ê ð}“ ›T"˜ ¨<Ö?ƒ e’-ƒUI`ƒ ¢K?Ï (245.7)' 
›=ƒÄåÁ s”s−‹ Ø“ƒ (268.8) ' dÃ”e (265.7)' TIu^© dÃ”e 
(282)' ‚¡•KAË (329.41) ' �”edƒ I¡U“ (278.6)' ›=”ö`T@i” 
dÃ”e (292.3)' u=´’e“ ›=¢•T>Ÿe (260.6) IÓ (3®4.6)' õMeõ““ 
þK+"M dÃ”e (336.8)' Ö?“ dÃ”e (311.76)' I¡U““ ó`Tc= 
(360.68) �”ÅJ’ ’¨<:: ÃI ¾T>ÁSK¡}¨< u}’íí] ue’ ƒUI`ƒ“ 
dÃ”e ¾}SÅu<ƒ }T]−‹ ›T"Ã ¨<Ö?ƒ ›’e}— �”ÅJ’“ w²<−‡ 
ÁKU`Ý†¨< �”Å}SÅu<“ �”ÅÑ“ ¾SU[Ø °ÉM u=ÁÑ–< ¨Å K?L 
ƒUI`ƒ ²`õ KSk¾` �”ÅT>ðMÑ< ’¨<:: 
 
uK?L uŸ<M w²<−‡ (65%) uSW“Ê ƒUI`ƒ ¾’u[¨<” ¾ST` 
Te}T` Ø^ƒ“ ¾Ów›ƒ ›p`xƒ S"ŸK—/´p}— �”ÅJ’ 
›SM¡}ªM:: �”ÅG<U lØ^†¨< ¾TÃ“p }T]−‹ u}KÃ ue’-
ƒUI`ƒ (45%)' dÃ”e (51%)' TIu^© dÃ”e (47%)' u=´’e“ 
›=¢•T>¡e (38%) u}SÅu<uƒ ¾ƒUI`ƒ ²`õ ÁL†¨< ›SK"Ÿƒ 
›“d �”ÅJ’ ’¨<::  
 
¾}T]−‡ ¾SËS]Á ¯Sƒ ¨<Ö?ƒ” u}SKŸ} �”ÅT>Ÿ}K¨< 
KS}”}” }V¡bM:: KTdÁ ÁIM ›=¢•T>ክe Ç=û`ƒS”ƒ 
Ÿ}SÅu<ƒ 161 }T]−‹ S"ŸM ¾ST` É¡Sƒ Ád¿ƒ }T]−‹ 
lØ` 94 (58.4%) c=J’< Ÿ�’²=G<U ¨<eØ 54 ¾}v[\ K?KA‹ 45 ÅÓV 
uTeÖ”kmÁ ¾kÖK< “†¨<::  u}SXXÃ S”ÑÉ u‚¡•KAÍ= óŸ<M+ 
Ÿ}SÅu<ƒ 370 }T]−‹ ¨<eØ 98 (26.5%) ¾T>J’< ¾}KÁ¿ ¾ST` 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  
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É¡S„‹” ›dÃ}ªM:: (19 ¾}v[\' 19 uTeÖ”kmÁ K?KA‹ 60 
¾T>J’< ÅÓV ¾}KÁ¿ Ñ<ÉK„‹ ¾�¿v†¨< “†¨<):: 
 
�”Ç=G<U udÃ”e óŸ<M+ ¾ò²=¡e Ç=û`ƒS”ƒ Ÿ}SÅu<ƒ 29 
}T]−‹ ¨<eØ 15 (51.8%) uƒUI`�†¨< É¡Sƒ ›dÃ}ªM::  
uI¡U“ �“ IÓ ¾ƒUI`ƒ ²`ö‹ ¾}T]−‹ ¾ST` É¡Sƒ 
(Sv[`“ TeÖ”kmÁ) ›’e}— �”ÅJ’ ’¨<:: u}KÃ uI¡U“ ›”Å— 
¯Sƒ ¾}v[[¨< ›”É }T] w‰ ’¨<:: ¾}T]−‹ ¾ST` É¡Sƒ 
ÔM„ ¾�¾¨< ÅÓV ue’-ƒUI`ƒ ¢K?Ï ¾�”ÓK=´— s”s ƒUI`ƒ 
¡õM c=J” u›”É ¡õM SÖÃl” ŸVK< 37 }T]−‹ 23 (62.2%) 
¾T>J’< ¾ST` É¡Sƒ ›dÃ}ªM (19 ¾}v[\' 4 ÅÓV 
uTeÖ”kmÁ ¾T>Ñ–< “†¨<):: ÃI ¾T>ÁSK¡}¨< uSÓu=Á ð}“ 
¾}hK ¨<Ö?ƒ •b†¨< uU`Ý†¨< ¾}SÅu<v†¨< ¾ƒUI`ƒ ²`ö‹ 
(I¡U“' IÓ ¨²}) ¾}T]−‹ ¾ST` É¡Sƒ ›’e}— �”ÅJ’ ’¨<:: 
u}’íí]' uSÓu=Á ð}“ ´p}— ¨<Ö?ƒ •b†¨< ÁKU`Ý†¨< 
u}SÅu<v†¨< ¾ƒUI`ƒ ²`ö‹ (e’-ƒUI`ƒ' dÃ”e ¨²}) ÅÓV 
¾ST` É¡Sƒ Ÿõ}— �”ÅJ’ ’¨<::  Ÿ²=I S[Çƒ �”ÅT>‰K¨< 
ŸK?KA‹ ¾ƒUI`ƒ ²`ö‹ u›’e}— ¨<Ö?ƒ ¾Ñu<' õLÔ�†¨<“ 
}’di’�†¨< ›“d ¾J’< }T]−‹ wl SUI^” ›É`Ô T¨<×ƒ 
Ke’-ƒUI`ƒ ¢K?Ï ð�˜ �”ÅJ’“ u²=I SM¡ ƒUI`~” Ú`c¨< 
¾T>¨Ö< SUI^” u}SÅu<v†¨< ¾Te}T` SeŸ VÈM SUI^” 
ÃJ“K< TKƒ Áe†Ó^M:: u›=¢•T>Ÿe ƒUI`ƒ ¡õM u›w³—¨< 
}T]−‹ uU`Ý†¨< ¾}SÅu< c=J” ' u²=I ¾�¾¨< ¾w²< }T]−‹ 
¾ST` É¡Sƒ u´p}—¨< ¾ƒUI`ƒ �`Ÿ” Ÿ’u^†¨< ´p}— 
¾´ÓÏƒ wnƒ T’e Ò` K=ÁÁ´ �”ÅT>‹M ÓMî ’¨<:: 
 
u›ÖnLÃ ŸLÃ uk[u<ƒ ¾S[Í ƒ”}“ ¨<Ö?„‹ S[Çƒ �”ÅT>‰K¨< 
uSW“Ê ƒUI`ƒ ¾}T]−‹ ¾´ÓÏƒ unƒ T’e u¿’>y`c=+ 
ƒUI`ƒ Ø^ƒ LÃ Ý“ �”ÅT>•[¨< ’¨<:: �”ÅT>�¨k¨< Ÿ1995 
¯.U. uòƒ u¿’>y`c=+−‹ ÃcØ ¾’u[¨< ¾SËS]Á ¯Sƒ ƒUI`ƒ 
(Freshman Program) ¾¿’>y`c=+ ¾SËS]Á Ç=Ó] eMÖ“ Kfeƒ ¨ÃU 
›^ƒ ›Sƒ uSJ’< U¡”Áƒ uSp[~ ¿’>y`c=+−‹ É¡Sƒ 
ÁL†¨<” }T]−‹ uSK¾ƒ ÉÒõ SYÖƒ ¾T>Áe‹L†¨< Sªp^© 
e`¯ƒ u›G<’< Ñ>²? �”ÅK?L†¨< Ã�¨nM:: KÅŸS< }T]−‹ ÉÒõ 
KSYÖƒ“ ¾´ÓÏƒ wn�†¨<” KT[ÒÑØ ¾T>Áe‹M ›W^` 
uK?Kuƒ G<’@� um ´ÓÏƒ ¾K?L†¨< }T]−‹” }kwKA ukØ� 
u}SÅu<uƒ ¾ƒUI`ƒ ²`õ uØ^ƒ“ uwnƒ ›cMØ• T¨<×ƒ 
K¿’>y`c=+−‹ kLM ð}“ �”ÇMJ’ SÑ”²w Ã‰LM:: 
 
 
 
 
 



S<K< ’Ò 
 

 

TÖnKÁ 
 
¾²=G< Ø“�© îG<õ ¯u=Ã ¯LT uSÓu=Á¨< �”Å}ÑKì¨< ¨Å Ÿõ}— 
ƒUI`ƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' ¾�”ÓK=´— s”s 
‹KA�“ uGÑ^© ð}“−‹ U²“ e`®ƒ ¾T>�¿ƒ” ‹Óa‹ ŸƒUI`ƒ 
Ø^ƒ �Ã� uSS`S` ¾SõƒH@ Hdw KSÖqU ’¨<:: uk[u¨< 
S[Í ƒ”}“ SW[ƒU ¾T>Ÿ}K<ƒ ¾TÖnKÁ Hdx‹ k`uªM:: 
 
›G<” vK”uƒ ²S” ¾Ÿõ}— ƒUI`ƒ T>“ K›”Ç=ƒ ›Ñ` TIu[-
›=¢•T>Á© °ÉÑƒ SõÖ” ›Ò» ¾J’¨<” ¾cKÖ’ ¾c¨< HÃM 
uØ^ƒ“ uwnƒ TcMÖ”“ }ðLÑ>¨<” �¨<kƒ uU`U` TõKp 
’¨<:: ƒUI`ƒ” uØ^ƒ uSeÖƒ }T]−‹ }ðLÑ>¨<” �¨<kƒ' 
‹KA�“ ¡IKAƒ �”Ç=ÚwÖ< Ÿ}Å[Ñ ¾Ÿõ}— ƒUI`ƒ Seóóƒ 
óÃÇ K=•[¨< Ã‹LM:: }T]−‹ u¾Å[Ë¨< }ðLÑ>¨<” �¨<kƒ“ 
‹KA� uwnƒ SÚuØ dÃ‹K< }S`k¨< Ÿ¨Ö< Ó” ¾ƒUI`ƒ 
SYóóƒ óÃÇ K=•[¨< ›Ã‹MU:: ÃG<”“ uŸõ}— ƒUI`ƒ 
}sTƒ“ u}T]−‹ um ´ÓÏƒ dÃ•` ƒUI`ƒ” KTeóóƒ w‰ 
c=vM ¾T>Å[Ó ¾Ÿõ}— ƒUI`ƒ” Teóóƒ e^ ŸØpS< Ñ<Ç~ 
K=ÁS´” Ã‹LM:: 

 
eKJ’U ¾Ÿõ}— ƒUI`ƒ” u�pÉ“ uØ^ƒ Teóóƒ }Ñu= ’¨<:: ÃI 
Ø“�© îG<õ }T]−‹ um ´ÓÏƒ dÃ•^†¨< Ÿ›”Å— Å[Í ¨Å 
G<K}— Å[Í �”Ç=G<U ŸG<K}— Å[Í ¨Å SW“Ê ƒUI`ƒ 
�¾}gÒÑ\ SØ}¨< uSÚ[h uw³ƒ ¨Å Ÿõ}— ƒUI`ƒ 
�”ÅT>ÅKÅK< �“ ÃIU uŸõ}— ƒUI`ƒ Ø^ƒ LÃ ›K<�© }î�• 
�”ÇK¨< ›SL¡…M:: ¾}T]−‹ ¾ST` É¡Sƒ uG<K<U ¾ƒUI`ƒ 
²`ö‹ �”ÅJ’ ¾›Ñ` ›kõ ƒUI`ƒ puL Ø“„‹“ ከ10— ¡õM 
wN?^© ð}“ ¨<Ö?„‹ ƒ”}“ S[Çƒ }‹LDM:: ÃI ¾T>Áe[Ç¨< 
ª“¨< ‹Ó` ¾s”s w‰ dÃJ” u›ÖnLÃ ¾ƒUI`ƒ e`¯~ 
}T]−‹” uT>ðKÑ¨< S”ÑÉ uwnƒ T²ÒËƒ ›KS‰K<” ’¨<:: Ÿ²=I 
K?L u›õ Sõ‰ s”s†¨< ¾›”Å— Å[Í” ƒUI`ƒ }U[¨< um 
¾ST` ¨<Ö?ƒ TeS´Ñw ÁM‰K<ƒ }T]−‹ uG<Kƒ ¯Sƒ ¾G<K}— 
Å[Í ƒSI`ƒ (9-1®) u�”ÓK=´— s”s G<K<”U ¾ƒUI`ƒ ¯Ã’ƒ 
}U[¨< ›ØÒu= ¾ST` ¨<Ö?ƒ TeS´Ñw �”ÇM‰K< Ø“~ 
ÖlTEM:: cK²=I �²=I LÃ K=cS`uƒ ¾T>Ñv Ñ<ÇÃ ¾}T]−‹ 
É¡Sƒ u�”ÓK=´— s”s w‰ dÃJ” uG<K<U ¾ƒUI`ƒ ¯Ã’„‹ 
u}KÃ ÅÓV uN=dw“ dÃ”e (ò²=¡e) ¾´ÓÏƒ wnƒ T’e �”Çd¿ 
Ø“~ TSMŸ~ ’¨<:: 
 
u10— ¡õM wN?^© ð}“ }T]−‹” Ÿ}T]−‹ �`e-u`e T¨ÇÅ` 
SW[ƒ ÁÅ[Ñ ¾T`¡ ›c×Ø ²È' }T]−‡ U” ÁIK<” ›¨<k¨< 
¨ÅT>kØK¨< ¾ƒUI`ƒ �`Ÿ” �”ÅT>gÒÑ\ ÓMî ›É`Ô uTX¾~ 
uŸ<M ‹Ó` �”ÇKuƒ ’¨<::  u²=I ¾T`¡ ›c×Ø ²È w²< }T]−‹ 
›’e}—¨<” SYð`ƒ dÁTEK< ¨Ã ÅÓV }Ñu=¨< �¨<kƒ“ ‹KA� 
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¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  
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dÃ•^†¨< ¨Å SW“Ê ƒUI`ƒ �”ÅT>gÒÑ\ �“ ÃIU u}T]−‹ 
²”É Ø[ƒ ¾TÉ[Ó“ u^e S}TS” É¡Sƒ �”ÅG<U uSW“Ê 
ƒUI`ƒ Ø^ƒ LÃ ›K<�© }î�• �”ÅT>ÁdÉ` ŸØ“~ SÑ”²w 
Ã‰LM:: 
 
¾SW“Ê ƒUI`ƒ” u}SKŸ}' ¾Ÿõ}— ƒUI`ƒ SÓu=Á ð}“ 
´ÓÏƒ' ›e}ÇÅ`' �`Tƒ“ ¾}T]−‹ ÉMÅL u}KÁ¿ ¾S”Óeƒ 
›"Lƒ �”ÅT>"H@É“ ð}“¨<” u}SKŸ} S<K< HLò’ƒ ¾T>¨eÉ 
›”É ^c<” ¾‰K }sU �”ÅK?K Ø“~ ›SM¡…M:: ð}“¨<U 
¾T>²ÒË¨< ›ÖnLÃ uJ’< ¾ƒUI`ƒ ¯Ã’„‹ eKJ’U }T]−‹ 
u‹KA�†¨<“ uM¿ ´”vK?Á†¨< ¨Å }KÁ¿ ¾S<Á ²`õ KSÅMÅM 
uT>Áe‹M SMŸ< �”ÇMJ’ Ø“~ ›SM¡…M::  u²=I ›ÖnLÃ uJ’ 
ð}“U u=J” ŸÓTi u�‹ ¨<Ö?ƒ ÁSÖ< }T]−‹ ¨Å Ÿõ}— 
ƒUI`ƒ �”ÅT>ÅKÅK< �“ ÃIU uƒUI`ƒ Ø^~ LÃ Ÿõ}— }î�• 
�”ÇdÅ[ }SM¡…M:: 
 
¾ƒUI`ƒ“ eMÖ“ þK=c=¨< "ekSÖ¨< ¨<Ü ¿’>y`c=+−‹ 
uT>kuK<ƒ ¾}T] w³ƒ' ¾wnƒ ´ÓÏƒ“ ‹KA� LÃ ¾S¨c” °ÉM 
�”ÅK?L†¨< �Ã…M:: ÃI ÅÓV uŸõ}— ƒUI`ƒ Ø^ƒ LÃ }î�• 
�”ÇK¨< }SM¡…M:: }T]−‹ ¨Å Ÿõ}— ƒUI`ƒ }sTƒ 
¾T>ÅKÅK<ƒ uSÓu=Á ð}“ veS²Ñu<ƒ T`¡ (7®%) �“ ¾SW“Ê 
ƒUI`ƒ ƒ^”e¡]ýƒ ¨<Ö?ƒ (30%) ÉU` ¨<Ö?ƒ �”ÅJ’U Ø“~ 
›dÃ…M:: ÃI ÅÓV ¾TÃÑ“–< ¾}KÁ¿ SS²—−‹ን ›”É LÃ 
kLpKA K}T]−‹ ÉMÅL ¨<d’@ SeÝ SÖkS< ¾^c< ¾J’ ‹Ó` 
�”ÇKuƒ SSMŸƒ }‹LDM:: 
 
u›ÖnLÃ Ø“�© îG<ñ u}T]−‹ ¾´ÓÏƒ wnƒ' ¾ð}“ U²“ 
e`¯ƒ“ ¾}T]−‹ ÉMÅL vÖnLÃU' ¾ƒUI`~ e`¯ƒ }T]−‹” 
uwnƒ ¾T²ÒËƒ ‹Óa‹ �”ÇK<uƒ ÖlTEM::   
 
�’²=I” ‹Óa‹ KThhMም ¾T>Ÿ}K<ƒ ÖnT> ¾SõƒH@ Hdx‹ 
k`uªM:: 
 
1. u¾Å[Í¨<“ ¾ƒUI`ƒ �`Ÿ’< ¾T>WÖ¨< ƒUI`ƒ wn~”' 

›Óvw’~”“ Ø^~” Sð}i“ ThhM:: u}KÃ ÅÓV udÃ”e' 
N=dw“ �”ÓK=´— s”s ¾}T]−‹” ¾´ÓÏƒ wnƒ u¾Å[Í¨< 
¾T>[ÒÑØuƒን G<’@� u=ðÖ`:: 

2. uØ“~ ¨<Ö?ƒ �”Å}SKŸ}¨< }T]−‹ }Ñu=¨<” Ø[ƒ 
dÁÅ`Ñ<“ uwnƒ dÃ²ÒÌ �¾}cÖ< vK< ð}“−‹ ŸG<K}— Å[Í 
¨Å SW“Ê ƒUI`ƒ Ÿ²=ÁU ¨Å Ÿõ}— ƒUI`ƒ ¾T>gÒÑ\ 
ŸJ’ ›Ñ]…” KSÑ”vƒ ¾T>ÁeðMÑ< S] UG<^” uwnƒ 
KTõ^ƒ ¾T>Å[Ñ¨< Ø[ƒ Óu<” K=S� ›Ã‹MU:: ÃI”” G<’@� 



S<K< ’Ò 
 

 
KSk¾` um pÉS ´ÓÏƒ ¾K?L†¨< }T]−‹ Ÿ›”É 
¾ƒUI`ƒ �`Ÿ” ¨ÅK?L¨< ¾ƒUI`ƒ �`Ÿ” ¾TÃgÒÑ\uƒ ²È 
Sk¾e ÁeðMÒM:: }T]−‹ u‹KA�†¨<“ ¾´ÓÏƒ wn�†¨< 
w‰ ¨Å }ðLÑ>¨< ¾ƒUI`ƒ �`Ÿ” �”Ç=gÒÑ\ TÉ[Ó“ uÉÒõ 
w‰ �”Ç=gÒÑ\ ¾T>Å[Ñ¨< ›W^` ÔÍ= SJ’<” SÑ”²w 
ÁeðMÒM:: 

3. ¾Ÿõ}— ƒUI`ƒ SÓu=Á ð}“ }T]−‹” u‹KA�†¨<“ 
u´”vK?Á†¨< ¨Å }KÁ¿ ¾S<Á ²`ö‹ (I¡U“' ‚¡•KAÍ=' 
dÃ”e' ¨²}) KSÅMÅM ¾}T]−‹” vI]Áƒ (õLÔƒ' 
}’Xi’ƒ ¨²}) KSK"ƒ uT>Áe‹M SMŸ< u=²ÒÏ“ ¾ð}“ 
ØÁo−‡ vI]Áƒ (›e}TT˜’ƒ' ƒ¡¡K—’ƒ“' ¡wÅƒ' ¨²}) 
›ekÉV ¾T>�¨puƒ S”ÑÉ u=ðKÓ:: 

4. ¨Å Ÿõ}— ƒUI`ƒ ¾T>Ñu< }T]−‹” KSSMSM KG<K<U 
}T] u›”É ¯Ã’ƒ SYð`ƒ SK"ƒ ¾T>Áe‹M ›”É ¨Ø 
¾J’ e`¯ƒ }Óv` LÃ TªM:: ¾SW“Ê ƒ^”e¡]ýƒ 
�”ÅSeð`ƒ SÖkU "eðKÑ ¾ƒ^”e¡]ý~ን ¨<Ö?ƒ ›ekÉV  
¨Å e�”Ç`É ¨<Ö?ƒ uSk¾` Y^ LÃ u=¨<M:: 

5. ¿’>y`c=+−‹ vL†¨< ¾Ów›ƒ“ ¾c¨< HÃM ´ÓÏƒ' S] �pÉ' 
�”Ç=G<U uT>Á²ÒÌƒ SÓu=Á ð}“ SW[ƒ ¾T>kuLD†¨<” 
}T]−‹ u^d†¨< �”Ç=S`Ö<“ �”Ç=ÅKÉK< u=Å[Ó፡፡ 

6. u›ÖnLÃ ›G<” �¾�¿ ÁK<ƒ” ¾}T]−‹ ¾´ÓÏƒ wnƒ T’e 
S”e›?−‹ u¨<M U” SJ“†¨<” KT¨p ÖKp ÁK ›Ñ` ›kõ 
Ø“ƒ uTÉ[Ó uƒUI`ƒ e`¯~ SW[�© ¾J’ ThhÁ 
¾T>Å[Óuƒ G<’@� u=ðKÓ ¾}hK ይሆናል:: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 24



¨Å Ÿõ}— ƒUI`ƒ }sTƒ ¾T>Ñu< }T]−‹ ¾pÉS ´ÓÏƒ wnƒ' 
¾�”ÓK=´— s”s ‹KA�“ wN?^© ð}“  
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የከፍተኛ ትምህርት ጥራት ማስጠበቂያ ሥርዓትና 
የተቋማት Eውቅና 

 

ÄN”e ¨MÅƒ”d›? 
 
 
SÓu=Á 
 
S”Óeƒ ¾GÑ]~” MTƒ“ �ÉÑƒ KTóÖ” Ÿõ}— ƒUI`ƒ” 
Teóóƒ ›eðLÑ> SJ’<” uSÑ”²w“ uTS” SÖ’ cò ¾J’ e^ 
ul`Ö˜’ƒ uTŸ“¨” LÃ �”ÅT>Ñ˜ Ã�¨nM:: uSJ’<U vKñƒ 
›e` ¯S�ƒ uG<K<U Å[Í ÁK¨< ¾GÑ]~ ¾ƒUህ`ƒ }dƒö ió” 
°ÉÑƒ uõØ’ƒ ÚUbM:: Ÿõ}— ƒUI`ƒ” õƒG© uJ’ SMŸ< 
�”Ç=c^ß uTcwU G<Kƒ w‰ ¾’u\ƒ” ¿’>y`c=+−‹ lØ^†¨< ¨Å 
GÁ ›”É �”Ç=ÁÉÓ ¾}Å[Ñ c=J”' up`u<U }ÚT] ሌሎች ›e` 
¿’>y`c=+−‹ በመቋቋም ላይ ይገኛሉ:: ¾}T]−‹ ¾puL ›pUU uw²< 
�Øõ ›ÉÕM::  
 
U”U �”"D” ƒUህ`ƒ” uTeóóƒ [ÑÉ cò Y^ ¾}Ÿ“¨’ u=J”U 
uƒUI`~ Ø^ƒ LÃ ²`ð w²< ‹Óa‹ Ã�ÁK<:: uSJ’<U 
¾ƒUG`~” ió” KTdÅÓ ¾T>Å[Ñ¨< `w`w Ø^~” uTeÖup 
"M�Ñ² ¾�cuKƒ” ¯LT K=Ád" �”ÅTÃ‹M �S<” ’¨<:: ¾Ÿõ}— 
ƒUI`ƒ Seóóƒ uØ^ƒ "M�Ëu ¾T>ðKÑ¨<” ¨<Ö?ƒ ÁeÑ—M 
}wKA ›ÃÖupU:: eK²=IU Ø^ƒ” TeÖup“ ThhM ¨d˜“ lMõ 
Ñ<ÇÃ ’¨<:: የከፍተኛ ትምህርት ጥራቱን የጠበቀ ሆኖ የሚጠበቅበትን በጐ 
AስተዋፅO Eንዲያደርግ ለማስቻል የጥራት ቁጥጥር ማድረግ Aስፈላጊ ነው፡፡ 
 
ÃI Ø“�© îG<õ ¾¯KU›kõ ›c^` uÔ MUÊ‹” Sc[ƒ uTÉ[Ó 
¾Ÿõ}— ƒUI`ƒ Ø^ƒ” �“ ¾Ø^ƒ TeÖumÁ Y`¯ƒ” Sc[�© 
î”c Gdx‹” Áw^^M:: kØKAU ¾GÑ^‹”” ¾Ÿõ}— ƒUI`ƒ Ø^ƒ 
TeÖumÁ Y`¯ƒ“ ¾°¨<p“ ›c×Ø” uØpK< Ÿn– u%EL ¾T>e}ªK< 
¾Ø^ƒ ‹Óa‹” uSÇce K=>Ÿ}K< ¾T>‹K< ¾Ø^ƒ“ ¾þK=c= 
A”ÉU�−‹ን ÃÖlTM:: uSÚ[hU u›=ƒÄåÁ ¾Ÿõ}— ƒUI`ƒ 
Ø^ƒ” KTeÖup ¾T>[Æ ¾SõƒN? ›p×Ý−‹” KTSLŸƒ 
ÃV¡^M::  
 
1. ¾Ÿõ}— ƒUI`ƒ ¯KU ›kó© S`J‹ 
 
u›G<’< ¨pƒ Sc[�© ¾J’< feƒ ¯KU ›kõ ¾Ÿõ}— ƒUI`ƒ 
S`J‹ ›K<:: �’²=IU'  



ÄN”e ¨MÅƒ”d›? 
 

1. ¾ST`” °ÉM KTeóƒ ¾puL ›pU” TdÅÓ (ACCESS) 
2. ¾ƒUI`ƒ” Ø^ƒ TeÖup“ ThhM (QUALITY)  
3. ¾ƒUI`~” ›Óvw’ƒ T[ÒÑØ (RELEVANCE)  “†¨<:: 
 
S`I-1:- ¾ST` °ÉM” KTeóƒ ¾puL ›pU” TdÅÓ 
 
¾›”É GÑ` ¾}T[ ¾c¨< �ÃM vÅÑ SÖ” ¾GÑ]~” ¾›=¢•T> MTƒ 
�”ÅT>ÁdÉÓ ¾T>�S” uSJ’<“ ¾Ÿõ}— ƒUI`ƒ Seóóƒ 
¾cKÖ’“ ›SK"Ÿ~ u�¨<kƒ ¾Çu[ ²?Ò KSõÖ` ¨d˜ uSJ’<' 
u¯KU ›kõ Å[Í w²< ›Ña‹ ¾ST` °ÉM” KTeóƒ ¾}T] puL 
›pU” KTdÅÓ Ø[ƒ c=ÁÅ`Ñ< Ã�ÁK<:: uGÑ^‹” ›=ƒÄåÁU u²=I 
[ÑÉ SÖ’ cò ¾J’ Y^ �”Å}c^ Ã�¨nM:: ACCESS ¨ÃU 
¾ST` °ÉM” Teóƒ ¾T>K¨< î”c Hdw ¾T>Ÿ}K<ƒ” ›SK"Ÿ„‹ 
Á"ƒ�M:: 
 

• Ÿõ}— ƒUI`ƒ ¾Ømƒ U`Ù‹ w‰ eLMJ’ Kw²<−‹ 
¾ST` °ÉM TS‰†ƒ �”ÅT>Ñv“ ¾puL ›pU” KTdÅÓ 
²`ñ” Teóóƒ �”ÅT>ÁeðMÓ& 

• ¾ST` °ÉM u}‰K SÖ” õƒN© SJ” �”ÅT>Ñv¨<“ 
Kc?„‹' Ÿ�ÇÑ> ¡MKA‹ KT>SÖ< }T]−‹“ �”Ç=G<U K›"M 
Ñ<Ç}™‹ �Ñ³ ScÖƒ �”ÇKuƒ& 

• ƒUI`ƒ” KTeóóƒ SÅu— ŸJ’¨< መርሐ ግብር u}ÚT]U 
K?KA‹ S”ÑÊ‹” (`kƒ' }Ÿ��Ã' ¾¡[Uƒ' ¾ÔMTf‹ 
ƒUI`ƒ' ¨²}) uSÖkU ¾Qw[}cu<” ¾ST` °ÉM 
TS‰†ƒ �”ÅT>Ñv፡፡ 

  
ÃG<”“ ¾Ÿõ}— ƒUI`ƒ c=eóó Ø^~”“ ›Óvw’~” T[ÒÑØ ¾ÓÉ 
›eðLÑ> ’Ñ` �”ÅJ’ uSÑ”²w ’¨<:: 
 
S`I-2:- ¾ƒUI`ƒ” Ø^ƒ TeÖup“ ThhM 
 
¾Ÿõ}— ƒUI`ƒ” Teóóƒ }Ñu= u=J”U' uØ^ƒ "M�Ëu 
¾T>ðKÑ¨<” ¨<Ö?ƒ ÁeÑ—M }wKA ›ÃÖupU:: uSJ’<U Ø^ƒ” 
TeÖup“ ThhM ¨d˜“ lMõ Ñ<ÇÃ ’¨<:: የከፍተኛ ትምህርት ጥራትን 
ማስጠበቅ Aስፈላጊ የሆነበት በርካታ ምክንያቶች Aሉ:: ከነዚህም ዋና 
ዋናዎቹ:-  
 

• የከፍተኛ ትምህርት ሲስፋፋ ጥራቱን በማይጎዳ መልኩ መሆኑን 
ለማረጋገጥ የመንግስትም ሆነ የግል ተቋማትን ብቃት በመገምገም 
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የከፍተኛ ትምህርት ጥራት ማስጠበቂያ ሥርዓትና የተቋማት Eውቅና 
 

  
ጥራትን ለመቆጣጠርና ብሎም Eንዲhhል ለማድረግ ሥርዓት 
መዘርጋት በማስፈለጉ፤  

• የከፍተኛ ትምህርት ተቋማት ለሚወጣባቸው ዋጋ ተመጣጣኝ የሆነ 
ግልጋሎት ለተጠቃሚው ስለመስጠታቸው ለሕዝቡ ማረጋገጥ ተገቢ 
በመሆኑ፤  

• በተቋማት የጥራት ተጠያቂነት Aካዳሚያዊ ነጻነታቸውን በማይጋፋ 
መልኩ ሊኖር Eንደሚገባ በመታመኑ፤ 

• የከፍተኛ ትምህርት ፍላጎት በህብረተሰቡ ዘንድ በመጨመሩና 
ይህንንም ተከትሎ ትርፍ ለማግኘት ብዙ የግል ተቋማት 
በመከፈታቸውና የAንዳንዶቹም ጥራትና ብቃትም ዝቅተኛ ሆኖ 
በመገኘቱና ይህንንም መቆጣጠር Aስፈላጊ በመሆኑ፤ 

• በግሎባላይዜሽን ክስተት ከፍተኛ ትምህርት ድንበር ዘለል በመሆኑና 
ከዚህም ጋር ተያይዞ የተማሪዎችና የመምህራን ከሀገር ሀገር 
ዝውውር በማደጉ' የትምሀርት ማስረጃዎች ዓለም Aቀፍ ተቀባይነት 
Eንዲኖራቸው ጥራትን ማስጠበቅ ወቅታዊ Aጀንዳ ሊሆን ችሏል፡፡ 

 
S`I-3:- ¾ƒUI`~” ›Óvw’ƒ T[ÒÑØ 
 
¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ uª’˜’ƒ uT>Ÿ}K<ƒ ÃÑKíM:- 
 

• Ÿõ}— ƒUI`ƒ KGÑ` Tኀu^©“ ›=¢•T>ያ© °ÉÑƒ 
¾T>ðKÑ¨<” ¾c¨< HÃM KTõ^ƒ ÁK¨< ›e}ªî*'   

• ƒUI`~ K}S^m¨< e^ ¾TÓ–ƒ °ÉM ¨ÃU uk×Ã ’<a¨< 
LÃ ÁK¨< ÖkT@�' �“ 

• ¾¿’>y`e+−‹ U`U` KTኀu[cu<“ KGÑ` MTƒ ÁK¨< óÃÇ 
“†¨<:: 

 
uSJ’<U ¾Ÿõ}— ƒUI`ƒ u^c< w‰ Ów ›ÃÅKU:: ¾Ÿõ}— 
ƒUI`ƒ ›LT }T]¨<” TeS[p w‰ dÃJ” ue^ ¯KU 
¾T>ÁeðMÑ¨<” °¨<kƒ“ ¡IKAƒ uTeÚuØ KGÑ` ›=¢•T> MTƒ 
¾T>[Ç ¾c¨< �ÃM Tõ^ƒ �”ÅSJ’<' ¾}S[l }T]−‹ e^ 
ð×] ¨ÃU }k×] KSJ” ¾T>‹K<uƒ G<’@� ŸK?K ¾ƒUI`~ 
›Óvw’ƒ ØÁo ¨<eØ K=¨Ép Ã‹LM:: Ÿ²=I ›”í` ¾Ÿõ}— ƒUI`ƒ 
}sTƒ }T]−‹” TeS[p w‰ dÃJ” }S^m−‡ e^ KTÓ–ƒ 
�”Ç=‹K< Ÿ›=”Æeƒ]¨< ²`õ Ò` Öup ÁK Ó”–<’ƒ uSõÖ` 
}T]−‰ቸ¨< ¾e^ °ÉM ¾T>ÁÑ–<uƒ” G<’@� TS‰†ƒ 
ÃÖupv†ªM:: Ÿ²=I KS[Çƒ �”ÅT>‰K¨< ¾Ÿõ}— ƒUI`ƒ” 
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›Óvw’ƒ T[ÒÑØ kLM Ñ<ÇÃ ›ÃÅKU:: ¾GÑ]~ G<K”}“© °ÉÑƒ' 
¾›=”Æeƒ]¨<“ ¾¿’>y`e+−‹ ¾p`w Ó”–<’ƒ �”Ç=G<U ¾ÓM ¡õK 
›=¢•T>¨< TÅÓ ¾Ÿõ}— ƒUI`ƒ” ›Óvw’ƒ KT[ÒÑØ ƒMp 
›e}ªî* ›L†¨<:: 
 
2. ¾Ÿõ}— ƒUI`ƒ Ø^ƒ �”Èƒ ÃÑKíM;  
 
Ø^ƒ ¾}KÁ¿ Ñî�−‹“ ›}[ÕÔV‹ ÁK<ƒ î”c Gdw ’¨<:: የከፍተኛ 
ትምህርት የጥራት ትርጓሜዎች የሚከተሉትን ያካትታል፡፡ 
 
• "Excellence"  ወይም "የላቀ ብቃት" 
• "Meeting Customer’s Needs" ወይም  "የተጠቃሚውን ፍላጎት ማርካት" 
• "Value for Money"    ወይም  "ለወጣበት ገንዘብ ዋጋ የሚሰጥ" 
• "Conformance to Standards"     ¨ÃU "¾T>Öuk¨<” Å[Í TሟLƒ"  
• "Fitness for Purpose"         ¨ÃU  "K›LT¨< wl SJ”" 

 
3. "Excellence"  ወይም ‘’የላቀ ብቃት’’  
 
የሚለው îንሰ ሀሳብ ጥራት ማለት በልዩ ብቃትና በላቀ ደረጃ ላይ መገኘትን 
የሚያመላክት ሲሆን ዋናው ጉዳይም ሌሎችን በመብለጥ ምርጥ መሆን 
ነው፡፡ በቀድሞ ጊዚያት ጥራት ምርጥ ከመሆን ጋር የተቆራኘ ነበር፡፡ 
ስለዚህም ጥራት የተለየ ብቃት Aላቸው ተበለው ለሚገመቱ ዩኒቨርሰቲዎች 
መለያ ሆኖ በስፋት ያገለግል ነበር፡፡ የከፍተኛ ትምህርት በሚስፋፋበት 
ሥርዓት ውስጥ ግን የላቀ ብቃት የሚኖራቸው ተቋማት ጥቂት ምርጦች 
ብቻ በመሆናቸው ይህ ትርጉም ብዙዎችን Aያሳትፍም፡፡ በመሆኑም Eንደ 
ዋነኛ የጥራት ትርጉም ሆኖ Aይወሰድም፡፡  
 
"Meeting Customer’s Needs" ወይም ‘’የተጠቃሚውን ፍላጎት ማርካት’’  
የሚለው ትርጉም Aንድ ምርት ወይም Aገልግሎት ጥራት Aለው የሚባለው 
የደንበኛውን ፍላጎት ማርካት ሲችል ነው ከሚል ሀሳብ የሚመነጭ ሲሆን 
በIንዱስትሪው ዘርፍ በስፋት ይተገበራል፡፡  
 
በከፍተኛ ትምህርትም የተጠቃሚውን ፍላጎት ማጤን Eንደ Aንድ የጥራት 
መገለጫ የሚወሰድ ቢሆንም' ለተማሪው (Eንደ ዋና ተጠቃሚ) ፍላጎቱን 
ለማርካት ሁሌም Aይቻልም፡፡ ለምሳሌ ተማሪው በጣም ጥሩ ውጤት 
Eንዲሰጠው ቢፈለግ ብቃቱን በመማር ማስተማር ሂደት ካላረጋገጠ 
Aይሰጠውም፡፡ ጥሩ ትምህርትና በቂ ድጋፍ የሚያገኝበትን ሁኔታ 
ከማመቻቸት ባhገር የተማሪውን ፍላጎት ለማርካት ተብሎ ነí ማርክ 
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የከፍተኛ ትምህርት ጥራት ማስጠበቂያ ሥርዓትና የተቋማት Eውቅና 
 

  
በመስጠት የሚፈልገውን ሟሟላት Aይቻልም፡፡ መሆኑም የተጠቃሚዉን 
ፍላጎት ማርካት የሚለዉ îንሰ ሀሳብ የከፍተኛ ትምህርት ዋነኛ የጥራት 
ትርጉም Aድርጎ መዉሰድ ያስቸግራል፡፡  
 
’’Value for Money’’ ወይም ‘’ለወጣበት ገንዘብ ዋጋ የሚሰጥ’’ የሚለው îንሰ 
ሀሳብ በከፍተኛ ትምህርት ተግባራዊ ሲሆን ከጥራት ተጠያቂነት ጋር 
ይያዛል፡፡ ይህም በሕዝብ ገንዘብ የተሰሩ የመንግስት ዩኒቨርስቲዎችና 
ተማሪዎች ከፍለው የሚማሩባቸው የግል የከፍተኛ ትምህርት ተቋማት 
ለወጣባቸው ዋጋ ተመጣጣኝ የሆነ Aገልግሎት መስጠት የሚገባቸው 
መሆኑን የሚያመላክት ነው፡፡ ‘’ለወጣበት ገንዘብ ዋጋ የሚሰጥ’’ የሚለው 
ሀሳብ የከፍተኛ ትምህርት ዋነኛ የጥራት ትርጉም ባይሆንም Eንደ Aንድ 
የጥራት መገለጫ ተደርጎ ይወሰዳል፡፡  
 
“Conformance to Standards” ¨ÃU “¾T>Öuk¨<” Å[Í TሟLƒ“ 
የሚለው îንሰ ሀሳብ በከፍተኛ ትምህርት ተግባራዊ ሲሆን ከጥራት 
ቁጥጥርና ማስጠበቅ ጋር ይያዛል፡፡ በዚህ ትርጉም መሰረት Ø^ƒ ÁK¨< 
}sU TKƒ ¾}kSÖ< Seõ`„‹” ÁሟL ’¨<፡፡ በመሆኑም ትምህርቱ 
ጥራት Aለው ለማለት Eንዲቻል ›’e}— ¾Ø^ƒ Å[Í−‹ K=ሟK< 
ÃገvM፡፡ ይህን ትርጉም ብዙ የጥራት ተቆጣጣሪ ድርጅቶች ይጠቀሙበታል፡፡  
 
’’Fitness for Purpose’’ ወይም “K›LT¨< wl SJ” “ u²=I ƒ`Ñ<U 
Sc[ƒ Ø^ƒ ÁK¨< ƒUI`ƒ TKƒ ¾�kÅKƒ” ›LT Ád" ƒUI`ƒ 
’¨<:: ÃH@””U uUdK? uTw^^ƒ ukLK< KSÓKî' ¾›”É eMÖ“ 
¾ƒUI`~ ›LT }T]¨< u�”ÓK=ዝ— s”s Gdu<” �”Ç=ÑMî KTe‰M 
u=J” K}T]¨< ¾}cÖ¨< ƒUI`ƒ Ø^ƒ ›K¨< ¾T>vK¨< }T]¨< 
Hdu<” u�”ÓK=ዝ— s”s uîOõ“ u”ÓÓ` SÓKî �”ÅT>‹M "d¾“ 
ÃIU ›Óvw vK¨< ¾ð}“ U²“ Ÿ}[ÒÑÖ w‰ ’¨<:: ÃI” KTd"ƒ“ 
}T]¨< ¾T>ðKÑ¨<” �¨<kƒ“ ¡IKAƒ KTÓ–ƒ �”Ç=‹M ¾T>ÁeðMÑ< 
¾}KÁ¿ Ów¯„‹“ N=Å„‹ �”ÇK< ÓMî ’¨<:: �’²=IU'   
 

• ue`¯ƒ ¾}k[ì "]Ÿ<KU' 

• }ðLÑ>¨< ‹KA� ÁK¨< SUI`' 

• KST` Te}T\ H>Åƒ ¾}S‰† ¡õM“ SéQõት'  

Input (¾ƒUI`ƒ Ów¯ƒ) 

• }T]¨<” T°ŸM ÁÅ[Ñ ›d�ò ¾ST` Te}T` N=Åƒ' 

• T’@ÏS”~ ¾T>Ÿ�}K¨< }T]¨<” KS`Çƒ ¾}²ÒË ¾ÉÒõ 
e`¯ƒ'  
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• ¾}T]¨<” ¡IKAƒ u}ÅÒÒT> ¾T>S´” ¾Sð}—“ 
¾SÑUÑT>Á H>Åƒ' 
 

Process (¾ST` Te}T` H>Åƒ)  
 

• }T]¨< ¾�kÅ¨<” ¾ƒUI`ƒ ¯LT ueŸ?ƒ eKTÖ“kl 
¾ተሰጠ T[ÒÑÝ' 

• }T]¨< ue^ ¯KUU ÃG<” uT�u^© ’<a¨< °¨<k~”“ 
¡QKA~” SÖkU“ Td¾ƒ S‰K< “†¨<::    

 

Outcome (¾ƒUI`~ ¨<Ö?ƒ) 
 
uSJ’<U Ø^ƒ Ów¯ƒ” (Input) ¾ST` Te}T\” N=Åƒ (Process) 
�”Ç=G<U ¨<Ö?~” (Outcome) K=Çee ÃÑvM:: ¾SUI\ ¾ƒUI`ƒ 
Å[Í' ¾}T]¨<“ ¾SîGõ ØS`�' ¾}T]¨<“ ¾¡õM ØS`� 
�”Ç=G<U ¾}T]¨<“ ¾SUI` ØS`� KƒUI`~ Ø^ƒ Ÿõ}— 
›e}ªî* u=•^†¨<U ›”Ç†¨<U ¾Ø^ƒ T[ÒÑÝ ›ÃÅK<U:: 
¾ƒUI`~ Ø^ƒ ¾T>ÑKì¨< }T]¨< ¾�kÅ¨<” ¾ƒUI`ƒ ›LT vÑ–
ው �¨<kƒ“ ¡IKAƒ Td"ƒ c=‹M“ ÃI””U ›Óvw’ƒ vK¨< 
¾SÑUÑT>Áና ¾SS²— Y`¯ƒ T[ÒÑØ c=‰M w‰ ’¨<::  
 
ለጥራት መለኪያነት በAንድ ተቋም ውስጥ ያሉ ግብAቶችን ብቻ ሳይሆኑ 
የሥርዓተ ትምህርቱ Aግባብነት' የማስተማሪያና የመገምገሚያ ዘዴዎች' 
የምሩቃን ተማሪዎች ስኬትና ብቃት Eንዲሁም የምርምር ውጤቶች 
ፋይዳነት Aብረው ሊታዩ ይገባል፡፡  
 
’’Fitness For Purpose’’ ወይም “K›LT¨< wl SJ” “ የሚለውን îንሰ 
ሀሳብ ስንጠቀም ’’Fitness OF Purpose’’ ወይም ’’የAላማው ብቁነት’’ 
የሚለውን ግምት ውስጥ በማስገባት ነው፡፡ ማለትም Aላማው በራሱ 
Aግባብነት ያለው መሆን ይገባዋል፡፡ ለAላማው ብቁ መሆን የሚለው የጥራት 
ትርጓሜም ምሉE የሚሆነው ሁለቱ ሲቀናጁ ነው፡፡ ከዚህ Aንጻር ሲታይ 
‘’ጥራት’’ ማለት ‘’Aግባብነትንም’’ ያጠቃልላል፡፡  
 
ለAላማው ብቁ መሆን የሚለው የጥራት ትርጓሜ Eያንዳንዱን ተቋም 
በAላማው መሰረት ሰለሚያይ የከፍተኛ ትምህርት በሚስፋፋበት ሥርዓት 
ውስጥ የጎላ ተቀባይነት Aለው፡፡ ምርምርን በላቀ ደረጃ ለማከናወን Aላማው 
ያደረገ ዩኒቨርሲቲ Eና ምሩቃን ተማሪዎች በሚሰማሩበት የሙያ መስክ 
ስኬታማ Eንዲሆኑ ትኩረቱን በመማር ማስተማር ሂደት ላይ ያደረገ ተቋም 
ለጥራት የሚገመገሙት Eንደየዓላማቸው በመሆኑ የተቋማትን ልዩነት 
ማሰተናገድ የሚችል ነው፡፡ በሌላ በኩልም ’’ለAላማው ብቁ መሆን’’ የሚለው 
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የጥራት ትርጉም ሌሎች የተጠቀሱ የጥራት ትርጓሜዎችንም በቀጥታም 
ይሁን በተዘዋዋሪ ሊያካትት ይችላል፡፡ ለምሳሌ ያህል የAንድ ተቋም Aላማ 
የላቀ ብቃት' የተጠቃሚውን ፍላጎት ማርካት' Eና ለወጣበት ገንዘብ 
ዋጋዉን የሚሰጥ የሚለውን Aካቶ ሊይዝ ይችላል፡፡ 
 
ሁለንተናዊ በሆነ መልኩ ሲታይ “Fitness for Purpose’’ ወይም “K›LT¨< 
wl SJ” “ የሚለው îንሰ ሀሳብ በከፍተኛ ትምህርት የጥራት ዋነኛ 
ትርጉም ነው፡፡ ከውጫዊ የጥራት ማስጠበቂያ ሥርዓት Aንጻር ግን 
ለAላማው ብቁ መሆን ከሚለው በተጨማሪ “የሚጠበቅበትን ደረጃ ያሟላ“  
የሚለው ትርጉም ለጥራት ቁጥጥር ቁልፍ በመሆኑ ሌላው ተጠቃi ነው፡፡ 
በAጠቃላይ ሲታይ ሁለቱ ትርጓሜዎች ማለትም “Fitness for Purpose”       
¨ÃU “K›LT¨< wl SJ””፣ “Conformance to Standards” ¨ÃU 
“¾T>Öuk¨<” Å[Í TሟLƒ” በጥምረት ለከፍተኛ ትምህርት ማስጠበቂያ 
ሥርዓት መሰረት ናቸው፡፡  
 
4. ¾Ÿõ}— ƒUI`ƒ Ø^ƒ TeÖumÁ Y`¯ƒ  
 
ukÉV Ñ>²? u}KUÊ KŸõ}— ƒUI`ƒ Ø^ƒ T[ÒÑÝ }Å`Ô 
¾T>¨cÅ¨<' }T]−‹ uƒUI`ƒ ýaÓ^S< ¾T>cÖ<ƒ” ¢`f‹ 
}U[¨< ¾SS²— ð}“−‹” ›Mð¨< c=S[l uT>c×†¨< ¾ƒUI`ƒ 
Te[Í−‹ ’u`:: u’²=I Ñ>²?Áƒ }T]” ¾SkuM ›pU ¨<ሱ”“ 
›’e}— eK’u` KÇ=Ó] ýaÓ^U Ñw}¨< KSS[p ¾T>‹K<ƒ Ømƒ 
uSJ“†¨<' ŸŸõ}— ƒUI`ƒ }sU }S`q Ç=Ó]¨<” TÓ–ƒ 
S‰M u^c< �”Å Ø^ƒ T[ÒÑÝ }Å`Ô ÃqÖ` ’u`:: uSJ’<U 
uw²< ›Ña‹ ^c<” ¾‰K ¾}K¾ ¾Ø^ƒ TeÖumÁ Y`¯ƒ ›M’u[U:: 
"Kñƒ GÁ“ cLd ›S�ƒ ËUa Ó” u¯KU ›kõ Å[Í ¾Ÿõ}— 
ƒUI`ƒ Seóóƒ” �“ ¾ÓKAvLÃ²?i” ¡e}ƒ” }ŸƒKA' ¾ƒUI`~” 
Ø^ƒ“ ›Óvw’ƒ T[ÒÑØ ›eðLÑ> የSJ’< Ó”³u? uSðÖ\' w²< 
›Ña‹ ¾Ÿõ}— ƒUI`ƒ Ø^ƒ TeÖumÁ Y`¯ƒ ²`Ó}ªM::  
 
¾Ÿõ}— ƒUI`ƒ Ø^ƒ TeÖumÁ Y`¯ƒ uØpK< c=ÑKî ¾Ÿõ}— 
ƒUI`ƒ Ø^ƒ” KSq×Ö` �“ KTÔMuƒ �”Ç=‰M ¾T>²[Ò“ 
}Ÿ��Ã ¾J’ ¡ƒƒM ¾T>Å[Óuƒ Y`¯ƒ ’¨<::  ª’— ›LT−‡U'  
 

• Ø^ƒ” KSq×Ö` -- ›’e}— ¾Ø^ƒ Å[Í−‹ SÖun†¨<” 
T[ÒÑØ'  

• Ø^ƒ” KTÔMuƒ -- ¾Ø^ƒ Å[Í” TeÖup w‰ dÃJ” 
�”Ç=hhK<U SŸ�}M' 
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u²=IU ¾Ÿõ}— ƒUI`ƒ }sTƒ KI´w“ KS”Óሥƒ ÁKባ†¨<” 
¾Ø^ƒ }ÖÁm’ƒ” u›Óvu< S¨×�†¨<” ¾T>Á[ÒÑØ Y`¯ƒ 
SõÖ` “†¨<:: ¾Ø^ƒ TeÖumÁ Y`¯~ }ÖnT>−‹” wnƒ 
ŸK?K¨< Ç=Ó] K=Öwp ÃÑvM::  
 
¾¯KU ›kõ ›c^` uÔ MUÊ‹ �”ÅT>ÁeÑ’´u<ƒ ¾Ÿõ}— ƒUI`ƒ 
¾Ø^ƒ TeÖumÁ Y`¯ƒ eŸ?�T �”Ç=J” G<Kƒ Ô•‹ K=•\ƒ 
ÃÑvM:: ›”Å—¨< ¾Ø^ƒ lØØ` (Quality Control)  c=J” K?L¨< ÅÓV  
¾Ø^ƒ TÔMuƒ (Quality Enhancement) ’¨<:: G<K~U c=k“Ì Y`¯~ 
ምK<° ÃJ“M:: uK?L uŸ<MU Ø^ƒ” KT[ÒÑØ“ °¨<p“” KTÓ–ƒ 
¾T>ÑSÑS<uƒ ¾ÓM Ÿõ}— ƒUI`ƒ }sTƒ w‰ dÃJ’< 
¾S”ÓeƒU ßU` K=J’< ÃÑvM:: ÃIU uw²< GÑa‹ (“ÃÎ]Á”“ 
Åu<w ›õ]"” ÚUa) }Óv^© ¾J’ ’¨<::  
 
¾Ø^ƒ TeÖumÁ Y`¯ƒ G<Kƒ Ñî�−‹ ›K<ƒ:: �’²=IU:- 
 

• ¨<e×© -- }sTƒ ¾^d†¨<” Ø^ƒ ¾T>ÁeÖwluƒ፣ 

• ¨<Ý© -- ¾}sTƒ” Ø^ƒ KTeÖup uK?L ›"M ¾T>Å[Ó፡፡ 

 

5. ¾¨<ስ×© Ø^ƒ TeÖumÁ Y`¯ƒ 
 
Sc[�©¨< S`I ’’¾ƒUI`~” Ø^ƒ ¾T>ÁeÖwl uª’˜’~ }sT~ 
^d†¨< “†¨<’’ ¾T>K¨< ’¨<:: ¾¨<ስ×© ¾Ø^ƒ TeÖumÁ Y`¯ƒ 
¾T>Ÿ}K<ƒ” Á"ƒ�M:: 
 

• }sTƒ eK^d†¨< ¾}ሟL S[Í (TKƒU eLL†¨< Ów¯ƒ' 
¾ST` Te}T\ N=Åƒ' ¾U\n’< eŸ?ƒ' ¾U`U` ¨<Ö?ƒ' 
¨²}) ¾Á² Ç�u?´' 

• Ø^ƒ” KSq×Ö`“ KTÔMuƒ ¾T>Áe‹M uØ”no ¾}’Åð 
}sT© þK=c=' 

• ¾}sS<” TIu[cw (ሥራ Aመራሩን' SUI^’<ን“ }T]¨<ን) 
Ád}ð þK=c=¨<” TeðìU ¾T>Áe‹M Sªቅ^© ›ሰ^`'  

• u}sT©“ uƒUI`ƒ S`NÓwa‹ G<K”}“© wnƒ LÃ 
¾T>Å[Ó ÓK-ÓUÑT'    

• Ö”"^“ Å"T Ô” uTÖ?” ¾¾ƒUI`ƒ SeŸ<”“ }sT© 
Ø^~” KTeÖup ¾T>Áe‹M ¾Ø^ƒ ThhÁ °pÉ 
¾T>²Òጅuƒ“ }Ÿ��Ã“ k×Ã ¾J’ ¡ƒƒM ¾T>Å[Óuƒ 
Y`¯ƒ ’¨<::  
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Ø^ƒ TeÖup ¾›”É Ñ>²? e^ dÃJ” �”Å ST` Te}T\ G<K< 
SÅu—“ ²Ko�© e^ SJ” ›Kuƒ:: ጥራትን በዋነኛነት ማስጠበቅ 
ያለባቸው ተቋማቱ ራሳቸው ቢሆኑም ለነሱ ብቻ ግን የሚተው Aይደለም:: 
የጥራት ተጠያቂነት Eንዲኖርና ተጠቃሚውም ጥራት ያለውን ትምህርት 
Eንዲያገኝ ለማረጋገጥ የውጫዊው Aካል ቁጥጥርና ክትትል Aስፈላጊ ነው፡፡  
 
6. ¾¨<Ý© Ø^ƒ TeÖupÁ Y`¯ƒ 
 
¾¨<Ý© Ø^ƒ TeÖupÁ Y`¯ƒ ¾T>Ÿ}K<ƒ” Á"ƒ�M:: 
 

• ¾Ÿõ}— ƒUI`ƒ }sTƒ Ø^ƒ” KSq×Ö` �“ KSÑUÑU 
¾T>Áe‹M (G<K<”U vKÉ`h ›"Lƒ uTd}õ ¾T>²ÒÏ) NÑ` 
›kõ ¾Ø^ƒ Å[Í“ Seð`ƒ T°kõ'  

• Ø^ƒ” KSÑUÑU' KSq×Ö`“ KTÔMuƒ ¾T>Áe‹M uÓMî 
¾}kSÖ< ¾›c^` SS]Á−‹' 

• ¾Ÿõ}— ƒUI`ƒ }sTƒ Ø^ƒ” uwnƒ KSÑUÑU ¾T>‹K< 
}¯T’>’ƒ ÁL†¨<“ በቂ ስልጠና ¾ተሰጣቸው (u›w³—¨< Ÿ}KÁ¿ 
}sTƒ ¾T>S[Ö< UO^”“ ከየትምህርት መስኩ የተወጣጡ 
¾S<Á TIu^ƒ ›?¡eø`„‹ን ያካተቱ) ÑUÒT>−‹' 

• ስራውን ለማከናወን በቂ ነጻነት ያለው ¾¨<Ý© Ø^ƒ TeÖumÁ 
Y`¯~” ¾T>S^“ ¾T>Ÿ�}M ›?Î”c='  

 

7. ¾¨<Ý© Ø^ƒ TeÖuቂÁ Y`¯ƒ ²È−‹ 
 
¾¨<Ý© Ø^ƒ TeÖupÁ Y`¯ƒ Ø^ƒ” KSq×Ö`“ KTÔMuƒ 
uª’˜’ƒ °¨<p“” (Accreditation) �“ ¾Ø^ƒ *Ç=ƒ” (Quality Audit) 
ÃÖkTM::  
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°¨<p“ ¾Ø^ƒ *Ç=ƒ 

• Ø^ƒ” KSq×Ö` ÁKS ’¨<:: • Ø^ƒ” KTÔMuƒ ÁKS ’¨<:: 
• ”¾T>Öuk¨<” Å[Í ÁሟL“  

¾T>K¨<” ¾Ø^ƒ ƒ`Ñ<U 
ÃÖkTM:: 

• ”K›LT¨< wl SJ”” ¾T>K¨<” 
¾Ø^ƒ ƒ`Ñ<U ÃÖkTM:: 

• }sTƒ ›’e}— ¾Ø^ƒ 
Å[Í−‹” TሟL�†¨<” 
KT[ÒÑØ ¾T>Å[Ó ÓUÑT 
’¨<:: 

• Ø^ƒ” KTeÖup wl 
Y`¯ƒ u}sTƒ ¨<eØ 
eKS•\ ¾T>Å[Ó ÓUÑT 
’¨<:: 

• K}sTƒ ¾wnƒ T[ÒÑÝ 
õnÉ ¾T>cØuƒ ¨ÃU 
¾T>ŸKŸMuƒ ’¨<:: 

• ¾}sTƒን Ø”"_“ É¡Sƒ 
uTÑ“²w ¾Ø^ƒ ThhÁ °pÉ 
¾T>²ÒÏuƒ ’¨<:: 

• ›w³—¨<” Ñ>=²? uÓÈ� LÃ 
¾}Sሰ[ተ ’¨<:: 

• ›w³—¨<” Ñ>=²? uðnÅ˜’ƒ LÃ 
¾}Sሰ[} ’¨<:: 

 
Eውቅናና Oዲት ከጥራት ትርጓሜዎችና Aላማዎች ጋር የተያያዙ ናቸው፡፡ 
Eውቅና Aንድ ተቋም Aነስተኛ የጥራት ደረጃዎች ያሟላ መሆኑን 
በመገምገም ለየትምህርት መስኩ የሚሰጥ ፍቃድ በመሆኑ ለጥራት ቁጥጥር 
ዋነኛ መሳሪያ ነው:: Aነስተኛ የጥራት ደረጃዎች ካልተሟሉ Eውቅና 
Aይሰጥም:: የጥራት Oዲት ተቋማት የራሳቸውን ጥራት ማስጠበቅ 
ስለመቻላቸው የሚደረግ ግምገማና የማhhያ ሃሳብ የሚሰጥበት ሲሆን 
Ø^ƒ” KTÔMuƒ ጠቃሚ ዘዴ ነው::  
 
የጥራት Oዲትና Eውቅና ተያያዥነትና ትስስር Aላቸው፡፡ ለስኬታማ የጥራት 
ማስጠበቅ ስራ ¾}sTƒ” ÓK-ÓUÑT SW[ƒ uTÉ[Ó Eውቅናና Oዲት 
ተቀናጅተው ተግባራዊ ሊሆኑ ይገባል፡፡ በዳበሩ የጥራት ማስጠበቅያ 
ሥርዓቶች የOዲት ሪፖርቶችን የEውቅና ግምገማ ሲያካሂዱ 
ይጠቀሙባቸዋል፡፡  
  
የEውቅናና የOዲት ግምገማ ተቋማዊ ወይም ፕሮግራማዊ ሊሆን ይችላል፡፡ 
ተቋማዊ ግምገማ Aጠቃላይ የተቋሙን ሁኔታ በጥቅሉ የሚዳስስ ሲሆን፣ 
ፕሮግራማዊ ግምገማ ግን በየትምህርት መስኩ ያለውን የጥራት ሁኔታ 
ዘልቆ በመግባት በዲፓርትመንት ደረጃ የሚፈትሸ ነው፡፡ ተቋማዊ ግምገማ 
የEያንዳንዱን የትምህርት መስክ ጥራት ዘልቆ ስለማያይ ጥራትን 
ለመቆጣጠር የሚመረጠው ፕሮግራማዊ ግምገማ ነው፡፡ ይሁንና ይሄን 
ለማካሄድ ከተቋማዊ ግምገማ በበለጠ ብዙ የሰው ሀይልና ገንዘብ ይጠይቃል፡፡ 
ምክንያቱም በAንድ ተቋም ውስጥ በርካታ ፕሮግራሞች ስለሚኖሩ ነው፡፡ 
የብዙ ሀገሮች (የናይጄሪያንና የደቡብ Aፍሪካን ጨምሮ) ተሞክሮ ሲታይ 
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የውጫዊውን ጥራትን ለማስጠበቅ የሚካሄደው ስራ ፕሮግራማዊ Eውቅና 
ለጥራት ቁጥጥር Eንዲሁም ተቋማዊ Oዲት Ø^ƒ” KTÔMuƒ ነው፡፡  
 
የከፍተኛ ትምህርት ጥራት ለማስጠበቅ የጥራት መገምገሚያ መስፈርቶችና 
ደረጃዎች በግልጽ ሊቀመጡ ይገባል፡፡ ይህም ገምጋሚውም ተገምጋሚውም 
Aውቀውት Eንዲካሄድ ይረዳል፡፡ መስፈርቶችም የሀገሪቱን Aቅም ያገናዘቡ፣ 
የሁሉንም ባለድርሻ Aካላት ያሳተፉና ተግባራዊ ሊሆኑ የሚችሉ መሆን 
Aለባቸው፡፡ መስፈርቶች ወረቀት ላይ ብቻ ሰፍረው የሚቀመጡ ከሆነ ፋይዳ 
የላቸውም፡፡ የEውቅናና የOዲት ግምገማ ለማካሄድ በግልጽ የተቀመጡ 
የጥራት መስፈርቶችና ደረጃዎች፣ የግምገማውን ሂደት የሚገልè የAሰራር 
መመሪያዎችና ይህንንም ተግባራዊ ለማድረግ የሚችሉ ብቃት ያላቸው 
ገምጋሚዎች መኖር ወሳኝ ነው፡፡  
 
በብዙ ሀገሮች በየትምህርት መስኩ የሚገኙ የሙያ ማሕበራት በጥራት 
ማስጠበቁ ስራ ላይ ትልቅ AስተዋጽO Aላቸው፡፡ ፕሮግራማዊ የEውቅና 
ግምገማን በማካሄድ ረገድም ድርሻቸው የጎላ ነው፡፡ በAንዳንድ ሀገራት 
ከጥራት ኤጀንሲው በተጨማሪ' የሙያ ማሕበራትም Eንደ ምህንድስና፣ 
ሕክምናና ህግ ለመሳሰሉት የሙያ ትምህርት መስኮች የብቃት ፍቃድ 
ይሰጣሉ፡፡  
 
8. ¾Ÿõ}— ƒUI`ƒ Ø^ƒ TeÖumÁ Y`¯ƒ 

u›=ƒÄåÁ 
 
uGÑ^‹” ¾ƒUI`ƒ Ø^ƒ” ¾TeÖup ›eðLÑ>’ƒ uS”Óeƒ 
�U•uƒ የከፍተኛ ትምህርት ተቋማትን ብቃት Eና የሚሰጡትን 
ትምህርትና ስልጠና ጥራት የሚከታተል ¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ“ 
Ø^ƒ ›?Ë”c= }Ö]’~ KƒUI`ƒ T>’>e‚` J• uc’@ ¨` 1995 ¯.U 
u›ªÏ }ssS:: ይሁንና ከዚህ ትንi ቀደም ብሎ የግል ኮሌጆች መከፈት 
መጀመራቸውን ተከትሎ ለነሱ የEውቅናን ፍቃድ የመስጠት ጉዳይን 
የሚከታተል ቡድን በትምህርት ሚኒስቴር ተመስርቶ ነበር፡፡ ኤጀንሲው 
ሲቋቋም ይህን ስራ ተረክቦታል፡፡ u›ªÌ Sc[ƒ የኤጀንሲው ª“ ª“ 
}Óv^ትU  የሚከተሉት ናቸው፡፡  
 

• uT”—¨<U }sU ¾T>cÖ< ¾Ÿõ}— ƒUI`ƒ“ eMÖ“−‹ 
Å[Í†¨<” ¾Öul“ ›Óvw’ƒ“ Ø^ƒ ÁL†¨< SJ“†¨<” 
Á[ÒÓ×M:: 
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• uT”—¨<U }sU ¾T>cÖ< ¾Ÿõ}— ƒUI`ƒ �“ eMÖ“−‹ 
ŸGÑ]~ ¾›=¢•T>' T�u^© �“ K?KA‹ ›Óvw’ƒ ÁL†¨< 
þK=c=−‹ Ò` SÑ“²v†¨<” Á[ÒÓ×M:: 

• ŸÓM }sTƒ ¾T>k`u< ¾pÉS °¨<p“ �“ ¾°¨<p“ õnÉ 
ÑUÓV KƒUI`ƒ T>’>e‚` ¾¨<d’@ Gdw Ák`vM:: 

• ¾}sTƒ” Å[Í KS¨c” ¾T>Áe‹K< SS²—−‹“ 
SS]Á−‹” ›²ÒÏ„ KƒUI`ƒ T>’>e‚` Ák`vM:: 

• }sTƒ ÁK<uƒ” G<’@�“ Å[Í u¾Ñ>²?¨< KQ´w Ád¨<nM:: 

• ¾¨<ß Ÿõ}— ƒUI`ƒ }sTƒ Å[Í“ ¾T>cØª†¨<” 
S`NÓwa‹ �”Ç=G<U eKÖpLL¨< G<’@�†¨< S[Í 
ÁcvevM' Ác^ÝM:: 

 
9. ¾}sTƒ °¨<p“ u›=ƒÄåÁ 
 
uGÑ^‹” �eŸ›G<” É[e uS”Óeƒ Ÿõ}— ƒUI`ƒ }sTƒ LÃ 
}ðíT> ¾T>J” ¾°¨<p“ ›c×Ø ›c^` ›M}ËS[U:: ¾°¨<p“ 
›c×Ø }Óv^© ¾T>J’¨< uÓM }sTƒ LÃ w‰ ’¨<:: Aጠቃላይ 
ሒደቱም የቅድመ Eውቅና ፈቃድን' የEውቅና ፈቃድን' የEውቅና ፈቃድ 
Eድሳትን Eና ተከታታይ Eድሳት ያካትታል፡፡  
 
9.1. የቅድመ Eውቅና ፈቃድ  
 
የቅድመ Eውቅና ፈቃድ ማለት Aንድ የከፍተኛ ትምህርት ተቋም 
ትምህርትና ሥልጠና ለመስጠት በሚያስችል ደረጃ በብቃት ተዘጋጅቷል፣ 
በAንድ ዓመት ጊዜ ውስጥም ለEውቅና የሚያበቃውን ሙሉ በሙሉ 
ለማሟላት የሚያስችለው Aቅም Aለው የማለት ማረጋገጫ ነው።  
 
9.1.1. የቅድመ Eውቅና Aጠቃላይ መስፈርቶች 
 
ትምህርትና ሥልጠናውን ለመስጠት የሚያስችል ራሱን የቻለ ህንፃ 
መዘጋጀቱ፣ Eንዲሁም ተቋሙ Eንደ Aንድ የከፍተኛ ትምህርት ተቋም 
ለመንቀሳቀስ በበቂ መደራጀቱ፣ ለዚህም የቅድመ Eውቅና ፈቃድ ለማግኘት 
በጠየቀባቸው Eያንዳንዱ መስክ፣ 
 

• ቢያንስ ለAንድ ዓመት ለሚሠጡ ኮርሶች በሙሉ በብቃት 
ማስተማርና ማሠልጠን የሚችሉ መምህራን መዘጋጀታቸው፣ 
Eንዲሁም ለቀጣዩ ዓመታት ያለውን ሁኔታ በተጨባጭ ማመላከቱ፣ 
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የከፍተኛ ትምህርት ጥራት ማስጠበቂያ ሥርዓትና የተቋማት Eውቅና 
 

  
• ለማስተማሪያነት የሚያገለግሉ መማሪያ ክፍሎች፣ ኮምፒውተሮች፣ 

ወርክሾፖችና ቤተሙከራዎች በብቃት መዘጋጀታቸው፣  

• በበቂ የማጣቀሻና የመማሪያ መጻህፍት የተሟላ ቤተመጻህፍት 
መዘጋጀቱ፣ 

• ለXÃNÄNÇ ÷RS ytà§ y÷RS ›§¥½ ይዘትና ገለፃ ytzUjlT 
mçኑና XNÄ!h#M yGMg¥Â MzÂ zÁãC bGLAÂ bZRZR 
መqm-# በዋነኛነት የሚታዩ Eና የሚገመገሙ ጉዳዮች ናቸው። 

 
ለመማር ማስተማሩ ሂደት Aስፈላጊ የሆኑት ግብዓቶች ማለትም ቋሚ 
መምህራን፣ የትምህርት መገልገያ መሣሪያዎች (የማስተማርያ መጽሐፍት፣ 
ኮምፒውተሮች፣ የቤተሙከራ Eቃዎች፣ የወርክሾፕ መሣሪያዎች) በበቂ 
ሁኔታ መዘጋጀታቸው፣ ሥርዓተ ትምህርቱም በAግባቡ የተቀረì መሆኑና 
በዝርዝር የተቀመጡ መስፈርቶች ስለመሟላታቸዉ በኤጄንሲው ሲረጋገጥ፣ 
የቅድመ Eውቅና ፈቃድ ከትምህርት ሚኒስቴር ይሰጣል፡፡ ፍቃዱም 
የሚያገለግለው ከተሰጠበት ቀን ጀምሮ ለAንድ ዓመት ነው፡፡ የቅድመ Eውቅና 
ፈቃድ Aንድ የትምህርት ዓመት ሲጠናቀቅ የEውቅና ጥያቄ ሊቀርብበት 
ያስፈልጋል። የቅድመ Eውቅና ፈቃድ የተከለከለ ተቋም የሚጠበቅበትን 
Aሟልቶ ሲገኝ ጥያቄውን Eንደገና ሊያቀርብ ይችላል፡፡  
 
9.1.2. የEውቅና ፈቃድ  
 
የEውቅና ፈቃድ ማለት Aንድ የከፍተኛ ትምህርት ተቋም የቅድመ Eውቅና 
ፈቃድ ባገኘባቸው መርሐ ግብሮች በመቀጠል ተማሪዎችን ለማስመረቅ 
የሚያስችለው Aቅም Aለው የማለት ማረጋገጫ ነው። ለመማር ማስተማሩ 
Aስፈላጊ የሆኑት ግብዓቶች ተማሪዎች Eስኪመረቁ ድረስ የተቋሙን 
ተማሪዎች ቁጥር (ከ1ኛ-3ኛ ወይም 4ኛ Aመት) ለማስተናገድ በሚችሉበት 
መልኩ መሻሻል ይኖርባቸዋል። በቅድመ Eውቅና ጥያቄ ወቅት Eንዲስተካከሉ 
ወይም Eንዲሻሻሉ የተሰጡ Aስተያየቶች ተግባራዊ ስለመደረጋቸው ተጨባጭ 
የጽሁፍ ማስረጃ ማቅረብ ይኖርበታል። 
 
የተቀመጡ መስፈርቶች ስለመሟላታቸው በኤጀንሲው በመስክ ግምገማ 
ሲረጋገጡና ውሳኔው በትምህርት ሚኒስቴር ሲፀድቅ ለEያንዳንዱ የሥልጠና 
መስክ የEውቅና ፈቃድ ይሰጣል። በሚኒስቴሩ የሚሰጠው የEውቅና 
የAገልግሎት ፈቃድ የሚያገለግለው ለሦስት ዓመት ብቻ ነው፡፡ የፍቃዱ ጊዜ 
ሲያልቅም በየጊዜው መታደስ Aለበት። ከሚኒስቴሩ Eውቅና ካላገኘ በስተቀር 
ማንኛውም ሰው የከፍተኛ ትምህርትና ሌሎች Aገልግሎቶችን ሊሰጥ 
Aይችልም፡፡ Aንድ የግል ከፍተኛ ትምህርት ተቋም ተቀባይነት ያለው 
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የምስክር ወረቀት ወይም ማረጋገጫ መስጠት የሚችለው Eውቅና ካገኘ ብቻ 
ነው፡፡ የEውቅና ፈቃድ በሌለው ተቋም የተሰጠ የትምህርት ማስረጃ ዋጋ 
Aይኖረውም፡፡ 
 
ኤጄንሲው በAሁኑ ወቅት የዲግሪ ኘሮግራም ሥልጠና ለሚሰጡ የግል 
ከፍተኛ ትምህርት ተቋማት ብቃት መገምገሚያ የሚጠቀምበት የቅድመ 
Eዉቅናና የEዉቅና Aሰጣጥ መመሪያ በ1996 በትምህርት ሚኒስቴር 
በተዘጋጀውና በውስጥ መመሪያዎች በተሸሻሉ ደንቦች ነው፡፡ በመሆኑም 
በግልጽ የተቀመጠ ሀገር Aቀፍ የጥራት ደረጃ መስፈርት Aለ ለማለት 
ያስቸግራል፡፡ ለEውቅና የሚካሄደው ግምገማና የጥራት ቁጥጥሩ በAብዛኛው 
በግብዓቶች ላይ የሚያተኩር በመሆኑ የመማር ማስተማሩን ሂደት Eና 
ውጤትን በሚገባ Aያጤንም፡፡ 
 
ኤጀንሲው የግል ከፍተኛ ትምህርት ተቋማትን ለመቆጣጠር የድንገተኛ 
ግምገማ ወይም ‘’surprise visit‘’ ያለው Aሰራር ተግባራዊ ማድረግ 
ጀምሯል፡፡ ይህም ተቋማቱ በግምገማ ወቅት ለEውቅና ያሳዩት ግብAት 
ስለመኖሩ የIንስፔክሽን ስራ ለማካሄድ ታስቦ ነው፡፡  
 
9.1.3. የጥራት Oዲት 
 
ተቋማዊ የጥራት Oዲት ግምገማ ለማካሄድ T°kõ ¾J’< u›?Ë”c=¨< 
¾}²ÒÌ ›e` ª“ ª“ ¾ƒŸ<[ƒ Seð`„‹ Aሉ:: ከነዚህም 
 

(1) የተቋሙ ራEይ ተልEኮና የትምህርት ግቦች  

(2) የAመራርና የማኔጅመንት ሲስተም  

(3) የተቋሙ ፋሲሊቲዎችና የመማሪያ ግብAቶች   

(4) የAካዳሚክ ሠራተኞች (መምህራን) Eና ረዳት ሰራተኞች 

(5) የተማሪዎች ቅበላና የድጋፍ Aገልግሎቶች  

(6) የፕሮግራሞች Aግባብነትና ካሪኩለም  

(7) የመማር ማስተማርና የፈተና ምዘና  

(8) የተማሪዎች ውጤትና የምሩቃኑ ስኬት  

(9) የምርምርና የኮሙኒቲ ስራዎች  

(10) የውስጣዊ ጥራት ማስጠበቂያ ሥርዓት ናቸው፡፡ 
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u’²=I ›e` ¾ƒŸ<[ƒ Seð`„‹ T°kõ S’h’ƒና የተቋማት ግለ-
ግምገማን SW[ƒ uTÉ[Ó' u²Ö˜ ’v` ¾S”Óeƒ ¿’>y`ሲ+−‹“ 
u›Ueƒ ¾ÓM Ÿõ}— ƒUI`ƒ }sTƒ LÃ ¾Ø^ƒ *Ç=ƒ }Å`ÕM፡፡ 
የስምንት የመንግስት ዩኒቨርሲቲዎች የOዲት ሪፖርቶችን ኤጄንሲው ያሳተመ 
ሲሆን' ሪፖርቶቹ ከጠቀgቸው የጥራት ችግሮች መካከል የሚከተሉት 
ይገኙበታል፡፡  
 

• የመስፋፋቱ ፍጥነት ከAቅማቸው በላይ Eንደሆነና የተማሪዎች 
መብዛት ጥራቱን Eንደጎዳው ተቋማቱ Eንደሚገልጹ' 

• በቤተ መéሕፍት ውስጥ የመéሕፍትና የAካዳሚክ መፅሔቶች 
Eጥረት Eንዳለ' 

• መምህራን ከፍተኛ የማስተማር ጫና ስላለባቸው በምርምር ስራ ላይ 
ያላቸው ተሳትፎ ዝቅተኛ መሆኑን'  

• ወደ ተቋማቱ የሚገቡ ተማሪዎች ብቃት Aነስተኛ መሆኑን' 

• ለተማሪዎች በቂ Aካዳሚያዊ ድጋፍና Aመራር Eንደማይሰጥ'  

• በካሪኩለም ቀረጻ ላይ Aሰሪዎችና ሌሎች ባለ ድርሻ Aካላት በሚገባ 
ሁኔታ ተሳታፊ Aለመደረጋቸው' 

• ስለ መማር ማስተማሩ ሂደትና ስለመመዘኛና መገምገሚያ ዘዴዎች 
የሚገልጽ ተቋማዊ ፖሊሲ Aለመኖሩ'  

• በዩኒቨርሲቲዎች የሚያስተምሩ ymMH‰N yTMHRT dr© 
SB_R የትምህርት ሚኒስቴር ካወጣው መመሪያ (ማለትም 
ìKTÊT Ä!G¶ Ã§cW 30%፤ ማስተርስ ዲግሪ ያላቸው 50%  
Eና ባችለር ዲግሪ ያላቸው 20% የሚለውን) የማያVላ መሆኑንና 
በAንዳንድ የትምህርት ፕሮግራሞችም Aብዛኛው ኮርስ የሚሰጠው 
የመጀመሪያ ድግሪ ባላቸው መምህራን Eንደሆነ'  

• የማስተማሪ ዘዴ በAብዛኛው በመምህሩ ሌክቸር ላይ የተመሰረተ 
Eንደሆነና ተማሪ-ተኮር Aሳታፊ ትምህርት ለመስጠት የመምህራን 
የፔዳጎጂ Eውቀት Aነስተኛ መሆኑን'   

• Aንዳንድ መምህራን በተመደበላቸው ክፍለ ጊዜያት ሙሉ በሙሉ 
ገብተው ስለማያስተምሩ ይህንኑ ለማካካስ ሲባል በፈተና ሰሞን 
ተማሪዎች ላይ ከፍተኛ ጫና Eንደሚፈጠር'  

• ተከታታይ ምዘና Aብዛኛውን ጊዜ ተግባራዊ Eንደማይሆንና በሚድ 
ሴሚስተርና በማጠቃለያ ፈተናዎች ብቻ Eንደሚወሰን'  
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ÄN”e ¨MÅƒ”d›? 
 

• የየኮርሱ ውጤት ደረጃ (Grade) በAብዛኛው የሚሰጠው ተማሪውን 
ከተማሪ ጋር በማወዳደር Aንጂ በግልî ከተቀመጡ መስፈርቶች 
Aንíር Aለመሆኑን'  

• የተመራቂዎችን ስኬትና የAሰሪዎችን Aስተያየት የሚቃኝ ጥናት 
የሚካሄድ Aለመሆኑን'   

• በተቋማት ውስጣዊ የጥራት ማስጠበቂያ ሥርዓት Eንዳልተዘረጋና 
የጥራት ፖሊሲም Aለመኖሩን'  

• በመንግስት ዩኒቨርሲቲዎች ወስጥ የሚሰጡ Aንዳንድ የትምህርት 
መርሐ ግብሮች የግል ተቋማት ቢሆኑ ኖሮ የEውቅና ፍቃድ ሊያገኙ 
Eንደማይችሉ ይገልጻል፡፡  

 
የOዲት ሪፖርቶቹም ዩኒቨርሲቲዎቹ ያሉባቸውን የጥራት ችግሮች ማሻሻል 
Eንደሚገባቸው በመግለî Aስተያየታቸውን ሰጥተዋል:: u›Ç=f‡ ›ስ^ G<Kƒ 
¿’>y`ሲ+−‹ LÃ �eŸ›G<” U”U ¾Ø^ƒ ÓUÑT ›M}"H@ÅU:: 
 
9.1.4. ¾›=ƒÄåÁ Ÿõ}— ƒUI`ƒ ¾Ø^ƒ ‹Óa‹ 
 
¾›=ƒÄåÁ Ÿõ}— ƒUI`ƒ ¾Ø^ƒ ‹Ó` ²`ðw²<“ ¾}¨dcu ’¨<:: 
SW[�© ŸJ’<ƒ ‹Óa‹ S"ŸM ¾T>Ÿ}K<ƒ ÃÑ–<u�M:: 
 

• ¾}T]¨< um ƒUI`ƒ dÁÑ˜ ¨Å Ÿõ}— ƒUI`ƒ }sTƒ 
SÓvƒ' 

• ¾"]Ÿ<KS< }Óv^© ¡IKAƒ” ¾TeÚuØ ›“d’ƒ' 

• uT>ðKÑ¨< Å[Í ¾cKÖ’< SUI^” uw³ƒ ›KS•`' 

• ¾Ÿõ}— ƒUI`ƒ Ów¯„‹ �Ø[ƒ“ u›Óvu<U ÁKSÖkU 
‹Ó`'  

• ¾}S^m¨<” °¨<kƒ“ ¡IKAƒ ¾T>S´” wl ¾SÑUÑT>Á 
Y`¯ƒ ›KSÅ^Ëƒ' 

• KU`U` ›Sˆ ¾J’ ¾¿’>y`c=+“ ¾›=”Æeƒ] Ó”–<’ƒ 
ÁKS•`' 

 
9.1.5. ¾}T]¨< um ƒUI`ƒ dÁÑ˜ ¨Å Ÿõ}— ƒUI`ƒ }sTƒ SÓvƒ 
 
u2— Å[Í ƒUI`ƒ u?„‹ ¨<eØ u›”É ¡õM ¾T>T[¨< }T] lØ` 
w²< SJ”' uum G<’@� ¾cKÖ’< ¾SUI^” °Ø[ƒ' ƒUI`~” 
u}cÖ¨< Ñ>²? KSgð” ¾TÁe‹M ¾}Ú“’k ሥርዓተ ትምህርት፣ 
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¾T×kh Séሕõƒ °Ø[ƒ' የቤተሙከራዎችና ¾¢Uፕ¿}` T°ŸKA‹ 
uum G<’@� ›KS•`“ ¾}T]¨<” °¨<kƒ“ ¡IKAƒ SS²— Y`¯ƒ 
wl ›KSJ” }ÅTU[¨< ¾ST` Te}T\ N=Åƒ u`"� ‹Óa‹ 
›”Ç=•\uƒ ›É`ÑªM:: ¾GÑ` ›kõ ð}“−‹ ¾U²“ ²È Criterion 
referenced vKSJ’< }T]¨< U” ÁIK<” ØÁo c=SMe ÁK¨< °¨<kƒ 
um J• TKõ �”ÅT>Ñv¨< ›ÃÑMîU:: ÃMl”U ¾U²“¨< ²È Norm-
referenced uSJ’< }T]¨<” Ÿ}T]¨< Ò` w‰ uT¨ÇÅ` ¾}hK¨<” 
eKT>ÁdMõ' um °¨<kƒ“ ‹KA� ¾K?L†¨< }T]−‹ ¨Å Ÿõ}— 
ƒUI`ƒ }sTƒ K=Ñu< Ã‹LK<:: 

 
uK?LU uŸ<M kÅU c=M }T]−‹ 12— ¡õM "Ö“kl u%EL KÇ=Ó] 
uSÅu— ƒUI`ƒ ›^ƒ ¨ÃU ›Ueƒ ¯Sƒ ÃT\ ¾’u[¨< }kÃa' 
Ÿ10— ¡õM u%EL G<Kƒ ¯Sƒ ¾Sc“Ê ƒUI`ƒ ¨eÅ¨< uÇ=Ó] 
መርሐ ግብር ¾T>T\ƒ Zeƒ ¨ÃU ›^ƒ ¯Sƒ w‰ uSJ’< Éa 
Ÿ’u[¨< u›”É ¯Sƒ Á’c ’¨<::  
 
eK²=IU }T]−‹ ¨Å Ÿõ}— ƒUI`ƒ }sTƒ c=Ñu< uSËS]Á¨< 
¯Sƒ ¾T>¨eÇD†¨< ¢`f‹ u›w³—¨< ukÉV¨< Y`¯} ƒUI`ƒ 
u¿’>y`e+ ¾2— ¯Sƒ ƒUI`ƒ LÃ ¾T>cÖ<ƒ uSJ“†¨<' ›Ç=e 
KT>Ñu< }T]−‹ u}KÃU ¾Sc“Ê ƒUI`ƒ u›Óvu< "M}cÖv†¨< 
›"vu=−‹ KT>SÖ<ƒ u×U K=ŸwÇ†¨< �”ÅT>‹M ÓMî ’¨<:: 
eKJ’U ¾¿’>y`c=+ ƒUI`ƒ u›”É ¯Sƒ Sk’c< uG<K}— Å[Í“ 
uSc“Ê um ƒUI`ƒ "KTÓ–ƒ Ò` }ÇUa uŸõ}— ƒUI`ƒ 
Ø^ƒ LÃ ¾T>ÁeŸƒK¨< ‹Ó` ›’e}— ›ÃÅKU:: ŸLÃ Ÿ}Ökc<ƒ 
‹Óa‹ u}ÚT]U uŸõ}— ƒUI`ƒ }sTƒ ›Ç=e KT>Ñu< 
}T]−‹ SÅu— ƒUI`�†¨<” ŸSËS^†¨< uòƒ É¡Sƒ 
ÁKv†¨<” uSK¾ƒ M¿ ÉÒõ“ um ¾~„]ÁM ›ÑMÓKAƒ eKTÃcØ 
‹Ó\” uÃuMØ ÁŸwÅªM:: 
 
9.1.6. ¾"]Ÿ<KS< }Óv^© ¡IKAƒ” ¾TeÚuØ ›“d’ƒ 
 
¾›=ƒÄåÁ Ÿõ}— ƒUI`ƒ }sTƒ ሥርዓተ ትምህርት MTÇ© 
›c^`” (Traditional Approach) ¾T>Ÿ}M uSJ’<' ÃI ›"H@É 
uT>ÁdÉ[¨< }î°• ¾}’d ሥርዓተ ትምህረቱ ƒMp ƒŸ<[ƒ ¾T>cÖ¨< 
K+−] °¨<kƒ c=J” K}Óv^© ¡IKAƒ ÁK¨< x�U ›’e}— ’¨<:: 
ሥርዓተ ትምህርቱ u›w³—¨< ¾+−] °¨<kƒ KTeÚuØ ¾}²ÒË 
uSJ’<' Y`¯} ƒUI`~ u”Éð Hdw ¾}Ú“’k ’¨<:: ¾¿’>y`c=+ 
ƒUI`ƒ u›”É ¯Sƒ uSk’c<U ¾c=Kuc<” SÚ“’p ›vwf�M:: 
 
Ÿ²=IU u}ÚT]U w²<¨<” Ñ>²? u}sTƒ ¾T>cÖ¨< ƒUI`ƒ 
}T]¨<” T°ŸM ›É`Ô ¾T>’d ›ÃÅKU:: ¾ST` Te}T\ N=Åƒ 
}T] }¢` ŸSJ” ÃMp ÃuMØ’< SUI` }¢` ’¨<:: K²=IU 
MTÇ© ¾ST` Te}T` ²È ÁeŸ}K¨< }î°• uª’˜ƒ K=Öke 
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Ã‹LM:: LKñƒ u`"� ›S�ƒ uŸõ}— ƒUI`ƒ }sTƒ SUI\ 
w†—¨< ¾�¨<kƒ U”ß“ ›e}LLò }Å`Ô eKT>qÖ`' ›w³—¨< 
ƒUI`ƒ ¾T>cÖ¨< SUI\ በጠመኔና በጥቁር ሰሌዳ uS�Ñ´ 
uT>Ák`u¨< K?¡†` ’¨<:: }T]−‹U SUI\ ¾T>îð¨<”“ 
¾T>“Ñ[¨<” uTe�¨h Åw}a‰†¨< ŸS¨<cÉ vhÑ` ^d†¨< }d�ò 
J’¨< ¾ST` Te}T\ H>Åƒ ›"M ¾T>J’<uƒ ›Ò×T> uw³ƒ 
›Ã�ÃU:: ¾}T]−‹U u¡õM ¨<eØ Sw³ƒ }T] }¢` ƒUI`ƒ 
KT"H@É KSUI^’< ›Sˆ G<’@�” ›ÃðØ^L†¨<U:: u}KÃU 
¾üÇÔÍ= °¨<kƒ“ ¡IKAƒ KK?L†¨< SUI^” G<’@�¨< ¾uKÖ ›e†Ò] 
’¨<:: 
 
uK?LU uŸ<M ሥርዓተ ትምህርቱ uum G<’@� ¨<Ö?ƒ }¢` ¾J’ ›"H@É 
(Outcomes Approach) eKTÃŸ}M ¾›=”Æeƒ]¨<”“ ¾›c]−‹” õLÔƒ 
uT>Ñv ›ÁÖ?”U:: ª“¨< ƒŸ<[~ ¾›"ÇT>¡ °¨<kƒ LÃ uSJ’<U 
}T]−‹ }S`k¨< ue^ LÃ uT>cT\uƒ Ñ>²? e^†¨<” uwnƒ 
KTŸ“¨” ¾T>Áe‹L†¨<” }Óv^© ¡IKAƒ ¾TeÚuØ ‹Ó` ›Kuƒ:: 
Ÿ}sTƒ }U[¨< ¾¨Ö< }S^m−‹ ue^ LÃ ÁL†¨< wnƒ ›’e}— 
SJ’<” w²< ›c]−‹ Ã“Ñ^K<:: ሥርዓተ ትምህርቱም uÉÒT> SŸKe“ 
¾›=”Æeƒ]¨<”“ ¾›c]−‹” õLÔƒ uT"}ƒ Sk[î �”ÇKuƒ 
ÃÑMíK<:: 
 
9.1.7. uT>ðKÑ¨< Å[Í ¾cKÖ’< SUI^” uw³ƒ ›KS•` 
 
በkFt¾ TMHRT tÌማት የሚያስተምሩ ymMH‰N yTMHRT dr© 
መሆን ከሚገባው ያነሰ ነው፡፡ ምንም Eን£ን በትምህርት ሚኒስቴር የወጣው 
መመሪያ SB_Rን btmlkt 
 

ìKTÊT Ä!G¶ Ã§cW 30%  

ማስተርስ ዲግሪ ያላቸው 50%  

ባችለር ዲግሪ ያላቸው 20%   

 
ሊሆን Eንደሚገባ ቢያመለክትም½ ይህን የሚያVላ tÌM ምናልባት ከAዲስ 
Aበባ ዩኒቨርc=ቲ ውጭ የለም፡፡ በብዙ ዩኒቨርc=ቲዎች ፒ.ኤችዲ ÅÓ] 
ያላቸው mMH‰N ብዛት ከ 10% ያነሰ ሲሆን' ባችለር ድግሪ ብቻ ያላቸው 
ደግሞ ከመምህራኑ ቁጥር ከግማሽ በላይ ይሆናል፡፡ በAንዳንድ የትምህርት 
መርሐ ግብሮችም Aብዛኛው ኮርስ የሚሰጠው የመጀመሪያ ድግሪ ባላቸው 
መምህራን ነው፡፡ 
 
uK?LU uŸ<M uGÑ]~ Ÿõ}— ƒUI`ƒ” uw³ƒ KTÇ[e u}Å[Ñ¨< 
Ø[ƒ w²< ¾S”Óeƒ“ ¾ÓM }sTƒ uSŸð�†¨<“ ¾SUI^”U 
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�Ø[ƒ uS•\' ÃIU uðÖ[¨< G<’@� u`"� SUI^” uƒ`õ c¯ƒ 
¾Te}T` e^ eKT>ÖSÆ uT>Áe}U\ƒ ƒUI`ƒ LÃ um ´ÓËƒ 
›É`Ñ¨< �”ÇÃSÖ<' }T]−‰†¨<” u›Óvu< �”ÇÁT¡\' uU`U` 
e^ LÃ �”ÇÃd}ñ' uÓM Ø“ƒ ¾^d†¨<” °¨<kƒ“ ¡IKAƒ 
�”ÇÁdÉÑ<“ u}sS< ¨ÃU በትምህርት ክፍሉ ¾›"ÇT>¡ e^−‹ 
¨<eØ u”nƒ �”ÇÃd}ñ Ý“ ›É`Ôv†ªM:: SUI^” KŸõ}— 
ƒUI`ƒ Ø^ƒ ¨d˜ �”ÅSJ“†¨< u’c< uŸ<M ¾T>�¿ É¡S„‹U 
KØ^ƒ Sk’e ¾T>•^†¨< ›e}ªî* ukLK< ¾T>�Ã ›ÃÅKU::  
 
9.1.8. ¾Ÿõ}— ƒUG`ƒ Ów¯„‹ �Ø[ƒ“ u›Óvu<U ÁKSÖkU ‹Ó` 
 
KŸõ}— ƒUI`ƒ Ø^ƒ SÖup KST` Te}T\ H>Åƒ ¾T>[Æ 
Ów¯„‹ (Learining Resources) uum G<’@� S•` ›eðLÑ> SJ’< 
Ã�¨nM:: U”U �”£” uu`"� ¿’>y`c=+−‹ Ÿõ}— Sª°K ’ªÃ 
¾ðccv†¨< Ów¯„‹ �”Ç=•\ u=Å[ÓU' GÑ^‹” ÉG �”ÅSJ“E 
SÖ”“ ¾}T]−‹ ¾puL lØ`U (Student Enrollment) uŸõ}— G<’@� 
uTÅÑ< ¾ƒUI`ƒ Ów¯„‹ °Ø[ƒ“ ÁKSTELƒ ‹Ó` Ãe}ªLM:: 
Ÿ’²=IU S"ŸM 
 

• uu?} Séሕõƒ Ÿ}T]¨< w³ƒ Ò` }S××˜ ¾J’<“ 
Å[Í†¨<” ¾Öul ¾T×kh Séሕõƒ °Ø[ƒ' 

• ¾¢Uý¿}` T°ŸKA‹ ¾}T]¨<” õLÔƒ TTELƒ uT>Áe‹M 
SMŸ< ›KSÅ^Ëƒ“ ›eðLÑ> ¾ƒUI`ƒ S`Í fõƒ«a‹” 
¾Á²< ¢Uý¿}a‹ lØ` ›’e}— SJ”' 

• ¾›=”}`’@ƒ ›ÑMÓKAƒ K}T]−‹“ KSUI^” uum G<’@� 
KTÇ[e Ÿõ}— ¾›pU ‹Ó` S•`' 

• ቤተ ሙከራዎችና −`¡jþ‹ u›eðLÑ> Sd]Á−‹“ ldlf‹ 
uum G<’@� ›KSÅ^Ëƒ “†¨<:: 

 
Ÿ²=I u}ÚT]U ÁK<ƒ”U u=J” u›Óvu< ÁKSÖkU ‹Ó` ›K:: 
¾Ów¯„‹ °Ø[ƒ KŸõ}— ƒUI`ƒ Ø^ƒ T’e ¾^c< É`h ›K¨<:: 
 
9.1.9. ¾}S^m¨<” °¨<kƒ“ ¡IKAƒ ¾T>S´” wl ¾SÑUÑT>Á Y`¯ƒ 

›KSÅ^Ëƒ 
 
¾}T]¨<” �¨<kƒ“ ¡IKAƒ SS²—“ SÑUÑT>Á Y`¯ƒ 
(Assessment System) uST` Te}T\ H>Åƒ ¨<eØ Ñ<MI T>“ ›K¨<:: 
u¾ƒUI`~ SÚ[h }T]¨< ¾T>Öupuƒ” °¨<kƒ“ ¡IKAƒ 
SÚuÖ<” T[ÒÑØ ¾ƒUI`ƒ” Ø^ƒ KTeÖup ¨d˜ U°^õ ’¨<:: 
›e}TT˜ ¾ð}““ ¾SÑUÑT>Á SS²— Y`¯ƒ ŸK?K }T]¨< 
u¾Å[Í¨< ¾T>Öupuƒ” °¨<kƒ“ ¡IKAƒ dÁÚwØ Ÿ¯Sƒ ¨Å 
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¯Sƒ �¾}gÒÑ[ uSÚ[hU }S`q K=¨× Ã‹LM:: ÃIU 
¾ƒUI`~” Ø^ƒ“ wKAU ¾Ÿõ}— ƒUI`ƒ Y`¯~” }¯T’>’ƒ 
u×U K=ð�}’¨< Ã‹LM:: u›w³—−‡ ¾›=ƒÄåÁ Ÿõ}— ƒUI`ƒ 
}sTƒ u}KUÊ ¾T>c^uƒ ¾}T] SS²—“ SÑUÑT>Á Y`¯ƒ 
w²< É¡S„‹ Ã�¿u�M:: Ÿ’²=IU ª“ ª“−‡ ¾T>Ÿ}K<ƒ “†¨<:: 
 

• ሥርዓተ ትምህርቱ ¾}kSÖ< ¾¾¢`c< ›LT−‹” Sc[ƒ 
uTÉ[Ó ¾}T]¨<” °¨<kƒ“ ¡IKA„‹ ¾T>KŸ< ¾}KÁ¿ 
¾SS²— ²È−‹ u›w³—¨< }Óv^© ›ÃJ’<U:: uT>É 
c?T>e}`“ uTÖnKÁ¨< uT>cÖ< ¾îOõ ð}“−‹ w‰ 
}T]¨< ¾T>ÑSÑUuƒ G<’@� Ãe}ªLM:: 

• }Ÿ��Ã SS²—−‹ ¾}T]¨<” Å"T Ô” KT¨p“ 
KThhM uT>ÖpU SMŸ< }Óv^© ›ÃJ’<U::  

• የየኮርሱ ውጤት ደረጃ (Grade) የሚሰጠው u›w³—¨< ተማሪውን 
ከተማሪ ጋር በማወዳደር (Norm-referenced) �ንጂ በግልî 
ከተቀመጡ መስፈርቶች Aንíር (Criterion-referenced) ›ÃÅKU:: 
uSJ’<U ¾TKòÁ T`¡ ¨ÃU Ø\ ¨<Ö?ƒ ¾}cÖ¨< }T] 
u”îî` SMŸ< ŸK?KA‡ ¾}hK uSJ’< �”Í= ¾ÓÉ 
¾T>Öupuƒ” ‹KA� uTd¾~ LÃJ” Ã‹LM:: Ÿ²=IU ¾}’d 
}T]−‹ wn~ dÃ•^†¨< K=S[l ¾T>‹K<uƒ ›Ò×T> ´Ó 
›ÃÅKU:: ÃI ÅÓV KŸõ}— ƒUI`ƒ” Ø^ƒ S¨<Åp 
¾uŸ<K<” ›e}ªî* ÁÅ`ÒM:: 

 
የከፍተኛ ትምህርት Aላማ ለሀገሪቱ ልማት Eንቅስቃሴ ተፈላጊ የሆነውን 
የሰው ሀይል በሚፈለገው መጠንና Aይነት ማፍራት Eንደመሆኑ' 
ተመራቂዎችም ይህንን Aላማ ለማሳካት የሚችሉ መሆን Aለባቸው፡፡ 
የትምህርተ ሥርዓቱ ጥራትና ውጤታማነት የሚለካውም ከዚህ Aኳያ 
መሆን ይኖርበታል፡፡  
 
9.1.10. KU`U` ›Sˆ ¾J’ ¾¿’>y`c=+“ ¾›=”Æeƒ] Ó”–<’ƒ ›KS•` 
 
Ÿõ}— ƒUI`ƒ }sTƒ }T]−‹” ŸTe}T`U vhÑ` KGÑ` 
›=¢•T> MTƒ ¾T>[Æ“ ‹Ó` ðˆ ¾J’< U`Ua‹” T"H@É 
ÃÖupv†ªM:: uSJ’<U ¨<Ö?�T ¾U`U` e^ KŸõ}— ƒUI`ƒ 
Ø^ƒ ›”Æ SKŸ=Á ’¨<:: KeŸ?�T ¾U`U` e^ Ö”"^ ¾J’ 
¾¿’>y`c=+“ ¾›=”Æƒ] Ó”–<’ƒ ›eðLÑ> SJ’< ÓMî ’¨<:: ÃG<”“ 
uGÑ^‹” uT>Ñ–< Ÿõ}— ¾ƒUI`ƒ }sTƒ“ u›=”Æeƒ]¨< ²`õ 
¾U`U` e^−‹” uØU[ƒ KT"H@É ÁL†¨< ƒee` Å"T ’¨<:: 
uSJ’<U ¿’>y`ሲ+−‡ ¾T>Öupv†¨<” ¨<Ö?�T“ KHÑ` MTƒ 
›e}ªî* ÁL†¨<” U`U` c=ÁŸ“¨<’< uw³ƒ ›Ã�¿U:: U”U �”"D” 
Ø“ƒ“ U`U` KT"H@É õLÔ~“ ‹KA�¨< ÁL†¨< UG<^” uŸõ}— 
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ƒUI`ƒ }sTƒ ¨<eØ u=•\U ¨<Ö?�T ¾U`U` e^ KTŸ“¨” 
›w³—¨<” Ñ>²? ¾}S‰† G<’@� ›ÁÑ–<U::  

¾Ÿõ}— ƒUI`ƒ }sTƒ KGÑ` ›=¢•T> MTƒ óÃÇ ÁL†¨<” 
U`U` �”Ç=Á"H>Æ KTÉ[Ó uS”Óeƒ' u›=”Æeƒ]¨<“ u¿’>y`c=+ 
S"ŸM ¾T>ðÖ` ¾feƒÄi ƒww`“ ƒee` ¨d˜ uSJ’< u²=I uŸ<M 
w²< e^ Sc^ƒ Ã•`u�M:: ¾¿’>y`c=+−‹” ¾U`U` ›pU 
TÔMuƒ KŸõ}— ƒUI`ƒ Ø^ƒ ShhMU ƒMp ›e}ªî* ›K¨<:: 

 
10. ¾Ø^ƒ“ ¾þK=c= ›”ÉU�−‹ 
 
Ÿ¯KU›kõ ›c^`“ uÔ MUÊ‹ ›”í` KGÑ^‹” Ÿõ}— ƒUI`ƒ 
Ø^ƒ TeÖumÁ Y`¯ƒ ¾T>Ÿ}K<ƒ” ¾Ø^ƒ“ ¾þK=c= ›”ÉU�−‹ 
TÖ?” ÖnT> ’¨<::  
 

• ¾}sTƒ” Ø^ƒ KTeÖup ¾Ø^ƒ lØØ`ን (Quality Control) 
�“ ¾Ø^ƒ TÔMuƒ” (Quality Enhancement) ማk“ጀት 
Eንደሚያeፈልግ'  

• ¾Ÿõ}— ƒUI`ƒ }sTƒ Ø^ƒ” KSq×Ö` �“ KSÑUÑU 
¾T>Áe‹M u´`´`“ uÓMî ¾}kSÖ< NÑ` ›kõ ¾Ø^ƒ 
Å[Í“ Seð`„‹ T°kõ (G<K<”U vKÉ`h ›"Lƒ uTd}õ) 
T²ÒËƒ �”ÅT>Ñv' 

• የጥራት መስፈርቶችም ወረቀት ላይ ብቻ ሰፍረው የሚቀመጡ 
ሳይሆን የሀገሪቱን Aቅም ያገናዘቡና ተግባራዊ ሊሆኑ የሚችሉ 
መሆን Eንዳለባቸው'  

• የግምገማውን ሂደት የሚገልè የAሰራር መመሪያዎችና ይህንንም 
ተግባራዊ ለማድረግ የሚችሉ ብቃት ያላቸው ገምጋሚዎች መኖር 
ወሳኝ Eንደሆነ' 

• u¾ƒUI`ƒ SeŸ<' ¾S<Á TIu^ƒ }Ö“¡[¨< uØ^ƒ 
TeÖul e^ LÃ ”l }dƒö K=•^†¨< E”ÅT>Ñv' 

• Eውቅና Aነስተኛ የብቃት ደረጃ ስለማሟላቱ ¾T>cØ ¾ስ^ ፈnÉ 
w‰ dÃJ” ¾Ø^ƒ ማረጋገጫም K=J” ›”ÅT>Ñv' ÃI c=J” 
Ó” ŸÓw¯ƒ (Input) u}ÚT] ¾ST` Te}T\” H>Åƒ 
(Process) �”Ç=G<U ¨<Ö?~” (Outcome) TÖ?” E”ÅT>ÁeðMÓ'   

• Ø^ƒ” KT[ÒÑØ“ °¨<p“” KTÓ–ƒ ¾T>ÑSÑS<uƒ ¾ÓM 
Ÿõ}— ƒUI`ƒ }sTƒ w‰ dÃJ’< ¾S”ÓeƒU ßU` 
K=J’< E”ÅT>Ñv“ ›’e}— ¾Ø^ƒ Å[Í−‹ uG<K<U }sTƒ 
ማሟላታቸውን ማረጋገጥ Aስፈላጊ መሆኑን'   
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• uS”Óeƒ Ÿõ}— ƒUI`ƒ }sTƒ LÃ }ðíT> ¾T>J” 
¾Ø^ƒ lØØ` ¾°¨<p“ ›c×Ø ›c^` "M}ËS[ uGÑ]~ 
Ÿõ}— ƒUI`ƒ“ u}KÃU u›Ç=f‡ ¿’>y`ሲ+−‹ ¾¯KU›kõ 
}›T’>’ƒ LÃ ¾^c< }î°• K=•[¨< ›”ÅT>‹M' 

• በAንድ ሀገር ውስጥ የተሰጠ ዲግሪ በሌላም ሀገር ተቀባይነት 
Eንዲኖረው የጥራት ማስጠበቂያ ሥርዓቱ ዓለምAቀፍ ሁኔታዎችን 
ማገናዘብ Eንዳለበት' 

• u›=ƒÄጵÁ ¾Ÿõ}— ƒUI`ƒ ¾Ø^ƒ TeÖumÁ Y`¯ƒ 
ÓKAvLÃ²?i”” uTÖ?” Ÿ¯KU›kõ ¾›c^` uÔ MUÊ‹ Ò` 
K=××U ›”ÅT>Ñv' 

• ¾Ÿõ}— ƒUI`ƒ Ø^ƒን KTeÖup“ Å[Í¨<”U KTdÅÓ 
Ñ<Ç¿ ¾T>SKŸ�†¨< vKÉ`h ›"Lƒን uTd}õ“ ¾T>�¿ƒ” 
¾Ø^ƒ ‹Óa‹ uTÖ?”' ¾SõƒN? Gdx‹” uSkS` 
›T^ß ¾þK=c= ThhÁ−‹” TÉ[Ó ›eðLÑ> E”ÅJ’' 

 
¾}Ökc<ƒ ¾Ø^ƒ“ ¾þK=c= A”ÉU�−‹ ƒŸ<[ƒ K=c×†¨< ÃÑvM:: 
 
11. ¾Ÿõ}— ƒUI`ƒ Ø^ƒ” KThhM ¾T>[Æ 

¾SõƒN? ›p×Ý−‹ 
 
¾T>Ÿ}K<ƒ ›Ueƒ ¾SõƒN? ›p×Ý−‹ u›=ƒÄåÁ ¾Ÿõ}— 
ƒUI`ƒ Ø^ƒ” KTeÖup Ã[ÇK<::  
  

1. uŸõ}— ƒUI`ƒ Ø^ƒ LÃ SÖ’ cò ¾Ó”³u? TeÚuØ 
e^ T"H@É፣ 

2. ¾¨<e×© Ø^ƒ TeÖumÁ Y`¯ƒ uŸõ}— ƒUI`ƒ 
}sTƒ S²`Òƒ፣ 

3. uÓM Ÿõ}— ƒUI`ƒ }sTƒ w‰ dÃJ” uS”ÓeƒU 
}sTƒ ¾°¨<p“ Ø^ƒ lØØ` TÉ[Ó፣ 

4. ¾Ÿõ}— ƒUI`ƒ Ø^ƒ TeÖumÁ ›pU” SÑ”vƒ፣  

5. ¾puL ›pU” Ø^~” uTÃÔÇ SMŸ< TdÅÓ፡፡ 
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11.1. uŸõ}— ƒUI`ƒ Ø^ƒ LÃ SÖ’ cò ¾Ó”³u? 

TeÚuØ e^ T"H@É 
 
¾Ÿõ}— ƒUI`ƒ” Ø^ƒ uª’˜’ƒ ¾T>ÁeÖwlƒ }sT~ ^d†¨< 
uSJ’<' K›"ÇT>¡ TIu[cu< eK ƒUI`ƒ Ø^ƒ“ wKAU eK 
›Övul SÖ’ cò ¾Ó”³u? TeÚuØ e^ T"H@É lMõ }Óv` ’¨<::  
 
በራስ ተነሳሽነት ጥራትን የማስጠበቅ ባህል ባለመዳበሩ KŸõ}— ƒUI`ƒ 
}sTƒ TIu[cw TKƒU KT’@ÏS”~' SUI^’<“ }T]¨< 
uƒUI`ƒ Ø^ƒ LÃ ተከታታይ ሴሚናር በማካሄድ Ó”³u? TeÚuØ 
Aስፈላጊ ’¨<::  
 
Ÿ²=IU u}ÕÇ˜ ¾Ø^ƒ TeÖup e^¨<” u}Å^Ë SMŸ< KT”kdke 
¾T>[Æ T�u^ƒ” TKƒU ¾Ÿõ}— ƒUI`ƒ SUI^” T�u^ƒ' 
¾Ÿõ}— ƒUI`ƒ }T]−‹ T�u^ƒ' u¾}KÁየ ƒUI`ƒ Se¡ 
¾vKS<Á−‹ T�u^ƒ' ¾ÓM Ÿõ}— ƒUI`ƒ }sTƒ T�u^ƒ“ 
�”Ç=G<U ¾S”Óeƒ Ÿõ}— ƒUI`ƒ }sTƒ T�u^ƒ” uTÖ“Ÿ` 
¾Ö^ Ó”³u? Ã²¨< ¾ƒUI`ƒ Ø^ƒ” KTeÖup �”Ç=”kdkc< 
TÉ[Ó ÖnT> ’¨<:: ÃIU Ø^ƒ” KTeÖup“ KThhM G<K<U 
›"Lƒ �Lò’~” uÒ^ �”Ç=¨eÆ KTÉ[Ó“ ¾Ø^ƒ TeÖumÁ¨< 
Y`¯ƒ ›Ò` �”Ç=J’< Áe‹LM::   
 
11.2. ¾¨<e×© Ø^ƒ TeÖumÁ Y`¯ƒ uŸõ}— ƒUI`ƒ 

}sTƒ ¨<eØ S²`Òƒ 
 
¾¯KU ›kõ ¾ƒUI`ƒ Ø^ƒ TeÖumÁ Y`¯ƒ uÔ MUÊ‹ 
�”ÅT>ÁSK¡~ƒ ¾Ÿõ}— ƒUI`ƒ Ø^ƒ” KTeÖup uª’˜’ƒ 
S”kdke ÁKv†¨< ^d†¨< }sT~ “†¨<:: uSJ’<U ¨<e×© 
wn�†¨<”“ ›pT†¨<” uSÑUÑU Ø^�†¨<” KThhM �”Ç=‹K< 
KTÉ[Ó' ¾¨<e×© Ø^ƒ TeÖumÁ ሥ`¯ƒ uŸõ}— ƒUI`ƒ 
}sTƒ ¨<eØ S²`Òƒ ›Kuƒ::  
 
¨<e×© Ø^ƒን KSq×Ö`“ KThhM �”Ç=‰MU ¾Ø^ƒ TeÖupያ 
T°ŸLƒ uG<K<U }sTƒ SssU Ã•`v†ªM:: ¾¾}sT~ ¾Ø^ƒ 
T°ŸMU uóኩል+−‹“ በትምህርት ክፍሎች Å[Í }ªpa }Ö]’~ 
K}sS< ¾uLÃ �Lò K=J” ÃÑvM:: ÃIU ¾Ÿõ}— ƒUI`ƒ Ø^ƒ 
uT’@ÏS”~ vKu?ƒ’ƒ“ �Lò’ƒ �”Ç=S^ ŸS`Ç~U u}ÚT]' 
uØ^ƒ TeÖul“ T[ÒÑÖ< e^ LÃ ¾}ÖÁm’ƒ ›c^` �”Ç=KSÉ 
wKAU }Óv^©U �”Ç=J” u�ÏÑ< Ã[ÇM:: ጥራትን ለመቆጣጠርና 
ለማጎልበት የሚያስችል ውስጣዊ ሥርዓት ማደራጀት Eንዲችሉ' 
ለዩኒቨርሲቲዎች Aስፈላጊው ስልጠና ሊሰጣቸው ይገባል፡፡ ÃIU ¾^d†¨<” 
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wnƒ KSð}i“ ÁK<uƒ”U Å[Í upÖ< ›¨<k¨< }Ñu=¨<” ThhÁ“ 
Te}"ŸÁ �”Ç=ÁÅ`Ñ< ÃÖpT†ªM:: 
 
¾Ÿõ}— ƒUI`ƒ Ø^ƒ” KSq×Ö` ›e}TT˜ ¾J’ ¾Ç�u?´ 
c=e}U ›eðLÑ> ’¨<:: S[Í−‡U u¾}sT~ eKT>Ñ–< ¾ƒUI`ƒ 
S`NÓwa‹' የሥርዓተ ትምህርቱ Ã²ƒ' }T]−‹' SUI^”' 
¾ST]Á Ów¯„‹' ¾ST` Te}T` H>Åƒ“ ¾SS²— ²È−‹' 
}S^m−‹' uU`U` eK}Ñ–< ¨<Ö?„‹“ ¾SdcK<ƒ” u›ÖnLÃ“ 
u´`´` ¾T>ÑMè SJ” ›Kv†¨<:: �Á”Ç”Æ }sU eK^c< um“ 
›e}TT˜ S[Í SÁ´ ›Kuƒ:: eK²=IU ¾¨<e×© Ø^ƒ TeÖumÁ 
ሥ`¯~” uÇ�u?´ ›Ö“¡a KS²`Òƒ uG<K<U ¾Ÿõ}— ƒUI`ƒ 
}sTƒ cò �”penc? SÅ[Ó Ã•`u�M::   
  
11.3. uÓM Ÿõ}— ƒUI`ƒ }sTƒ w‰ dÃJ” uS”ÓeƒU 

}sTƒ ¾°¨<p“ lØØ` TÉ[Ó 
 
¾Ÿõ}— ƒUI`ƒ Ø^ƒ” KT[ÒÑØ' u}sTƒ ¾}ÖÁm’ƒ ›c^` 
SÔMuƒ ›eðLÑ> ’¨<:: ÃIU ¾ƒUI`ƒ Ø^ƒ” u}SKŸ} ÖÁmU 
}ÖÁmU dÃ•` u²MTÉ H>Åƒ w‰ �”ÇÃÕ´ Ã[ÇM:: uÓM Ÿõ}— 
ƒUI`ƒ }sTƒ LÃ }Óv^© ¾T>J’¨< ¾pÅS °¨<p“ �“ ¾°¨<p“ 
›c×Ø ›c^` u}¨c’ SMŸ< ŸØ^ƒ }ÖÁm’ƒ Ò` K=ÁÁ´ 
u=‹MU' uS”Óeƒ }sTƒ LÃ }ðíT> ¾T>J” ¾Ø^ƒ }ÖÁm’ƒ 
¨ÃU ¾°¨<p“ ›c×Ø ›c^` Ó” �eŸ›G<” É[e uGÑ^‹” 
›M}ËS[U:: ¾S”Óeƒ ¿’>y`ሲ+−‹ c=Sc[~ °¨<p“ 
ሰለT>c×†¨<ና የፈለጉትን የትምህርት መርሐ ግብር በሴኔት Aስፀድቀው 
Eንዲጀምሩ ህጉ ስለሚፈቅድላቸው ፍቃድ የሚጠይቁበትም ሆነ Eውቅና 
KTÓ–ƒ የሚገመገሙበት Aሰራር የለም፡፡  
 
¾¯KU ›kõ ¾ƒUI`ƒ Ø^ƒ T[ÒÑÝ Y`¯ƒ uÔ MUÊ‹ 
�”ÅT>ÁSK¡~ƒ Ø^ƒ” KT[ÒÑØ“ °¨<p“” KTÓ–ƒ 
¾T>ÑSÑS<uƒ ¾ÓM Ÿõ}— ƒUI`ƒ }sTƒ w‰ dÃJ’< 
¾S”ÓeƒU ßU` K=J’< ÃÑvM:: ÃIU uØ^ƒ TeÖul Y`¯ƒ 
¨<eØ ¾ÓK<U J’ ¾S”Óeƒ }sU u�Ÿ<M’ƒ �”Ç=Ç–< ŸS`Ç~U 
uLÃ' u›”É GÑ` ¨<eØ G<Kƒ SS²—−‹ (Double standard) 
�”ÇÃ•` ÁÅ`ÒM:: ÃIU “ÃÎ]Á”“ Åu<w ›õ]"” ÚUa ብዙ 
ሀገሮች የሚጠቀሙበትና ከፍተኛ ተቀባይነት ያለው Aሰራር ነው፡፡ uGÑ^‹” 
›=ƒÄåÁU ›’e}— ¾Ø^ƒ Å[Í−‹ን G<K<U }sTƒ ማሟላታቸውን 
ማረጋገጥ ይገባል፡፡ ÃI }Óv^© �”Ç=J”“ ›ðíìS<U QÒ© T°kõ 
�”Ç=•[¨< KTÉ[Ó' uT>[kk¨< ›Ç=ስ የŸõ}— ƒUI`ƒ ›ªÏ LÃ 
}Ñu=¨<” ThhÁ TÉ[Ó ÁeðKÒM:: 
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11.4. ¾Ÿõ}— ƒUI`ƒ Ø^ƒ TeÖumÁ ›pU SÑ”vƒ  
 
የAለም Aቀፍ ኤጀንሲዎች ማሕበር (The International Network for Quality 
Assurance Agencies in Higher Education - INQAAHE) በጎ ልምዶች መመሪያ 
Eንደሚያመለክተው የውጫዊ ጥራት የማስጠበቂያ ሥርዓቱን የሚመራ 
ኤጀንሲ የሚጠበቅበትን ተግባር በwnƒ ለመወጣት Eንዲችል udM uJ’< 
vKS<Á−‹ ¾}Å^Ë“ e^¨<”U ueŸ?ƒ KTŸ“¨” ¾T>Áe‹K¨< 
›¨nk` K=•[¨< ÃÑvM::  
 
U”U �”"D” ¾Ÿõ}— ƒUI`ƒ Ø^ƒ” ¾T>Ÿ�}M ›?Î”c= S”Óeƒ 
u=ÁsቁUU' ›?Î”c=¨< u›ªÏ ¾}cጡት” }Óv^ƒ KS¨×ƒ 
uT>Áe‹K¨< SMŸ< vKSÅ^Ë~ ¾}×Kuƒ” �Lò’ƒ ueŸ?ƒ KS¨×ƒ 
uT>ÁeðMÑ¨< ›pU“ wnƒ LÃ ›ÃÑ˜U:: eK²=IU ¾GÑ]~” Ÿõ}— 
ƒUI`ƒ Ø^ƒ u¾Ñ>²?¨< �¾}Ÿ�}K“ Ø^~” TeÖup ¾T>‹M 
wnƒ ÁK¨< }sU TÅ^Ëƒ ÓÉ ÃLM:: በመሆኑም የኤጀንሲውን Aቅም 
የማጎልበት ስራ መካሄድ Aለበት፡፡ ኤጀንሲው የሚጠበቅበትን ተግባር በwnƒ 
ለመወጣት Eንዲችልም uc¨< �ÃM“ በቁሳቁስ �”Ç=Ö“Ÿ` }Ñu=¨<” 
ÉÒõ SeÖƒ ›eðLÑ> ’¨<:: u}ÚT]U ሃላፊነቱን በAግባቡ Eንዲወጣ 
ከመንግስትም ሆነ ከተቋማቱም ግፊት ሳይደረግበት ስራውን የማከናወን በቂ 
ነጻነት ሊኖረው ይገባል፡፡ ከዚህ Aንጻር ተጠሪነቱ ለትምህርት ሚኒስቴር 
መሆኑ ተመራጭ Aሰራር Aይደለም፡፡  
 
ባለፉት Aስር Aመታት ከፍተኛ ትምህርት በፍጥነት ሲያድግ የጥራት 
ቁጥጥር ሥርዓቱ በዚያው ልክ ባለመደራጀቱና ›?Î”c=¨<ም ያለው Aቅም 
ውሱን በመሆኑ ጥራትን ለማስጠበቅ ገና ብዙ መሰራት Eንዳለበት ግልጽ 
ነው፡፡ ይህም ሀገርAቀፍ የጥራት ደረጃዎችን በግልጽ ማስቀመጥን' 
የተቋማት ግምገማ የሚካሂድበትን ሂደትና ውሳኔ የሚሰጥበትን መስፈርቶች 
የሚገልè የAሰራር መመሪያዎችን ማዘጋጀትን' በመቶዎች በሚቆጠሩ 
የትምህርት መስኮች ላይ የጥራት ቁጥጥር ማድረግን' ለዚሁ የሚያስፈልጉ 
በርካታ ባለሙያዎችንና ገምጋሚዎችን ማሰማራትን' Eንዲሁም ተገቢውን 
የገንዘብ በጀት መመደብን ይጠይቃል፡፡ በመሆኑም ጥራትን ማስጠበቅ 
ከፍተኛ ወጪን የሚጠይቅ Aስቸጋሪ ስራ ነው፡፡  
 
የከፍተኛ ትምህርት ጥራትን ማስጠበቅያ ሥርዓቱን በAግባቡ ለመምራት 
በጥንቃቄ የተነደፈ' በሁሉም ተቋማት ላይ ተግባራዊ የሚሆን' ለጥራት 
ቁጥጥርና ለEውቅና Aሰራር መሰረት ሆኖ የሚያገለግል' ሀገር Aቀፍ 
የጥራት መስፈርቶችንና ደረጃዎች ማEቀፍ ማዘጋጀት Aስፈላጊ ነው፡፡ 
በማEቀፉም በድህረ ምረቃ የማስትሬትና የፒ.ኤችዲ መርሐ ግብሮችን ብቃት 
ለመገምገም የሚያስችሉ የጥራት መስፈርቶችና ደረጃዎች ተዘጋጅተው 
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በግልጽ ሊቀመጡ ይገባል፡፡ ተግባራዊ መደረጋቸውንም መቆጣጠርና 
መከታተል ተገቢ ነው፡፡   
 
በሀገራችን የሙያ ማህበራት በEውቅና ግምገማ ላይ ያላቸው ተሳትፎ በጣም 
ውሱን በመሆኑ' በየትምህርት መስኩ ያሉት የሙያ ማህበራት በየዘርፋቸው 
ፕሮግራማዊ ግምገማን በማካሄድ' በጥራት ማስጠበቁ ስራ ላይ ጉልህ ሚና 
Eንዲጫወቱ ሊጠናከሩ ይገባል፡፡ ለዚህም በቂ ድጋፍ ማድረግ ያስፈልጋል፡፡ 
ዩኒቨርስቲዎችም በትምህርት ጥራት ዙሪያ ምርምር ማድረግ ይገባቸዋል፡፡ 
Aጠቃላይ የሀገሪቱን የትምህርት ጥራት ከማስፋፋቱ ጋር ተጣጥሞ 
የሚሄድበትን መንገድ የሚያመለክቱ ችግር ፈቺ የሆኑ ጥናቶች መካሄድ 
Aለባቸው፡፡ በሌላ በኩልም uŸõ}— ƒUI`ƒ }sTƒ' uƒUI`ƒ 
T>’>e‚`' uS<Á T�u^ƒ' u›=”Æeƒ]¨<' uÓM É`Ï„‹' 
u›W]−‹“ uK?KA‹ Ñ<Ç¿ uT>SKŸ�†¨< ¨Ñ•‹ S"ŸM ¾Öuk 
ግንኙነት S•` ለትምህርት ጥራት መሻሻል ትልቅ AስተዋፅO Aለው:: 
 
11.5. ¾puL ›pU” Ø^ት” uTÃÔÇ SMŸ< TdÅÓ  
 
u›G<’< Ñ>²? ÁK¨< ¾UÅv õLÔƒ“ ¾S”Óeƒ }sTƒ ¾puL ›pU 
¾}××S ›ÃÅKU:: ¾puL ›pU” Ø^ት” uTÃÔÇ SMŸ< KTdÅÓ' 
uS”Óeƒ Ÿõ}— ƒUI`ƒ }sTƒ ¾T>SÅu<ƒ }T]−‹ w³ƒ 
Ÿ}sT~ ¾SkuM ›pU Ò` S××U Ã•`u�M:: K²=IU �Á”Ç”Æ 
}sU ÁK¨<” ¾›"ÇT>¡ Ów›�© ›pU uóኩM+−‹“ በትምህርት 
ክፍሎች Å[Í uSð}i' ›’e}— ¾Ø^ƒ Å[Í TረÒÑØ ¾T>Áe‹M 
¾k×¿” ›Sƒ ¾}T] puL °pÉ T²ÒËƒ ÃÑvªM:: ÃIU uG<K<U 
›"Lƒ }kvÃ’ƒ vK¨<“ eUU’ƒ u}Å[cuƒ ¾SS²— e�”Ç`É LÃ 
}Se`„ ¾T>cL SJ” ›Kuƒ:: Ÿ²=IU uS’dƒ Ø^~” ¾TÃÔÇ 
¾S”Óeƒ Ÿõ}— ƒUI`ƒ }sTƒ” ›ÖnLÃ ¾puL ›pU KSÑSƒ 
Ã‰LM:: ¾›=ƒÄåÁ” Ÿõ}— ƒUI`ƒ Ø^ƒ KTeÖup ¾S”Óeƒ 
}sTƒ vL†¨< ›pU SkuM ¾T>‹K<ƒ” }T]−‹ w‰ SSÅw 
›eðLÑ> Ñ<ÇÃ ’¨<::  
 
ትምህርት ሚኒስቴርም ተማሪዎችን የሚመድበው ተቋማትን በማማከር 
ሊሆን ይገባል፡፡ ÃI "MJ’ Ó” }sT~ Ø^ƒ” TeÖup ÁM‰M’¨< 
}T]−‹” ÁK›pT‹” uÓÉ uS¨<cÇ‹” ’¨< uTKƒ' Ø^ƒ 
¾TeÖup �Lò’�†¨<” �”Ç=gg<“ ¾}T]¨<U w³ƒ uƒUI`~ 
Ø^ƒ ¾T[ÒÑØ e^ LÃ ›K<�© }î°• �”Ç=•[¨< ÁÅ`ÒM:: ¾puL 
›pU u}sT~ eUU’ƒ Ÿ}¨c’ Ó” Ø^~” ¾TeÖup �Lò’�†¨<” 
�”Ç=¨Ö<“ }ÖÁm’ƒU �”Ç=•`v†¨< TÉ[Ó Ã‰LM::  
 

 52



የከፍተኛ ትምህርት ጥራት ማስጠበቂያ ሥርዓትና የተቋማት Eውቅና 
 

  
¾Ÿõ}— ƒUI`ƒ Ø^~” Öwq �”Ç=eóó uS”Óeƒ ›pU w‰ 
u›ØÒu= G<’@� K=ðìU �”ÅTÃ‹M �S<” ’¨<:: eKJ’U ¾ÓM ዘርፉን 
uLk Å[Í Td}õ ÁeðMÒM:: ¾Sc“Ê ƒUI`�†¨<” ›Ö“pk¨<“ 
¾T>cÖ¨<”U GÑ` ›kõ ð}“ ›Mð¨< ’Ñ` Ó” upuL ›pU T’e 
U¡”Áƒ uS”Óeƒ }sTƒ SÓvƒ "M‰K<ƒ }T]−‹ S"ŸM 
ŸõK¨< ST` ¾T>‹K<U eKT>•\' Ø^�†¨<” ›[ÒÓÖ¨< °¨<p“ 
¾}c×†¨< ¾ÓM }sTƒ Ÿõ}— ƒUI`ƒ” uTeóóƒ [ÑÉ ƒMp 
›e}ªî* ›L†¨<:: ÃIU ¾GÑ]~” ¾puL ›pU TdÅÓ ¾S”Óeƒ 
�Lò’ƒ w‰ �”ÇÃJ”“ ¾ÓM ¡õK ›=¢•T>¨<U uÃuMØ }dƒö 
¾^c<” É`h �”Ç=Áu[¡ƒ KTÉ[Ó Ã[ÇM::    
 
¾ÓM Ÿõ}— ƒUI`ƒ }sTƒን uLk Å[Í Sd}õ uS”Óeƒ 
¿’>y`ሲ+−‹ ¾T>•[¨<” ¾}T]−‹ ብ³ƒ Ý“ eKT>k”c¨< 
¾ƒUI`~” Ø^ƒ KTeÖup ÁÓ³M:: Ÿ²=IU vhÑ` u¨<Ö?�†¨< 
¾}hK<ƒ }T]−‹ ¨Å S”Óeƒ }sTƒ ¾T>Ñu< uSJ“†¨<' uQ´w 
Ñ”²w ¾T>�Ñ²¨< ¾ƒUI`ƒ ›ÑMÓKAƒ ¾uKÖ Ø^ƒ �”Ç=•[¨< 
ÁÅ`ÒM:: ¾ST` õƒN©’ƒ” KTeÖup Ó” Kc?„‹' Ÿ�ÇÑ> ¡MM 
KT>SÖ< }T]−‹“ K›"M Ñ<Ç}™‹ ´p}— ¾TKòÁ ¨<Ö?ƒ 
u=•^†¨<U uS”Óeƒ }sTƒ �”Ç=SÅu< TÉ[Ó }Ñu= ’¨<:: 
�”Ç=G<U K‹Ó[— }T]−‹U ’í ¾ƒUI`ƒ °ÉM TS‰†ƒ 
ÁeðMÒM:: 
 
በሌላ በኩልም ዓለምAቀፍ ተቀባይነትንና ተAማኒነት ያላቸውን የድህረ ምረቃ 
መርሐ ግብሮች ለማካሄድ' የተቋማትን Aቅም በሚገባ ፈትሾ የቅበላ 
Aቅማቸውን ከዚሁ ጋር ማመጣጠን ያስፈልጋል፡፡ ምንም Eንኳን 
በዩኒቨርሲቲዎች የሚያስተምሩ mMH‰Nን yTMHRT dr© ለማhhል 
በማሰብ የድህረ ምረቃ ትምህርት የተስፋፋ ቢሆንም' መርሐ ግብሮች  
ጥራት መጠበቅ ከፍተኛ ትኩረት ሊሰጠው ይገባል፡፡ የድህረ ምረቃ መርሐ 
ግብሮች  የዩኒቨርሲቲ መምህራንን ከማፍራት ባሻገር ችግር ፈቺ ምርምሮች 
የሚካሄድባቸውም ጭምር በመሆኑ የሚጠበቅባቸው የጥራት ደረጃ ላቅ ያለ 
ነው፡፡  
 
ይህን ያህል ለማስትሬት ዲግሪ' ይህን ያህል ደግሞ ለፒ.ኤች.ዲ ማስተማር 
Aለባችሁ ተብሎ Aቅምን ያላገናዘበ ቁጥር ለተቋማት የሚመድብላቸው ከሆነ 
ግን ጥራቱን ፈጽሞ መቆጣጠርና ማስጠበቅ የማይቻልበት ደረጃ ላይ ሊደረስ 
ስለሚችል ውሎ Aድሮ ከጥቅሙ ጉዳቱ ያመዝናል፡፡ የሚመረቁት መምህራን 
ብቃት Aነስተኛ ከሆነም Aጠቃላይ የትምህርት ሥርዓቱን ለባሰ ድክመት 
ሊያጋልጠው ይችላል፡፡ በመሆኑም ለጥራት ማስጠበቁ ቀዳሚ ትኩረት 
መሰጠት Aለበት፡፡ ስለዚህም ምርጫው ቀላል ባይሆንም ተገቢው Eርምጃ 
ሊወሰድ ይገባል፡፡   
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ÄN”e ¨MÅƒ”d›? 
 

ከፍተኛ ትምህርት ለIኮኖሚያዊና ማህበራዊ Eድገት የሚያበረክተውን 
AስተዋጽO ውጤታማ ለማድረግ በየደረጃው የሚሰጠው ትምህርትና ስልጠና 
ጥራቱን የጠበቀ ሊሆን ይገባል፡፡ ባለፉት Aስር Aመታት የዩኒቨርሲቲዎችን 
የቅበላ Aቅም ለማሳደግና ለማስፋፋት መጠነ ሰፊ ስራ የተሰራ በመሆኑ' 
በAሁኑ ወቅት ያለው ዋነኛ ችግር የመጠንና የስርጭት ችግር ሳይሆን 
ይልቁንም ጥራትን የማረጋጋጥ ነው፡፡ የጥራቱ ችግር ዘርፈ ብዙና የተወሳሰበ 
በመሆኑና የቅበላ መጠኑ በጨመረ ቁጥርም የጥራት ችግሩን ለማስወገድ 
ይበልጡኑ የሚከብድ በመሆኑ' ጥራትን ለማስጠበቅ ከምንግዜውም በላይ 
ትኩረት ተሰጥቶት Aስፈላጊውን ማሻሻያ ማድረግ ተገቢ ነው፡፡ ከሚፈለገው 
የጥራት ደረጃ ለመድረስ ገና ብዙ መሰራት Aለበት፡፡ 
 

12. TጠnKÁ   
 
U”U �”"D” Ÿõ}— ƒUG`ƒ” uTeóóƒ [ÑÉ SÖ’ cò Y^ 
¾}Ÿ“¨’ u=J”U uØ^~ LÃ ²`ð w²< ‹Óa‹ Ãe}ªLK<:: uSJ’<U 
¾Ÿõ}— ¾ƒUG`ƒ” ió” KTdÅÓ ¾T>Å[Ñ¨< Ø[ƒ ¯LT¨<” 
�”Ç=Ád"' Ø^~” TeÖup }Ñu= ’¨<:: 
 
¾¯KU ›kõ ›c^` uÔ MUÊ‹ �”ÅT>ÁeÑ’´u<ƒ ¾Ÿõ}— ƒUI`ƒ 
¾Ø^ƒ TeÖumÁ Y`¯ƒ eŸ?�T �”Ç=J” ¾Ø^ƒ lØØ` (Quality 
Control) �“ ¾Ø^ƒ TÔMuƒ (Quality Enhancement) K=•\ƒ ÃÑvM:: 
uK?L uŸ<MU Ø^ƒ” KT[ÒÑØ“ °¨<p“” KTÓ–ƒ ¾T>ÑSÑS<ƒ 
¾ÓM Ÿõ}— ƒUI`ƒ }sTƒ w‰ dÃJ’< ¾S”ÓeƒU ßU` K=J’< 
ÃÑvM:: ÃIU uØ^ƒ TeÖul e`¯ƒ ¨<eØ ¾ÓK<U J’ ¾S”Óeƒ 
}sU u�Ÿ<M’ƒ �”Ç=Ç–<“ u›”É GÑ` ¨<eØU G<Kƒ SS²—−‹ 
(Double standard)  ÁK<ƒ ›c^` �”ÇÃ•` ÁÅ`ÒM::  
 
¾›=ƒÄጵÁ ¾Ÿõ}— ƒUI`ƒ ¾Ø^ƒ TeÖumÁ Y`¯ƒ 
ÓKAvLÃ²?i”” uTÖ?” Ÿ¯KU›kõ ¾›c^` uÔ MUÊ‹ Ò` K=××U 
ÃÑvM:: በጥራት ማስጠበቂያ ሥርዓቱም ሁሉም ተቋማት Aነስተኛ 
መስፈርቶችን ማሟላታቸውን መቆጣጠር ያስፈልጋል፡፡ Ÿ²=I u}ÕÇ˜U 
}sTƒ ¾^d†¨<” wnƒ uSÑUÑU Ø^�†¨<” ThhM �”Ç=‹K< 
¾¨<e×© Ø^ƒ TeÖumÁ e`¯ƒ S²`Òƒ }Ñu= ’¨<::  
 
በሀገራችን የከፍተኛ ትምህርት ጥራትን ለማስጠበቅ የተጀመሩ ስራዎች 
ቢኖሩም ውጤታቸው የሚፈለገውንና መሆን የሚገባውን ያህል ነው ለማለት 
ግን Aይቻልም፡፡ ስለሆነም የተቋማትን ጥራት ለማረጋገጥ ብዙ መስራት 
Eንዳለበት መገንዘብ ያስፈልጋል፡፡ የሚታዩትን የጥራት ችግሮች Aጢኖ 
ተገቢውን የማሻሻያ Eርምጃ በመውሰድ የከፍተኛ ትምህርት ጥራቱ 
ካልተጠበቀ' ምንም ያህል ስርጭቱ ቢስፋፋ የሚፈለገውን ውጤት ሊያስገኝ 
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Aይችልም፡፡ ስለዚህም ጥራት ማስጠበቁ ከማስፋፋቱ በበለጠ ትኩረት 
ሊሰጠውና ጥራትን ማረጋገጥ የከፍተኛ ትምህርት ሥርዓቱ ዋነኛ Aጀንዳ 
ሊሆን ይገባል፡፡ uSJ’<U Ñ<Ç¿ ¾T>SKŸ�†¨< vKÉ`h ›"Lƒን 
uTd}õ' ¾SõƒN? Gdx‹” kUa ›T^ß ¾þK=c= ThhÁ−‹” 
TÉ[Ó ›eðLÑ> ’¨<::  
 
u²=I îOõ ¾}Çcc<ƒ Gdx‹ S”Óeƒ ¾Ÿõ}— ƒUI`ƒ Ø^ƒ” 
KTeÖup KT>ÁÅ`Ñ¨< Ø[ƒ }ÚT] Ó”³u?” uSõÖ` eŸ?�T 
¾J’ ›c^` }Óv^© �”Ç=J” ÃÖpTK< ¾T>M �U’ƒ ›K˜::   
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¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት ›Óvw’ƒ“  
¾ST]Á Ów¯„‹ Ãµ� 

 
›T[ ›eÑÊU  

 
 
SÓu=Á  
 
ÃI” îOõ u›T`— Tp[u< u×U ŸwÊ˜ ’u`:: `°c Ñ<Ç¿ õMeõ“-
›²M ŸSJ’<U ¾}’d u›T`— ¾}íñ S[Í−‹“ T×kh êOö‹ 
TÓ–ƒ ›e†Ò] ’¨<:: eKJ’U u�”ÓK=´— s”s ¾}íñ S[Í−‹” 
›”wx“ }[É„ ¨Å ›T`— s”s SMf Síõ U”— ŸvÉ SJ’<” 
K²=I }d�ò SÓKî ›ÁeðMÓU:: K’@ KêOñ ›p^u= Ó” uSÖ”U 
u¯Ã’ƒU ŸvÉ ’u` KTKƒ �Åõ^KG<:: 
 
u`°c< LÃ ¾}Ökc<ƒ” î”c Ndx‹ ›ekÉT@ uTw^^ƒ uÑ<Ç¿ K=’c< 
uT>‹K< ØÁo−‹ LÃ ÁK˜” ¾ÓM ›e}Á¾ƒ KSeÖƒ �VŸ^KG<::  
eKJ’U ¾T>Ÿ}K<ƒ” ÖpKM ÁK< ØÁo−‹ KSSKe �V¡^KG<& 
K?KA‹ Ønp” ØÁo−‹ "K<U Ÿ²=I ›w[¨< ¾T>�¿ ÃJ“K<::  
 

1—/ ¾ሥርዓተ ትምህርት ›Óvw’ƒ U”É” ’¨<;  ›Óvw’ƒe 
KT”; 

2—/ uሥርዓተ ትምህርት ›Óvw’ƒ Ñ<ÇÃ LÃ ¾T>ÅSÖ< ÉUë‹ 
(Ç=eŸ<a‹) U”É” “†¨<? Ÿ¾ƒe ÃS’ÝK<; 

3—/ ›Óvw’ƒ ÁK¨< ¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት 
�”Èƒ Ãk[íM' ÃÅ^ÍM' Ãc×M;  

4—/ ¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ Øያoን KSSKe U” ¯Ã’ƒ 
Ów›ƒ“ ƒUI`�© UIÇ` ÁeðMÒM; 

 
u›^~ ØÁo−‹ LÃ ÁK˜” ›SK"Ÿƒ KTw^^ƒ îOô” u›^ƒ 
”®<e ¡õKA‹ ›Å^ÏŠªKG<:: ÃIU �”ÅT>Ÿ}K¨< k`vDM& 
 

1. ሥርዓተ ትምህርት U”É” ’¨<; 
 

 
¾Tኅu^© dÃ”e“ ¾vIM °ÉÑƒ }S^T]−‹ ሥርዓተ ትምህርት” 
"3— Éምî"  ÃK<�M (Cheyne and Tarulli 1999, 5-28).   u²=I ›ÑLKî 
SUI`“ }T] ›”Å—“ G<K}— ÉUî ÃJ“K< TKƒ ’¨<:: ÃI ›ÑLKî 
fe~” ¾ƒUI`ƒ ›"Lƒ u�Ÿ<M ¯Ã” ¾T>ÁÃ eKJ’' K²S“ƒ 
¾’u[¨<” ¾ƒUI`ƒ w»� uSÖ’<U u=J”' uSp[õ ›Ç=e w`H” 



Aማረ Aስገዶም 
 

 
¾T>ð’Øp ›SK"Ÿƒ ÃSeK—M:: ¾ƒUI`ƒ vKS<Á−‹ Kሥርዓተ 
ትምህርት ¾T>cÖ<ƒ ƒ`Ñ<U þK+"© dÃJ”' ‚¡’>"© ’¨<:: u²=IU 
¾}’d ƒ`Ñ<S< ›”Ç”É Ñ>²? c=Öw ›”Ç”É Ñ>²? c=có Ã�ÁM:: KUdK? 
¿’@e¢ �.›?.›. u1999 ¯.U. vÖ“k[¨< c’É uሠ”Ö[» 1 ¾}SKŸ~ƒ” 
Hdx‹ ›eõbM::  
 

ሠ”Ö[» 1:- የሥርዓተ ትምህርት ƒ`Ñ<U 

 

ሥርዓተ ትምህርት TKƒ uƒUI`ƒ u?ƒ ›e}T] ¾T>cÖ¨< ƒUI`ƒ 
’¨<:: 

ሥርዓተ ትምህርት TKƒ ¾ƒUI`ƒ ¯Ã’„‹ ewew ’¨<:: 

ሥርዓተ ትምህርት TKƒ ¾ƒUI`ƒ S`H Ów` ’¨<:: 

ሥርዓተ ትምህርት TKƒ' ¾T‚]ÁKA‹ cwew ’¨<:: 

ሥርዓተ ትምህርት TKƒ ¾ƒUI`ƒ ¯Ã’„‹ pÅU }Ÿ}M ’¨<:: 

ሥርዓተ ትምህርት TKƒ ¾¨<Ö?ƒ }¢` ¯LT−‹ ewew ’¨<:: 

ሥርዓተ ትምህርት TKƒ ¾ƒUI`ƒ Ñ<µ ’¨<:: 

ሥርዓተ ትምህርት TKƒ uƒUI`ƒ u?ƒ ¾T>"H@É T”—¨<U �”penc? 
’¨<:: ÃIU }ÕÇ˜ ƒUI`ƒ' TTŸ`”“ cw¯© Ó”–< ’ƒ” 
ÃÚU^M:: 

ሥርዓተ ትምህርት TKƒ uƒUI`ƒ u?ƒ �¾}S^' uƒUI`ƒ u?ƒU J’ 
ŸƒUI`ƒ u?ƒ ¨<ß ¾T>cØ ƒUI`ƒ ’¨<:: 

ሥርዓተ ትምህርት TKƒ uƒUI`ƒ vKS<Á−‹ ¾T>�kÉ T”—¨<U ’Ñ` 
’¨<:: 

ሥርዓተ ትምህርት TKƒ }T]−‹ ƒUI`ƒ u?ƒ ¾T>ðîS<ƒ T”—¨<U 
}Óv` TKƒ ’¨<:: 

ሥርዓተ ትምህርት TKƒ uƒUI`ƒ u?ƒ U¡”Áƒ u�Á”Ç”Æ }T] 
¾T>�Ã ¾vI`Ã K¨<Ø ’¨<:: 

�”Ç=I �ÁK ´`´\ �eŸ S„ ÃÅ`dM:: �”Ç=I ¯Ã’ƒ wƒ” ¾J’ 
›ÑLKî nLƒ” ŸTvŸ” ue}k` ¾ሥርዓተ ትምህርት” ƒ`Ñ<U K=Áw^^ 
›Ã‹MU:: Ÿk[u¨< ´`´`' ¾ሥርዓተ ትምህርት ƒ`Ñ<U ŸÖvw �eŸ 
cò ƒ`Ñ<U c=Kª¨Ø Ãe}ªLM:: KUdK? ሥርዓተ ትምህርት TKƒ 
uƒUI`ƒ u?ƒ ¾T>Å[Ó T”—¨<U �”penc? TKƒ ’¨< "M” ÃI 
ƒ`Ñ<U G<K<”U ¾ƒUI`ƒ u?ƒ �”penc?” Á"ƒ�M::  uÖvu< c=�Ã 
ÅÓV "ሥርዓተ ትምህርት ›e}T] ¾T>cÖ¨< ¾ƒUI`ƒ ¯Ã’ƒ ’¨<" 
Ÿ}vK ሥርዓተ ትምህርት �“ ¾ƒUI`ƒ ¯Ã’ƒ ›”É “†¨< TKƒ 
’¨<:: 
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¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት ›Óvw’ƒ“ ¾ST]Á Ów¯„‹ Ãµ� 
 

 
Ÿ²=I uLÃ KTSMŸƒ �”Å}VŸ[¨< ¾ሥርዓተ ትምህርት ƒ`Ñ<U 
›Ÿ^"]“ w²< ¯Ã’ƒ �”ÅJ’ ’¨<:: ¾ሥርዓተ ትምህርት ƒ`Ñ<U "Hp 
›”É“ kß” “ƒ" ¾T>K¨<” MማÇ© ›vvM” ¾T>Øe ¨ÃU 
¾T>Áðርe SJ’<” ’¨< የሚያሳየው::  
 
1.1. ¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት U”É’¨<;  
 
u²=I `°e LÃ ¾}’d¨< ØÁo Ÿõ}— ƒUI`ƒ U”É” ’¨< ¾T>M 
eK}ÚS[uƒ w‰ ¾ሥርዓተ ትምህርት ƒ`Ñ<U ¾uKÖ ÓMî K=J” 
¾T>‹M ›ÃSeK˜U:: Ÿõ}— ƒUI`ƒ ŸK?L ƒUI`ƒ �”Èƒ ÃKÁM 
¾T>K¨<” ØÁo Ó” T”dƒ Ã‰LM:: KUdK? u¨<M ¾T>�¨lƒ ›”Å— 
Å[Í ƒUI`ƒ �“ G<K}— Å[Í ƒUI`ƒ ›K<:: Ÿõ}— ƒUI`ƒ 
ŸG<K~ uU” ÃKÁM; ›”É kLM SMe K=J” ¾T>‹K¨< ¾�`Ÿ” 
M¿’ƒ S•`” ’¨<:: G<K}— SMe K=J” ¾T>‹M“ Ÿ�`Ÿ” Ò`U 
¾}q^–¨< M¿’ƒ ¾ƒUI`~ ¯LT ’¨<:: ¾›”Å— Å[Í ƒUI`ƒ ¯LT 
SW[�© ¡IKAƒ (Síõ' T”uw' ¾H>dw eK?ƒ' S´S<`' Úª� 
¨²}) LÃ c=Á}Ÿ<` ¾G<K}— Å[Í ƒUI`ƒ ÅÓV SW[�© °¨<kƒ 
uTe}LKõ (dÃ”e' H>dw' Iw[}cw' TIu^© ’<a' e’UÓv`) LÃ 
Á}Ÿ<^M::  vÖnLÃ SMŸ< Iw[}cu< ¾Å[cuƒን“ ÁŸT†¨<” ÖpLL 
�¨<kƒ Kk×Ã ƒ¨<MÉ Te}LKõ ÃJ“M:: 
 
¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት ŸG<K~ ¾T>K¾¨< ¯KU/ሀÑ` 
Á"u}¨<” °¨<kƒ Te}LKõ w‰ dÃJ”' ÃI” °¨<kƒ ›”É ’Ñ` 
TÉ[Ó ’¨<::  Á ›”É ’Ñ` U”É’¨<; ¾²=I ØÁo SMeU ¨<ewew“ 
›Ÿ^"] ’¨<:: 
 
›”Ç”É }Ÿ^"]−‹ ÁK¨<” �¨<kƒ }Óv` LÃ TªM ’¨< ÃLK<::  
eK²=I ¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት }Óv^© ƒUI`ƒ ÃJ“M 
TKƒ ’¨<:: K?KA‹ }Ÿ^"]−‹ ÅÓV ÁK¨<” °¨<kƒ uS}†ƒ ›Ç=e 
�¨<kƒ”“ ›c^`” SõÖ` ’¨< ÃLK<:: w²< Ñ>²? }ÅÒÓV 
�”ÅT>’Ñ[¨<U ¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት u}S^m¨< 
‹KA� ¾T>S²” ’¨<:: Ã¤¨<U ¾Ÿõ}— ƒUI`ƒ }S^m feƒ 
’Ña‹” TÉ[Ó S‰M ›Kuƒ:: �’²=IU 1—/ ›”É uT>SeK< ’Ña‹ 
LÃ M¿’ƒ” T¾ƒ S‰M' 2—/ M¿ uT>SeK< ’Ña‹ LÃ ›”É’ƒ” 
T¾ƒ S‰M' �”Ç=G<U 3—/ ›Ç=e �¨<kƒ” SÑ”vƒ “†¨<:: Ÿõ}— 
ƒUI`ƒ �’²=I feƒ ¯Ã’ƒ ¡IKAቶ‹ "MðÖ[' Ÿõ}— ƒUI`ƒ 
SJ’< k`„ 2— Å[Í ƒUI`ƒ ¨ÃU ¾S<Á TcMÖ— ƒUI`ƒ u?ƒ 
ŸSJ” ›ÁMõU ÃLK<:: u²=I S’î` e”„‡ ¿’>y`c=+−‰‹” �’²=I” 
Seð`ƒ �”ÅT>ÁTEK< KT¨p U`U` TÉ[Ó ÁeðMÓ ÃJ“M:: 
›”Ç”É UG<^” ¾T>¨Æƒ” ’Ñ` �”ÅSM›¡ c=ku<' ¾T>ÖK<ƒ” 
ÅÓV �”Å "�`Ÿ<e ŸS›`Äe" c=¢”’< ብዙ ጊዜ ይታያል:: (u’Ñ^‹” LÃ 
›`Äe ¾K=u=Á }¨LÏ c=J” u4—¨< ¡õK ²S” ŸaT¨<Á” K=n¨<”ƒ 
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Aማረ Aስገዶም 
 

 
¾}K¾ ›e}dcw ¾’u[¨< c¨< ’¨<) ›”É c¨< M¿’ƒ“ ›”É’ƒ” T¾ƒ 
"M‰K ¾Ÿõ}— ƒUI`ƒ }S^m ¾SJ” wnƒ ¾K¨<U TKƒ Ã‰M 
ÃJ”; 
 
eK²=I ›G<” ¾Ÿõ}— ƒUI`ƒ U”’ƒ“ የሥርዓተ ትምህርት A”É 
U�−‹ uSÖ’<U u=J” KTe[Çƒ S<Ÿ^ ›É`Ñ>ÁKG<:: Ÿ²=I kØKA 
¾T>’d¨< ƒMl ØÁo ÅÓV ¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒን U”É’¨< 
¾T>K¨< ’¨<::  ÃI” ØÁo ŸSSKc? uòƒ ¾›Óvw’ƒ ƒ`Ñ<U vß\ 
KSÓKî �V¡^KG<::  
 
1.2. ›Óvw’ƒ U”É” ’¨<; 
 
›”Ç”É Ñ>²? ›Óvw’ƒ Ÿ}sU }M�¢ Ò` S××U” ÁSK¡�M::  
’Ñ` Ó” }M°¢ ^c< ØÁo ¨<eØ ¾T>Ñv ŸJ’' ÃI ƒ`Ñ<U w²<U 
LÃuÏ Ã‹LM:: KUdK? ¾Ÿõ}— ƒUI`ƒ }M�¢ �¨<pƒ” 
KTW^Úƒ' KTS”Úƒ“ I´v© ›ÑMÓKAƒ KSeÖƒ (›”Ç”É Ñ>²? 
}M°¢“ }Óv` Te}T`' U`U` T"H@É uT>M ÃU��K<) �¾}vK 
uT>ÁcK‹ S”ÑÉ }ÅÒÓV ÃÑKíM::  ÃI }M�¢ ^c< ›Ÿ^"] ’¨<:: 
›Óvw’ƒ ŸT>K¨< ጋር ŸT××U ›”í`U c=�Ã ƒ`Ñ<U ¾Ki 
ÃJ“M::  K?L¨< Ñ<ÇÃ' ¾›”É }sU }M�¢ ›”É w‰ SJ” ¾KuƒU 
¨Ã;  KUdK?U' ¾¡`eƒ“ HÃT•ƒ” Teóóƒ:: }M�¢ uT>M �du? 
(assumption) ²`²` wK¨< Ÿ}kSÖ< ¯LT−‹ (goals) u=vM ÃhLM::  
u’Ñ^‹” LÃ G<K<U ¿’>y`c=+−‰‹” ›”É ¯Ã’ƒ }M�¢ ›L†¨< 
"M”' ›”Ç†¨<U u=J” }M°¢ ¾L†¨<U TKƒ K=J” ›Ã‹MU; 
}M°¢ ›”É’ƒ” �”Í= ´`´`” ›ÁSK¡ƒU:: }q××] }sTƒ 
(regulatory institutions) ¾SËS]Á ØÁoÁ†¨< }sS< }M°¢ ›K¨< 
¨Ã; ¯LT ›K¨< ¨Ã; ¾›ðíìU eƒ^‚Í= ›K¨< ¨Ã; ¨²}፣ wK¨< 
c=S[U\' Ø^ƒ”“ ›Óvw’ƒ” ¾S[S\ ÃSeL†ªM:: �’²=I” 
’Ña‹ u¨[kƒ îö TekSØ T” Áp}ªM:: 
 
¾›Óvw’ƒ ƒ`Ñ<U ŸS´Ñu nLƒ (Columbia Encyclopedia 1963) KTÓ–ƒ 
›e†Ò] vÃJ”U' ¾[v ›”ÉU� KTÓ–ƒ Ó” ›e†Ò] ’¨<:: 
"ÖnT>"' "Ø\ ’Ñ`"' "Ó”ኙ’ƒ ÁL†¨<"' "ƒ¡¡M" ¾J’ uT>K< N[Ô‹ 
S´Ñu nL~ u=ÑMîU ›Óvw’ƒ "ŸIÓ" ¾}K¾ SJ’<” }Ñ”´u?ÁKG<:: 
IÓ Seð`ƒ” c=ÖkU ›Óvw’ƒ Ó” Seð`ƒ ¾K¨<U:: U¡”Á~U 
›Óvw’ƒ Seð`ƒ ›K¨< "M” ›Óvw’ƒ KT”; ›Óvw’ƒ KU” 
¯LT; ¾T>K<ƒ” }ÚT] ØÁo−‹ ÁeŸƒLM::  KUdK?' KSUI\ 
›Óvw ¾J’ ’Ñ`' K}T]¨< ›Óvw LÃJ” Ã‹LM& K›”Æ }T] 
›Óvw’ƒ ÁK¨< ’Ñ` KK?L¨< }T] ›Óvw’ƒ LÃ•[¨< Ã‹LM& 
�”Ç=G<U K¿’>y`c=+¨< ›Óvw’ƒ ÁK¨< ’Ñ`' KS”Óeƒ ›Óvw’ƒ 
LÃ•[¨< Ã‹LM::  eK²=I ¾›Óvw’ƒ ØÁo Kw‰¨< }’ØKA ¾T>�Ã 
dÃJ” "ŸvKu?ƒ" Ò` }q^˜„ ¾T>�Ã ÃSeK—M:: 
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¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት ›Óvw’ƒ“ ¾ST]Á Ów¯„‹ Ãµ� 
 

 
1.3. ¾Ÿõ}— ƒUI`ƒ የሥርዓተ ትምህርት ›Óvw’ƒ TKƒ U” 

TKƒ ’¨<; 
 
Ÿ›=ƒÄåÁ ¾ƒUI`ƒ þK=c= (TGE 1994) ›”í` c=�Ã ¾ሥርዓተ 
ƒUI`ƒ ›Óvw’ƒ TKƒ "‹Ó` ðˆ" ƒUI`ƒ SeÖƒ TKƒ ’¨<:: 
ÃIU eKJ’ S”Óeƒ ¾‚¡’>¡“ S<Á ƒUI`ƒ uG<K<U �`Ÿ•‹ 
�”Ç=cÖ< Ø[ƒ ›É`ÕM::  ‹Ó`-ðˆ ¾T>K¨< H[Ó' ¾Iw[}cu<” 
Ÿ[Hw“ ÉI’ƒ ’í S¨<×ƒ ÁSK¡�M::  ከ²=I ›”í` Ÿõ}— 
ƒUI`ƒ' Lp ÁK ¾›=¢•T> °ÉÑƒ T>“ �”Ç=Ý¨ƒ S”Óeƒ �“ 
I´u< w²< ÃÖwnK<:: 
 
›Óvw’ƒ ¾T>K¨< s”s uU°^v¨<Á” ¾ƒUI`ƒ e’îOõ ¨<eØ 
w²<U ›M}KSÅU::  u›Óvw’ƒ ð”� ƒUI`ƒ KU” ¯LT Ã¨<LM; 
¾¿’>y`c=+ IM¨<“ U¡”Áƒ U”É” ’¨<; �ÁK< u}KÁ¾ S”ÑÉ 
¾ƒUI`ƒ ›Óvw’ƒ” ÃÑMíK<:: 
 
¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ ØÁo ŸƒUI`ƒ õMeõ“ Ò` 
�”ÅSq^–~' ¾›Óvw’ƒ ØÁo u›õ]" IÑ^ƒ ¨<eØ M¿ x� 
Ã•[ªM (¾T” ƒUI`ƒ; U” ¯Ã’ƒ ƒUI`ƒ; ¾T>K< ØÁo−‹ w²< 
“†¨<)::  u²=IU ¾}’d ¿’@e¢ ¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ ƒ`Ñ<U” 
›ስSM¡„ u}KÁ¿ Ñ>²?Áƒ c=}‹ qÃ…M:: Ÿw²<−‡ uŸòM 
¾T>Ÿ}K<ƒ ÃÑ–<v†ªM:: 
 

¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ S�¾ƒ ÁKuƒ KIw[}cu< uT>cÖ¨< 
›ÑMÓKAƒ' vK¨< }M°¢' ¯LT' ŸS”Óeƒ Ò` vK¨< Ó”–<’ƒ' 
�”Ç=G<U Ÿ´p}—¨< ¾ƒUI`ƒ �`Ÿ” Ò` vK¨< Se}Òw` SJ” 
›Kuƒ:: ŸcG^ u�‹ vK<ƒ ¾›õ]" HÑ^ƒ Kw²< ²S“ƒ Ÿõ}— 
ƒUI`ƒ” ¾T>Á¿uƒ S’î`' �”ÅT>Ÿ}K¨< ’¨<::  ("G<” uòƒ) 
KŸõ}— ƒUI`ƒ ¾T>cÖ¨< ¾eMÖ“ ¯Ã’ƒ U” ÁIM ¾c=y=M c`y=e 
¡õƒ x�−‹” ÃVLM“M ¾T>M ’u`& vG<’< Ñ>²? Ó” ¾c=y=M c`y=e 
¡õƒ x� �¾Öuu eKS×' }S^m−‹ Kc=y=M c`y=e e^ wl SJ” 
w‰ dÃJ”' e^ ð×] �”Ç=J’< ÃÖunM (UNESCO 1997):: 

 
u¿’@e¢ ›ÑLKî ¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ TKƒ e^ ¾SõÖ` 
‹KA�” ¾T>ÁÇw` ƒUI`ƒ SeÖƒ TKƒ ’¨<:: �²=I LÃ SÖ?” 
ÁKuƒ ›”É ’Ñ` ›K:: Ã¤¨<U U” ¯Ã’ƒ ሥርዓተ ትምህርት u=k[î 
’¨< e^ ð×]−‹” T²ÒËƒ ¾T>‰K¨<; ¨ÃU ሥርዓተ ትምህርቱ 
uU” ¯Ã’ƒ S”ÑÉ u=cØ ’¨< e^ ð×] ¨ÃU ‹Ó` ðˆ 
}S^m−‹” ¾T>Á¨×¨<; ÃI” ØÁo KSSKe vG<’< Ñ>²? uUG<^”“ 
uIw[}cu< S"ŸM ¾T>Å[Ñ< ¡`¡a‹” �“Ö=”:: 
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Aማረ Aስገዶም 
 

 
2. ¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒ S’h Hdx‹  
 
u²=I `°e e` feƒ ’Ña‹” KS}”}” �V¡^KG<::  �’c<U 1—/ 
²S“© ƒUI`ƒ” uS}†ƒ HÑ` ukM ƒUI`ƒ” ¾T>Ák’p’<' 2—/ 
¾}Óv^© ƒUI`ƒ ¾T>Ák’p’<' �“ 3—/ ›"ÇT>Á© ሥርዓተ 
ትምህርት ¾T>Ák’p’< �Ã�−‹ “†¨<:: fe~” �Ã�−‹ KS}”}” 
¾Ÿõ}— ƒUI`ƒ ›Å[ÍËƒ �]"© H>Åƒ” ›Ö` ›É`Ñ@ ›k`vKG<:: 
 
2.1. ²S“© ƒUI`ƒ ¨Ãe HÑ` ukM ƒUI`ƒ;  
 
u²=I ”®<e ¡õM ¨<eØ ¾T>Ÿ}K<ƒ” Ømƒ ØÁo−‹ KSSKe 
�V¡^KG<::  ²S“© ƒUI`ƒ U”É ’¨<; ²S“© ƒUI`ƒ ST` 
U” Ñ<Çƒ ¨ÃU ØpU ›K¨<; u›”í\ ›Ñ` ukM ƒUI`ƒ Ÿ²S“© 
ƒUI`ƒ uU” Á”dM ¨ÃU ÃhLM; KSJ’< ²S“© ƒUI`ƒ 
udÃ”e "]Ÿ<KU LÃ ¾}SW[} eKJ’' �”Èƒ ØpU ¾K¨<U K=vM 
Ã‹LM; 
 
u1998 (�.›.›) ¾ƒUI`ƒ T>’>e‚`“ ¾vIM T>’>e‚` S’×ÖM ƒMp 
eI}ƒ �¾}W^ SJ’<” "vIM“ °ÉÑƒ" (Amare 1998) uT>M êOô 
ÑMÚ ’u`::  uîOô �”ÇSKŸƒŸ<ƒU ሥርዓተ ትምህርት“ vIM 
¾Öuk l`˜’ƒ ŸK?L†¨< ƒUI`ƒ G<K< "õ_Ÿ`eŸ=" ÃJ“M TK‚ 
’u`:: ÃI” ›eSM¡„ uHT@ƒ Å[Í ŸT>ÅSÖ< ›e}Á¾„‹ ¨<ß' 
uÃG<”�U ÃG<” u›K<� SM¡ (›SK"Ÿ‚” KThhM) uîG<õ ¾}†˜ 
¨Ñ” vKS•\ �e"G<” É[e �Ñ[TKG<::   
 
w²< ìNò−‹ (Elleni 1996) ›G<” u›õ]" ¨eØ ÁK¨< ƒUI`ƒ ²S“© 
ƒUI`ƒ ’¨< ÃLK<:: ²S“© ƒUI`ƒ TKƒ ÅÓV U°^v© 
ƒUI`ƒ TKƒ ’¨<:: �’²=I ìሐò−‹ U°^v© ƒUI`ƒ K›õ]" 
Ñ<Çƒ �”Í= U”U ØpU ›LS×U �ÁK< u›î”*ƒ ÃÑMíK<:: T”—
¨<U ƒUI`ƒ ƒ`Ñ<U K=•[¨< ¾T>‹K¨< ŸI´u< IÃ¨ƒ' ›“E“E`' 
›SK"Ÿƒ“ ›e}dcw Ò` uî’< Ó”–<’ƒ ¾}dc[ c=J” ’¨< ÃLK<::  
¾U°^v©Á” ƒUI`ƒ u}ðØa¨< Ÿ›Ñ`-ukM ƒUI`ƒ K=ÇkM“ 
¾›Ñ` ukM” ƒUI`ƒ ¾TuMìÓ ‹KAƒ“ õLÔƒ �”ÅK?K¨< u›î”*ƒ 
ÃSc¡^K<:: eKJ’U Ÿõ}— ƒUI`�‹”  ›Ñ`” ŸTMTƒ“ ¾I´w” 
’<a ŸThhM ›”í` c=�Ã ŸØpS< Ñ<Ç~ ÁS´“M ¾T>K< ìNò−‹ 
w²< “†¨<:: 
 
¾›=ƒÄåÁ Ÿõ}— ƒUI`ƒ ŸK?KA‹ ¾›õ]ካ HÑ^ƒ ƒUI`ƒ u}hK 
S”ÑÉ ŸU°^v©Á” }î°• ’í uJ’ SMŸ< K=k[î Ã‹M ’u`:: ÃI” 
°ÉM Ó” d”ÖkUuƒ k`}“M:: K?KA‹ ›õ]ካ¨<Á”' ¾k˜ Ñ»−‹ 
ሥርዓተ ትምህርት ST`” c=ÑÅÆ' ›=ƒÄåÁ Ó” ¾kØ� p˜ Ó³ƒ 
cKv eLM’u[‹ (Ÿ›ß` Ñ>²? ¾›=×MÁ ¨[^ ue}k`)' ¾^dD” ሥርዓተ 
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ትምህርት k`í ¾SÖkU °ÉM ’u^ƒ:: ’Ñ` Ó” ÃI dÃJ” k`„' 
¾›=ƒÄåÁ ¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት' (›Ñ` ukM 
ƒUI`ƒ“ °¨<kƒ” ¨Å Ç` Ñgi uTÉ[Ó) ¾U°^v©” SW[�© 
�c?„‹”“ Ã²„‹” uSÑMuØ ²S“©“ U°^v© KSJ” V¡ሯM:: 
Ÿ²=IU ¾}’d ƒUI`~ w²< õ_ dÁð^ k`…M:: �²=I LÃ K=’d 
¾T>‹M ›”É ØÁo ›K::  ¾U°^v©Á” ƒUI`ƒ �”Èƒ dÃÖpS” 
k[; ¾T>M ’¨<:: ÃI” ØÁo KSSKe ¾}¨c’< îOö‹ uTe[Í’ƒ 
›k`vKG<::  KUdK? Ê/` �K?’> }ÉL (1996) d”¢ó uT>M SêNó†¨< 
¾T>Ÿ}K¨<” ›eõ[ªM::   
 

Because the origin of modern education lies in the West, embedded in the 
liberal evolutionist thought of modernization, this education transmits the 
liberal values and behavior deemed essential for a modern state. Liberalism 
champions individualism, secularism and materialism.  Individualism, as we 
know, gives primacy to individual interests over community orientedness or 
community well being. In Western view, the individual is conceived as being 
independent from the community, and the community is viewed as being akin 
to an association to which an individual may or may not be a member. 
Modern education has not valued Africa’s insistence on the boundedness and 
indivisibility of person and community.  Thus, what is taught in school is not 
based on or tied to the accumulated indigenous experience and wisdom of 
teaching of the ancestors.  The community is ignored as though it has nothing 
to do with the formation of African personhood or reality (pp. 179 – 180).  

 
�²=I LÃ Ê/` �K?’> ¾T>Á’c<ƒ ØÁo ¾U°^v©Á” ¾ƒUI`ƒ Ã²ƒ“ 
¯LT Ÿ›õ]ካ¨<Á” ¾IÃ¨ƒ õMeõ““ �c?„‹ }n^’> eKJ’' 
ÃÔÇ“M �”Í= ›ÃÖpS”U ¾T>M ’¨<:: ƒMl SŸ^Ÿ]Á ’Øv†¨< 
T”U ›õ]ካ© (›=ƒÄåÁ©U ÃG<” TL©) "¾ÓM" IM¨<“ ¾K¨<U::  
IM¨<“¨< ŸTIu[cu<“ ŸvIM Ò` ¾}ÁÁ² ’¨< ¾T>K¨< ’¨<::  u›T^ 
vIM (uK?KA‹ wN?[cw vIKA‹U �”Ç=G<) "c¨< U” ÃK—M" ¾T>M 
Ñ» �c?ƒ �”ÇK Ã�¨nM::  "�^c? ƒ¡¡M ’¨< wÂ �e"S”Ÿ< É[e 
c¨< ÑÅM ÃÓv" ¾T>K¨<ን �c?ƒ Te[î Ø\ "KSJ’< u}ÚT]' 
Iw[}cu< ÁeÚuÖ¨<” �c?ƒ u²S“© ƒUI`ƒ SX]Á’ƒ Teóp 
u×U ›e†Ò] ’¨<::  
 
"G<” uòƒ "vIM“ SÑ“—" (Amare 1998)' "Òu=“ ²S“©’ƒ" (Amare 2006) 
uT>K< îOöŠ ØMp ¾J’< �c?„‹ ukLK< Ÿ›”É vIM ¨Å K?L vIM 
S}LKõ �”ÅTÃ‹K< ÑMÚ ’u`::  vß\ KSØkeU' 

 
Itagaki’s arguments clearly demonstrate to us that the Western culture did not 
enable us to develop our own science and technology. The most important 
stands, such as technical skills, hard work ethic, Western professional 
commitment, etc., have failed to transfer. The trivial cultural components, 
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such as living styles, consumption patterns, entertainment, wants, etc., have 
penetrated all through our culture.  The latter, however, are not only less 
useful but even tend to hamper development as they imply unviable 
aspirations, demands beyond what the country can afford (p.3). 

 
ŸLÃ ¾}ÑKì¨< Øpe ¾T>Ád¾¨<' ¾U°^v¨<Á” ƒUI`ƒ ŸIw[}cu< 
’<a“ õMeõ“ Ò` uØwp ¾}q^– eKJ’' S„ Ñ>²? u=ÅÒÑU 
T”’ƒI”/T”’ƒi” ›ÁeK¨<ØU:: "U°^v©-ScM" ›=ƒÄåÁ© 
ƒJ“KI �”Í=' "U°^v©-¾J’" ›=ƒÄåÁ© ›ƒJ”U::  ŸG<K<U uLÃ 
¾T>Ád´’¨< Ó”' ŸU°^v©Á” ƒUI`ƒ ðØ• ¾T>}LKõ ’Ñ` u=•` 
‚¡•KAÍ=¨<“ dÃ”c< dÃJ” u×U kLM“ w²< ÖnT> ÁMJ’< ’Ña‹” 
¾Á²& w²< Te}ªM“ TS³²” ¾TÃÖÃl ’Ña‹ (trivial) “†¨<::  
KT”—¨<U KvIK< ›UÉ ¾J’< SW[�© �c?„‹ Ÿ›”É vIM ¨Å K?L 
vIM K=}LKፉ ¾TÃ‹K< SJ“†¨<” ¾Iw[}cw dÃ”e }S^T]−‹ 
u›î”*ƒ ÃÑMíK<:: u¨<M ¾T>�¨k¨< ¾U°^v¨<Á” cM×’@ (Amare 
2006) ¨Å �— HÑ` ¾T>}LKõuƒ S”ÑÉ "ƒ^”eýL”}i”"“ 
"›=UፕL”}i”" ¾T>vK¨< ¯Ã’ƒ ’¨<:: uÅu<w ›õ]ካ' u›¨<ስƒ^K=Á“ 
ucT@” ›T@]" ¾}ðÖ[¨< eM×’@ ’v` I´w” (¾vIM }g"T>−‹”)' 
uTØóƒ ¨ÃU uTÓKM ’u`:: eKJ’U ›wa ¾}Õ²¨<' 
¾U°^v¨<Á” ƒUI`ƒ w‰ dÃJ”' vIK<“ ¾vIK< }g"T>−‹U 
ßU` ’¨<::  
 
¾›Ñ` ukM °¨<kƒ }S^T]−‹' ¾U°^v¨<Á” ¾�¨<kƒ õMeõ“ 
Ÿ›õ]ካ¨<Á” ¾�¨<kƒ õMeõ“ Ò` c=¨ÇÅ` }í^] SJ’<” 
Ã“Ñ^K<:: ¾G<K~ ¾ƒUI`ƒ e`¯„‹ ›KS××U' ›”Æ Ÿ›”Æ 
¾ST`“' ¾Sªªe G<’@� °ÉK< ¾Öuu SJ’<” ÃÑMíK<:: Ÿ²=IU 
¾}’X ›õ]ካ ¾U°^v¨<Á”” ƒUI`ƒ KSpcU ¾U�Å`Ñ¨< ÁLcKc 
Ø[ƒ Ÿ”~ Móƒ ’¨< ÃLK<:: �”Ç=Á¨<U ›G<” u›õ]ካ �¾}cÖ ÁK¨< 
²S“© ƒUI`ƒ u19—¨< ¡õK ²S” U°^v¨<Á”' (¾v`Á ”ÓÉ” 
KT×D×Dõ) ÁÅ`Ñ<ƒ ¾’u[ Ø[ƒ �”Ç=k”eL†¨< ›É`ÑªM ¾T>M 
’¨<:: Ã¤¨< u²S“© ƒUG`ƒ ›T"˜’ƒ ›õ]ካ¨<Á” KG<K}— Ñ>²? 
kÁ†¨<” Kk¨< uÑõ ¨Å U°^w HÑ^ƒ �”Ç=ðMc<“ ›õ]ካ ¾¨LÉ 
S"” G<“ �”Éƒk` ›É`Õ�M ¾T>M ’¨<:: 
 
ŸLÃ �”ÅÑKîŸ<ƒ ¾U°^v¨<Á” ƒUI`ƒ õMeõ“ (^i“K=eƒ 
õMeõ“) uÓKcw ØpU LÃ ¾}SW[ƒ ’¨<:: ¾ÓKcu< HLò’ƒ 
u=•`U �”"D K^c<“ KMÐ‡ w‰ ’¨<:: ¾TIu[cw (›Ñ\' ›"vu=¨<' 
Ôd¨<' u?}cu<፣ ¨²}) HLò’ƒ wKA ’Ñ` ¾KU:: ÃI ¾ÓK˜’ƒ �c?ƒ 
Ÿ›Ñ` ukM �c?ƒ Ò` �¾}ÒÚ ›”Ç”É Ñ>²?' ›=ƒÄâÁ©U dÃJ” ' 
›¨<aፓ©U dÃJ” Ç=nL’~ v°É ’Ñ`” uSõÖ` ØÑ˜’ƒ”'  
›^Ç’ƒ”' wM×wMØ’ƒ”“' }eó q^ß’ƒ” c=ðØ` Ã�ÁM::  
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¾ÑÖ` c−‹ ¾}T[ MÍ†¨< Y^ ›Mc^ �ÁK c=Áe†Ó^†¨< 
ScMÖ” ScÃÖ” ’¨< �”ÅT>K<ƒ ›Ã’ƒ ’¨<:: 
 
^i“K=eƒ KAÍ=¡ LÃ ¾}SW[}¨< ¾U°^v¨<Á” õMeõ“' °¨<kƒ” 
ŸስT@ƒ ’×ØKA KT¾ƒ ÃV¡^M:: ÃI ¯Ã’ƒ dÃ”e K›õ]ካ© 
ß”pLƒ v°É ’¨<:: U¡”Á~U T”—¨<U ›õ]ካ© °¨<kƒ”' 
wMHƒ”“ ¡IKAƒ” ŸeT@ƒ ’×ØKA T¾ƒ ›Ã‹MU::  uU°^v©Á” 
›e}dcw ›e}ªÃ c¨< TKƒ ŸeT@ƒ ¨<ß Tcw“ TcLcM ¾T>‹M 
c¨< TKƒ ’¨<::  u^i“K=eƒ KAÍ=¡ ¾Ÿõ}— ƒUI`ƒ ª“ ¯LTU 
c−‹ ¾}ðØa eT@�†¨<” ›Øõ}¨< (¨ÃU Åwk¨<) T”—¨<”U 
’Ñ` S}”}” ¨ÃU SðìU �”Ç=‹K< ¾T>ÁÅ[Ó ’¨<:: 
 
¾^i“K=+ (eT@ƒ-›Mv) Seð`ƒ T”—¨<ንU ’Ñ` ¾T>Çሰe �“ 
¾T>�Ã ›É`Ô Tcw ’¨<:: ¾TÃÇee“ ¾TÃ�Ã ŸJ’ Ó” dÃ”d© 
K=J” eKTÃ‹M °¨<kƒ ›ÃÅKU ’¨<:: u²=I ¯Ã’ƒ ¾Ÿõ}— 
ƒUI`ƒ ¯LT' �¨<kƒ' ¡IKAƒ“ ›SK"Ÿƒ ÃuM �”Í=' ›SK"Ÿƒ 
¾T>K¨< ›ÑLKî eT@ƒ” ¾T>ÚU` SJ’<” ›ÁSK¡ƒU::  u›G<’< Ñ>²? 
¾›�Ua }S^T]−‹ (Immordino-Yang and Damasio 2007)' ›�Ua ueT@ƒ 
"M}S^' Ácw’¨<” ’Ñ` e^ LÃ TªM Áp}“M ÃLK<:: "eT@ƒ" 
KTcwU J’ KSe^ƒ lMõ T>“ ¾T>Ý¨ƒ“ Kc¨< MÏ IM¨<“ 
k×Ã’ƒ }wKA ¾}ðÖ[ (u�Ó²=›wN?` Ãሁ”' ¨ÃU ue’}ðØa) 
¨d˜ ¾›�Ua (¨ÃU ¾›"M) ›"M �”Í= ÔÍ= ’Ñ` ›ÃÅKU:: eK²=I 
¾T”U ›õ]ካ© ¾�¨<kƒ ›ÖnkU "¨<G<ድ" uJ’ SMŸ< �”Í= 
�¨<kƒ” uS’×ÖM vKSJ’<' ›õ]ካ Ÿ²S“© ƒUI`ƒ 
¾U�}`ð¨< ’Ñ` u=•` �ÁÅ` ¨Å�‹ TiqMqM” w‰ ’¨<:: 
›õ]"© ß”pLƒ Ÿc¨< ¨ÃU ŸeT@ƒ ¨<ß Tcw” ¾TÁc†Ó[¨< 
SJ’<” uT>Ÿ}K¨< UdK? KSÓKî �VŸ^KG<:: 
   
KUdK?:-  ²S“© ƒUI`ƒ:- c¨<Â¨<” �¨ÅªKG<' Hdu<” Ó” 

›M¨ÉU፡፡  
›Ñ`-ukM ƒUI`ƒ:-  c¨<¾¨<” ›M¨ÉU&Hdu<ንU ›M¨ÉU ፡፡ 
 
K›=ƒÄåÁ (�”Ç=G<U K›õ]ካ) ¾T>uÍƒ ¾Ÿõ}— ƒUI`ƒ ሥርዓተ 
ትምህርት ¯LT (¾G<K<U Å[Í ƒUI`ƒ K=J” Ã‹LM) ŸeT@ƒ ’í ¾J’ 
¾”logical reasoning” ‹KA� ÁK¨< c¨< TcMÖ” dÃJ” u�’@ 
›e}Á¾ƒ' “passionate reasoning” �“ “reasonable passions” ÁK¨< c¨< 
TcMÖ” ›Kuƒ �LKG<::  uK?L ›’ÒÑ` �¨<kƒ "¨<G<É" �”Í= eT@ƒ' 
�¨<kƒ' ¡IKAƒ' wKA S’×ÖM Ÿc¨< MÏ }ðØa ¨<ß KTcw 
�”ÅSVŸ` eKT>qÖ` "¨<G<É" ሥርዓተ ትምህርት Sp[î ÃuË“M:: 
KUdK? w²< Ñ>²? u}T\ c−‹ ›"vu= ¾U”cT¨<  
  

"›<›< wKA TMke %EL k`’ƒ ’¨<" 
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 "S“ÅÉ ¾ÅS-õK< c¨< vI`Ã ’¨<" 
 
Ÿ²=IU ¾}’X ¾p`w ²SÉ ¨ÃU ¾p`w ¨ÇÏ c=Vƒv†¨< 
¾TÁKpc< c−‹ ›K<::  ¾T>Á“ÉÉ É`Ñ>ƒ c=ÁÒØT†¨< ”È�†¨<” 
›Uk¨<“ umU ukM K¨<Ö¨< KISU ¾T>Ç[Ñ< ›=ƒÄåÁ©Á” lØ` 
ƒ”i ›ÃSeK˜U:: vG<’< Ñ>²? ሥርዓተ ትምህርታ‹” ”reasonable” ”Èƒ 
�”Ç=G<U ¾Sq`q`”“ H²” ¾SÓKî” SW[ƒ ÁÅ[Ñ ƒUI`ƒ 
u=k`î' ¾›õ]ካ© vIL© õØ[~” ÃŸ“’vM �”ጂ ¾T>Ádõ` 
›ÃJ”U:: ¾U“eu¨< Hdw' ¾U”¨e’¨< ¨<d’@' ¨ÃU ¾U”c^¨< 
e^' Tõk`”' TÉ’p”' T²”” SW[ƒ ›É`Ô (u^e ØpU w‰ 
dÃSW[ƒ) }ðØa”“ ¾c¨< MÏ �”¡w"u? LÃ u=Á}Ÿ<` Ñ<Ç~ U’< 
LÃ ’¨<; ÃIን "LÅ[Ó” "ŸfhM Ç`©Á’>´U" õMeõ“ ’í ›M¨×”U 
TKƒ ’¨<:: "K?L¨<" c¨< ¾IÃ¨�‹” ›"M“ SW[ƒ (essence) �”Í=' 
uÙ` ¾T>¨Ò ÖLƒ ›ÃÅKU:: ¾c¨< MÏ ¾k×Ã’ƒ H>Åƒ 
¾T>[ÒÑÖ¨< }vw[” e”c^ �”Í= }¨ÇÉ[” e”c^ w‰ 
›ÃSeK˜U:: T”—¨<U ¯Ã’ƒ ¨<ÉÉ`' ¾c¨< MÏ IM¨<“” 
�eŸ}í[[ É[e ÑÅw K=Å[Óuƒ ÃÑvM::  "c¨<”" T°ŸM ¾T>ÁÅ`Ó 
ƒUI`ƒ �”Í= "Ów”" T°ŸM ¾T>ÁÅ`Ó ƒUI`ƒ ¨<KA ›Éa 
ŸØpS< Ñ<Ç~ ÁS´“M:: 
 
2.2. }Óv^© ƒUI`ƒ ¨Ãe ›"ÇT>Á© ƒUI`ƒ; 
 
ŸØ”ƒ ËUa ¾ƒUI`ƒ ðLeö‹ ƒUI`ƒ U”É” ’¨<; ¾ƒUI`ƒ 
¯LTe (purpose) U” SJ” ›Kuƒ; uT>K< Ñ<ÇÄ‹ K²S“ƒ 
c=ÚnÚl •[ªM::  u}KÃ Ÿõ}— ƒUI`ƒ” ›eSM¡„ u›=ƒÄåÁ 
¨<eØ u}Å[Ñ< SÉ[¢‹U }SddÃ ÉUë‹ uSÅSØ LÃ “†¨<::  
KUXK? ¾Tኅu^© dÃ”e SÉ[¡ ለዚህ መድረክ የውይይት Aቅራቢዎች  
በሰጠው የሥራ ዝርዝር (TOR) ¾T>Ÿ}K¨<” ¾S’h Hdw c”´ሯM:: 
 

¾›=ƒÄåÁ Ÿõ}— ƒUI`ƒ }sTƒ ሥ`¯} ƒUI`ƒ ("]Ÿ<KU) 
vÖnLÃ c=�Ã vw³—¨< ¾+*] °¨<kƒ” KTeÚuØ ¾}²ÒË uSJ’< 
K}Óv^© ¡IKAƒ ÁK¨< ƒŸ<[ƒ ›’e}— ’¨<::... ስ`¯} ƒUI`~ 
¾›=”Æeƒ]¨<”“ ¾›c]−‹ õLÔƒ” uT>Ñv ›ÁÖ?”U::  ª“¨< ƒŸ<[~ 
¾›"ÇT>¡ °¨<kƒ LÃ uSJ’<U }T]−‹ }S`k¨< ue^ LÃ 
uT>WT\uƒ Ñ>²? e^†¨<” uwnƒ KTŸ“¨” ¾T>Áe‹L†¨<” 
}Óv^© ¡IKAƒ ¾TeÚuØ ‹Ó` ›Kuƒ:: Ÿ¿’>y`c=+−‹ }U[¨< 
¾¨Ö< }S^m−‹ ue^ LÃ ÁL†¨< wnƒ ›’e}— SJ’<” w²< 
›c]−‹ Ã“Ñ^K<:: ስ`¯} ƒUI`~ uÉÒT> SŸKe“ 
¾›=”Æeƒ]¨<ን“ ¾›c]−‹” õLÔƒ uT"}ƒ Sk[î �”ÇKuƒ 
ÃÑMíK<:: 

 
ŸLÃ ¾}ÑKì¨< ‹Ó` feƒ ’Ña‹” �”É“Ö?” ÃÖpS“M:: 1—/ 
u”Éð Gdw °¨<kƒ“ u}Óv^© ¡IKAƒ ÁK¨< M¿’ƒ“ Se}Òw`& 
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2—/ uŸõ}— ƒUI`ƒ ¾T>cÖ¨< ስ`¯} ƒUI`ƒ“ ¾k×]−‹ 
õLÔƒ' 3—/ ¾Ÿõ}— ƒUI`ƒ e`¯} ƒUI`ƒ“ ¾}S^m−‹ ¾e^ 
wnƒ “†¨<::  �’²=I” feƒ ’Ña‹ KSSKe ¨Å %EL �SKeu�KG<:: 
�’²=I ØÁo−‹” KSSKe k×]−‹ ¾T>K<ƒ” w‰ SeTƒ um ’¨< 
¨Ã; k×]−‹ (S”Óeƒ” ÚUa) v”É uŸ<M ¾¡IKAƒ ƒUI`ƒ 
›’c' uK?L uŸ<M ÅÓV }S^m¨< ¾e^ ‹KA� ¾K¨<U �“ ሥርዓተ 
ትምህርቱን uSŸKe' }Óv^© Ã²ƒ �”Ç=•[¨< uTÉ[Ó ‹Ó\ 
Ãð�M ¾T>M A”ÉU� ÁK¨< ›e}Á¾ƒ Ãc×K<:: �²=I LÃ ¾T>’d 
K?L ØÁo ›K:: Ã¤¨<U ¾Ÿõ}— ƒUI`ƒ }sTƒ ¾T>cÖ<ƒ 
ƒUI`ƒ KU” ”Éð Gdw u³uƒ; SUI^” ƒUI`ƒ TKƒ ”Éð 
Gdw ’¨< �”Í= }Óv` ›ÃÅKU wK¨< eKT>ÁU’< ’¨<; ¨Ãe ”Éð 
Gdw uŸõ}— ƒUI`ƒ pØ` Óu=' ¾e^ ¡IKAƒ ÅÓV uSስ¡ 
SሰÖƒ ›Kuƒ wK¨< eKT>ÁU’<; ¨ÃU ÅÓV ”Éð Gdw” uÅ”w 
ÁÖ“ c¨< uSe¡U �”Å²=G< ¡IKA~ ¾}ª×Kƒ ÃJ“M wK¨< 
eKT>ÁU’<; �’²=I” ØÁo−‹ KSSKe ¾K?KA‹” ›Ña‹ MUÉ 
ŸSn–�‹” uòƒ u²=I Ñ<ÇÃ LÃ Kw²< ²S“ƒ ¾’u\“ ›G<”U ÁK< 
G<Kƒ ¯Ã’ƒ ¡`¡a‹” upÉT>Á �”SMŸƒ:: 
 
2.3. Ÿõ}— ƒUI`ƒ �”Å ›"ÇT>¡ ƒUI`ƒ 
 
Ÿõ}— ƒUI`ƒ uSW[~ "›"ÇT>¡" SJ” ›Kuƒ wK¨< ¾T>Áeu<' 
ሥርዓተ ትምህርቱU "K=u^M ›`ƒ" SJ” ›Kuƒ ÃLK<:: "K=u^M 
›`ƒ" c=vM ¾dÃ”e ƒUI`ƒ” ›ÁÖnMMU TKƒ ›ÃÅKU:: 
�”Ç=Á¨<U dÃ”e' Í=*T@ƒ]“ H>dw ƒŸ<[ƒ ¾T>†\v†¨< ¾ƒUI`ƒ 
¯Ã’„‹ “†¨<::  ›Ç=e ›uv ¿’>y`c=+ �’²=I” G<Kƒ ²`ö‹ 
¾TIu[cw“ ¾}ðØa dÃ”e ƒUI`„‹ ÃL†ªM:: "¾K=u^M ›`ƒ" 
ƒUI`ƒ ƒMl SKÁ¨<' "eóƒ"“ "ØMkƒ" ÁK¨< ƒUI`ƒ SeÖƒ“ 
Lp ÁK ¾›e}dcw ‹KA� ÁL†¨< U\n”” SõÖ` ¾T>M S’h 
›K¨<::  ÃI ¯LT vG<’< Ñ>²? ¾"›"ÇT>Á©" ƒUI`ƒ ŸT>K¨< ›ÑLKî 
Ò` Ã××TM:: U”U �”"D "�¨<kƒ K�¨<kƒ’~" ¾T>M ¾õMeõ“ 
›ÑLKî u=•`U& µa µa ¾›"ÇT>Á© ƒUI`ƒU u=J” U\n”” 
K}hK IÃ¨ƒ' Ke^ wnƒ“ Ø\ ²?Ò KSõÖ` õ~” SÉH’>ƒ 
SJ’<”' ¾²=I õMeõ“ ›k”n™‹ vî”*ƒ ÃÑMíK< (Allen 1988):: 
"�¨<kƒ K�¨<p’~" ¾T>K¨< ›ÑLKî Ÿõ}— ƒUI`ƒ ¾�¨<kƒ ›õLm 
SJ” ›Kuƒ' wKAU ÃI” °¨<kƒ uSÖkU ¾}T]¨<” ›°Ua' 
TcMÖ” ›Kuƒ:: }T]¨< ØMp ›du=' }S^T]“ °¨<kƒ ð×] 
SJ” ›Kuƒ ÃLM �”Í= ƒUI`ƒ ØpU ¾K¨<U ¾T>M A”ድU� 
¾K¨<U:: "°¨<kƒ K°¨<kƒ’~" ¾T>K¨< ›ÑLKî' ¾°¨<kƒ õp`” 
ÁSK¡�M �”Í= ØpU-›Mv’ƒ” ›ÁdÃU:: 
 
¾K=u^M ›`ƒ ƒUI`ƒ u¯KU ueóƒ ¾T>�¨lƒ” ¾ƒUI`ƒ 
Ç=c=úK=•‹” G<K< Á"ƒ�M:: �’²=IU' ò²=¡e' Ÿ?T>eƒ]' vÄKAÍ=' 
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Í=*KAÍ=' H>dw' Í=*Ó^ò' �]¡' s”s፣ ›”ƒaþKAÍ=' e’îOõ' 
dÃ¢KAÍ=' ›?¢•T>ክe፣ ¨²}፣ “†¨<:: v”í\ ¾}Óv^© ƒUI`ƒ 
(|Ÿ?i“M ƒUI`ƒ) ¾T>vK<ƒ IÓ' ምሕንድስና፣ I¡U““ u=´’e ÃÑ–< 
v†ªM:: vG<’< Ñ>²? ÅÓV e’MTƒ' T>Ç=Á“ ÒÖ?²˜’ƒ ' cLU“ 
ÅI”’ƒ' e’ï� ƒUI`ƒ ¾SdcK<ƒ” ÃÚU^M:: 
 
�²=I LÃ ¾T>’d¨< ØÁo (uK=u^M ›`ƒ ¾ƒUI`ƒ õMeõ“ SW[ƒ) 
ƒUI`ƒ }T]-}¢` J• (ŸIw[}cw-}¢` c=’íì`) ¯KU 
¾ðÖ[‹¨<” °¨<kƒ uSð}i“ uTe}ªM }S^Ua cò ¾ƒ”}“ 
‹KA� ÁK¨< UG<` u=ðÖ` Iw[}cw” u}²ªª] S”ÑÉ ÃÖpTM 
�”Í= ›ÃÔÇU ¾T>M ’¨<::  UG<\ ¾T>’dd¨<' K�¨<kት“ Ke’¨<uƒ 
vK¨< î’< õp`“ õLÔƒ �”Í=' Kle-›"L© Hwƒ vKu?ƒ’ƒ Ñ<Ñ<ƒ ŸJ’ 
uÅ”w ›ÃT`U ¾T>M ’¨<:: 
 
u"K=u^M ›`ƒ" e`¯} ƒUI`ƒ SW[ƒ ÁMcKÖ’ c¨< "’í" 
›ÃÅKU' ¾K?KA‹”U ’í’ƒ ይÒóM' eKJ’U ule ›"L© õLÔƒ w‰ 
¾T>’Ç �”ed ÃJ“M:: K=u^M ›`ƒ ƒUI`ƒ ›�Ua” ŸTÔMSc< 
vhÑ`' TIu[cu< ¾¨KÅ¨<” dÃ”d©U J’ V^L© �”Ç=G<U vIL© 
p`e” Ö”pq ŸT¨l u}ÚT] ÃI �¨<kƒ Ÿƒ¨<MÉ ¨Å ƒ¨<MÉ 
�”Ç=gÒÑ` ÁÅ`ÒM ¾T>M ’¨<:: ƒUI`ƒ "SËS]Á ሰ¨<” SõÖ` 
›Kuƒ"' kØKA "wnƒ ÁK¨< c^}— SõÖ` Ã‹LM" ÃLK<::  
vÖnLÃ c=�Ã ¾K=u^M ›`ƒ e`¯} ƒUI`ƒ ›�Ua” uTcMÖ” 
LÃ ¾}SW[} c=J” ¾cKÖ’ ›�Ua KIw[}cw Ö?”’ƒ U‡ ’¨< 
¾T>M A”ÉU� ›K¨<::  eKJ’U e`¯} ƒUI`~፣ 1—/ Övw“ 
u²`õ ¾}KÁ¾ ƒUI`ƒ SJ” ¾KuƒU' 2—/ ¾S<Á ƒUI`ƒ 
Ÿዩ’>y`c=+ ¨<ß ¾T>cØ u}KÃU uSe¡' TKƒU uów]"' uv”¡' 
u�`h x� ¾T>cØ �”Í= u¿’>y`c=+ ¨<eØ ScÖ~ ›Óvw’ƒ ¾K¨<U 
ÃLK<:: 
 
2.4. Ÿõ}— ƒUI`ƒ �”Å S<Á ƒUI`ƒ 
 
u`°c< LÃ u}Ökc¨< SW[}-Hdw Ÿõ}— ƒUI`ƒ S<Á LÃ 
}Se`„ KGÑ` ›?¢•T> °ÉÑƒ Ÿõ}— ›e}ªê* TÉ[Ó ›Kuƒ::  
U¡”Á~U vG<’< Ñ>²? ¯ለT‹”ን G<Kƒ ¨d˜ ð}“−‹ ›ÒØSª�M::  
�’c<U ¾I¢•T> ‹Ó`“ ¯KU ›kó© ¨<ÉÉ` “†¨<:: u}KÃ ¾fe}— 
¯KU HÑ^ƒ [Hw' †’ð`“ ¾e^ ›Ø’ƒ ‹Ó` uŸó SMŸ< 
ÁcnÁ†ªM:: Ÿ²=I ›”í` c=�Ã ¾Ÿõ}— ƒUI`ƒ T>“ ¾vIM °ÉÑƒ 
(Ÿ›?¢•T> °ÉÑƒ ¾}K¾ ’¨<) SJ’< k`„ ¾›?¢•T> °ÉÑƒ SJ” 
›Kuƒ ¾T>M Hdw ’¨<:: ¾Ÿõ}— ƒUI`ƒ }sTƒ ¾T>ÁS’Ûƒ 
°¨<kƒU u=J” ŸwN?^© ¨ÃU ¡ML© ›?¢•T> õLÔƒ Ò` Sq^–ƒ 
›Kuƒ:: K›?¢•T> °ÉÑƒ ›e}ªê* ¾TÁÅ`Ó e`¯} ƒUI`ƒ 
›Óvw’ƒ ¾K¨<U:: eKJ’U ¾Ÿõ}— ƒUI`ƒ S`H Ówa‹' HÑ^© 
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¨ÃU ¡ML© ¾›?¢•T> õLÔƒ SW[ƒ ›É`Ñ¨< Sk[î ›Kv†¨<:: 
Ÿ�`h' ›=”Æeƒ]“ u=´’e õLÔƒ ÁM}q^– ƒUI`ƒ óÃÇ ¾K¨<U 
¾T>M ክርክር (discourse) u}KÃ ŸS”Óe�ƒ Md” ÃÅS×M:: ÃI 
ÉUî u›=ƒÄåÁU Ÿõ wKA uSሰT~ ¾70/30 የሙያ ድልድል ¾T>K¨<” 
î’< ¾S”Óeƒ þK=c= ›eŸƒሏM:: ÃIU TKƒ ¾Ÿõ}— ƒUI`ƒ 
}sTƒ G<K< 7®% udÃ”e“ ‚¡•KAÍ=፣ 3®% ÅÓV uIw[}cw dÃ”e“ 
›`ƒ SWMÖ” ›Kv†¨< ¾T>M ’¨<:: 
 
ÃI 70/30 ¾T>K¨< ›ŸóðM U”U �”"D” ŸIw[}cw dÃ”e (30%) 
ÃMp K}ðØa dÃ”e (7®%) ¾}cÖ ¾ƒŸ<[ƒ ›p×Ý u=SeMU& 
SW[�© S’h¨<' Ÿõ}— ƒUI`ƒ ŸHÑ]… I¢•T>Á© �ÉÑƒ Ò` 
Sq^–ƒ ›Kuƒ ¾T>M ÃSeK—M:: eKJ’U ¾Ÿõ}— ƒUI`ƒ 
¾S`H Ów` ›Óvw’ƒ ¾T>K"¨< uŸõ}— ƒUI`ƒ }sTƒ ¾T>cÖ¨< 
ƒUI`ƒ ukØ� ŸI¢•T> °ÉÑƒ“' KÉI’ƒ p’d uT>ÁÅ`Ñ¨< 
›e}ªê* SJ” ›Kuƒ ’¨<:: ÃI TKƒ Ÿõ}— ƒUI`ƒ uSËS]Á 
Å[Í wN?^© I¢•T>¨< ¾T>ÁeðMÑ¨<” ¾cKÖ’ ¾c¨< HÃM uwnƒ“ 
uw³ƒ Tõ^ƒ ›Kuƒ TKƒ ’¨<:: uG<K}— Å[Í ÅÓV vG<’< Ñ>²? 
¾c=y=M c`y=e ¾c¨< HÃM õLÔƒ �¾}×uu eKS×' ¾Ÿõ}— 
ƒUI`ƒ }S^m−‹ "}k×]" w‰ ሳÃJ’< "e^ ð×]" SJ” 
�”ÇKv†¨< ŸS”Óeƒ ¾T>Öup �”ÅJ’ kÅU wKA Ÿ}Ökc¨< ¾¿’@e¢ 
c’É KSÑ”²w ‹K“M:: 
 
u”Ñ<c<U J’ uÅ`Ó ²S” ¾›Ç=e ›uv ¿’>y`c=+ (¿’@e¢ K›õ]ካ 
¿’>y`c=+−‹ v¨×¨< S`I SW[ƒ) ¾dÃ”e“ ‚¡•KAÍ= }T]−‹ 
¾puL É`hን Ÿõ KTÉ[Ó ÃØ` �”Å’u` ¾T>�¨p Hp ’¨< (HSIU 
1969):: u`"� ¾›õ]ካ ¿’>y`c=+−‹U u=J’< ¾ƒUI`ƒ S`H 
Ów^†¨< vw³—¨< ¾"K=u^M ›`ƒ" ሥርዓተ ትምህርት Ãu³uƒ 
�”Å’u` ¾�¨k ’¨< (Clark 1983):: uw²< ìNò−‹ �”Å}}‡ƒ' 
Ÿ›=”Í=’]”Ó S`H Ów` uòƒ ¡Lc=¡e' Ÿ�`h uòƒ K=ƒ_†`“ 
õMeõ“ S`H Ówa‹ ’u`ª†¨<:: �’@ �”ÅT¨<k¨< ŸJ’ ¾›=ƒÄåÁ 
¾Ÿõ}— ƒUI`ƒ S`H Ów` Ñ<µ' ŸK?KA‹ ¾›õ]ካ HÑ^ƒ Ñ<µ ¾}K¾ 
’u`:: ›Ç=e ›uv ¿’>y`c=+ ¢K?Ï �.›.› u1950 vw³—¨< u"K=u^M 
›`ƒ" S`H Ów` ƒUI`ƒ SeÖƒ c=ËU`' v”í\ w²< ¯Ã’ƒ 
¾S<Á ƒUI`ƒ ¢K?Ð‹ u}Ÿ��Ã u¾x�¨< }Ÿõ}¨< ’u`::  
KUXK?' 

1—/ ¾›=”Í=’]Ó ¢K?Ï �.›?.› 1952 

2—/ ¾I”í ¢K?Ï �.›?.› 1954 

3—/ ¾�`h ¢K?Ï (G[TÁ)  �.›?.› 1952 

4—/ ¾Ô”Å` ¾�`h ¢K?Ï  �.›?.› 1954 

5—/ ¾S”ðd© ¢K?Ï �.›?.› 196® 
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6—/ ¾H[` ¨�Å^© ¢K?Ï �.›?.› 195® −‡ 

7—/ ¾Åw[²Ãƒ ›¾` HÃM ¢K?Ï �.›?.› 195®−‡ 

8—/ ¾Uîª vI` HÃM ¢K?Ï �.›?.› 195®−‡ 

ÃI ¾ሚÁd¾¨< ¾›=ƒÄåÁ Ÿõ}— ƒUI`ƒ ›ËTS` ›"ÇT>Á© 
dÃJ” S<Á-}¢` �”Å’u` ’¨<:: �’²=I ŸLÃ ¾}²[²\ƒ ¢K?Ð‹ SርH 
Ów^†¨< ukØ� ŸS<Á Ò` ¾}×S[ �”ÅSJ’< SÖ” ¾óÃ“”e 
U”Ý†¨<“ }ÖÁm’�†¨<U Ÿ}Ñu=¨< Se]Á u?ƒ (T>’>e‚`) Ò` 
¾}q^– ’u`:: Ÿ›e` ¯Sƒ u%EL TKƒU �.›?.›. u1961 ¯.U. 
¾kÇT© HÃKሥLc? ¿’>y`c=+ uT>Å^Ïuƒ Ñ>²? w²<−‡ ¾S<Á ¢K?Ð‹ 
¾¿’>y`c=+¨< ›"M J’¨< c=ªk\ ¨�Å^© ¢K?Ð‹ w‰ �”Ç=�Öñ 
}Å`ÕM:: eK²=I' ¾kÇT© HÃKሥLc? ¿’>y`c=+ e^ c=ËU` 
¿’>y`c=+ w‰ dÃJ” ›w²H-¿’>y`c=+ (multiversity) ’u` KTKƒ 
ÁeÅõ^M:: 
 
¾kÇT© HÃKeLc? ¿’>y`c=+ uT>ªk`uƒ Ñ>²? �”Åw²<−‹ ²S“© 
¾›T@]" ¿’>y`c=+−‹ G<K~” S`H Ówa‹ (e`¯} ƒUI`ƒ) 
TKƒU ¾S<Á“' ¾›"ÇT> (K=u^M ›`ƒ) ƒUI`„‹ v×S[ SM¡ 
’u`:: ý_²=Ç”ƒ ›¡K=K< Hw‚ (Aklilu 1972) �.›?.› u1972 ¯.U. vcð\ƒ 
îOõ SW[ƒU kÇT© HÃKሥLc? ¿’>y`c=+ c=SW[ƒ ¾T>Ÿ}K<ƒ 
›Ueƒ Ö”"^ vI`Áƒ ŸG<K<U ¢K?Ð‹ uS¨<[e (uT×S`) 
�”Ç=kØK< }Å`ÕM:: 
 
1—/ u›=ƒÄåÁ SÅu— Ÿõ}— ƒUI`ƒ c=ËU` ›wa ¾}Ÿð}¨<' 

¾}Ÿ��Ã“ ¾T� ƒUI`ƒ �”Ç=kØM& u›=”Í=’]”Ó ¢K?Ï 
¾}ËS[¨< ¾›Ýß` ¢`f‹ eMÖ“ ¾�`h ›?Ÿe‚”i” 
›ÑMÓKAƒ �”Ç=kØK<፣ 

2—/ ¾HÑ]…” ¾cKÖ’ ¾c¨< HÃM õLÔƒ KT`"ƒ c=vM u›=ƒÄ-
c=©Éi }sU ¾}ËS[¨< ¾I”í ‚¡•KAÍ= ƒUI`ƒ �“ uÔ”Å` 
¾I´w Ö?“ ¢K?Ï ¾S<Á ƒUI`ƒ �”Ç=kØK<፣  

3—/ ¾›=ƒÄåÁ ¿’>y`c=+ ›ÑMÓKAƒ S`H Ów` uSõÖ` ¾ÑÖ` 
MTƒ” SW[ƒ ÁÅ[Ñ' ¾¿’>y`c=+¨< TIu[cw ŸSêNõ 
¾}T[¨<” ›ÖnLÃ �¨<kƒ Ÿ}Óv`“ Ÿ›Ñ` ukM �¨<kƒ 
�”Ç=ªHÉ፣  

4—/ ¾¿’>y`c=+¨< U`U` u›Ñ]… }Úvß ¾›=¢•T>“ MT�© 
‹Óa‹ �”Ç=SW[ƒ J• u}k’vu\ Ç=c=ýK=•‹ ¾T>S\ w²< 
¾U`U` }sTƒ �”Ç=Å^Ì፣ 

5—/ ŸƒUI`ƒ ሚ’>eት` Ò` uS}vu`' ue^ ›ÑMÓKAƒ ¾q¿ƒ” 
›”Òó SUI^” ¾G<K}— Å[Í SMkmÁ ð}“ S¨<cÉ 
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dÁeðMÒ†¨< u¿’>y`c=+¨< ¾¡[Uƒ S`H Ów` ¨eØ Ñw}¨< 
¾¿’>y`c=+ ƒUI`�†¨<” E”Ç=Ÿ�}K<፡፡ 

Ÿ²=I uLÃ �”ÇSKŸƒŸ<ƒ ¾›Ç=e ›uv ¿’>y`c=+ S<K< ¾IÃ¨ƒ �]¡ 
¾T>�¨k¨< ¾S<Á“ ¾›"ÇT>¡ ƒUI`ƒ” ›×Ua uSeÖƒ ’¨<::  
uÅ`Ó ²S”U u=J”' ÃI e`¯} ƒUI`ƒ በAw³—¨< ÁM}’" u=J”U 
u°pÉ“ u¯LT Å[Í Ó” ¾dÃ”e“ ‚Ÿ•KAÍ= Éርh Ÿõ �ÁK �”Ç=kØM 
SÅ[Ñ< ¾þK=c= c’Ê‹ (CHE 1986) ÃÖlTK<:: vG<’< Ñ>²? �Ç=Á ›Ç=e 
›uv ¿’>y`c=+ ¾dÃ”e“ ¾‚¡•KAÍ= É`h e”ƒ �”ÅJ’ KÃ„ T¨p 
Ã‰M ÃJ”; e”ƒ ¾S<Á ƒUI`ƒ“ e”ƒ ¾›"ÇT>¡ ƒUI`ƒ 
�”ÅT>cØ KÃ„ ¾T>Á¨<p c¨< S•\” �Ö[Ø^KG<:: S”ÓeƒU 
u=J” uHÑ` Å[Í ¾S<Á ƒUI`ƒ É`h Ÿ›"ÇT> ƒUI`ƒ É`h uU” 
ÁIM �”ÅT>Á”e ¨ÃU �”ÅT>uMØ um S[Í ÁK¨< ›ÃSeK˜U::  
K²=G<U U¡”Áƒ ¾T>J’¨< ¾î”c Hdx‹ SU�ƒ E“ ¾S`H Ówa‹ 
›SÇÅw ‹Ó` ÃSeK—M:: ¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት” 
›eSM¡„ w²< ¨<»”wa‹ ›K<:: KUdK?' G/ uS<Á ƒUI`ƒ 
(vocational and professional) �“ u›"ÇT>¡ ƒUI`ƒ (liberal art) ÁK¨< 
¨<»”w`' K/ udÃ”e“ ‚¡•KAÍ=“ uS<Á ƒUI`ƒ ÁK¨< ¨<»”w`' 
N/ ufhM dÃ”e“ ›"ÇT> ƒUI`ƒ ÁK¨< ¨<»”w`' S/ u}S^m¨< 
‹KA� T’e“ ¾}Óv^© ¢`f‹ T’e ÁK¨< ¨<»”w` uŸòM ¾T>�¿ 
‹Óa‹ “†¨<:: Ÿ²=I kØKA ¾›Ue~ን ¨<»”wa‹ ¯Ã’ƒ ›ß` 
Tw^]Á ›k`vKG<::  
 
G/ uS<Á ƒUI`ƒ“ u›"ÇT>¡ ƒUI`ƒ መካከል ÁK¨< ¨<»”w`  
 
kÅU wÂ ŸLÃ �”ÅÑKîŸ<ƒ ›”É ¾Ÿõ}— ƒUI`ƒ }sU (›w³—¨<” 
Ñ>²? ¿’>y`c=+) ¾IM¨<“ U¡”Áƒ (raison detre) uÓMî S�¨p ÁKuƒ 
SJ’<” ’¨<:: }sS< ¾qSKƒ” ¯LT ¾S<Á ƒUI`ƒ (vocational or 
professional) KSeÖƒ ’¨< ¨Ãe ¾›"ÇT>¡ (liberal) ƒUI`ƒ 
KSeÖƒ; ¨Ãe ÅÓV G<K~” }M°¢−‹ ›×Ua KSÁ´; K²=ህU 
’¨< vG<’< Ñ>²? ¾T”—¨<U ¿’>y`c=+ (¨ÃU É`Ïƒ) "}M°¢" ÓMî 
SÅ[Ó ›Kuƒ ¾T>vK¨<:: ÃI uÓMî "M�¨k ¾¢`f‹ SU�ታƒ“ 
S²v[p ÃðÖ^M::  ŸG<K<U uLÃ ¾T>Ád´’¨< Ó” vG<’< Ñ>²? G<K<U 
¾GÑ]… ¾Ÿõ}— ƒUI`ƒ }sTƒ }M°"D†¨< ›”É ¯Ã’ƒ SJ’< 
’¨<:: ¾G<K<U Ÿõ}— ƒUI`ƒ }sTƒ }M°¢' Te}T` U`U`“' 
›ÑMÓKAƒ SeÖƒ ¾T>K< “†¨<:: �’@ �”ÅT>SeK˜ fe~U }Óv^ƒ 
“†¨< �”Í= }M°¢ ›ÃÅK<U:: Ÿ}Ökc<ƒ feƒ }Óv^ƒ ¨<eØ  
¾ƒ—ው ª“¨< }M°ኳ†¨< �”ÅJ’ KÃ„ T¨ቅ“ Td¨p ›eðLÑ> 
’¨<:: G<K<U ¾Ÿõ}— ƒUI`ƒ }Óv^ƒ ¾G<K<U }sTƒ }M°¢ 
K=Jኑ ›ÃÑvU:: 
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¾›¨<aፓ¨<Á” ¾Ÿõ}— ƒUI`ƒ }sTƒ ¾QÃ¨ƒ �]¡ (Martin and  
Etzkowitz 2000) �”ÅT>Ád¾¨<' Kw²< ¯S�ƒ ÓMî }M°¢” SW[ƒ 
uTÉ[Ó Ÿõ}— ƒUI`ƒ' u¿’>y`c=+−‹' u¢K?Ð‹“ 
"u›=”e+ƒ¿„‹" p`î ›ªp[ªM:: ¾¿’>y`c=+−‹ ª“ }M°¢ vS³–< 
"K=w^M ›`ƒ" ƒUI`ƒ SeÖƒ c=J” ¾¢K?Ð‹ (þK=‚¡’>¡' 
SUI^” TcMÖ—' ¨²}) ª“ }M°¢ ÅÓV u}KÁ¾ ²`õ ¾S<Á 
eMÖ“” SeÖƒ ’u`::  ÃI ¯Ã’ƒ ›Å[ÍËƒ ' KUdK? u“ÃÎ]Á 
"Ó^”ድ ›?¢ል"' ¾ƒUI`ƒ ¢K?Ð‹“ ¿’>y`c=+−‹ uTKƒ ufeƒ 
²`õ ¾}ªk[ ’¨<:: ¾²=I ¯Ã’ƒ ¾Ÿõ}— ƒUI`ƒ ›¨nk` Ö”"^ 
ጐ’< c=�Ã �Á”Ç”Æ }sU ÓMî }M°¢ �”Ç=•[¨< TÉ[Ó c=J” 
uI´w ¯Ã” c=�Ã Ó” ¿’>y`c=+−‹ E¾}Ÿu\' ¾S<Á }sTƒ 
�¾}“l �”Ç=H@Æ ›e}ªî* ›É`ÑªM:: Ÿ²=IU ¾}’d vG<’< Ñ>²? 
G<K~” }M°¢−‹ uTªHÉ uŸõ}— ƒUI`ƒ }sT~ ¾Sªp` 
K¨<Ø ueóƒ �¾}"H@Å ’¨<:: ÃI K¨<Ø ¾¿’>y`c=+ TIu[cw ›vLƒ” 
c=Áeq× ¾¢K?Ð‹“ ¾S<Á }sTƒ TIu[cw ›vLƒ” ÅÓV u�ÏÑ< 
›eð”ÉpªM:: ¾S<Á }sTƒ“ ¾ƒUI`ƒ ¢K?Ð‹ ¾¿’>y`c=+” ÁIM 
�¨<p“ TÓ–�†¨< (ŸÓM ØpU ›”í` c=�Ã) u`ÓØU 
K=ÁeÅe�†¨< ÃÑvM::  
 
u›T@]" ¾Ÿõ}— ƒUI`ƒ ›Å[ÍËƒ ŸK?KA‹ ›Ña‹ ›Å[ÍËƒ ƒ”i 
K¾ƒ u=MU' �Á”Ç”Æ }sU }M°¢¨< ›G<”U u×U ÓMî ’¨<::  
u²=IU SW[ƒ ›^ƒ ¯Ã’ƒ }sTƒ SK¾ƒ Ã‰LM:: 1—/  eSØ` 
¿’>y`c=+−‹' 2—/ L”É Ó^”ƒ ¿’>y`c=+−‹' 3—/ ¾‚¡•KAÍ= 
}sTƒ' 4—/ K=በ^M ›`ƒ ¢K?Ð‹ “†¨<:: �”Ç=G<U ›”Ç”É 
¿’>y`c=+−‹ G<Kƒ ¨ÃU feƒ }M°¢ uSÁ´ "Ç=nL" ¿’>y`c=+−‹ 
K=•\ Ã‹LK<:: ስSØ` ¿’>y`c=+−‹ ¾T>�¨lƒ Ø^ƒ ÁK¨< 
U`U`“ ƒUI`ƒ uSeÖƒ w‰ dÃJ”' Ÿ¾ƒU ¯KU uT>evD†¨< 
U`Ø SUI^”“ }T]−‹U ßU` ’¨<::  U`Ø ƒUI`ƒ' U`Ø 
›e}T]“ U`Ø }T] ¾Sdw HÃM ›L†¨<:: ¾L”É Ó^”ƒ 
¿’>y`c=+−‹ IM¨<““ }M°¢ ¡ML†¨<” uTÑMÑM LÃ Á}¢[ ’¨<::  
Ÿ²=IU ¾}’X ¾�`h¨<” ¡õK ›?¢•T> (uU`U`“ ƒUI`ƒ) Ÿõ ÁK 
�መ`� �”Ç=ÁdÃ ª“ }ª“Ã J’ªM ÃvLM:: ¾‚¡•KAÍ= }sTƒ' 
u›=”Æeƒ] ðÖ^ LÃ uT}¢`' ¾›T@]" ¾Iª“ SÑ“— ›=”Æeƒ] 
¨Å`¾Ki J• �”Ç=uKîÓ Ÿõ}— ›e}ªî* ›É`ÑªM:: ¾K=u^M ›`ƒ 
¢K?Ð‹' Ø\ ƒUI`ƒ uSeÖƒ w‰ uT}¢` Ø\ ²?Ò” uTcMÖ” 
¾TÃ“p T>“ }Ý¨<}ªM:: 
 
ŸLÃ Ák[wŸ<ƒ ¾K?KA‹ ›Ña‹ MUÉ �”ÅT>Ád¾¨< ¾›”É” }sU 
e`¯} ƒUI`ƒ }Óv^© ¨ÃU ›"ÇT>Á© }wKA ¾T>ð[Ë¨< 
u}sS< }M°¢“ K²=I }M°¢ uT>•[¨< q^Ø’ƒ“ ¾Hwƒ ›p`xƒ' 
�”Í= uT>c×†¨< ¾ƒUI`ƒ ¯Ã’„‹ w‰ SJ” ¾KuƒU:: u’Ñ^‹” 
LÃ' ¾+*] ƒUI`ƒ KT” SስÖƒ �”ÇKw” ¾}Óv` ƒUI`ƒ KT” 
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SስÖƒ �”ÇKw” ¾T>Å[Óን ¨<ÃÃƒ ¨Å%EL �SKeu�KG<:: ›G<” 
udÃ”e“ ‚¡•KAÍ=“ uS<Á ƒUI`ƒ ÁK¨<” ¨<»”w` �”ÅT>Ÿ}K¨< 
›k`vKG<:: 
 
 
K/  udÃ”e“ ‚¡“KAÍ=“ uS<Á ƒUI`ƒ ÁK¨< ¨<»”w` 
 
dÃ”e“ ‚¡•KAÍ= u^c< ¾S<Á ƒUI`ƒ ›ÃÅKU:: dÃ”e Sc[�© 
¾+*] ƒUI`ƒ c=J”' ‚¡•KAÍ= ÅÓV ¾}Óv` ¨ÃU ¾S<Á 
ƒUI`ƒ }Å`Ô K=�Ã Ã‹LM:: u’Ñ^‹” LÃ ¾TIu^© dÃ”e“ 
¾}ðØa dÃ”e wKA uSð[Ï G<K<”U ¯Ã’ƒ °¨<kƒ dÃ”e ’¨< 
}wKA uT>Ö^uƒ ›Ñ` dÃ”e“ ‚¡•KAÍ= ¾T>K¨< eÁT@ u^c< ¾vc 
¨<»”w` ÃðØ^M:: K?L¨< ¨<»”w` ‚¡•KAÍ= ¾T>K¨< nM 
¾}ðØa dÃ”e ¨<Ö?ƒ w‰ ›É`Ô T¾~ LÃ ’¨<:: ‚¡•KAÍ= TKƒ 
T”—¨<U �¨<kƒ (TIu^© dÃ”e' ¾}ðØa dÃ”e' ህ¿T’>+e 
�”Ç=G<U SêNõ pÆe) }ÖpV e^ Se^ƒ' ¨ÃU le ›"L© 
¨<Ö?ƒ TÓ–ƒ TKƒ ’¨<:: KSJ’< ¾I¢•T>¡ ‚¡•KAÍ= ¾KU ¨Ã; 
¾vIM ‚¡•KAÍ= ¾KU ¨Ã; ¾e`qƒ ‚¡•KAÍ= ¾KU ¨Ã; G<K<U 
¯Ã’ƒ ‚¡•KAÍ= ›K::  ‚¡•KAÍ= K¾ƒ—¨<U ¾�¨<kƒ ¯Ã’ƒ ¾T>ÁÇL 
›ÃÅKU:: ¾c¨< MÏ õLÔƒ” KTd"ƒ c=vM kM×ó“ ¨Ü q×u= 
¾J’ ¾›c^` S”ÑÉ SÖkU ‚¡•KAÍ= ÃvLM::  eKJ’U ‚¡•KAÍ= 
u¾ƒ—¨<U ¾ƒUI`ƒ ²`õ ¾T>Ñ˜ �”Í= K}ðØa dÃ”e w‰ ¾}KÑc 
¾�Ó²=›wH@` ìÒ ›ÃÅKU:: U“Mvƒ' dÃ”e“ ›=”Í=’]”Ó }wKA 
u=c¾U ›G<” ÁK¨< ¨<»”w` ´p K=M Ã‹LM:: 
 
vG<’< Ñ>²? ¾›=¢•T> ‹Ó^‹”” KSõ�ƒ“ [Hw“ †’ð`” KTØóƒ 
¾S<Á ƒUI`ƒ pÉUÁ �”Ç=ÁÑ˜ TÉ[Ò‹” ƒ¡¡K— þK=c= ’¨<:: 
’Ñ` Ó” ¾�`h¨<” ¡õK ›?¢•T> KSK¨Ø ¾I´u<” ›e}dcw“ �Ã� 
KThhM ¾S<Á ƒUI`ƒ w‰ um ’¨<”; Lp ÁK ¾S<Á ƒUI`ƒ 
ÁL†¨< ›=ƒÄåÁዊÁ” uQ´w Ñ”²w }U[¨< ›Ñ^†¨<”“ I´v†¨<” 
uTÑMÑM ó”� ¨Å U°^u< ¯KU uScÅÉ ›Ñ` ¨<eØ "K< 
›=ƒÄåÁ©Á” ¾}K¾ ’<a ¾T>•\ Ç=Áeþ^ ›=ƒÄåÁዊÁ” e”ƒ “†¨<; 
›Ñ`”“ I´w” TÑMÑM ¾T>K¨< wMHƒ ŸdÃ”e“ ‚¡•KAÍ= ƒUI`ƒ 
w‰ ÃS’ÝM; U°^v¨<Á”' uS<Á ƒUI`ƒ �“ u›"ÇT> ƒUI`ƒ 
S"ŸM ÁK¨<ን p^’@ �e"G<” É[e Sõ�ƒ Án�†¨< "u_ JÃ d\” 
›¾I“ ÑÅK<” d�Ã" �”ÇÃJ”v†¨< uSõ^ƒ ÃSeK—M:: ¾S<Á 
ƒUI`ƒ Kc¨< MÏ um ›KSJ’<” ›ስSM¡„ ›”É ›ሜ]"© `°c 
SUI`' ¾›Ç=e ¯Sƒ ƒUI`ƒ SËS`” SW[ƒ uTÉ[Ó 
›w[¨<ƒ KT>W\ SUI^” ¾T>Ÿ}K¨<” ÅwÇu? îöL†¨< ’u`:: 
 

Dear teacher! I am a survivor of a concentration camp.  My eyes saw what no 
man should witness: Gas Chambers built by engineers; children poisoned by 
educated physicians.  Infants killed by trained nurses; women and babies shot 
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and burned by high school and college graduates. So I am suspicious of 
education.  My request is help your students become human. Your efforts 
must never produce learned monsters or skilled psychopaths (Tubbs 2005).    

 
በAG<’< Ñ>²? ¾I¢•T> ‹Ó^‹” pÉT>Á TÓ–~“ Ÿ²=IU õLÔƒ Ò` 
¾}××S ¾S<Á ƒUI`ƒ ScÖ~ LÃ ƒŸ<[ƒ SÅ[Ñ< ›G<”U 
ƒ¡¡K— þK=c= ’¨< �LKG<::  ÃG<” �”Í=' ¾U”cÖ¨< ƒUI`ƒ Lp 
ÁK ¾S<Á ‹KA� LL†¨< w‰ dÃJ” KGÑ` ¾T>q[q\' ›G<” vK¨< 
¾Gwƒ �ipÉÉU ÓMu=Á ¨<eØ ¾TÃª»l' ue’UÓv`' uÅÓ’ƒ“ 
uËÓ”’ƒ ¾T>VÑc<' ØMp wMHƒ LL†¨< ßU` SJ” ›Kuƒ 
�LKG<:: "d”¢ó" uT>K¨< SêNó†¨< ¨<eØ Ê/` EK?’> }ÉL ¾›õ]ካ 
ሥ`¯} ƒUI`ƒ ¾T>Ÿ}K<ƒ” �c?„‹ T"}ƒ ›Kuƒ ÃLK<::  
�’²=IU  
 

1. S<Á (¡IKAƒ፣ ‹KA�፣ ¡^õƒ፣ ýaôi”) 

2. Ów[Ñw’ƒ' e’UÓv` ጨª’ƒ (y`‡፣ V^M) 

3. e’e`¯ƒ/e`¯ƒ/ Å”w (Ø\ vI`Ã' Ç=c=úK=”' IÓ ›¡waƒ) 

 
ŸLÃ ¾Öke“†¨<” �c?„‹ c=Á"ƒƒ ¾S<Á ƒUI`ƒ ¾›=¢•T> 
°ÉÑ�‹” �”ÇÃ“Ò Ucf J• ŸTÑMÑK< u}ÚT] Ów[Ñw’ƒ“ 
e’e`¯ƒ �”Ç=Çw`' uÓKcx‹“ uTIu[cx‹ S"ŸM ÁK¨< 
¾S}dcw፣ ¾S}ÒÑ´“ ¾SÑ“–ƒ Se}Òw` �”ÇÃg[g` ÃŸLŸLM:: 
 
N/ ufhM dÃ”e“ u›"ÇT> ƒUI`ƒ ÁK¨< ¨<»”w` 
 
›”É” ƒUI`ƒ dÃ”e“ ‚¡•KAÍ= }wKA uT>c¾Uuƒ Ñ>²?' 
u}n^’>¨< ¾TIu[cw ƒUI`ƒ“ (ህ¿T’>+e ßU`) ¾›"ÇT> 
ƒUI`ƒ ¾T>M õ[Í SÝ\ ›Ãk_ ’¨<:: u}ÚT]U ŸdÃ”e 
(¾}ðØa dÃ”e) ¨<ß ‚¡•KAÍ= ¾T>vM ’Ñ` Ld` ’¨< ¾T>M 
¨<e×© ƒ`Ñ<UU Ãc×M:: ¾²=I ›Ö^` vKu?„‹ ÃI” vÃK<U' 
ª“¨< SM°¡~ Ó” Ÿ²=I ¨<ß ›ÃJ”U:: �²=I LÃ KTeÑ”²w 
¾UðMÑ¨<' U”U �”"D u}KUÊ U¡”Áƒ S<Á ›ÃvK< �”Í= ¾u=´’e 
ƒUI`ƒ& ¾SUI^” ƒUI`ƒ' ¾I´w ›e}ÇÅ` ƒUI`ƒ' ¾MTƒ 
ƒUI`ƒ' ¾Ò²?Ö˜’ƒ ƒUI`ƒ፣ ¨²}' G<K<U ›"ÇT>¡ dÃJ’< 
¾S<Á (ýaôi“M) ƒUI`„‹ “†¨<:: u`ÓØU ¾›"ÇT>¡ ƒUI`ƒ 
›ÃÅK<U:: �’²=I ¾S<Á ƒUI`ƒ ²`ö‹ ¾T>cÖ<ƒ eMÖ“ U”U 
�”"D "ŸTi”" Ò` ¾}ÁÁ² vÃJ”U uÃ²~ ‚¡•KAÍ=Á© ’¨<:: eK²=I 
T”—¨<U ƒUI`ƒ S<Á© (}Óv^©) KTÉ[Ó ¾ÓÉ dÃ”e SJ” 
¾KuƒU:: ›"ÇT>Á© KSJ”U ¾ÓÉ ¾Iw[}cw ƒUI`ƒ SJ” 
¾KuƒU:: 
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u}ðØa dÃ”e ²<`Á ¾S<Á ²`ö‹ u×U ¾uKìÑ<“ KI¢•T> �ÉÑƒ 
Lp ÁK ›e}ªê* u=ÁÅ`Ñ<U' ›=ƒÄåÁ vG<’< Ñ>²? �’²=I” SH”Ç=f‹“ 
HŸ=V‹” uÑõ KTcMÖ” wƒ’ddU Ÿ²=I ƒUI`ƒ w²< ØpU �Ñ—
K‹ ¾T>M �U’ƒ ›Ö^×] ’¨<:: ›KU ¾Å[cuƒ” ‚¡•KAÍ= Ö”pk¨< 
uTØ“ƒ“ Ÿ²=I }’e}¨< ¾ðÖ^ ‹KA� ¾T>Ád¿ vKS<Á−‹ �²=I 
›Ñ` S•`” ¾T>S`Ö< ›ÃSeK˜U:: ¯KU ¾ðÖ[¨<” ‚¡•KAÍ= 
�”ÇK SÖkU“ SÖÑ” ¾T>‹K< c−‹ TcMÖ”U u=J” Á” ÁIM 
S’ddƒ ¾T>ÁeðMÓ ›ÃSeK˜U:: ÃMl”U ¾}hK ›SK"Ÿƒ 
¾T>SeK˜' u�`h' uu=´’e' �”Ç=G<U uvIL© �ÉÑƒ“ e’UÓv` 
ƒUI`ƒ ƒŸ<[ƒ ¾TÉ[Ñ< Ñ<ÇÃ LÃ ’¨<:: Ÿ²=I K?L ¾›=”Æeƒ]¨< 
²`õ Ñ“ ÁLÅÑ eKJ’ ¾}T[ e^ ›Ø lØ` �”Ç“u³U �cÒKG<:: 
 
S/ ¾}S^m¨< ‹KA� T’e“ ¾}Óv^© ¢`f‹ T’e ¨<»”w` 
 
E²=I LÃ ›”É ¨<»”w` ›K:: Ã¤¨<U ð[”Ð‹ ሙያ ነክ ክህሎት 
(Vocational skills) �“ የስራ ነክ ክህሎት (job-specific skills) uT>K<ª†¨< 
¡IKA„‹ S"ŸM ÁK¨<” M¿ነƒ“ U”’ƒ TU��ƒ ’¨<:: ሙያ ነክ 
ክህሎ„‹ u›”É Öuw ÁK ¾ƒUI`ƒ ²`õ ›T"˜’ƒ ¾T>"u~ ¾}Óv` 
¡IKA„‹ “†¨<:: (KUdK? በኤሌክትሮኒክ ምሕንድስና ወይም Electronic 
Engineering):: uS<Á ¡IKAƒ ¾T>ÁcKØ’< ¿’>y`c=+−‹ ukØ� 
በመብራት ኃይል ኮርፖሬሽን (EELPA) ¨ÃU በቴሌኮS<ኒኬሽን ኮርፖሬሽን 
(ETC) H>Ê e^ SËS` ¾T>‹M SH”Ç=e T¨<×ƒ ›Ã‹K<U:: 
uÇ=Í=�M ›?K?¡ƒa’>¡e ¾cKÖ’ c¨<' KT”—¨<U ¾›?K?¡ƒa’>¡e 
}sU ¾T>ÁÑKÓM ¾›?K?¡ƒa’>¡e ተላላፊ ¡IKAƒ (transferable skills) 
Ã•[ªM:: ’Ñ` Ó” ÁKU”U }ÚT] ¾e^ LÃ eMÖ“ ቴሌ መ/ቤት 
¨<eØ }kØa e^ SËS` ›Ã‹MU:: ›”É U\p u›”É Se]Á u?ƒ 
c=kÖ`' E²=I Se]Á u?ƒ በÇ=Í=�M ›?K?¡ƒa’>¡e e^ �”Å}kÖ[ 
ÁkLØóM TKƒ ›ÃÅKU:: �²=I Se]Á u?ƒ ¨<eØ "K<ƒ 
¾›?K?¡ƒa’>¡e °n−‹ ¯Ã’ƒ“ ›c^` KS}ª¨p ¾ÓÉ ›ß` ¾e^ 
LÃ eልÖ“ uk×]¨< Se]Á u?ƒ ScÖƒ Ã•`u�M:: ÃI ¯Ã’ƒ 
ƒUI`ƒ ስራነክ ክህሎት (”job-specific skills”) ÃvLM:: u›”É ›Ñ` 
¨<eØ lØ` eõ` ¾K?L†¨< ¾e^ ¯Ã’„‹ eLK< ¾Ÿõ}— ƒUI`ƒ 
}sTƒ ስራነክ ክህሎት SeÖƒ ›Ã‹K<U:: ÃI ¯Ã’ƒ ƒUI`ƒ "G<” 
uòƒ ufቭ¾ƒ ህብረት' (¾ƒUI`ƒ ²`ö‹”' uØnp” ¡IKA„‹ 
uSu×Öe) ስራነክ ክህሎት ¾T>SeM ’Ñ` KSeÖƒ S<Ÿ^ SÅ[Ñ<” 
›e�¨<dKG< (KUdK? Milking Engineer):: �”Ç=I ¯Ã’ƒ ƒUI`ƒ ¨<É 
ŸSJ’< ¾}’X vG<’< Ñ>²? K›=ƒÄåÁ ¾T>Áª×ƒ SJ’<” 
�Ö^Ö^KG<:: 
 
k×]−‹ ¾T>Ák`u<ƒ eV� uŸòMU u=J” ¾TcMÖ” HLò’�†¨<” 
"KS¨×ƒ ¾T>S’ß ÃSeK—M:: u’Ñ^‹” LÃ ስራነክ ክህሎት  
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uŸòMU u=J” u¿’>y`c=+“-u›=”Æeƒ]¨< u}k“Ë ¾Ò^ e`¯} 
ƒUI`ƒ u=cØ ‹Ó\ K=ð� Ã‹LM:: ’Ñ` Ó” ›=”Æeƒ]¨< vG<’< Ñ>²? 
K²=I ¯Ã’ƒ Y^ ´ÓÌ ›ÃSeK˜U:: ¾}S^m−‹ ¾¡IKAƒ wnƒ 
K=S’ß ¾T>‹K¨< u¢`e ›c×Ø (}Óv^© Ã²ƒ �”Ç=u³ uTÉ[Ó) 
w‰ dÃJ” }sS< Ÿ}M°¢ ËUa �eŸ ƒUI`~ ›Å[ÍËƒ“ óÃ“”e 
ÁK¨<ን q^Ø’ƒ ÚUa ’¨<:: ›”É ¢`e uSUI\ õLÔƒ w‰ 
}Óv^© ¨ÃU ”Éð-Hdv© K=J” ›Ã‹MU:: }sS< KSUI\ 
¾T>cÖ¨< SêNõ w‰ ŸJ’ ”Éð-Hdv© SJ” ¾ÓÉ ’¨<:: }sS< 
KSUI\ −`¡jý "Å^ËKƒ ¾T>cÖ¨< ƒUI`ƒ ¾ÓÉ }Óv^© 
ÃJ“M TKƒ ’¨<:: SêNõ w‰ cØ„ ƒUI`~” }Óv^© ›É`Ó 
TKƒ Ó” õƒI ¾ÔÅK¨< õ`É u?ƒ ’¨<::  
 
Ÿ²=I K?L ›”É }ÚT] ¨<»”w` ›K:: Ã¤¨<U }S^m−‹ ¾”Éð-
Hdw �”Í= ¾}Óv` ‹KA� ¾L†¨<U ¾T>M:: ÃIን ¯Ã’ƒ õ`É 
¾T>cØ k×] u²=I Ñ<ÇÃ  LÃ ÁK¨< S[Í ¨<c<” ’¨<:: Ã¤¨<U 
}S^m¨< ¾}Óv` wnƒ �”Ç’c¨< w‰ �”Í= ¾”Éð-Hdw wn~ U” 
ÁIM �”ÅJ’ U”U Te[Í ¾K¨<U::  u}Óv` }ðƒ• wnƒ ŸK?K¨< 
¾”Éð-Hdw wn~ ‹Ó` ¾K¨<U TKƒ ›ÃÅKU:: ¾²=G< ›}ÁÃ S’h' 
¨<ewew ¾J’¨<” ’Ñ` ÁK ƒÒƒ ukLK< KS}`ÔU SÉð\ LÃ ’¨<:: 
u›=ƒÄåÁ ¾k×]−‹ ÉUî (discourse) ÃI ›vvM }ÅÒÓV 
ÃÅS×M::  u›vvK< ƒ¡¡K—’ƒ �Ö^Ö^KG<:: SÖ“ƒ ÁKuƒ Ñ<ÇÃ 
SJ’<” Ó” �Ñ’²vKG<:: KÑ>²?¨< ÁK˜ SLUƒ' }S^m−‹ ”Éð-Hd 
u<”U J’ ¾}Óv` ƒUI`~” ¾T>T\ƒ uØ”no S`U[¨< dÃJ” 
›w³—¨<” Ñ>²? "¾›Kvwf T[e" ¯Ã’ƒ ’¨<:: uŸõ}— ƒUI`ƒ 
¾U”cÖ¨< ƒUI`ƒ ¾ØMkƒ Ñ<ÉKƒ ¾T>u³uƒ“ c<ø`òhM 
(ÁMucK) ¾J’ ’Ñ` J• Ã�¾—M::  KUXK? ›”É ¾¿’>y`c=+ }T] 
i¡eú`” c=ÁÖ“ g¡eú` U” �”ÇK' u¾�]Ÿ< ¾}“Ñ^†¨<” 
›ÑLKï‹”“ Ã²„‹” SÉÑU“ Te�¨e w‰ SJ” ¾KuƒU:: Ã²~” 
T¨p ¾ƒUI`ƒ ¯LT ðîV SJ” ¾KuƒU:: g¡eú`” T”uw 
¾^d‹”” Ø\ É`cƒ' nK Ñ<v›?' �”Ç=G<U ÅwÇu? Síõ �”É”‹M 
"M[Ç” u`ÓØU ƒUI`~ c<ø`òhM ’¨<:: �’@ }T]−Š” 
�”Å�²w"D†¨< ŸJ’ ”replicate” (SMf SስÖƒ) �”Í= ”reflect” (›ex 
SeÖƒ) TÉ[Ó Áp�†ªM::  ÃIU TKƒ ¾^d†¨<” �¨<kƒ 
TõKp ›Ã‹K<U TKƒ ’¨<:: �¨<kƒ TKƒ Ÿ²=IU Ÿ²=ÁU 
SKnkU ŸJ’ Ÿ�¨<kƒ "KnT>’ƒ" uU” �”hLK”; up`w Ñ>²? u›”É 
¡MM (Amare 2009) ÁÅ[Ÿ<ƒ Ø“ƒ ¾T>Ád¾¨< ÃI”’< ’¨<:: �²=I LÃ 
w²< Ñ>²? ¾T>Ñ`S˜“ ¾T>Ád´’˜ K?L UdK? ›K:: u¾¯S~ ¾U`U` 
¢`e KÉI[ U[n }T]−‹ uUcØuƒ Ñ>²? ¾”deductive logic” UሳK? 
eÖ<˜ wÂ eÖÃn†¨< ”ሰው ሟች ነው፤ Aርስጣጣሊስ ሰው ነው፤ ስለዚህ 
Aርስጣጣሊስ ሟች ነው”  “(Man is mortal. Aristotle is a man. Therefore, 
Aristotle is mortal.)” wK¨< ¾³_ 234® ¯Sƒ uòƒ ¾}cÖ¨<” UdK? 
ÃÅÓS<M—M:: ÃI kLM ‹Ó` ÃSeLM ’Ñ` Ó” ŸüÇÔÍ= ›”í` 
c=�Ã u×U ›d³˜ ’¨<::  ›]e„ƒM ¾T>K¨<” nM �”"D ›T[ 
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¨ÅT>K¨< nM SK¨Ø ÁM}‰Kuƒ G<’@� ’¨<:: ÃI ¾T>Ád¾¨< 
¾Tcw ‹KA� T’e” w‰ dÃJ”' ¾Tcw "õLÔƒ" T’eU ßU` 
ÃSeK—M:: u¾¯S~ �”Ç=I �¾J’ SkÖK< ÅÓV ‹Ó\ን ¾uKÖ 
›ddu= ÁÅ`ÕM:: 
 
¾SÚ[h¨< ¨<»”w`' ¾Ÿõ}— ƒUI`ƒ }T]−‹ ¾�ንÓK=´— s”s 
‹Ó` ›Kv†¨<“' u²=I Sስ¡ ÉÒõ u=Å[Ó ¾}hK< ÃJ“K< ¾T>M 
’¨<:: u’Ñ^‹” LÃ ¾ƒUI`ƒ e`¯�‹” ŸK?KA‹ የƒUI`ƒ ¯Ã’„‹ 
ÃuMØ KH>dw“ K�”ÓK=´— s”s eMÖ“ ŸG<K<U ¾Lk ƒŸ<[ƒ 
Ãc×M:: u`ÓØU �’²=I G<Kƒ ¾ƒUI`ƒ ¯Ã’„‹ K?KA‹ ¾ƒUI`ƒ 
¯Ã’„‹” KST` ¨d˜ T>“ ÃÝ¨�K< uSvK< ’¨<::  ’Ñ` Ó” ‹Ó\ 
Ÿ²=I ¾vc ÃScK—M:: 
 
�²=I KÃ ¾T>’d¨< ØÁo }S^m−‹ ¾}cvu[ �”ÓK=´— c=îñ ¨ÃU 
c=“Ñ\ �”Í= ¾ucK Hdw Ã’<^†¨< ›Ã’<^†¨< ¾T>Á¨<p ¾KU::  
¾}cvu[“ ¾TÃhhM ¾�”ÓK=´— ‹KA� ¾T>S’Ú¨< ŸÖpLL ‹KA� 
T’e“ ŸHdw ÉI’ƒ �”Í= u}“ÖM Ÿs”s Ñ<ÉKƒ w‰ ›ÃSeK˜U::  
¾s”s ‹KA� T’e ukLK< ¾T>�Ã ’Ñ` ’¨<::  ¾Hdw ÉI’ƒ Ó” u²=I 
s”s É¡Sƒ eKT>gð” ukLK< KT¨p Áe†Ó` ÃJ“M:: �²=I LÃ 
¾— ¾SÑUÑU ‹KA� ØÁo ¨<eØ �”ÇÃÑv �ð^KG<:: u}KÃ �¨<kƒ 
¾TÃ’×ÖM ¨<G<É (¾e^' ¾�¨<kƒ' ¾eT@ƒ' ¾Iw[ƒ) ’Ñ` ’¨< 
wK¨< KT>ÁU’< ¾ƒUI`ƒ ðLeó−‹ ¾›=ƒÄåÁ Ÿõ}— ƒUI`ƒ 
}S^m−‹ ¾�”ÓK=´— ‹KA�†¨< ŸK?L¨< �¨<k�†¨<“ ¡IKA�†¨< 
Á’c ’¨< ¾T>M ›SK"Ÿƒ ›Ã•^†¨<U:: up`w ¾T>Ñ–< S[Í−‹ 
¾T>Ád¿ƒ (NEA 2007) ÃI”’< ’¨<::  �²=I LÃ �ÁMŸ< ÁKG<ƒ 
Ÿ�”ÓK=´— ‹KA� ÃMp K?L ¾vc ‹Ó` ›K KTKƒ �”Í= ¾�”ÓK=´— 
‹Ó` ¾Kw”U TK‚ ›ÃÅKU:: 
 

3. ›Óvw’ƒ ÁK¨< ¾Ÿõ}— ƒUI`ƒ ሥርዓተ ትምህርት 
�”Èƒ Ãk[íM' ÃÅ^ÍM' Ãc×M; 

 
¾›Óvw’ƒ ØÁo c=’d SMc< ›Ÿ^"] ’¨<:: ›Óvw’ƒ KT”; 
›Óvw’ƒ KU” ¯LT; ¾T>K< ØÁo−‹” ÁeŸƒLM::  eKJ’U �²=I 
LÃ õ~” SÉH’>ƒ SeÖƒ ›Ã‰MU:: ¾²=Iን ØÁo SMe  ›pMK¨< 
¾T>Á¿  c−‹ "K<U' ¾K?L¨<” Û¤ƒ "uÉUì }›`UV" KTKõ 
eKT>ðMÑ< ÃJ“M:: ŸLÃ �”ÅÑKîŸ<ƒ K²=G< ØÁo SUI^” 
¾T>cÖ<ƒ SMe }T]−‹ ŸT>cÖ<ƒ SMe ÃKÁM:: S”Óeƒ 
¾T>cÖ¨< SMe' SUI^”U J’ }T]−‹ ŸT>cÖ<ƒ SMe K=KÁÃ 
Ã‹LM::  KUXK?' G<K<U }T] ¾SËS]Á U`Ý¨< I¡U“ ¨ÃU 
c=y=M ›=”Í=’]”Ó u=J”e; ¾ƒUI`ƒ ðLeö‹U u=J’< K²=G< ØÁo 
¾}KÁ¾ SMe �”ÇL†¨< "G<” uòƒ ›Ã}“M::  
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�¨<kƒ Ÿ¾ƒ ÃS’ÝM; vKu?~e T” SJ” ›Kuƒ }wKA 
uT>Ö¾puƒ Ñ>²? SMc< Iw[}cu<” uG<Kƒ Ô^ ÃŸõKªM:: �’²=IU 
¾"VÉ ›”É“" ¾"VÉ G<Kƒ" ›k”n™‹ “†¨< (Gibbons et al. 1994)፡፡ VÉ 
›”É TKƒ �¨<kƒ” uU`U` ²È ¿’>y`c=+ ¨<eØ }ì”f“ }¨MÊ' 
KIw[}cu<' uƒUI`ƒ“ u›ÑMÓKAƒ SM¡ ¾T>c^ß ’¨< ÃLK<::  
u¿’>y`c=+ �“ uIw[}cu< S"ŸM ¾T>•[¨< Ó”–<’ƒU Ÿ�‹ 
�”Å}SKŸ}¨< ÃJ“M:: 
 
¿’>y`c=+    �¨<kƒ    Iw[}cw  
 
u²=I—¨< ›e}dcw ¿’>y`c=+¨< ¾ሥርዓተ ትምህርት w‰ dÃJ” 
¾G<K<U ¾ƒUI`ƒ °¨<kƒ vKu?ƒ ÃJ“M TKƒ ’¨<:: }Óv\U' 1—/ 
�¨<kƒ” (uSW[�© U`U`) TõKp' 2—/  ÃI” SW[�© �¨<kƒ 
K}T] TW^Úƒ፣ 3—/  u¾²`ñ ¾›S^` wnƒ ÁL†¨< U\n”” 
uw³ƒ“ uØ^ƒ Tõ^ƒ ÃJ“M TKƒ ’¨<:: 
 
"VÉ G<Kƒ ሥርዓተ ትምህርት" °¨<kƒ Ÿe^ MUÉ ÃS’ÝM:: 
¾�¨<kƒ vKu?ƒ u¾�K~ u¾e^ x�¨< Åó k“ ¾T>K¨< c¨< ’¨< wKA 
ÁU“M::  ¿’>y`c=+−‹ Ÿ°Kƒ' }°Kƒ ¾IÃ¨ƒ �”pስnc? Ÿ}ÑKK< 
"›Ã|] �¨`" ŸSJ” ›ÁSMÖ<U:: u²=I ¯Ã’ƒU ¾ÑÇU“ ¾ም”Ÿ<e“ 
vI`Ã ›ÃKÁ†¨<U:: eK²=I ¿’>y`c=+−‹ ¾°¨<kƒ ›p^u= �”Í= 
uU”U ¯Ã’ƒ ›S”Ü K=J’< ›Ã‹K<U ¾T>M õMeõ“ ’¨<:: 
¿’>y`e+−‹ ¾T>ÁÅርÑ<ƒ U`U` "KU ÑuÁ¨< (k×]¨<) U” 
�”ÅT>ðMÓ KÃ„ KT¨p w‰ SJ” ›Kuƒ:: Ÿk×]¨< Ò` ¾T>Å[Ó 
U¡¡` K²=I ¯LT õ~” SÉH’>ƒ ’¨< wK¨< ÁU“K<:: "uVÉ G<Kƒ" 
ሥርዓተ ትምህርት SW[ƒ'  የሥርዓተ ትምህርቱ U”ß ¿’>y`c=+¨< 
dÃJ” Iw[}cu< ’¨< (k×]):: eKJ’U u¿’>y`c=+“ uIw[}cu< 
S"ŸM ¾T>Å[Ó Ó”–<’ƒU ŸVÉ ›”É u}n^’>¨< ’¨<:: Ã¤¨<ም፡- 
 
Iw[}cw     �¨<kƒ      ¿’>y`c=+ 
 
¾"VÉ G<Kƒ" የሥርዓተ ትምህርት õMeõ“ ¾Ÿõ}— ƒUI`ƒ 
SUI^” eM×”“ HLò’ƒ �”Ç=ÁiqKlM uTÉ[Ó' "¾“”} e^ 
¾}c×‹G<” ƒUI`ƒ u}vK¨< S”ÑÉ Te}T`“ ¾}ðKÑ¨<” ¾vI`Ã 
K¨<Ø TU×ƒ ’¨<" ¾T>M ’¨<:: ¾"VÉ G<Kƒ" ሥርዓተ ትምህርት 
°¨<kƒ uÇ=c=úK=” ¾}ŸóðK dÃJ” ¾w²< Ç=c=úK=•‹ ewØ` ’¨< 
ÃLM::  u}ÚT]U vG<’< Ñ>²? uÇ=c=úK=•‹ ¾’u[¨< É”u` �¾}cu[ 
eKS×' Ç=c=úK=” SW[ƒ ÁÅ[Ñ ƒUI`ƒ ¨ÃU ሥርዓተ ትምህርት 
S”Åõ TKƒ S”ÑÆ” TXƒ ’¨< ÃLM:: Ÿ²=IU ›Mö ›G<” ÁK”uƒ 
²S” °¨<kƒ uÑõ ¾T>S’ßuƒ“ ¾T>W^ßuƒ eKJ’ KI¢•T>¨< 
ÖnT> ¾J’ °¨<kƒ w‰ "K¨< "¾°¨<kƒ Ñu�" SU[Ø ¾ÓÉ ÃLM 
¾T>M ’¨<:: 
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¾VÉ G<Kƒ ሥርዓተ ትምህርት” KTeðìU S”Óe�ƒ ¾}KÁ¾ 
¾TeðìT>Á Ý“ ÁÅ`ÒK<:: KUdK? u�”ÓK=´ ›Ñ` ¾ƒUI`ƒ Ø^ƒ 
›?Ë”c= uTssU“ ¾Ø^ƒ *Ç=ƒ uTÉ[Ó' u¾¨p~ ¾Ÿõ}— ƒUI`ƒ 
}sTƒ” ¾Å[Í c”Ö[» (league table) Á²ÒÍK<:: ÃI c”Ö[»' 
¾uËƒ SÅMÅÁ SW[ƒ J• eKT>ÁÑKÓM' ¿’>y`c=+−‹ ¾�²²<ƒ” 
w‰ KSðìU Ô”ue k“ ÃLK< (¨ÃU dÁÅ`Ñ< ›É`Ñ“M wK¨< 
ÃªhK<):: ÃI ¯Ã’ƒ ›c^`' "¿’>y`c=+−‹' Iw[}cu<” KS}†ƒ 
T” eM×” c×†¨<"' ŸT>M ¾K?Ç= �†` ›Ñ³´ ¾S’Ú ’¨< ÃvLM::  
ÃI ¯Ã’ƒ ›SK"Ÿƒ ¾¨Ó ›Øvm−‹ þK=c= ŸSJ’< ›”í`& 
¾¿’>y`c=+ SUI^” "¾�¨<kƒ V•þK=e„‹" SJ” ¾Kv†¨<U 
¾T>M ¡e �¡KAuƒ' uI´w òƒ cò ÉÒõ ›eÑ˜„L†ªM:: Ÿõ}— 
ƒUI`ƒ KÖpLL Iw[}cw (ST` KT>‹K<) ¾T>c^ß �”Í= ¾}¨c’ 
lØ` LL†¨< U`Ø ¨Ñ•‹ w‰ ¾T>cØ ›ÃÅKU ¾T>M SM°¡ƒ 
�¡KAuƒ Ñ<Ç¿ �”Ç=¨dcw }Å`ÕM:: 
 
ŸLÃ uk[u¨< ¾›SK"Ÿƒ M¿’ƒ ¾}’d የሥርዓተ ትምህርት ›Óvw’ƒ 
ØÁo ukLK< SSKe ›Ã‰MU::  ŸLÃ �”ÅÖkeŸ<ƒU' ÃI ØÁo 
¾¢`f‹ T’e ¨ÃU Sw³ƒ uT>M w‰ K=SKe ¾T>‹M ›ÃSeK˜U::  
u— ›Ñ` K²=IU ‹Ó` U¡”Áƒ ¾T>J’<ƒ ¾T>Ÿ}K<ƒ feƒ ’Ña‹ 
“†¨<::  �’c<U 1—/ ¾}M°¢ �Ùƒ' 2—/ ¾›Å[ÍËƒ ‹Ó`' �“ 3—/  
¾�¨<kƒ ‹Ó` “†¨<:: 
 
3.1. ¾}M°¢ �Ùƒ 
 
�Á”Ç”Æ ¾Ÿõ}— ƒUI`ƒ }sU }M°¢¨<” uT>ÑMîuƒ Ñ>²? 
(G<MÑ>²?) Te}T`' SS^S`“ KI´w ›ÑMÓKAƒ SeÖƒ ÃLM:: 
’Ñ` Ó” ¾TÁe}U`' U`U` ¾TÁ"H>É Ã’eU Ãw³U KI´w 
›ÑMÓKAƒ ¾TÃcØ ¾Ÿõ}— ƒUI`ƒ }sU eKK?K' ¾Ÿõ}— 
ƒUI`ƒ }sTƒ ¾}M°¢ ›ÑLKî ƒ¡¡M ›ÃÅKU �LKG<::  ¾G<K<U 
}sTƒ }M°¢ ›”É ¯Ã’ƒ ŸJ’ T”U U”U }M°¢ ¾K¨<U TKƒ 
›Ã‰MU ÃJ”;  �²=I LÃ }M°¢ ¾T>K¨< nM }Óv` ŸT>K¨< nM 
¾}U�� ÃSeK—M:: ¾Ÿõ}— ƒUI`ƒ }sTƒ  }SddÃ }Óv^ƒ 
K=•^†¨< Ã‹LM::  }M°"D†¨< Ó” SKÁ¾ƒ ›Kuƒ �LKG<::  KG<K<U 
›”É ¯Ã’ƒ }M°¢ ŸJ’ T”U }sU }M°¢ ¾K¨<U ¨ÃU 
}M°¢¨<” KÃ„ ›Á¨<pU TKƒ ’¨<:: u’@ ›e}Á¾ƒ' ¾›”É Ÿõ}— 
ƒUI`ƒ }sU }M°¢ ƒ`Ñ<U ¾T>•[¨< kÅU c=M Ÿ}ÑKì<ƒ feƒ 
}Óva‹ ¨<eØ K¾ƒ—¨< �”ÅqS KÃ„ ¾T>ÁSL¡ƒ ŸJ’ w‰ ’¨<::  
¾K?KA‹ ›Ña‹ MUÉ ¾T>Ád¾” ÃI” ’¨<:: ¡MMI” KTÑMÑM& 
¨Å`¾Ki ƒUI`ƒ KSeÖƒ& ¨Å`¾Ki ¾U`U` }sU KSJ”& 
‚¡•KAÍ= KTÇu`& Ø\ ›"ÇT>¡ ƒUI`ƒ KSeÖƒ& ¨²}' ›”É 
}sU ŸMu< ¾qSKƒ” }M°¢ uÅ”w SÓKî“ K²=I ¾T>ÁeðMÑ<ƒ” 
’Ña‹ G<K< TTELƒ ¾ÓÉ ÃLM:: U” ¯Ã’ƒ ሥርዓተ ትምህርት 
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ÁcðMÒM; ¾}Óv` ¨Ãe ¾›"ÇT>; SMc< Ÿ}sS< }M°¢ Ò` 
¾}×S[ ’¨<:: "G<K<U ’Ñ` KG<K<U" ¾T>K¨< õMeõ“ "U”U ’Ñ` 
KU”U" ¾T>M ƒ`Ñ<U eKT>ÁeŸƒM ›ÅÒ¨< w²< ’¨<:: eK²=I 
u›=ƒÄåÁ ¨<eØ ÁK<ƒ ¾Ÿõ}— ƒUI`ƒ }sTƒ ÓMî ¾J’ }M°¢ 
¾L†¨<U wM TÒ’” ›ÃJ”U:: 
 
በAÇ=c< ሥ`¯}¯KU (vG<’< Ñ>²? k¨<Ö= ¨<eØ ÃÑ—M) ¾"VÉ ›”É”" 
ሥርዓተ ትምህርት ›ik”Øa uS×M (uÑ<Muƒ) ¨Å "VÉ G<Kƒ" 
¾SH@É ›´TT>Á ÁdÁM:: ¾›=ƒÄåÁ ›"H@ÉU �”Å²=G< ’¨<:: ሥርዓተ 
ትምህርት w‰ dÃJ” ¾�Á”Ç”Æ ¢`e Ã²ƒ“ ¾›c×Ø ²È dÃk` 
Ÿ¿’>y`c=+ ¨<ß vK<ƒ ›"Lƒ }uÏ„' SUI\ �”Ç=Áe}U` 
¾�²²uƒ Ñ>²? ›K:: ÃI ›W^` uU”U ¯Ã’ƒ }T]¨<” K=ÖpU 
�”ÅTÃ‹M Ó” T”U ›Ãe}¨<U:: 
 
¾›”É Ÿõ}— ƒUI`ƒ }sU }M°¢ uT>’Ö`uƒ Ñ>²?' ›”É” ¨Ñ” 
w‰ }ª“Ã TÉ[Ó eI}ƒ ’¨<::  ¾vKu?ƒ’ƒ V•þM uT”—¨<U 
¯Ã’ƒ u=J” ÖnT> ›ÃÅKU::  uI´w Ñ”²w ¾T>[Ç }sU }M°¢¨< 
c=¨c” k×]” (u}KÃ S”Óeƒ”)' SUI^””' ¾û`LT ›vLƒ”' 
¨²}' Td}õ ›Kuƒ:: �²=I LÃ Ñ<Ç¿ uÉUî wMÝ ¾T>¨c” dÃJ” 
uÉ`É` ("uÅK=u[+{ Ç=V¡^c=") SJ” Ã•`u�M:: w²< ¨Ñ•‹ 
›e}Á¾ƒ cØ}¨<uƒ eUU’ƒ (¢”c”ce) Ÿ}Å[c u%EL vKS<Á¨< 
(¿’>y`c=+¨<) �”Ç=Ú`c¨< TÉ[Ó ¾ÓÉ ÃLM::  �²=I LÃ vKS<Á¨< 
‚¡’>"© uJ’< Ñ<ÇÄ‹ �”Í= þK+"© uJ’< Ñ<ÇÄ‹ LÃ �”ÇÃ²v`p 
wMHƒ ¾}VLuƒ Ø”no SÅ[Ó ›Kuƒ:: ¾þK+" }dƒö¨< 
uÅK=u[+{ ÈV¡^c= ¨pƒ eKÚ[c K?L "`É T¨<×ƒ ¾KuƒU::  
KÒ^ ¨<d’@ �T˜ SJ” ¾ÓÉ ’¨<:: 
 
3.2. ¾›Å[ÍËƒ ‹Ó` 
 
"G<” uòƒ �”ÅÑKîŸ<ƒ' }sTƒ ¾¾^d†¨< ÓMî }M°¢ LÃ 
¾}SW[} ›Å[ÍËƒ u=•^†¨<' e^†¨<”U J’ }ÖÁm’�†¨<” 
ÓMî ÁÅ`ÕM::  ›G<” ›=ƒÄåÁ ¨<eØ �¾�¾ ÁK¨< ›"H@É Ó” T”—
¨<U }sU ¾ÓK<” dÃJ” u›ÖnLÃ ¾Ÿõ}— ƒUI`ƒ }M°¢ 
¾}vK<ƒ” Ãµ ÃÕ³M:: �’²=IU 1—/ ¾›"ÇT>¡ ƒUI`ƒ' 2—/ 
¾|Ÿ?i“M (ýaôi“M) ƒUI`ƒ' 3—/ uU`U` Iw[}cw” TÑMÑM 
¾T>vK< “†¨<:: ›”É }sU �’²=I feƒ ’Ña‹” u�Ÿ<M Å[Í u}M°¢ 
SM¡ ›×Ua uT>’duƒ Ñ>²? Ÿ¨<IÅƒ ¾T>S’ß ØpU �”ÅT>ÁÑ˜ 
¾T>ÁÖ^Ø` ›ÃÅKU:: uK?L uŸ<M c=�Ã Ó” ufe~ S"ŸM ÁK¨<” 
Sddw S`Xƒ ¾Kw”U:: KUdK? u›Ç=e ›uv ¿’>y`c=+ ¾’u[¨< 
¾›"ÇT>“ ¾S<Á (ýaôi“M) ƒUI`„‹ ¾SXdw �]¡ HÑ]… Ø\ 
SUI^” uTõ^ƒ H>Åƒ LÃ SØö ØL ›ØM…M wÂ ›U“KG<:: 
�”Ç=G<U ¾”ÓÉ e^ ¢K?Ï (|Ÿ?i“M) ¨Å ›Ç=e ›uv ¿’>y`c=+ 
c=ÖnKM ŸI¢•T>¡e“ u=´’e (¨Å ›"ÇT>¡ ÁÅL) óŸ<M+ Ò` 
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¾’u[¨< Óßƒ ukLK< ¾T>�Ã ›ÃÅKU:: �e"G<” É[e ¾›"ÇT>¡ 
ƒUI`ƒ“ ¾S<Á ƒUI`ƒ u=ÒÛ ›g“ò¨< ›"ÇT>Ÿ< �”Å’u` �]¡ 
ÃSc¡^M::  "G<” u%EL T” M°M“ �”ÅT>ÁÑ˜ K¨Åòƒ ¾T>�Ã 
ÃJ“M:: ›”Ç”É Ñ>²? ¾}KÁ¾ }M°¢ LL†¨< ¡õKA‹ u}KÁ¿ Óu=−‹ 
S•^†¨< ¾}hK G<’@� ¾T>ðØ` ÃSeK—M:: �²=I LÃ ¾I¡U“ 
óŸ<M+ Ø\ UdK? K=J” Ã‹LM:: ’Ñ` Ó” ¾I¡U“ óŸ<M+U u=J” 
�e"G<” É[e ÁK‹Ó` K=•` ¾‰K¨< ÅI“ Ö<”‰ eK’u[¨< ßU` 
’¨<::   
 
3.3. ¾�¨<kƒ ‹Ó` 
 
S”Óeƒ (ª“¨< k×]) U” ÃLM; SUI^” U” ÃLK<; }T]−‹ 
U” ÃLK<; G<K<U ¾¾pM õLÔƒ �”ÇL†¨< ŸT”U ¾}c¨[ ›ÃÅKU::  
�”ÅT>�¨k¨< ¾T”U Û¤ƒ ŸT”U ›ÃuMØU' ›Á”eU::  
የሥርዓተ ትምህርት ›Óvw’ƒ ØÁo c=’d G<K<”U ¨Ñ•‹ ¾T>ÁeTT 
›”É kLM SMe ÁK ›ÃSeK˜U:: ¾ÓÉ SÅTSØ ÁeðMÒM:: ’Ñ` 
Ó” ¾ምክክር ዲሞክራሲ (deliberative democracy) ‹Ó` �— ›Ñ` ¨<eØ 
›K:: ›KSÅTSØ ወይም Aለመመካከር ¾›Lªm’ƒ ƒMp SÑKÝ 
’¨<:: ›Óvw’ƒ ÁK¨< ሥርዓተ ትምህርት ¾T>S’Ú¨< Ÿ›”É ¨Ñ” 
õLÔƒ w‰ dÃJ” ŸG<K<U ¨Ñ•‹ uT>cT ÉUî w‰ SJ” 
Ã•`u�M:: ¾G<K<”U ÉUî }ŸƒKA ሥርዓተ ትምህርት ›KSp[î 
¾ªI’ƒ ’¨<:: 
 
K?L¨< ‹Ó` uG<Kƒ ’Ña‹ LÃ ÁK¨< SU��ƒ ’¨<:: 1—/ u›ÖnLÃ 
ƒUI`ƒ“ u+*] ƒUI`ƒ ÁK¨< SU��ƒ' 2—/ uM¿ ƒUI`ƒ �“ 
uS<Á ƒUI`ƒ ÁK¨< SU�ƒ ’¨<:: ›ÖnLÃ ƒUI`ƒ T”—¨<”U 
¾ƒUI`ƒ ²`õ dÃKÃ KG<K<U ¾Ÿõ}— ƒUI`ƒ }T] ¾T>cØ 
¾ƒUI`ƒ ¯Ã’ƒ ’¨<:: ÃI ¾ƒUI`ƒ ¯Ã’ƒ ¾}T]¨<” ¾›e}dcw 
›ÉTe ÁcóM:: ¾Tcw wn~”U ÁcLM }wKA Ã�S“M:: u`ÓØ 
¾ƒUI`ƒ ›c×Ø ²Ãu?¨< î”c Ndv© ’¨<:: vG<’< Ñ>²? �’²=I ¢`f‹ 
¾T>cÖ<uƒ x� uSc“Ê ƒUI`ƒ ÃG<” ¨ÃU ÅÓV uŸõ}— 
ƒUI`ƒ }sTƒ ÃG<” ÓMî ›ÃÅKU:: ¾Sc“Ê ƒUI`ƒU u=J” 
ŸG<K}— Å[Í ƒUI`ƒ (u=Á”e ›^ƒ ¯Sƒ ÁeðMÑªM) �”Èƒ 
�”ÅT>KÃ ÓMî’ƒ ÃÔÉKªM:: �²=I LÃ ¾}U�� ’Ñ` �”ÇK uÓMî 
Ã�ÁM:: 
 
G<K}— ¾S<Á ƒUI`ƒ �“ ¾M¿ ²`õ ƒUI`ƒ ›”É ›ÃÅK<U:: 
uG<K~U S"ŸM Ÿõ}— M¿’ƒ ›K:: u`ÓØ T”—¨<U ¾S<Á 
ƒUI`ƒ ¾M¿ ²`õ ƒUI`ƒ ›"M ’¨<:: ’Ñ` Ó” ¾M¿ ²`õ 
ƒUI`ƒ G<K< ¾S<Á ƒUI`ƒ ›ÃÅKU:: ›”É” ƒUI`ƒ M¿ 
¾T>Ác–¨< ›”É }T] ¾T>¨eÅ¨< ƒUI`ƒ' Ÿ›ÖnLÃ ƒUI`ƒ 
SK¾~“ u}¨c’ ²`õ w‰ S¨c’<” ’¨<:: �²=I LÃ ƒUI`~ 
¾SØuw“ ¾Seóƒ Ñ<ÇÃ ÃSKŸ�M �”Í= ¾}Óv` wnƒ ¨ÃU 
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¾”Éð-Hdw wnƒ ¾SJ” Ñ<ÇÃ ›ÃÅKU:: eK²=I ¾M¿ ²`õ ƒUI`ƒ 
�”Å›eðLÑ>’~ ¾S<Á ƒUI`ƒ K=J”U LÃJ”U Ã‹LM:: �²=I LÃ 
¾T>e}ªK¨< ’Ñ` ¾}sS< }M°¢ ¾›"ÇT> ƒUI`ƒ ŸJ’ ¾}Óv` 
¢`e LÃÖupuƒ Ã‹LM:: T”—¨<U ¾›"ÇT> ƒUI`ƒ (¾kKU 
ƒUI`ƒ) ¾ÓÉ î”c Hdv© SJ” Ã•`u�M:: "G<” uòƒ 
�”Å}ÑKì¨< ›"ÇT>Á© ƒUI`ƒ ¾}T]¨<”' ›�Ua ¾TeLƒ' 
¾S}”}” �“ ¾SÑ”²w ‹KA�¨<” TuMìÓ ’¨<:: �”Ç=I ¯Ã’ƒ 
¾›"ÇT>¡ ‹KA� ÁK¨< c¨<' e^ ¾Se^ƒ wn~ ¾²=Á” ÁIM Ÿõ}— 
ÃG<” ›ÃG<” Ó” ¾�¨k ’Ñ` ¾KU::  Ñ<Ç¿ �e"G<” É[e ›Ÿ^"] J• 
qÃ…M:: ÃI” ›eSM¡„ ŸK?KA‹ ›Ña‹ ¾U”T[¨< MUÉ U”É” 
’¨<; �²=I LÃ KÑ>²?¨< ÁK˜” ›e}Á¾ƒ ŸSeÖƒ �qÖvKG<::  vc] 
uŸ<M ÁK¨<” ›SK"Ÿƒ e”S[U` ›”É }S^m ¾e^ wn~/… 
›S`m "MJ’ S”e›?¨< ¾}Óv` ¢`f‹ T’e“ ¾”Éð-Hdw ¢`f‹ 
Sw³ƒ ’¨< ÃLDM:: ÃIU TKƒ ¾}cÖ¨< ƒUI`ƒ ¾}Óv` Ã²ƒ 
Á”cªM ¾T>M ’¨<:: �²=I LÃ ¾T>’d¨< K?L ØÁo ›K:: U“Mvƒ 
¾”Éð-Hdw wn~/… Ÿ}Óv` wn~/… Á’c �”ÅJ’e T” Á¨<nM 
¾T>M ’¨<::  eK²=I ¾e^ wnƒ T’e uT¾ƒ w‰ የሥርዓተ 
ትምህርቱ” Ã²ƒ S}”uÃ Áe†Ó^M vÃ ’˜:: ÃI ‹Ó` ŸU” 
K=S’ß �”ÅT>‹M KT¨p Ö”pk” Se^ƒ Ã•`w“M::  K¨<ewew 
‹Ó` kLM SMe ŸSeÖƒ Ó” SqÖw Ã•`w“M:: 
 
uw²< ¾ƒUI`ƒ ²`ö‹ ሥርዓተ ትምህርት ¨<eØ "ý^¡+ŸU"' 
"›=”}`”iý"' ¾ቤተሙከራ ƒUI`ƒ' “bedside teaching”, “attachment” 
�”Ç=G<U ÅÓV ›ፕ[”ቲስiý ¾T>vK< ¾}Óv`“ ¾MUUÉ e`¯} 
ƒUI`„‹ ›K<:: u¾ƒUI`ƒ ²`ñ eK�’²=I ¯Ã’ƒ ƒUI`„‹ upÖ< 
ScÖƒ“ ›KScÖƒ um S[Í ÁK” ›ÃSeK˜U:: ÃMpe Ÿ²=I 
¯Ã’ƒ ƒUI`ƒ Ò` }ÁÃµ ¾T>’X ›”É ›eÚ“m ‹Ó` ›K:: 
�’²=I” ƒUI`„‹ KSeÖƒ ¾T>Áe‹M um Ñ”²w' SX`Á“ 
¾Iw[}cu< ¾ƒww` �Ùƒ:: 
 
KUdK? ¾}hK' “bedside teaching” �“ "›ፕ[”ቲስiý" S`H Ów` ÁK¨< 
u›Ç=e ›uv ¿’>y`c=+ ¨<eØ ¾I¡U“ óŸ<M+ ’¨<:: uSUI^” uŸ<M 
¾T>ÅSÖ¨< ‹Ó` �Ç=Á ¾}T]−‹ Sw³ƒ“ ¾Jeú�KA‹ (u}KÃ 
¾ÓM) ƒww` �Ùƒ ’¨<:: KUdK? uJeú�M ¨<eØ ¨K=É 
uT>ðìUuƒ Ñ>²? Iw[}cu< ¾T>ðØ[¨< ›”É ‹Ó` ›K:: vM T>e~” 
(}T]−‹ }¢MŸ<K¨<) �^l…” �”Ç=Á¿uƒ ›ÃðMÓU:: 
 
¾SUI^” eMÖ“ ý^¡+ŸU ¾}SKŸƒ” �”ÅJ” vG<’< Ñ>²? ¡õK 
Ñ>²?¨< T’c<” dÃJ” u}n^’>¨< Sw³~”' Ÿ²=IU ¾}’d 
u}T]−‹' uS”Óeƒ“ �”Ç=G<U u¿’>y`c=+ eUU’ƒ LÃ }Å`f 
¡õKÑ>²?¨<” KSk’e ›G<” uH>Åƒ LÃ SJ’<” ’¨<:: 
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¾ቤተሙከራ ƒUI`ƒ” ¾}SKŸƒ” �”ÅJ” ›G<” ÁK¨< ›c^` ðîV 
ŸT”U  ¾TÃÖup ¾›c^` vIM �”ÅJ’ u›î”*ƒ U_‚” KSÓKî 
�ðMÒKG<:: uG<K<U Å[Í ÁK< ¾›=ƒÄåÁ }T]−‹ KS<Ÿ^ ƒUI`ƒ 
(lab) ðîV v°É �”ÅJ’< ŸT”U ¾}c¨[ ›ÃÅKU:: ÃI ¾J’uƒ 
U¡”ÁƒU K�’@ ÓMî ›ÃÅKU:: ›”Ç”É Ñ>²? U¡”Á~ ¾}ðLÑ> 
°n−‹“ SX]Á−‹ ›p`xƒ T’e ’¨< ÃvLM፡፡ ¾%EL %EL Ó” ¾}T] 
w³ƒ ‹Ó` }ÚT] U¡”Áƒ JንªM:: ¾^c<” vIM uSõÖ` [ÑÉ 
¾ቤተሙከራ ƒUI`ƒ ›eðLÑ> SJ’<” �eŸ’›"‚¨< S[d~ ’¨<::  
›G<” ÁK<ƒ” ¾S<Ÿ^ ¡õKA‹ �”"D e^ LÃ TªM ›M}‰KU::  K²=I 
‹Ó` w²< Ñ>²? ¾T>cÖ¨< SMe ¾�n−‹ SØóƒ“ ¾SW[p õ^‰ 
’¨<:: u’@ �Ã� ¾õLÔƒ T’e dÃ•`uƒ ›Ãk`U፣ U¡”Á~ U”ም 
ÃG<” U”:: 
 
¾S<Á“ ‚¡’>¡ ƒUI`ƒ U” ÁIM ¾−`¡jý ¾›p`xƒ ‹Ó` 
�”ÇKuƒ uSL ¾}Å[Ñ Ø“ƒ S•\” ›L¨<pU:: u¨<M ¾T>�¨k¨< 
’Ñ` u=•` ¾SUI\U J’ ¾}T]−‹ õLÔƒ T’e �”ÇK w‰ ’¨<::  
¾²=I ‹Ó` ª“ S”e›? ¾}T]−‹ ¾e^ vIM T×ƒ ÃSeK—M::  
K²=IU SõƒH@¨<' uSËS]Á Å[Í“ uG<K}— Å[Í ƒUI`ƒ ¨pƒ 
}T]−‹ ¾e^ õp`“ vIM ›Çw[¨< �”Ç=SÖ< TÉ[Ó ’¨<::  
›KuK²=Á ¨<G u=¨pÖ<ƒ �Uxß ÃJ“M:: �²=I LÃ ¾T>d’¨< K?L 
ØÁo ¾‹Ó^‹” S”e›? ¾wnƒ ØÁo ’¨< ¨Ãe ¾õLÔƒ T×ƒ; 
¾²=I SMe u¨<M ¾T>�¨p ›ÃSeK˜U:: ¾e^ wnƒ ‹Ó` 
S”e›?¨<' ¾}Óv` ¢`e �Ø[ƒ �”ÇMJ’ Ó” u`ÓÖ˜’ƒ S“Ñ` 
�‹LKG<:: �²=I LÃ ¾T>e}ªK¨< ¾TIu[cu< ¾›SK"Ÿƒ ‹Ó`“ 
¾óÃ“”e �Ø[ƒ ’¨<:: ¾ƒUI`ƒ ¡õKA‹ uum G<’@� uldle“ uc¨< 
HÃM "M}Å^Ì' ÓMî ¾J’ }M°¢ Ã²¨< ›Óvw’ƒ ÁK¨< ƒUI`ƒ 
K=cÖ< ›Ã‹K<U:: 
 
4. ¾Ÿõ}— ƒUI`ƒ Ów¯ƒ U”É” ’¨<; 
 
U”U �”"D Ów¯ƒ ¾T>K¨<” nM uƒUI`ƒ ¯KU SÖkU ƒ¡¡M 
SeKA vÃ�¾˜U nK< u›=ƒÄåÁ UG<^” ²”É eóƒ ÁK¨< }kvÃ’ƒ 
eLÑ–' �”ÇK KSÖkU �ÑÅÇKG<:: �Ó[ S”ÑÈ” Ó” ›”É ’Ñ` 
L¡M:: Ów›ƒ-H>Åƒ-¨<Ö?ƒ ¾T>K¨< VÈM (›e}dcw) ƒUI`ƒ” 
KS}”}” ›Áe‹MU:: ƒUI`ƒ ¨<ewew“ ¨<Ö?~U ukLK< K=}’uÃ 
eKTÃ‹M ÃI” VÈM KƒUI`ƒ SÖkS< ¾ªI’ƒ ’¨< �LKG<::  
U¡”Á~U VÈK< ƒUI`ƒ” �”ÅT”—¨<U e^ ›É`Ô eKT>qØ` 
’¨<::  u’@ ›SK"Ÿƒ ƒUI`ƒ ¾}K¾ VÈM ÁeðMÑªM::  ƒUI`ƒ” 
uów]"' uÖ?õ“' uÆoƒ IÓ Ÿ}’}’¨< ¨<ewew ‹Ó`” ukLM 
S”ÑÉ KSõ�ƒ ŸS×` ÃqÖ^M:: ¾²=I ›}“}” ¨<Ö?ƒ w²< Ñ>²? 
weßƒ �”ÅT>J” Sdƒ ¾Kw”U:: 
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¾J• J• Ó” Ø\ ƒUI`ƒ um Ñ”²w ÃðMÒM:: Ø\ SUI^”' 
Ø\ }T]−‹“ ¾ƒUI`ƒ UIÇ` ÃhM:: ¾}Óv` wnƒ” ¾T>ÖÃp 
ሥ`¯} ƒUI`ƒ ¾ÓÉ ¾uKÖ Ñ”²w ÃðMÒM:: vG<’< Ñ>²? 
¾T>SÅu¨< ¾Ÿõ}— ƒUI`ƒ uËƒ Ÿ›Ñ` ›pU ›”í` c=�Ã Ÿõ}— 
u=J”U ŸpuL õLÔƒ Ò` c=’íì` Ó” u×U ƒ”i ’¨<:: ÁU J• 
¾}T] ’õe ¨Ÿõ uËƒ ŸÑ>²? ¨Å Ñ>²? �ÁiqKqK �”ÅT>H@É 
Ÿc”Ö[» 2 �“ Y°M 1 SÑ”²w Ã‰LM:: eKJ’U ¾Ø^ƒ õLÔƒ“' 
¾TÇ[e õLÔƒ Óßƒ ðØ[ªM:: ¾²=I S”e›?U ¾Ÿõ}— ƒUI`ƒ 
TÇ[e þK=c= pÉT>Á eLÑ– ÃSeK—M::   
 
u›=ƒÄåÁ ¾S”Óeƒ ¢K?Ð‹”“ ¿’>y`c=+−‹” ¾Ów¯ƒ Ø“ƒ 
�“É`Ó w”M ›e†Ò] ÃJ“M:: ^c< Ów¯ƒ ¾T>K¨< nM ‹Ó` 
›Kuƒ:: KSJ’< Ów¯ƒ ¾TÃJ” ’Ñ` ›K �”È; ÃI” u}SKŸ} 
¾Ø^ƒ“ ¾›Óvw’ƒ ›?Ë”c= u}hK S”ÑÉ ¾T>SMc¨< ÃSeK—M:: 
 

W”Ö[» 2:- ¾Ÿõ}— ƒUI`ƒ ¯S�© uËƒ              

¯Sƒ ¾}T] w³ƒ ¯S�© vËƒ ¾’õe ¨Ÿõ ¨Ü 

2005/06 173,901 665,100,000.00 3,824.59 
2004/05 132,868 575,054,500.00 4,328.01 
2003/04 94,770 510,434,300.00 5,386.03 
2002/03 54,285 443,781,700.00 8,175.03 
2001/02 34,556 328,480,300.00 9,505.74 

 

U”ß:- }jS Ã²”Ò¨<' 2®®7 �.›.›' Ñê 135  
 
 

Y°M 1:- ¾Ÿõ}— ƒUI`ƒ ¾’õe ¨Ÿõ ¨Ü 
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KUdK? }T]-}¢` ¾T>K¨< ¾ƒUI`ƒ ›c×Ø S`I ŸT”U c¨< 
Md” c=¨× Ãe}ªLM:: u}Óv` c=S[S` Ó” ¾}ÑLu=Ùi ’¨<::  
vG<’< Ñ>²? }T]-}¢` ƒUI`ƒ ŸSUI\“ }T]¨< Ó”–<ƒ ¨<ß K?L 
ƒ`Ñ<U ¾K¨<U:: K’@' }T]-}¢` ¾T>K¨< N[Ó ƒ`Ñ<U K=cØ 
¾T>‹K¨< T”—¨<U ¾Ÿõ}— ƒUI`ƒ }sU ¾T>ÁÅ`Ñ¨< �”penc? 
G<K< }T]” KSØkU ¾}’dd �”ÅJ’ w‰ ’¨< �LKG<::  ÃIU TKƒ 
¾}T]¨<” S<K< ew°“ (Tcw' Se^ƒ' S¨<ÅÉ' T²”' S}vu` 
¾T>‹M) ¾T>Ñ’v ƒUI`ƒ ¾cÖ” �”ÅJ’ ’¨< TKƒ ’¨<:: ƒMl 
ØÁo �ÉÁ K²=I K}kÅc ¯LT U” ÁIM q^Ø’ƒ ›K”; KŸõ}— 
ƒUI`ƒ ¾T>SÅw Ñ”²w U” ÁIK< }T] ØpU LÃ Ã¨<LM; 
¾}sTƒ Sªp` (¡õM HLò' Ç=”' ý_²=Ç”ƒ) U” ÁIM ¾}T]¨<” 
ƒUI`ƒ T°ŸM vÅ[Ñ SMŸ< Ãªk^K<; Ãc^K<; u¾�`Ÿ’< 
¾T>Å[Ñ<ƒ ewcv−‹ U” ÁIM u}T]¨< ƒUI`ƒ Ø^ƒ LÃ 
ÃS¡^K<; }T]¨< uT>T[¨< u�Á”Ç”Æ "¢`e" LÃ ¾’²=I Ów¯ƒ 
U” ÁIM Ã�ÁM; SêNõƒ u?~ ' ¾¢Uú¿}` T°ŸK<' ¾ƒUI`ƒ 
SX]Á−‹ T°ŸM' Lx^„]−‹ ŸÁ”Ç”Æ ƒUI`ƒ ›c×Ø Ò` 
}q^˜…M; u›ÖnLÃ c=�Ã ¾Ÿõ}— ƒUI`ƒ }sTƒ' 
›c^^†¨<“ Hw�†¨< U” ÁIM }T]¨<” }ÖnT> ÁÅ`ÒM; �’@ 
�”ÅUÑ’²u¨< ŸJ’ ¾Ÿõ}— ƒUI`ƒ }sTƒ KSUI\ ÅS¨´ 
ŸS¡ðM ¨<ß ¾Ñ”²w ›ÖnkU vIL†¨< ›ÖÁÁm ’¨<:: KƒUI`ƒ 
Ów›ƒ SªM ¾T>Ñv†¨< ¢Uú¿}a‹' ¾Tv¹ Ti•‹' ¨[k„‹ 
u›e}ÇÇ]−‹ �Ï uÑõ c=Ñ–<' K}T]¨< p`w uJ’¨< SUI` ²”É 
Ó” ueóƒ ›Ã�¿U:: U”U �”"D” S”Óeƒ ¾T>SÉu¨< uËƒ 
›’e}— u=J”U ÃI ›’e}— uËƒ }T]¨<” ukØ� }ÖnT> 
uT>ÁÅ`Ó S”ÑÉ }Óv` LÃ ›Ã¨<MU:: 
 
u›G<’< Ñ>²? vK¨< ¾Ÿõ}— ƒUI`ƒ ›e}ÇÅ` ›”É ¾TÃÅup Hp 
›K:: ÃIU ¾¿’>y`c=+ "¾^e Ñ´" ›e}ÇÅ` °Ùƒ ’¨<:: ¾²=I ‹Ó` 
ª“ S”e›?U ¾¨<ß ×MnÑw’ƒ Sw³ƒ ’¨<:: ÃI ‹Ó` �”ÇK J•' 
K?LU ‹Ó` ›K:: KUdK?' ¾›Ç=e ›uv ¿’>y`c=+ ¾^e Ñ´ u’u[uƒ 
Ñ>²? Ñ¸−‹ Ÿ›‰−‰†¨< (u×U) ¾}K¾ ØpU ›M’u^†¨<U::  
¿’>y`c=+¨<” ¾T>S\ƒ ›e}ÇÇ]−‹ }ÖÁm’�†¨< K›‰−‰†¨<' 
KIw[}cw“ KS<Á†¨< ’u`:: ª“ Tu[�‰†¨<U HLò’ƒ” KS¨×ƒ 
�”Í= ¨õ^U �”Ë^ KSwLƒ ›M’u[U:: u²=I ^eÑ´ e`¯ƒ ¨<eØ 
HLò’�†¨<” KS¨×ƒ ¾T>ðMÑ< SUI^” w‰ ›e}ÇÇ] KSJ” 
Ãu[�~ ’u`:: eK²=I ›G<” ¾Öó¨< ^e Ñ´ ›e}ÇÅ` w‰ dÃJ” 
ÁKÑ”²w Te}ÇÅ`U ßU` ÃSeK—M:: 
 
በAሁ’< Ñ>²? KŸõ}— ƒUI`ƒ ›e}ÇÇ]−‹ (ý_²=Ç”„‹' U¡ƒM 
ý_²=Ç”„‹ ' }vv] ý_²=Ç”„‹ ' Ç=•‹' }vv] Ç=•‹' U¡ƒM 
Ç=•‹' e^ ›eŸ=ÁÐ‹' ýaÓ^U ›e}vv]−‹' ¡õM HLò−‹' 
Ç=_¡}a‹) ¾T>¨×¨< ¨ß u×U Ÿõ}— ÃSeK—M:: �”Ç=G<U 
¾Ñ”²w õLÔƒ“ ¾^e ›e}ÇÅ` õLÔƒ ¾T>××U eLMJ’' ¾ƒ—¨<” 
�”ÅU”S`Ø uÓMî Td¨p ›Kw”:: G<K~” TU��ƒ Ó” HÖ=›ƒ 
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’¨<:: }sS< Ku=a¡^c=¨< ¾T>ÁÖó¨< Ñ”²w w²< ቤተሙከራ−‹' 
Sጻሕõƒ u?„‹' �“ ¨`¡jþ‹ K=Ñ³uƒ Ã‹M �”Å’u` SÑ”²w 
›ÁÇÓƒU:: ¾¿’>y`c=+¨< ›e}ÇÅ` ^e Ñ´ �”Ç=J” c=ðKÓ' 
¾¿’>y`c=+¨< Ñ»−‹ Ÿ›‰−‰†¨< ¾uKÖ ØpU Shƒ ¾Kv†¨<U::  
ŸLÃ ¾}ÑKì¨< Ñ”²w ukØ� KƒUI`ƒ ØpU u=¨<M }T]-}¢` 
ƒUI`ƒ SeÖƒ Ã‰LM:: ›G<” �”ÅT>e}ªK¨< ŸJ’ Ó” ¾Ÿõ}— 
ƒUI`ƒ }sTƒ ¾óÃ“”e ›e}ÇÅ` }T]-}¢` ›ÃÅKU wM 
¾}ddƒG< ›ÃSeK˜U:: 
 
�²=I LÃ S’dƒ ÁKuƒ K?L ‹Ó` ›K:: ¾ÓUÑT SX]Á‹” qÖ^ 
LÃ SJ’<” ’¨<::  ›G<”U ƒUI`ƒ” �”Å °n �“ kLM ’Ñ` ›É`Ñ” 
T¾�‹”” kØK“M:: 1:2:1 (BA/BSc: MA/MSc: PhD) ¾T>K¨< ¾Ÿõ}— 
ƒUI`ƒ }sTƒ ¾SUI^” cwØ` ¾Ów¯ƒ STELƒ” K=ÁSL¡ƒ 
Ã‹LM; ¾S<Á Å[Í” (Qualification) �”Å Ø^ƒ SS²— e”ÖkU 
¨[k~” �”Í=' °¨<kƒ” ¾TÃh ²?Ò SõÖ`” ›ÁeŸƒMU ¨Ã; 
u›G<’< Ñ>²? ÁKU”U ƒUI`ƒ �“ wnƒ Ç=Ó]¨<” w‰ S¨<cÉ 
¾T>g< w²< ›=ƒÄåÁ¨<Á” ›K<:: �”Ç=G<U ÅÓV Ÿõ}—¨<” Ç=Ó] 
Ÿ’S<K< ØpS<“ ¡w\ }g¡S¨< �ÁeScK< ¾T>•\ wnƒ ¾K?L†¨< 
SUI^” ¾K<”U; �Ç=Á U” SÅ[Ó ›Kuƒ KT>K¨< ØÁo ›G<”U 
u=J” õ~” SÉH’>ƒ ¾K˜U:: ÃI” KTÉ[Ó wn×U ¾}†G<ƒ” 
eI}ƒ SÉÑU ÃJ”w—M:: 
 
¾U”ÖkUv†¨< VÈKA‹' TKƒU ¾ÓUÑT' ¾°pÉ' ¾›ðíìU' 
¨²} VÈKA‹ Ÿ›Ñ^‹” M¿ G<’@� Ò` �”Èƒ �”ÅT>××S< 
Sð}i Ã•`w“M:: �”ÇK SÑMuØ ŸØpS< Ñ<Ç~ ÁS´“M::  
u`ÓØ SÑMuØ' ŸTcw enÃ“ ŸMóƒ É"U ’í Á¨×M::  �”Ç=I 
¯Ã’~ ’í’ƒ Ó” u=k`w” ÃhLM �LKG<::  
 
ŸG<K<U uLÃ ¾ÓUÑT“ ¾U`U` VÈKA‰‹” �”ÇK ¾T>¨[c< dÃJ’< 
�”ÅÑ“ ¾U”ðØ^†¨< SJ” Ã•`v†ªM:: ¾Ÿõ}— ƒUI`ƒ }sTƒ 
የሥርዓተ ትምህርት }Ñu=’ƒ ØÁo K=SKe ¾T>‹K¨< UG<^” 
Iw[}cu< K=ÖkUuƒ ¾T>‹M }Ñu= ¾J’ ¾U`U` °¨<kƒ c=ÁS’Û 
w‰ ’¨<:: 
 
5. TÖnKÁ 
 
uTÖnKM ¾T>’d¨< ØÁo ¾›"ÇT>U ÃG<” ¾}Óv` wnƒ ÁK¨< 
U\p KTWMÖ” U” SÅ[Ó ›Kuƒ; K}Óv` wnƒ ¾T>Á²ÒÏ 
ሥርዓተ ትምህርት U” SUcM ›Kuƒ; የሥርዓተ ትምህርቱ K}T]¨< 
uU” ¯Ã’ƒ S”ÑÉ Ãc×M; ÃI” KTÉ[Ó U” ¯Ã’ƒ ¾ƒUI`ƒ 
SM¡¯ UÉ` ÁeðMÒM; �’²=I” ØÁo−‹ KSSKe Ÿ²=I uòƒ 
¨Ç’d%E†¨< �Ã�−‹ MSMd‹G<:: 
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u²=I îOõ SÓu=Á ¾ÑKî"D†¨< feƒ �Ã�−‹ ("|Ÿ?i“M" ƒUI`ƒ' 
"›"ÇT>¡" ƒUI`ƒ' ¾vIM ƒUI`ƒ) ’u\:: �’²=G<U ¾¾^d†¨< 
¾J’' Kሥርዓተ ትምህርት ›Óvw’ƒ SMe ›L†¨<:: 
 
u"|Ÿ?i“M" ƒUI`ƒ �Ã� SW[ƒ' T”—¨<U ƒUI`ƒ SX`Á 
’¨<:: eKJ’U u›G<’< Ñ>²? ƒUI`ƒ ¾›=¢•T>¨< SX]Á ’¨<:: ’Ñ` Ó” 
የሥርዓተ ትምህርት ›Óvw’ƒ ¾T>K"¨< ¾}Óv` ¢`f‹” uTw³ƒ 
¨ÃU ÅÓV ¾"ý^¡+ŸU" (›=”}`”iý) ¢`f‹ uTw³ƒ w‰ 
›ÃJ”U:: ÃI ØÁo ¾T>SKc¨< }sS< "SW^[~ ËUa �eŸ 
}M°¢ው S¨c”“' ¾ƒUI`ƒ ›Å[ÍËƒ”“ ›c×Ø” ÚUa ÁK¨<” 
TÑ“²w ’¨<:: 
 
ƒMl ØÁo ¾}Óv^© ƒUI`ƒ }M°¢ ÁL†¨< }sTƒ �”Èƒ 
ÃÅ^ÍK< ’¨<:: K?L }ÚT] }M°¢ "K†¨< }sTƒ Ò` ›wa 
TÅ^Ëƒ U” ¯Ã’ƒ ØpU“ Ñ<Çƒ Ã•[ªM; uüÇÔÍ= ›”í` c=�Ã 
¾}Óv` wnƒ ƒUI`ƒ u}hK S”ÑÉ K=cØ ¾T>‹K¨< ue^ x� ’¨< 
ÃLM::  ÃIU TKƒ ¿’>y`c=+¨<” ¨Å ›=”Æeƒ] ¨ÃU ¨Å Se¡ 
S¨<cÉ ›Ku” �”ÅTKƒ ’¨<:: ¾"c=K=¢”" zK=“ ¾›T@]"” L”É 
Ó^”ƒ ¿’>y`c=+−‹ ¯Ã’ƒ }sTƒ KTÅ^Ëƒ K— u×U ŸvÉ ’Ñ` 
ÃSeK—M:: ¾"T¡Ê“MÉ ¿’>y`c=+" ¯Ã’ƒ }sU Ó” u›=ƒÄåÁ 
‚K?¢T>¿’>Ÿ?i”' Sw^ƒ HÃM“ u”ÓÉ v”¡ }ËUa �”Å’u` 
�“¨<nK”:: �”Ç=I ¯Ã’ƒ ¾|Ÿ?i“M ƒUI`ƒ }sTƒ }Óv^© 
ƒUI`ƒ“ S<Á-’¡ ƒUI`ƒ ¾SeÖƒ wn�†¨< Ÿõ ÁK ’¨<:: �Ç=Á 
�’²=I }sTƒ u²=I S”ÑÉ ÃuMØ �”Ç=Å^Ì �”ÅTu[��ƒ 
�Øð¨< ¾¿’>y`c=+ ›"M c=J’< �“ÁK”:: ÃI ›"H@É ŸõLÔ�‹” Ò` 
¾T>í[` ScK˜:: ¾”ÓÉ e^ ¢K?Ï Ÿ²=I u}K¾ ¯Ã’ƒ S”ÑÉ 
}Å^Ï„ ¾}Óv` ƒUI`ƒ Kw²< ²S“ƒ uSeÖƒ ÁÑ]…” ¾c=y=M 
c`y=e ¾c¨< HÃM õLÔƒ” uTTELƒ �“ ¾GÑ]… ¾›=¢•T> ›UÉ 
uSJ” c=ÁÑKÓM qÃ„' u%EL �Øö K?L }M°¢ vK¨< u›Ç=e ›uv 
¿’>y`c=+ ¨<eØ �”Ç="}ƒ SÅ[Ñ< u`ÓØU ¾}Óv` ƒUI`ƒ 
SðKÒ‹”” ›Ö^×] ÁÅ`ÑªM:: ›G<” vK¨< ¾Ÿõ}— ƒUI`ƒ 
}M°¢ ›"H@É U`Ý‹” "¾›"ÇT>¡ ƒUI`ƒ" ›KSJ’<” uÓMî 
¾T>�Ã S[Í ¾K”U::  
 
uTÁÖ^Ø` G<’@� ¾›"ÇT>¡ ƒUI`ƒ ÁeðMÑ“M::  u¾²`ñ' ØMp 
¾›e}dcw wnƒ ÁL†¨<' ¾Qw[}cu<”' ¾›=¢•T>¨<”“ Á"vu=Á†¨<” 
G<’@� }[É}¨<' ØMp ƒ”}“ TÉ[Ó ¾T>‹K< UG<^” u`ÓØU 
HÑ]… uÑõ ÁeðMÕ�M:: �”Ç=I ¯Ã’ƒ U\n”' u¾e^ ²`ñ ›S^` 
¾SeÖƒ ‹KA� ›L†¨<:: ›G<”U �”Ç=I ¯Ã’ƒ }S^m−‹” 
¾TWMÖ” ØÁo ¾T>ð�¨<' ŸT>c×†¨< ¾¢`f‹ Ø”p` ›”í` 
dÃJ” ' Ÿ›cM×–< }sU }M°¢“ ¾¯LT î“ƒ ÃËU^M::   
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በAG<’< Ñ>²? ¾}T[ c¨<' ue^ ¯KU ¨<eØ Ñw„ ›S^` SeÖƒ 
›p„ƒ Ÿ�`c< (dD) uTÃÖup ¾V^M Ékƒ ¨eØ c=Ñv (eƒÑv) 
Ãe}ªLM:: �²=I LÃ ¾vIM }TEÒŒ‹” ›SK"Ÿƒ TŸM ÓÉ ÃLM::  
¾ƒUI`ƒ õMeõ“‹”” Sð}i::  
 
¾U°^v©Á” ¾ƒUI`ƒ õMeõ“' ¾U°^v¨<Á” vIM U™ƒ“ ØpU 
›”ìv^m uSJ’<' U°^v¨<Á” u²=I ¯KU ¨<eØ ¾ƒU x� u=H@Æ 
�’c< Ñ@� K?L¨< v`Á �”Ç=J” ›É`ÑªM:: �²=I LÃ ¾T>’d¨< ƒMl 
ØÁo' ¾— Ÿõ}— ƒUI`ƒ uU°^v¨<Á” ¾ƒUI`ƒ õMeõ“ 
u=SW[ƒ ØpS< K— U” ÁIM ’¨<; Ñ<Ç~e U” ÁIM ’¨<; ÃI” 
ØÁo KSSKe eKU°^v¨<Á” ¾ƒUI`ƒ õMeõ“ uSÖ’< SÓKî 
›eðLÑ> ÃSeK—M:: 
 
uU°^v¨<Á” ¾ƒUI`ƒ õMeõ“ SW[ƒ ƒUI`ƒ SX`Á ’¨<::  
}ðØa”“ Iw[}cw” KSq×Ö` ÃÖpTM:: uÅ`Ó Ñ>²? }ðØa” 
ulØØ` e` �“Å`ÒK” ¾T>M Sð¡` ¯Ã’ƒ ’¨<:: Sq×Ö` 
¾T>K¨<” ¢S<¿’>e„‹U u×U Ã¨Æ�M:: µa µa ŸƒUI`ƒ 
õMeõ“ ›”í` ¢S<¿’>e„‹' K=u`}]Á•‹U ›”É ¯Ã’ƒ ¾ƒUI`ƒ 
"û^ÇÃU" �”ÅT>ÖkS< �“¨<nK”:: }ðØa” Sq×Ö` TKƒ' 
¾c¨<” }ðØa Sq×Ö`”U �”ÅT>ÚU` ›ƒ²”Ñ<:: �²=I LÃ 
Te�¨e ÁKw”' �Ó²=›wH@`U ÃG<” }ðØa ¯KU“ ›"L„�” 
c=ðØ`' ›”Æ ›"M K?L¨<ን �”Ç=u²w´ dÃJ” G<K<U ›"Lƒ 
}[ÇÉ}¨< �”Ç=•\“ ¾G<K<U IM¨<“ �”Ç=kØM ’¨<:: ¯KU �e"G<” 
É[e eKu²u´“ƒ' u}^ª ÅÓV mU ukLD” ueóƒ S¨×ƒ 
ËU^K‹:: 
 
uU°^v¨<Á” TIu^© dÃ”e SW[ƒ ƒUI`ƒ "^i“M" ¾J’' 
›SK"Ÿƒ“ ›e}dcw ÁK¨< c¨<” ÃðØ^M ÃLM:: ^i“M c¨< 
KSõÖ` ›”É c¨<' udÃ”d© ›SK"Ÿƒ“ u"›=”Ç¡+{-Ç=Ç¡+{" 
›e}dcw ¾ucK SJ” ›Kuƒ:: ÃI TKƒU "›^©�©" ¾J’¨< 
¾eT@ƒ Iªc<” uSq×Ö` T”—¨<U °¨<kƒ ŸT”—¨<U "eT@ƒ" ’í 
SJ” ›Kuƒ ÃLM:: ÃI ¾U°^v¨<Á” ¾ƒUI`ƒ õMeõ“ "¢Ó’>+{" 
�“ "›ô¡+{" uT>vK< ¾›�Ua ›"Lƒ S"ŸM ÁK¨<” ¾}ðØa 
c”cKƒ KSuÖe ÃV¡^M:: 
 
¾›õ]" ¾ƒUI`ƒ õMeõ“ }S^T]−‹ KUXK? 1—/ Ê/` �K?’> 
}ÉL' 2—/ +V+ _Ò” ' 3—/ ¯K= ›wÇ= °¨<kƒ ¾TÃ’×ÖM 
"¨<G<É" ¾J’ vI] �”ÇK¨< ÃSc¡^K<:: ÃI TKƒ ¾c¨< eT@ƒ“ 
dÃ”e �”Ç=G<U ¾}Óv` wnƒ ¾TÃ’×ÖK< ›”É’ƒ ›L†¨< TKƒ 
’¨<::  ¾dÃ”e �¨<kƒ ueT@ƒ "M}ÅÑð ¨Å }Óv^© �”enc? 
K=K¨Ø �”ÅTÃ‹M ¾›�Ua dÃ”e K=n¨<”ƒ u›î”*ƒ ÁdevK<:: 
uK?L ›ÑLKî "¾Ö?õ p”×ƒ ÁIM °U’ƒ u=•^‹G< (will) Á }^^ 
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Ÿ²=I }”e}I �²=Á H>É wƒK<ƒ' }’e„ ÃH@ÇM" wKA ›=¾c<e ¡`e„e 
�”Çe}T[¨< ¯Ã’ƒ ’¨<::  
 
�’@ uuŸ<K? ”È‚ ¾Ø”"_Â SW[ƒ ’¨< �LKG<::  �MI c=Ã²˜ w²< 
e^ �c^KG<::  Åe�ÂU IÃ¨‚ ’¨<:: uQÃ¨‚ ¨<eØ ¾c^G<ª†¨< 
Ø\ Ø\ e^−‹ Ÿ”Èƒ“ �MI Ò` ÃÁÁ³K<:: eK²=I eT@ƒ ›Mv 
c¨<” SõÖ` ¾T>K¨< õMeõ“ K›õ]ካ¨<Á” S`´ ’¨<:: ›G<” "K¨< 
¾›õ]ካ¨<Á” õMeõ“ Ò`U ›Ã××UU:: U“Mvƒ u›õ]ካ LÃ 
¾T>Å`c¨< ¾�Kƒ }�Kƒ ¾TIu^©“ I¢•T>Á© TiqMqM U”Û 
¾U°^v¨<Á” ¾ƒUI`ƒ õMeõ“ Ÿ›Ñ`-ukM õMeõ“ �¾}ÒÚ ’¨< 
wM TÒ’” ›ÃJ”U:: 
 
u¿ኔe¢ �U’ƒ SW[ƒ ƒUI`ƒ ›^ƒ ማEዘ“ƒ ›K<ƒ (KT¨p' 
KSስ^ƒ' KSJ”' KS}vu`):: Ÿ›^~ T°²“ƒ ›”Æ u=cu` u?~ 
Ãð`XM::  ¾U°^v¨<Á” ¾ƒUI`ƒ õMeõ“ uSËS]Á vK<ƒ G<Kƒ 
ማEዘ“ƒ w‰ ¾}”ÖKÖK ’¨< (T¨p“ Se^ƒን K²=Á¨<U ’×ØKA):: 
¾"SJ”" TKƒU ¾T²” (¾SÅcƒU K=J” Ã‹LM) �“ ¾"S}vu`" 
ማEዘ•‹ K"Å”�-u=e" ðLeó ›eðLÑ> ›ÃÅK<U:: Ÿ²=IU ¾}’X 
ÃSeK—M' ›¨<aፓዊÁ” u�]"†¨< ¨<eØ ¯KU” uÙ`’ƒ 
›}^Uc¨< ¾c¨<” MÏ �”ÅŸwƒ ¾gÖ<ƒ' ¾K¨Ö<ƒ:: �²=I LÃ 
¾"^i“K=eƒ" dÃ”eን U” uL¨<;  �²=I LÃ ¾UcÖ¨< K?L ›e}Á¾ƒ 
›K˜:: 1—/ ¾}ðØa dÃ”e (�”Ç=G<U ‚¡•KAÍ=) ¾GÑ^‹”” õLÔƒ 
T°kõ uTÉ[Ó ŸU°^v¨<Á” SÑMuØ” (d”¨É) �”kØM:: 2—/ 
¾TIu^© dÃ”eን (u’@ �Ã� ÃI eU u=k¾` ÃhLM) u}SKŸ} Ó” 
SW[�© ¾›e}dcw (paradigm) K¨<Ø ÁcðMÒM �LKG<::  
 
¾U°^v©Á” ¾TIu[cw dÃ”e õMeõ“ ª“ ¯LT ÓKcw” w‰ 
TuMìÓ ’¨<:: K?L¨< G<K< ¾²=I }Ÿ�Ã ’¨<:: Qw[}cw ¾T>vM ’Ñ` 
u=•`U ¾ÓKcx‹ Ø`pU ŸSJ’< ›”í` �Á”Ç”Æ ›vM ¾ÓM ØpS<” 
KTdÅÉ ¾T>ðÖ` ewew �”Í=' ¾S[ÇÇƒ' ¾S”ðe ƒee`' ¾Ò^ 
HLò’ƒ �c?„‹” ›ÃSKŸƒU:: Ÿ²=IU ¾}’d K²S“ƒ e` cÅ¨< 
Ÿ•\ƒ ¾›=ƒÄåÁ TIu^© �c?„‹ Ò` ÃÒÝM:: eKJ’U 
¾U°^v©Á” ሥርዓተ ትምህርት (TIu^© dÃ”e) ¾TIu^©“ 
I¢•T>Á© °ÉÑƒ S”e›? uSJ” ð”� ¾²=G< }í^] ÃJ“M::  Ø\ 
UdK? ¾T>J’” በÉI[-cÃÉ v_ ÁK¨<” ¾c<Tሌ G<’@� ’¨<::  
¾U°^v¨<Á” "¾ÓKcw ነፃነት"' Ÿ›õ]ካ¨<Á” "TIu[cw ነፃነት" c=Òß 
¾Iw[}cw k¨<e ›eŸƒሏM:: 
 
T”—¨<U °¨<kƒ (ሥርዓተ ትምህርት) Ÿc¨< MÏ õLÔƒ' U™ƒ' 
õ`Hƒ' ß”kƒ' �Ã�“ (vision) IMU ÃS’ÝM �”Í= ¨Éq ¾T>Ñ˜ 
’Ñ` (discover) ›ÃÅKU:: eKJ’U' "objective knowledge", "logical 
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reasoning", "rational man" wKA ’Ñ`' uTIu^© dÃ”e x� K=c×†¨< 
›ÃÑvU::  u’@ �Ã� u— ›Ñ` �”Ç=I wKA ’Ñ` •aU ›Á¨<pU::  
eKJ’U �”Ç”�KM SÖ”kp ›Kw”::  c¨< uvI`¿ ueT@ƒ ¾T>Ñ³ 
’¨<::  ÃI” ¨<w }ðØa KTIu[cu<“ ÓKcu< ÖnT> uT>J” SMŸ< 
Te}T` ¾Ÿõ}— ƒUI`ƒ }sTƒ HLò’ƒ ’¨<:: �²=I LÃ 
¾UcÖ¨< ›e}Á¾ƒ “Logical reasoning paradigm” ¾ÓÉ u “passionate 
reasoning” Eና “reasonable passions paradigm” S}"ƒ ›Kuƒ vÃ ’˜::  
ÃI uÓ]¡“ uaT¨<Á” eM×’@ ²S” "_ቶ]¡" (rhetoric) ¾T>K<ƒ 
¾ƒUI`ƒ ›Ã’ƒ ’¨<:: 
 
“Passionate reasoning” TKƒ T”—¨<U ›e}dcw Ÿ¨<e×© ¾eT@ƒ 
Iªe ¨<ß K=J” ›Ã‹MU ¾T>M S’h ›K¨<:: ›e}dcv‹”“ 
õLÔ�‹”  K^e ØpU w‰ dÃJ” K¨Ñ”'  vÖnLÃ Kc¨< MÏ 
IM¨<“ ÅI”’ƒ ¾qS SJ” ›Kuƒ:: ስT@ƒ-›Mv ›e}dcw (objective 
knowledge) •[U ›M•[U µa µa Å”�-u=e wMÖƒ eKT>ÁeŸƒM 
Ÿ^e ›Mö K?L¨<” K=ÖpU ›Ã‹MU:: vG<’< Ñ>²? u¯KU LÃ 
¾}Ý[¨< G<Ÿƒ S”e›?¨< ¾Å”� u=e õMeõ“ (logical reasoning) 
TwmÁ ²S” eKÅ[c ÃSeK—M:: ¯KU }²`ó eLKkLƒU' 
õMeõ“¨< u}KSÅ¨< S”ÑÉ ÁM}s[Ö ØpU” TU×ƒ ›M‰KU::  
 
“Reasonable passions” c=vM eT@�‹”” Tkw ¾Kw”U TKƒ ’¨<:: 
eT@ƒ” vÓvu<“ u}Ñu=¨< U¡”Áƒ SÓKî ›Kw”:: ¾eT@ƒ Iªe 
¾}ðÖ[¨< �—” KSÑ<Çƒ dÃJ” �—” KSØkU ’¨<:: eKJ’U 
TMke' Sdp' S“ÅÉ' S¨<ÅÉ' T²” KÓKcu<U J’ KIw[}cu< 
ÖnT> �”Í= ›dó] vI`Áƒ ›ÃÅK<U:: J•U Ó” �’²=I eT@„‹ 
¾T>S’Ûƒ ›Óvw’ƒ (um) uJ’ U¡”Áƒ �”Ç=J’< ¯°Ua” TcMÖ” 
ÁeðMÒM:: ¾"reasonable passion" S”e›? ¾c¨< MÏ (^e”U ÚUa) 
ÅI”’ƒ“ �”¡w"u? SJ” ›Kuƒ:: u}ÚT]U �’²=Iን eT@„‹ 
uU”ÑMîuƒ Ñ>²? ›LÓvw ¾K?L¨<” õÖ<` eT@ƒ“ ØpU �”Ç”ÔÇ 
ƒUI`ƒ u?„‹ ¾¯°Ua eMÖ“ T"H@É ›Kv†¨<:: Iw[}cv‹” ueS 
“objective knowledge”' “rational thinking” ¨ÃU “logical reasoning” uT` 
¾}K¨c "fhM Ç`©’>´U"ን (c¨< ¾c¨< ÖLƒ ’¨<) �Áe}T`” 
SJ“‹”” S`dƒ ¾Kw”U:: 
 
�”Å xUw �¾ð’Ç ¾S×¨<” S<e“”“ ¾e’UÓv` Ékƒ” KSªÒƒ 
e`¯} ƒUI`�‹” ¾e’ ²?Ò“ "›?ቲ¡e" ሥርዓተ ትምህርትU uG<K<U 
�`Ÿ•‹ �”Ç=cÖ< ›É`ÕM:: ’Ñ` Ó” ¾T>cÖ¨< ƒUI`ƒ u“logical 
reasoning” õMeõ“ T°kõ ¨<eØ eKJ’ E’²=Iን ¢`f‹ SeÖƒ óÃÇ 
¾K¨<U:: �”Ç=Á¨<U �’²=I ¢`f‹ T¨p” �”Í=' SJ”” ›LT 
›É`Ñ¨< eKTÃ’c< ¾uKÖ Ñ<Çƒ K=ÁSÖ< Ã‹LK<::  KUdK? �’@ �^c? 
›Ç=c<” Hdu?ን KS}Óu` “reasonable anger” �”Èƒ Te}T` 
�”ÅT>‰M' ›”É ¢`e �¾k[îG< ’¨<:: ÃI” Ñ<ÇÃ KÕÅ™Š dT¡` 
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u×U dlw˜::  ›ÅÑ— c¨< SeÂ ¾�¾G<ª†¨< c−‹U ›MÖñU::  
u’@ �U’ƒ ›”É c¨< ”È~” SŠ“ �”Èƒ SÓKî �”ÅT>‹M 
"M}T[“' eT@~” ¨<Ù �”Ç=Áek[¨< Ÿ}Å[Ñ' ÃI eT@ƒ ¨<KA 
›Éa ¨ÅmU ukM“ ¨Å ØL‰ (Iu<° eT@ƒ) }K¨<Ù ¨<Ö?~ ÅU 
�eŸማፍce (violence) Å[Í ÃÅ`dM �”Í= ðîV ›ÃÖóU::  ›ÅÑ— 
eT@„‹ �”ÇÃðÖ\' ›Óvw’ƒ ÁL†¨< eT@„‹ �”Ç=eóñ TÉ[Ó 
ŸƒUI`ƒ e`¯�‹” ¾T>Öup ’¨<:: u�’@ �U’ƒ Kƒ¡¡K— S”e›?' 
ƒ¡¡K— eT@ƒ vÓvu< �”Èƒ SÓKî �”ÅT>‰M Te}T` ƒMp e^ 
’¨< �LKG<:: 
 
¾Ÿõ}— ƒUI`ƒ የሥርዓተ ትምህርት ›Óvw’ƒን' uU”¨ÁÃuƒ Ñ>²? 
u"¢`e-u³"' "¢`e-›’c" ¡`¡` ŸU”�Ö` ÃMp KG<K<U ¢`f‹ H[Ó 
uSJ” ue¨<` (tacit) ¾T>}LKð¨<” Ñ» ¾›e}dcw �c?ƒ (paradigm) 
w”ðƒi“ KIM¨<“‹” ¾T>uÏ cw¯©’ƒ ¾}Luc ሥርዓተ ትምህርት 
w”k`î ÃuÍM::  
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¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= 
YMÖ“' ¾Y^ Ý““ ¾Y^ ›ðíìU ÓUÑT 

 
Ê/` ¨c’  ÃTU <

 
 

1. መግቢያ 
 
1.1. የጥናቱ ዳራ 
 
በAገራችን Iትዮጵያ የከፍተኛ ትምህርትን ሽፋን በፍጥነት የማሣደጉ ጥረት 
ከተጀመረ የተወሰኑ ዓመታት ተቆጥረዋል፡፡ ይሁንና የትምህርቱን ሽፋን 
ለማሣደግ የሚደረገው ርብርብ ጥራቱን በማስጠበቅ ካልታገዘ ከትምህርት 
ዘርፍ የሚጠበቀውን ውጤት ማግኘት Aዳጋች ይሆናል፡፡ ስለሆነም 
የትምህርት ጥራት ጉዳይ በመንግሥትና በተለያዩ ባለድርሻ Aካላት 
በተደጋጋሚ የሚነሣ Aሣሣቢ ጉዳይ Eየሆነ መጥቷል፡፡  
 
SUI^” u›”É ¾ƒUI`ƒ Y`¯ƒ ¨<eØ Ÿõ}—¨<” ሚ“ ¾T>Ý¨~ 
ÓUv` kÅU S<Á}™‹ በመJ“†¨< eKƒUI`ƒ Ø^ƒ Ÿመ“Ñ` uòƒ 
eKSUI^” wnƒ S“Ñ` ôeÔIጊ SJ’<” v`ü{ ¾ƒUI`ƒ 
vKS<Á−‹ ›u¡[¨< ÁeÑ’´vK<:: U¡ንÁ~U Ø\ ¾ƒUI`ƒ þK=c=' 
¾ST` Te}T`“ ¾YMÖ“ S`NÓwa‹ u=kረè“ pè– pè– 
MèË¨Ç u=—ነu<T þK=c=¨<”“ S`NÓwa‡è uƒUI`ƒ ተቋማት 
¨<eØ ¾T>}Ñw\ uS<Á†¨< wl ¾J’< SUI^” "M}Ñ–< �’²=I G<K< 
u°pÉ“ uõLÔƒ Å[Í ¾T>k\ Ñ<ÇÄ‹ uSJ“†¨< ’¨<:: 
  
SUI^” KŸõ}— ƒUI`ƒ Ø^ƒ ¨d˜ ÜæJ �”ÅSJ“†¨< BK< 
u’c< uŸ<M ¾T>�¿ É¡S„‹U uƒUI`ቱ Ø^ƒ Sk’e ÁL†¨< 
}îØê ukLK< ¾T>�Ã ›ÃÅKU:: J∫ J∫ ጥናታዊ ፅሁፎች 
Eንደሚጠቁሙት ›w³—−‡ የAገራችን Ÿõ}— ƒUI`ƒ }sTƒ 
SUI^” uTe}T` ሙÁ/üÇÔÍ= ¾cKÖ’< vKSJ“†¨< ƒUI`ቱን 
¾T>Áe}U\ƒ ŸMUÉ vÑ–<ƒ“ uT>Áe}U\ƒ ¾ƒUI`ƒ Se¡ 
vL†¨< °¨<kƒ (Subject-matter knowledge) LÃ }Se`}¨< ’¨<::   
 
uK?L uŸ<MU ÁK¨<” ¾’<a ¨<É’ƒ KSssU c=K< u`"� SUI^” 
uƒ`õ c¯ƒ ¾Te}T`“ ¾TTŸ` e^−‹ eKT>ÖSÆ Ÿõ}— ¾Y^ 
Ý“ ›Kv†¨<:: ÃIU Bé{ uT>Áe}U\ƒ ƒUI`ƒ um ´ÓÏƒ 
�”ÇÁÅ`Ñ<' }T]−‰†¨<” u›Óvu< �”ÇÁT¡\“ በሌሎቹU ¾›"ÇT>¡ 
e^−‹ ¨<eØ u”nƒ �”ÇÃd}ñ Ý“ ›É`Ôv†ªM:: Ÿ²=IU 



¨c’< ÃTU 
 

 
u}¤R] ¾Ÿõ}— ƒUI`ƒ SUI^” የሥራ Aፈፃፀም ግምገማ e`¯ƒ 
SUI^” uTe}T`ና }T]−‹” uTTŸ` e^ LÃ ÁL†¨<” wnƒ' 
uU`U` e^“ u}sS< ¾›"ÇT>¡ e^−‹ LÃ ”l }dƒö 
TÉ[Ò†¨<” ¾T>Á[ÒÓØ "ለSGãT vIæ የመምህራንን የሥራ ድርሻና 
ሃላፊነት ሙሉ በሙሉ ሊለኩ የሚችሉ ትክክለኛ Eና Aስተማማኝ 
መሥፈርቶችን uÓMî ÁekSÖ ›ÃÅKU:: uSGãT ÃI Ø“�© îOõ 
u�’²=I Ñ<ÇÄ‡ ²<]Á ¾T>�¿ƒ” ‹Óa‹ uS}”}”“ ¾Ø^ƒ“ ¾þK=c= 
A”ÉU�−‹” uSÇce ¾SõƒN? ›p×Ý−‹” KTSLŸƒ 
ÃV¡^M::  
 
ጥናታዊ ፅሁፉ Aምስት ክፍሎች ያሉት ሲሆን ክፍል Aንድ የጥናቱን 
መግቢያ (የጥናቱን ዳራ' ዓላማ ' መሠረታዊ ጥያቄዎች' የAጠናን ዘዴ Eና 
ወሰን) ሲያቀርብ በክፍል ሁለት' ሶስትና Aራት ¿”U የጥናቱ የትኩረት 
Aቅጣጫ የሆኑትን የከፍተኛ ትምህርት መምህራን የፔዳጎጂ ሥልጠና' 
የሥራ ጫና Eና የሥራ Aፈጻፀም ግምገማ በተመለከተ የተሰበሰቡ መረጃዎች 
ትንተና Eና ማብራሪያ ይቀርባሉ፡፡ የመጨረሻው ክፍል የጥናቱን ማጠቃለያ' 
መደምደሚያና ለፖሊሲ ማሻሻያ የሚያገለግሉ ጠቋሚ የመፍትሄ ሃሣቦችን 
ያቀርባል፡፡ 
 
1.2. የጥናቱ ዓላማ 
 
የዚህ ጥናታዊ ፅሁፍ Aቢይ ዓላማ የከፍተኛ ትምህርትን ጥራት በማስጠበቁ 
ረገድ ቁልፍ ሚና ያላቸውን መምህራን የሥራ ሁኔታ ከሚያውኩ ወይም 
Aሉታዊ ተፅEኖ ከሚያሣድሩ ሁኔታዎች መካከል ሀ/ የፔዳጎጂ ሥልጠና፣ ለ/ 
የሥራ ጫና፣ Eና ሐ/ የሥራ Aፈፃፀም ግምገማ ዙሪያ የሚያጠነጥኑ 
ጉዳዮችን በመመርመር Eና ÁK¨<” }Úvß G<’@� uTÑ“²w ለፖሊሲ 
መሻሻል የሚያገለግሉ የመፍትሄ ሃሣቦችን ለመጠቆም ነው፡፡ 
 
1.3. የጥናቱ መሠረታዊ ጥያቄዎች 
 
ጥናታዊ ፅሁፉ ከዚህ በታች በተዘረዘሩት ሶስት Aቢይ ጥያቄዎችና በEነርሱ 
ሥር ባሉ ንUሣን ጥያቄዎች ላይ በማተኮር በሃገራችን የከፍተኛ ትምህርት 
መምህራን የፔዳጎጂ ሥልጠና'የሥራ ጫና Eና የሥራ Aፈጻፀም ግምገማ 
ምን Eንደሚመስል ለመዳሰስ ይሞክራል፡፡ 
 
1. የከፍተኛ ትምህርት መምህራን የሙያ ሥልጠና በምን ሁኔታ ላይ 

ይገኛል? 
ሀ/  የሥልጠናው ዓይነትና ይዘት ምን ይመስላል? 
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ለ/  ሥልጠናውን የሚሠጡት ተቋማት/ማEከላት የትኞቹ ናቸው? 
ሐ/ ሠልጣኝ መምህራን የሥልጠናውን Aስፈላጊነትና ውጤታማነት 

Eንዴት ያዩታል? 
መ/ በመምህራን ሥልጠና ዙሪያ የሚታዩ ዋና ዋና ችግሮች ምን ምን 

ናቸው? 
 

2. የከፍተኛ ትምህርት መምህራን የሥራ ጫና ምን ይመስላል? 
G/ በተቋሞቻችን የሥራ ጫናው Aመራርና Aስተዳደር Eንዴት 

Eየተከናወነ ይገኛል? 
K/ ከሌሎች Aገሮች ጋር ሲወዳደር የAገራችን የከፍተኛ ትምህርት 

መምህራን የሥራ ጫና ምን ይመስላል? 
N/ የመምህራን የሥራ ጫና Eንዴት መለካት/መመዘን ይኖርበታል? 
መ/ በመምህራን የሥራ ጫና ዙሪያ የሚነሱ ዋና ዋና ጥያቄዎችና  

ችግሮች ምን ምን ናቸው? 
 

3. የከፍተኛ ትምህርት መምህራን የሥራ Aፈጻፀም ግምገማ Eንዴት 
Eየተከናወነ ይገኛል? 
ሀ/ ግምገማው ለምን ዓላማ ይከናወናል? 
ለ/ የግምገማው ዋና ተዋናይ Eነማን ናቸው? በመምህራን ዘንድ 

ያላቸው ተቀባይነት ምን ይመስላል? 
ሐ/ የመገምገሚያ መሥፈርቶቹ ይዘትና Aግባብነት Eንዴት ይታያል? 
መ/ የግምገማው ውጤት ለመምህራን Eንዴት ይገለጻል? óÃÇ¨<e   

U”É’¨<? 
ሠ/ በመምህራን የሥራ Aፈጻፀም ዙሪያ የተከሠቱ ዋና ዋና ችግሮች 

ምን ምን ናቸው? 
 
1.4. የAጠናን ዘዴ/ስልት 
 
የጥናቱን ዓላማ ለማሣካት የተመረጠው የጥናት ዘዴ/ስልት ገላጭ ቅኝታዊ 
ጥናት (Descriptive Survey) ሲሆን በጥናቱ ውስጥ በAገራችን ከሚገኙት 
ነባርና Aዲስ ዩኒቨርሲቲዎች መካከል Aስር ማለትም ከነባሮቹ Aምሥት 
(Aዲስ Aበባ ዩኒቨርሲቲ' መቀሌ ዩኒቨርሲቲ' ጅማ ዩኒቨርሲቲ' Aርባ ምንጭ 
ዩኒቨርሲቲ Eና ሀዋሣ ዩኒቨርሲቲ) Aዲስ ከተቋቋሙት ደግሞ Aምሥት 
(ደብረ ብርሀን ዩኒቨርሲቲ' ደብረ ማርቆስ ዩኒቨርሲቲ' ድሬደዋ ዩኒቨርሲቲ' 
ወላይታ ሶዶ ዩኒቨርሲቲ Eና WO^ ዩኒቨርሲቲ) ተካተዋል፡፡ 
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ለጥናቱ የሚያስፈልጉትን መረጃዎች ከተለያ∫ ምን·ች ማለትም ሀ/ ከላይ 
በተጠቀሱት ነባር ዩኒቨርሲቲዎች ውስጥ ከሚያስተምሩ የተወሰã መምህራን 
ጋር vZYቱም `Øሰ ጉዳøÇና በAዲሶ‡ ዩኒቨርሲቲዎች ውስጥ 
ከሚያስተምሩ መምህራን ጋር vመምህራን  የሥራ Aፈፃፀም ግምገማ ላይ 
ውይይት በማካሄድ' ለ/ ከሥራ ሃላፊዎች ጋር ቃለ-መጠይቅ በማድረግ፣ ሐ/ 
የምርምር ፅሁፎችን' የዩኔስኮ' የትምህርት ሚኒስቴርና የከፍተኛ ትምህርት 
ተቋማት የፖሊሲ ሰነዶችን በመመርመር፣ Eና መ/ ባለፉት 12 ዓመታት 
በAዲስ Aበባ ዩኒቨርሲቲ በቆየሁባቸው ጊዜያት ያየኋቸውንና የታዘብኳቸውን 
የግል ተሞክሮዎቸን በማሰባሰብ በጥናታዊ ፅሁፍ ውስጥ Eንዲካተቱ 
ተደርጓል፡፡ በተሰበሰቡት መረጃዎች ትንተና ውጤት ላይም በመመሥረት 
ማጠቃለያ'መደምደሚያ Eና የመፍትሄ ሃሣቦችን ለመጠቆም ተሞክሯል፡፡  
 
1.5. የጥናቱ ወሰን 
 
ይህ ጥናት በግል የከፍተኛ ትምህርት ተቋማትና ከዩኒቨርሲቲ በታች ስያሜ 
ባላቸው የመንግስት የትምህርት ተቋማት ውስጥ በመካሄድ ላይ ያለውን 
የመምህራን ሥልጠና' የሥራ ጫና Eና የሥራ Aፈፃፀም ግምገማ 
ተሞክሮ/ልምድን Aያካትትም፡፡  
 
2. የከፍተኛ ትምህርት መምህራን የፔዳጎጂ ሥልጠና  
 
መምህርነት Eንደማንኛውም ሙያ ሁሉ በሥልጠና የሚዳብር ሙያ ነው፡፡ 
በተለይም የተለያዩ ፍላጎትና የመማር ችሎታ ያላቸውን ተማሪዎች በAግባቡ 
ለመያዝና Aስፈላጊውን Eውቀት' ክህሎት' ዝንባሌና Aመለካከት 
Eንዲጨብጡና Eንዲላበሱ ለማድረግ የመምህርነት ሥልጠና Eጅግ ተፈላጊ 
የሆነ ቅድመ-ሁኔታ ነው፡፡ ለዚህም ነው በማንኛውም የተሻለ ጥራትና ብቃት 
ባለው የትምህርት ሥርዓት ውስጥ የመምህራን የቅድመ-ሥራና የሥራ ላይ 
ሥልጠና Aስፈላጊ ነው የሚባለው፡፡ 
 
u›Ñ^‹” የመምህራን የቅድመ-ሥራ ሥልጠና በመምህራን ትምህርት 
ኮሌጆች/ፋኩልቲዎች የሚሰጥ ሲሆን ይህን ዓይነቱን ሥልጠና በተመለከተ 
ሁለት ዓይነት Aመለካከቶች Aሉ፡፡ ይኸውም Aንዱ ወገን ለመምህርነት ሙያ 
የሚያስፈልጉ ኮርሶች (Professional courses) ከሌሎች ኮርሶች (Subject-matter 
courses) “` ተቀናጅተው ከትምህርት ዓመቱ መጀመሪያ Eስከመጨረሻው 
ድረስ uTe}T` ²È u}"’< SUI^” ቢሰጡ በሙያቸው' 
በEውቀታቸውና በAመለካከታቸው ብቁ የሆኑ መምህራንን ለማፍራት 
ጠቀሜታው የጎላ ይሆናል የሚል ሲሆን ሌላው ወገን ደግሞ ሠልጣኞች 
በሌሎች የሥልጠና መስኮች የሚያስፈልጉትን ኮርሶች (Subject-matter 
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-

courses) ከወሰዱ በኋላ ወደ መምህርነት ሙያ ለመግባት የሚፈልጉት ብቻ 
ከሙያው ጋር ተያያዥነት ያላቸውን ኮርሶች (Professional courses) 
በመጨረሻው ዓመት ላይ ጨምረው ቢወስዱ የተሻለ ይሆናል የሚል ነው፡፡  
ሁለቱም Aመለካከቶች የራሣቸው ጠንካራና ደካማ ጎኖች ያሏቸው ሲሆን 
በጉዳዩ ላይ ጥናት ያደረጉ ባለሙያዎች (Aklilu, Mekasha, and Alemayehu 
2008; Ambissa, Solomon, and Zenebe 2008; Tesfaye 2008) ከሌሎች Aገሮች 
ተሞክሮና ከAገራችን ተጨባጭ ሁኔታ Aንጻር የመጀመሪያው Aማራጭ 
(Integrated model) የተሻለ Eንደሆነ Aስምረውበታል፡፡  
 
የመምህራን የሥራ ላይ ሥልጠናን በተመለከተ በተለያዩ ክፍሎች የAጭርና 
የረዥም ጊዜ ሥልጠናዎች ይሰጣሉ፡፡ የዚህ ዓይነቱን ሥልጠና የሚሰጡት 
ትምህርት ሚኒስቴር (የAጭር ጊዜ ሥልጠናዎችን በመስጠት)' የመምህራን 
ትምህርት ኮሌጀች/ ፋኩልቲዎች (የከፍተኛ ዲፕሎማ መርሃ-ግብር 
ሥልጠና' የክረምት ኮርስና የርቀት ትምህርት በመስጠት)' ብሄራዊ 
የፔዳጎጂ ማEከል (National Pedagogical Resource Center (NPRC)) 
(የመምህራን ሙያዊ ብቃት ለማጎልበት የሚረዱ Aጫጭር ሥልጠናዎችን 
በመስጠት)' በዩኒቨርሲቲዎች የተቋቋሙ የAካዳሚክ/ የሙያ ማበልፀጊያ 
ማEከላት (Academic Development and Resource Centers (ADRCs))  
(በተቋቋሙበት ዩኒቨርሲቲ ውስጥ ለሚገኙ መምህራን Aጫጭር 
ሥልጠናዎችን በመስጠት) ሲሆኑ ይህ ጥናታዊ ፅሁፍ በትምህርት 
ኮሌጆች/ፋኩልቲዎች ስለሚሰጠው የከፍተኛ ዲፕሎማ መርሃ-ግብር (Higher 
Diploma Program (HDP))' በብሄራዊ የፔዳጎጂ ማEከል (NPRC) Eንዲሁም 
በAካዳሚክ/የሙያ ማበልፀጊያ ማEከላት (ADRCs) ስለሚሰጡት ሥልጠናዎች 
Eስካሁን ስለተከናወኑ ተግባራትና ያጋጠሙ ችግሮች ላይ በማተኮር 
የሚከተሉትን ሃሣቦች ያቀርባል፡፡ 
 
2.1 የከፍተኛ ዲፕሎማ መርሃ ግብር (HDP) 
 
ይህ የሥልጠና መርሃ-ግብር በ1996 ዓ.ም. የተጀመረ ሲሆን ዋና ዓላማውም 
የመምህራንን ሙያዊ ክህሎት ሊያዳብር የሚችል ሥልጠናና የሙያ ፈቃድ 
Aሰጣጥ ሥርዓት በመዘርጋት የIትዮጵያን ትምህርት ጥራት ማሻሻል ነው፡፡ 
ይህንን ዓላማ Eውን ለማድረግ በAገሪቱ በሚገኙ ዩኒቨርሲቲዎች (የትምህርት 
ፋኩልቲ/ኮሌጅ ያላቸው) Eና በመምህራን ትምህርት ኮሌጆች ውስጥ ከላይ 
ከተጠቀሰው ጊዜ ጀምሮ ቁጥራቸው ቀላል ለማይባል መምህራን ሥልጠናው 
የተሰጠና በመሰጠት ላይ ያለ መሆኑን ለማወቅ ተችሏል፡፡ ይህ ዓይነቱ 
ሥልጠና ለAንድ ዓመት (10 ወራት) የሚቆይ ሲሆን በነዚህ ጊዜያት ውስጥ 
ሠልጣኞቹ በAራት ሞዲውሎች ማለትም:-  
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1. The Reflective Teacher Education 
2. Developing Active Learning 
3. Improving Assessment 
4. Action Research: Making a Difference 

 
uT>K< `°f‹ ላይ በማተኮር የ106 ሰዓ�ƒ ሥልጠና ይሰጣቸዋል፡፡ ከዚህም 
በተጨማሪ ሠልጣኞች በAቅራቢያቸው በሚገኙ ከፍተኛ 2ኛ ደረጃ ትምህርት 
ቤቶች በመመደብ ከ12 ሰዓታት ላላነሰ ጊዜ ልዩ ልዩ ተግባራትን 
ያከናውናሉ'ስለሥራቸው ]˙`| ºm`wሉ' EንዲBም zû{{ይ πPº 
Riiº Øo≈ º±“Õሉ፡፡ በመጨረሻም ሥልጠናውን ላጠናቀቁ መምህራን 
የመምህርነት ሙያ ማረጋገጫ ሠርተፊኬት ይሰጣል፡፡ ሥልጠናው 
ከሚሰጥባቸው የትምህርት ተቋማት በተገኘው መረጃ መሠረት ሥልጠናው 
ከተጀመረበት ጊዜ ጀምሮ Eስከዛሬ ድረስ ባሉት 6 ዓመታት ውስጥ 705 
መምህራን የሥልጠናው ተካፋይ ሆነዋል፡፡ የሚከተለው ሠንጠረዥ ለAብነት 
በተመረጡ ዩኒቨርሲቲዎች ሥልጠና የተሠጣቸውን መምህራን ብዛት 
ያሣያል፡፡ 
 
ሠንጠረዥ 1:- የከፍተኛ ዲፕሎማ መርሃ ግብር የzû{zሉ መምህራን ብዛት 

ዓመተምህረት ዩኒቨርሲቲ 

1996 1997 1998 1999 2000 2001 ጠቅላላ 

Aዲስ Aበባ 

ዩኒቨርሲቲ 

13 36 36 26 2A 11 142 

Aርባምንጭ 

ዩኒቨርሲቲ 

--- --- --- 34 49 20 103 

ሀዋሣ ዩኒቨርሲቲ* --- --- --- --- --- --- ---- 

መቀሌ ዩኒቨርሲቲ --- --- --- 34 32 --- 66 

ጅማ ዩኒቨርሲቲ --- --- 110 101 63 120 394 

      ጠቅላላ ድምር 13 36 146 195 164 151 705 

* S[Í ›M}Ñ–U 

 
ÃI ¯Ã’~ YMÖ“ በሌሎችU Aገሮች ¾T>cØ c=J” YMÖ“−‡” 
ôeOJ°} Ramsden የ}wለ¨< {™ቂ ÎDÚ E.ኤ.A በ2003 wdzO´ 
SîNñ ውስጥ የú°eˆ`≈”“ የc=≈å ¿’>y`c=+−‹” ¾SUI^” 
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¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
YMÖ“ }V¡a Ao`y äv`:: ከSîNñ ለO[√| �”ÅሚÅHው 
YMÖ“−ቹ በú°eˆ`≈ ¿’>y`c=+ Institute for the Advansement of 
University Learning  �“ uc=≈å ¿’>y`c=+ Institute for Teaching and 
Learning �”ÅT>cÖ<“ ¯LT−‰†¨<U በú°eˆ`≈ ¿’>y`c=+ ¾T>cÖ¨< 
YMÖ“ ’’The best university teaching emerges from academics’ own 
understandings of how students learn in their discipline’’ uT>M S`I LÃ 
¾}Sc[} c=J” uc=≈å ¿’>y`c=+ ÅÓV ’’to bring about a shift in the 
way academics think about teaching, with the emphasis on student learning’‘’ 
’¨<::   
 
u�’²=I ¿’>y`c=+−‹ ¾T>cÖ<ƒ ¾YMÖ“ ¢`f‹/ሞዲውሎች u›Ç=e 
›uv ¿’>y`c=+ና በሌሎቹ የAገራችን የከፍተኛ ትምህርት ተቋማት  
ŸT>cÖ<ƒ ¾Ÿõ}— Ç=ýKAT ýaÓ^U ¢`f‹/ሞዲውሎች Ò` u›w³—
¨< }SXXÃ’ƒ ÁL†¨< c=Jን M¿’„‡ ደግሞ፡- G/ Ÿ¯LT ›”é`፣ K/ 
YMÖ“¨<ን ŸT>WÖ¨< ›"M ›”é`፣ �“ N/  ŸYMÖ“¨< ió” 
›”é` K=�¿ ¾T>‹K< çÄው:: Ÿ¯LT ›”é` ÁK¨< M¿’ƒ c={æ 
በAገራችን የከፍተኛ ትምህርት ተቋማት ¾T>cÖ¨< eMÖ“ ¯LT eóƒ 
ÁK¨<“ ƒŸ<[~U ¾SUI^”” S<Á© ¡IKAƒ TÇu` ' ¾S<Á ፈnÉ 
›W×Ø Y`¯ƒ S²`Òƒ“ ¾›=ƒÄåÁ” ƒUI`ƒ Ø^ƒ ThhM c=J” 
u*¡eö`É“ uc=É’> ዩኒቨርሲቲዎች ¾T>WÖ<ƒ YMÖ“−‹ ¯LT 
}SXXÃ ' Öuw ÁK“ ƒŸ<[~U }T]−‹ �”Èƒ K=T\ �”ÅT>‹K< 
uSUI^” LÃ ¾Ó”³u?/¾›e}XWw K¨<Ø TU×ƒ Iæ ’¨<::  
 
YMÖ“¨<” ¾T>cÖ¨<ን ›"M u}SKŸ} በAገራችን የከፍተኛ ትምህርት 
ተቋማት ለምሳሌ u›Ç=e ›uv ¿’>y`c=+ ከAቅም በላይ ተደራራቢ 
ሥራዎችን የሚሠራ u›”É Ç=û`ƒS”ƒ (Department of Teachers' 
Professional Development and Curriculum Studies) ወይም በAግባቡ 
ባልተደራጁ NPRC �“ ADRCs c=J” uG<K~ ¿’>y`c=+−‹ Ó” K²=G< 
¯LT u}ssS<ና በሚገባ በተደራጁ ከላይ eTÄው u}Ömcው }sTƒ 
(institutes) ’¨<:: u}ÚT]U ¾YMÖ“¨<ን ió” u}SKŸ} በEኛ Aገር 
የከፍተኛ ትምህርት ተቋማት YMÖ“¨<ን ¾T>cÖ¨< uY’ ƒUI`ƒ 
¢K?Ï/ፋኩልቲ Y` LK< SUI^” w‰ c=J” uG<K~ ¿’>y`c=+−‹ Ó” 
KG<K<U ¾¿’>y`c=+ SUI^” ’¨<::   
 
®¿ Aገራችን ተመJሰè የሥልጠናውን ውጤት eçጤè ሥልጠናውን 
ካጠናቀቁት መምህራንና ከፕሮግራሙ መሪዎች ከተሰበሰቡት Aስተያየቶች 
ለመረዳት Eንደተቻለው ሥልጠናው በተግባር ላይ ያተኮረና የመማር 
ማስተማሩን ሂደት ከመምህር-ተኮር ወደ ተማሪ-ተኮር በመቀየር ትርጉም 
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ያለው ለውጥ ማምጣት የሚያስችል መሆኑን መስ°ረዋል፡፡ ይሁን Eንጂ 
በሥልጠናው Aቀራረፅና ሂደት ላይ የሚከተሉት ዋና ዋና ችግሮች 
ተስተውለዋል፡- 
ሀ/ ሥልጠናው በትምህርት ፋኩልቲዎች/ኮሌጆች ውስጥ ለሚገኙ መምህራን 

ብቻ የተዘጋጀና የሌሎች ፋኩልቲ መምህራንን የማያካትት በመሆኑ 
የከፍተኛ ትምህርት ጥራትን በማሻሻሉ በኩል የሚኖረው ፋይዳ 
ውሱን/›“d J“EM:: ለAብነት ያህል በAዲስ Aበባ ዩኒቨርሲቲ በስነ-
ትምህርት ኮሌœ ¾T>cÖ¨< YMÖ“ jÛè በኮሌÀ ¿[Õ ሲታይ 
ከ55% ያነሰ ሲሆን በዩኒቨርሲቲው ደረጃ ሲታይ ¿”U ከ7% ያልበለጠ 
ነው፡፡ በሌሎቹም ዩኒቨርሲቲዎች ያለው ሁኔታ ከዚህ Eንደማይለይ 
መገመት ይቻላል፡፡ 

ለ/ ሥልጠናው ረጅም ጊዜ ¾T>®ስ≈ በመሆኑ በመምህራን የሥራ ጫና ላይ 
›K<�© ተፅEኖ ›ሣÉbM::   

N/ u¿’>y`c=+ ¾uLÃ �Lò−‹ KYMÖ“ው ¾T>cÖ¨< ƒŸ<[ƒ“ �Ñ³ 
›“X  SJ’<” KT¨p }‹LDM:: 

 
eKJ’U ¾YMÖ“¨< ió” ሁK<”U ¾Ÿõ}— ƒUI`ƒ }sU SUI^” 
�”Ç=Á"ƒƒ“ KYMÖ“¨< ¾}SÅu¨< Ñ>²? (›Y` ¨^ƒ) ŸWM×˜ 
SUI^” ¾pÉS Y^ YMÖ“ �“ ¾Te}T` MUÉ ›”é` �Ã„ 
�”Ç=k’e u=Å[Ó' u›S^` LÃ ÁK< ¾Ÿõ}— ƒUI`ƒ }sTƒ 
�Lò−‹ KYMÖ“¨< eŸ?�T’ƒ }Ñu=¨<” ƒŸ<[ƒ“ �Ñ³ u=ÁÅ`Ñ<' 
�”Ç=G<U uYMÖ“¨< ²<]Á ¾�¿ Ö”"^“ Å"T ጎኖችን በስፋትና 
በጥልቀት መመርመር የሚያስችል ጥናት ቢካሄ≈ የ}iለ ውጤƒ ሊS±—x 
ይችላል፡፡ 
 
2.2. በብሄራዊ የፔዳጎጂ ማEከል (NPRC) የሚሰጠው ሥልጠና  
 
ብሄራዊ የፔዳጎጂ ማEከል የተቋቋመው ከዘጠኝ ዓመት በፊት ዩኔስኮና 
የትምህርት ጥናትና ምርምር ተቋም (IER) በጋራ ባዘጋጁት ሀገር Aቀፍ 
Aውደ ጥናት ላይ ነው፡፡ ማEከሉ ለAገራችን የከፍተኛ ትምህርት ሥርዓት 
ድጋፍ ሰጭ ክፍሎች ከሆኑት የከፍተኛ ትምህርት Aግባብነትና ጥራት 
ኤጀንሲ (HERQA) Eና የከፍተኛ ትምህርት ስትራቴጂ ማEከል (HESC) 
በተጨማሪ 3ኛው ድጋፍ ሰጭ ክፍል ሲሆን በAሁኑ ወቅት በAዲስ Aበባ 
ዩኒቨርሲቲ የትምህርት ጥናትና ምርምር ተቋም ቅጥር ግቢ ውስጥ በAንድ 
ቋሚና በሁለት የትርፍ ሰዓት ሠራተኞች ልዩ ልዩ ተግባራትን ማለትም 
ሥልጠና መስጠት' ኮንፍረንስ ማዘጋጀት ' ጥናትና ምርምር ማካሄድ፣ 
ወዘተ በማከናወን ላይ ይገኛል፡፡ 
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¾Y^ ›ðíìU ÓUÑT 

 

 
ሥልጠናን በተመለከተ ማEከሉ ከተቋቋመበት ጊዜ ጀምሮ Eስከ 1999 ዓ.ም. 
ድረስ K150 ሠልጣኞች (ከነባር የከፍተኛ ትምህርት ተቋማት የተመረጡ 
መምህራን) ሥልጠና ሰጥቷል፡፡ ከ2008 (2000 ዓ.ም.) ጀምሮ ትኩረቱን 
Aዲስ ወደተቋቋሙት ዩኒቨርሲቲዎች በማድረግ ባለፈውና በAሁኑ ዓመት 
Aቃቂ በሚገኘው የAዲስ Aበባ ዩኒቨርሲቲ ካምፓስ ለ79 መምህራን ሥልጠና 
ሰጥቷል፡፡ Ÿ�‹ uW”Ö[» 2 ¨<eØ �”Å}ÑKì¨< በAጠቃላይ 229 
መምህራን በማEከሉ የሠለጠኑ  SJ’<” KT¨p }‹LDM:: 
 
ሠንጠረዥ 2:- በብሄራዊ የፔዳጎጂ ማEከል የሠለጠኑ መምህራን ብዛት  

¾ሥልጠና ጊዜ 2005-2007 2008 2009 ጠቅላላ ድምር 

¾WM×™‹ w³ƒ 15A 29 5A 229 

 
በማEከሉ የሚሰጠው ሥልጠና የAጭር ጊዜ ማለትም ከAንድ Eስከ ሶስት 
ሣምንታት ወይም ለ14A ሰዓታት የሚቆይ ሲሆን በEነዚህ ጊዜያት ውስጥ 
ሠልጣኝ መምህራኑ ከዩኔስኮ በተሰጠው Aስተያየት SW[ƒ ተመርጠው 
በተዘጋጁ 15 ሞዲውሎች ማለትም፡- 
 

1. Instructional Skills in Higher Education Institutions/HEIs, 
2. Professional Ethics of Teaching  
3. Action Research in Higher Education /HE 
4. Curriculum Development and Evaluation 
5. New Technologies in Teaching and Learning in HE  
6. Delivery of HE Using Distance Learning Methodologies 
7. Understanding the HE Learner 
8. Preparation of Teaching Materials 
9. Guidance and Counseling in HE 
10. Assessment of Learning in HE 
11. Evaluation of Instructors in HEIs  
12. Introduction to SPSS Application and Power Point Presentation 
13. Empowering Women for Success in HEIs 
14. Empowering Students with Special Needs in HEIs 
15. HIV/AIDS in HEIs: Prevention and Coping Mechanisms 
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uT>K< `°f‹ ላይ በማተኮር ከAዲስ Aበባ ዩኒቨርሲቲ በተውጣጡ Aንጋፋ 
መምህራን ሥልጠና }cØ…ቸዋል፡፡ ከዚህም በተጨማሪ ሠልጣኞቹ በግልና 
በጋራ ልዩ ልዩ ተግባራትን Eንዲያከናውኑ በማድረግ ሙያዊ ብቃታቸውን 
Eንዲያጎለብቱ T°ŸK< የበኩሉን Aስተዋፅፆ Aበርክቷል፡፡ ከሥልጠናው 
መጠናቀቅ በኋላም ለሠልጣኞቹ የምስክር ወረቀትና ተመሣሣይ 
ሥልጠናዎችን በየተቋማቱ ማዘጋጀት የሚያስችሏቸው ማቴሪያሎች 
�”Ç=c×†¨< }Å`ÕM፡፡ 

 
ስለሥልጠናው Aግባብነትና ውጤታማነት ከሠል◊ïቹ ከተሰበሰበው 
Aስተያየት ለመረዳት Eንደተቻለው ከጊዜው ማነስ በስተቀር ሥልጠናው 
የከፍተኛ ትምህርት ተቋማት መምህራንን ሙያዊ ክህሎት በማጎልበቱ ረገድ 
ከፍተኛ ጠቀሜታ Eንዳለው ምስክርነታቸውን ከመስጠታቸው በላይ 
ሥልጠናው በቀጣይነት ለሁሉም መምህራን Eንዲሰጥ Aሣሥበዋል፡፡ 
 
ይሁን Eንጂ ማEከሉ ከመጪው መስከረም ወር 2002 ዓ.ም. ጀምሮ ከዓለም 
ባንክ ያገኝ የነበረው ፈንድ ስለሚቋረጥና ከመንግሥትም Eንደ የከፍተኛ 
ትምህርት Aግባብነትና ጥራት ኤጀንሲ (HERQA) Eና የከፍተኛ ትምህርት 
ስትራቴጂ ማEከል (HESC) በጀት ስላልተመደበለት ከመጪው ዓመት ጀምሮ 
ሥልጠና መስጠቱን Eንደሚያቋርጥ ለማወቅ ተችሏል፡፡ በመሆኑም ሁሉም 
ባለድርሻ Aካላት (ትምህርት ሚኒስቴር በዋናነትና የከፍተኛ ትምህርት 
ተቋማት' የዓለም ባንክ' ዩኔስኮና ሌሎችም ክፍሎች) የመምህራንን ሙያዊ 
ክህሎት በማጎልበት በኩል ከፍተኛ ጠቀሜታ ያለው ይህ ሥልጠና 
Eንዳይቋረጥ የበኩላቸውን Eገዛ ሊያደርጉ ይገባል፡፡ 

 
2.3. በዩኒቨርሲቲ-Aቀፍ የAካዳሚክ የሙያ ማበልፀጊያ ማEከላት 

(ADRCs) የሚሠጠው ሥልጠና  
/

 
በከፍተኛ ትምህርት ተቋማት የሚሰጠውን ትምህርት ጥራት ለማሻሻል 
ከተወሰዱት Eርምጃዎች መካከል Aንዱ በነባር ዩኒቨርሲቲዎች ውስጥ 
የAካዳሚክ/የሙያ ማበልፀጊያ ማEከላት (ADRCs) ማቋቋም ነው፡፡ ለማEከላቱ 
መቋቋም ብሄራዊ የፔዳጎጂ ማEከል (NPRC) ግንባር ቀደም ሚና ¾}Ý¨} 
c=J” u’@²`L”Ée S”ÓYƒ ¾Ñ”²w ÉÒõ ¾}ssS¨< የትምህርት 
ጥራት ማሻሻያ ፕሮግራም (Education Quality Improvement Program 
(EQUIP))  ማEከላቱን በማደራጀትና ለማEከላቱ Aስተባባሪዎች የረጂም ጊዜ 
(ከIትዮጵያ ውጭ) Eና የAጭር ጊዜ (በAገር ውስጥ) ሥልጠናዎችን 
በመስጠት ቀላል የማይባል AስተዋፅO Aበርክቷል፡፡ 
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ማEከላቱ ሥራ የጀመሩበት ጊዜ ወጥነት ባይኖረውም በAብዛኞቹ 
ዩኒቨርሲቲዎች ከ1998 ዓ.ም. ጀምሮ Eስከዚህ ዓመት Aጋማሽ ድረስ በAዲስ 
ቅጥር መምህራን ላይ ትኩረት በማድረግ በየትምህርት ዓመቱ መጀመሪያ 
ላይ የመምህራንን ሙያዊ ክህሎት ሊያዳብሩ ይችላሉ ተብሎ በተገመቱ 
ርEሶች ማለትም፡- 

1. Instructional skills 
2. ICT in education  
3. Student assessment 
4. Course and program review 
5. Quality assessment 
6. Gender and other cross-cutting issues (e.g., HIV/AIDS) 

¾›ß` Ñ>²? YMÖ“−‹”  ሠጥተዋል፡፡ የሚከተለው ሠንጠረዥ ለAብነት 
በተመረጡ ዩኒቨርሲቲዎች ሥልጠና የተሠጣቸውን መምህራን ብዛት 
ያሣያል፡፡ 
 
ሠንጠረዥ 3:- በAካዳሚክ/S<Á ማበልፀጊያ ማEከላት የሠለጠኑ መምህራን ብዛት 

ተ.ቁ ዩኒቨርሲቲ የሠልጣኞች ብዛት 

1 Aዲስ Aበባ ዩኒቨርሲቲ 42 
2 Aርባ ምንጭ ዩኒቨርሲቲ 28A 
3 ሀ™d ዩኒቨርሲቲ 489 
4 መቀሌ ዩኒቨርሲቲ 226 
5 ጅማ ዩኒቨርሲቲ 317 

ጠቅላላ 1354 

 
ከማEከላቱ Aስተባባሪዎች' ከAንዳንድ ሠልጣኞችና Eንዲሁም በሥልጠናው 
ዙሪያ ከተካሄዱ ጥናቶች በተገኘው መረጃ መሠረት ማEከላቱ በAሁኑ ወቅት 
በAገራችን የከፍተኛ ትምህርት መምህራን ዘንድ የሚታየውን የማስተማር 
ሙያ ክህሎት ክፍተት በመሙላትና በተለይም Aዲስ ቅጥር መምህራንን 
ከሙያው ጋር Eንዲዋሃዱ በማድረግ በኩል የማይናቅ AስተዋፅO በማበርከት 
ላይ መሆናቸው ለማወቅ ተችሏል፡፡ 
 
ይህ በዚህ Eንዳለ በማEከላቱ በሚሰጡት ሥልጠናዎች ውጤታማነት ላይ 
Aሉታዊ ተፅEኖ የሚያሣድሩ ሁኔታዎች የተከሰቱ ሲሆን ዋና ዋናዎቹም፡-  
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ሀ/ የማEከላቱን ሥራ በበላይነት የሚመሩት የAካዳሚክ ምክትል 

ፕሬዚዳንቶች መቀያየር ለምሳሌ:- ፕሮጀክቱ ሲጀመር ከነበሩት ዘጠኝ 
የነባር ዩኒቨርሲቲዎች Aካዳሚክ ም/ ፕሬዚዳንቶች መካከል 
EስከAለፈው ሚያዚያ ወር ድረስ ሥራ ላይ ያለው Aንድ ም/ 
ፕሬዚዳንት ብቻ ነው' 

ለ/   በዩኒቨርሲቲ የበላይ ኃላፊዎችና  በማEከላቱ  Aስተባባሪዎች  መካከል  
ያለው የሥራ ግንኙነት የላላ ከመሆኑ የተነሣ ለሥልጠናው 
ስኬታማነት የሚደረገው ክትትልና Eገዛ የተጠበቀውን ያህል 
Aለመሆኑ' 

ሐ/  መምህራን (በተለይም ነባር መምህራን) ለሥልጠናው ያላቸው ፍላጎት 
ዝቅተኛ መሆኑ' 

መ/ በየተቋማቱ የሚገኙ መምህራን የፔዳጎጂ ሥልጠና ፍላጎት ጥናት 
(Training Needs Assessment Study) Aለመካሄዱና ሥልጠናውን 
በተመለከተ የተቀነባበረና ወቅታዊ መረጃ በየማEከላቱ Aለመኖሩ 
Eንዲሁም'  

ሠ/  የቢሮ' የማሠልጠኛ ክፍል/Aዳራሽ' የበጀት Eና የሰው ኃይል (ፀሀፊ) 
ችግሮች ናቸው፡፡ 

ከላይ የተጠቀሱትንና ሌሎቹንም ከሥልጠናው ጋር ተያያዥነት ያላቸውን 
ችግሮች ለመፍታት Eንዲቻል ከሁሉም ባለድርሻ Aካላት የተባበረ ጥረት 
ያስፈልጋል፡፡   
 
3. የከፍተኛ ትምህርት መምህራን የሥራ ጫና  
 
3.1 ስለከፍተኛ ትምህርት መምህራን የሥራ ጫና ¾ተላለñ 

¨<Xé¨Ç / ¾ፖሊሲ AመላüÇ HdyÇ  
 
ስለከፍተኛ ትምህርት ጥራት ሲወሣ የመምህራን የሥራ ጫና፣ Aመራርና 
Aስተዳደር ትኩረት ከሚሹ ዋና ዋና የፖሊሲ ጉዳዮች መካከል ጥቂቶቹ 
ሲሆኑ በልዩ ልዩ የፖሊሲ ሰነዶች ውስጥ Eነዚህ ጉዳዮች ተካተው ይገኛሉ፡፡ 
ለምሣሌ ያህል �.›?.›. ŸØpUƒ 21 �eŸ IÇ` 12/1997 û]e LÃ 
¾}"H@Å¨< ¾¿’@e¢ 29—¨< ÖpLL Ñ<v›? ¾Ÿõ}— ƒUI`ƒ SUI^”” 
¾Y^ Ý“ u}SKŸ} ¾T>Ÿ}K¨<” ¾¨<X’@/¾SõƒH@ Hdw ›e}LMˆ 
ነበ`::  
 

The workload of higher-education teaching personnel should be fair and 
equitable, should permit such personnel to carry out effectively their 
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duties and responsibilities to their students as well as their obligations 
in regard to scholarship, research and/or academic administration, 
should provide due consideration in terms of salary for those who are 
required to teach beyond their regular workload, and should be 
negotiated with the organizations representing higher-education 
teaching personnel, except where other equivalent procedures 
consistent with international standards are provided (FSS 2007, 79-80). 
 
በዚF ውXé OW[| የከፍተኛ ትምህርት SUI^” ¾Y^ Ý“ 
Q≤ç™˘ç zO◊◊î vGä Bé{ SUI^” ¾Y^ ድ`iç 
DIÚä{Ä©è vውÖ?{Rä| õè¬ºûç´ã πQºeÇJ OGè 
õè√Hv|' �”Ç=G<U ŸSÅu— (ŸT>Öuk¨<) ¾Y^ Ý“ uLÃ 
KT>Áe}U\ SUI^” ተገቢ¨<” ¡õÁ SðìU �”ደQºeፈJግ“ 
¾¡õÁ¨<U G<’@� SUI^”” ŸT>¨¡K< É`Ï„‹ Ò` uS¨Á¾ƒ 
S¨c” �”ደQገባ¨< õèገä±ባለè::   
 

Eንደዚሁም በ1995 ዓ.ም. የወጣው የከፍተኛ ትምህርት Aዋœ Aንቀፅ 28 
ንUስ Aንቀፅ 3 ውስጥ Eንደተጠቀሰው የAካዳሚክ ሠራተኞች:- 
 
ሀ/ በተቋሙ የውስጥ ደንብ መሠረት የማስተማርና Aገልግሎት  

የመስጠት'  
ለ/ ለሀገር ጠቃሚ የሆኑ ችግር ፈቺ ጥናቶችና ምርምሮችን የማድረግ'  
ሐ/ ተማሪዎችን ማማከር' ማገዝ በተቋሙ ዓላማ መሠረት የመምራት' 
መ/ በተቋሙና Aግባብነት ባላቸው ለህብረተሰቡ በሚሰጡ Aገልግሎቶች    

ላይ Eንደዚሁም ጉዳዮች ላይ የመሣተፍ' 
ሠ/ በማስተማር' በማማከር Eና በሌላ የተቋሙ የውስጥ ገቢ 

ማመንጨት ተግባር ውስጥ ተሣትፎ የማድረግ' ¨±ተ ግዴታ 
›Kv†ው:: 

 
በተጨማሪም ትምህርት ሚኒስቴር �.›?.›. በ2004 ስለከፍተኛ ትምህርት 
Áወጣው îBı ስለSUI^” ¾Y^ Ý“ ¾T>Ÿ}K<ƒ” HXx‹ ›eıbM:: 
�e"G<” �¾}W^uƒ ÁK¨< ¾12 c¯�ƒ (uሳU”ƒ) ¾Te}T` ልማድ 
(Norm) ¾T>ÁÑKÓK¨< ¾U`U` ¨<Ö?„‰†ው” uTX}U [ÑÉ ¾ÔL 
›e}ªî* KT>Áu[¡~ ¨ÃU ƒUI`ƒ LÃ LK< SUI^” w‰ SJ” 
�”ÇKuƒ' uU`U`“ uM¿ M¿ ¾¢T>‚ Y^ LÃ K}SÅu< 
SUI^”U ቢGè uሳU”ƒ 12 c¯�ƒ ¾Ó”–<’ƒ Ñ>²? �”Ç=•^†ው 
TÉ[Ó ›Óvw �”ÇMJ’“ uw²< ›Ña‹ �”ÅT>W^uƒ (ለUXK? UK) 
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uሳU”ƒ Ÿ15-18 ¨ÃU u¯Sƒ Ÿ550 c¯�ƒ T’e �”ÅK?Kuƒ 
ÁሳስvM::  
 
Ÿ²=IU ›Mö îG<ñ ¾ከፍተኛ ትምህርት }sTƒ ¾SUI^”” ¾Y^ 
Ý“ u›Óvu< SU^ት“ Te}ÇÅ` �”ÇKv†¨< �“ uU”U ¯Ã’ƒ 
¾¢T>‚ Y^ LÃ ¾TÃX}ı“ Ø“ƒ“ U`U` ¾TÁ"H>É SUI` 
uXU”ƒ 20 c¯�ƒ �”Ç=Áe}U` TÉ[Ó �”ÇKv†¨< ÁeÑ’´vM:: 
Ÿ²=IU îG<ı KS[Çƒ �”ÅT>‰K¨< eKŸõ}— ƒUI`ƒ ተቋማት 
SUI^” ¾Y^ Ý“ SS]Á c=¨× ከLÃ ¾}÷mሱት ¾¿’@e¢ 
S`G−ች“ ¾Y^ Ý“¨<” uG<K”}“© SMŸ< K=KŸ< ¾T>‹ሉ ነጥቦ‹ 
(factors) u}KÃU ¾}T]−‹ w³ƒ“ vI] (profile)' SUI^” 
¾T>Áe}Ub†¨< ¢`f‹ w³ƒ“ ¯Ã’ƒ (nature)' መምህራን ለትምህርት 
ዝግጅትና ፈተና ነክ ጉዳዮችን ለማከናወን የሚያስፈልጋቸው ጊዜ' ¾U¡` 
›ÑMÓKAƒ (advisement) ¾T>c×D†¨<” }T]−‹ w³ƒ“ ¯Ã’ƒ 
(profile) ƒŸ<[ƒ �”ÅTÃÅ[Óv†¨< ’¨<:: ለመሆኑ በAገራችን የከፍተኛ 
ትምህርት ተቋማት ውስጥ የመምህራን የሥራ ጫና Aመዳደብና ስሌƒ ምን 
ይመስላል? 
 
3.2 በከፍተኛ ትምህርት ተቋማት የመምህራን የሥራ ጫና 

Aመዳደብና eK?| 
 
በናሙናነት ከተመረጡት ዩኒቨርሲቲዎች ከሚገኙ Aንዳንድ ፋኩልቲዎች 
በተገíው መረጃ መሠረት የከፍተኛ ትምህርት መምህራን የሥራ ጫና 
በሚከተለው ሠንጠረዥ ውስጥ የWፈረ¨<” ይመስላል፡፡ 
 
ሠንጠረዥ 4:- የከፍተኛ ትምህርት መምህራን የሥራ ጫና 

የሥራ ጫና ተ.ቁ. ዩኒቨርሲቲ 

የሚጠበቅ ዝቅተኛ ከፍተኛ ትርı 

1 Aዲስ Aበባ ዩኒቨርሲቲ 3-12 0-3 27.83 15.83 
2 Aርባ ምንጭ ዩኒቨርሲቲ 3-12 3 21 9 
3 ሃዋሣ ዩኒቨርሲቲ 3-12 3 26 14 
4 መቀሌ ዩኒቨርሲቲ 3-12 3 24 12 
5 ጂማ ዩኒቨርሲቲ 3-12 3 18 6 

 
ከሠንጠረዡ ለመረዳት Eንደሚቻለው ከከፍተኛ ትምህርት መምህራን 
የሚጠበቅ የሥራ ጫና (expected load) መምህራን በተቋP ውስጥ ካላቸው 
የሥራ ኃላፊነት Aንጻር ከ3 Eስከ 12 የማስተማሪያ ሰዓታት (Lecture 

 108 



¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
Equivalent Hours/LEHs) c=J”' ዝቅተኛውና ከፍተኛው የሥራ ጫና 
ከዩኒቨርሲቲ ዩኒቨርሲቲ የሚለያይ ሆኖ በAዲስ Aበባ ዩኒቨርሲቲ ዝቅተኛው 
የሥራ ጫና (minimum load) ከ0 Eስከ 3 LEHs ሲሆን በሌሎቹ 
ዩኒቨርሲቲዎች ግን 3 LEHs ነው፡፡  ከፍተኛው የሥራ ጫና (maximum load) 
ደግሞ በጂማ ዩኒቨርሲቲ 18 LEHs' በAርባምንጭ ዩኒቨርሲቲ 21 LEHs' 
በመቀሌ ዩኒቨርሲቲ 24 LEHs' በሀዋሣ ዩኒቨርሲቲ 26 LEHs' በAዲስ Aበባ 
ዩኒቨርሲቲ 27.83 LEHs ነው፡፡ ÃI ›H´ ¾T>Ád¾¨< u�Lò’ƒ LÃ 
ÁM}SÅu< SUI^”” የማስተማር የሥራ Ý“ c=J” uM¿ M¿ HLò’ƒ 
x�−‹ LÃ Ÿ}SÅu< SUI^” ›”í` c=�Ã ¾Ý“¨< SÖ” Ÿõ K=M 
Ã‹LM::  KUdK? ›Ç=e ›uv ¿’>y`c=+” u}SKŸ} ¾k[u¨< ›H´ 
uGLò’ƒ LÃ ¾}SÅu ¾›”≈ SUI` ¾Y^ Ý“ c=J” ŸSUI\ 
¾T>Öuk¨< ¾Y^ Ý“ (expected load)  6 LEHs uSJ’< ƒ`õ ¾Y^ 
Ý“¨< 21.83 LEHs SJ’<” KT¨p }‹LDM:: 
 
በዩኒቨርሲቲዎቹ የመማክርት ጉባኤ ሕግጋት (ሴኔት ሌጂስሌሽን) (Kምሣሌ 
Aዲስ Aበባ ዩኒቨርሲቲ ገፅ 177) ¨<eØ �”Å}ÑKì¨< ዝቅተኛው 
የማስተማር ሥራ ጫና (3 LEHs)  ያላቸው በከፍተኛ Aመራር ላይ ያሉ 
ፕሬዚዳንቶች' Eንዲሁም የልዩ ልዩ ክፍሎች ዲሬክተሮችና HLò−‹ 
ናቸው፡፡  ነገር ግን ጉዳዩ ከሚመለከታቸው የሥራ ሃላፊዎች ጋር በተደረገው 
ቃለ-መጠይቅ መሠረት ምንም ዓይነት የማስተማር ጫና የሌላቸው ወይም 0 
LEH  ÁL†¨< Aንዳንድ መምህራን Eንዳሉ ለማወቅ ተችሏል፡፡  Eነዚህም 
መምህራን በትምህርት ላይ Eያሉ በሃላፊነት ቦታ ላይ የተመደቡ (ምሣሌ 
የትምህርት ክፍል ሃላፊና የዶክቶራል ፕሮግራም ተማሪ) ሲሆኑ 
በሃላፊነታቸው 6 LEHs' በተማሪነታቸው ደግሞ 6 LEHs በድምሩ 12 LEHs 
ስለሚቀነስላቸው ሙሉ የማስተማር ጫና (Full Teaching Load) Eንደያዙ 
ይቆጠርላቸዋል፡፡ ምናልባት በሁኔታዎች Aስገዳጅነት Eነዚህ መUህራን 
በማስተማር ¨ÃU uTTŸ` ሥራ ላይ ከተመደቡ ከሌላው መምህር 
በተለዬ ሁኔታ �”ÅÁ²<ƒ LEHs መጠን ሙሉ ክፍያ ይከðላቸዋል፡፡  ይህም 
ሁኔታ በሥራቸው ላይ ችግር Eንደፈጠረባቸው ቃለ መጠይቅ የተደረገላቸው 
የክፍል ሃላፊዎች ገልፀዋል፡፡ 
 
ƒ`õ ¾Y^ Ý“ን (Excess load) በተመለከተ በመማክርት ጉባኤው 
ሕግጋት ላይ Eንደተገለፀው በሃላፊነት ቦታ ላይ ለተመደቡ ከ3 LEHs' 
በሃላፊነት ላይ ላልተመደቡ መምህራን ÅÓV ከ6 LEHs መብለጥ 
Eንደሌለበት ተገልጿል (A.A.ዩ. ገፅ 178)፡፡ ከሠንጠረዥ Aራት ለመረዳት 
Eንደሚቻለው ግን ይህ ሁኔታ በናሙናነት ከተመረጡት ዩኒቨርሲቲዎች 
ውስጥ ከጂማ ዩኒቨርሲቲ በስተቀር በሌሎቹ ዩኒቨርሲቲዎች ውስጥ 
መምህራን መያዝ ከሚገባቸው LEHs በላይ (Excess Load) Eንዲይዙ 
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Sደረጉ” ነው፡፡ በጂማ ዩኒቨርሲቲም ቢሆን ምንም Eንኳ በሠንጠረዡ ላይ 
ƒ`õ የሥራ ጫና¨< 6 LEHs መሆኑ ቢገለፅም ይህ ቁጥር ከሌሎች 
የመምህራን የሥራ ጫና መለኪያ መስፈር„‹“ uHLò’ƒ x� LÃ 
Ÿ}SÅu< SUI^” ¾Y^ Ý“ ›”í` c=�Ã lØ\ ŸK?KA‡ 
¿’>y`c=+−‹ Ò` }SXXÃ �”ÅT>J” መገመት ይቻላል፡፡ 
 
uŸõ}— ƒUI`ƒ ›ªÏU J’ በመማክርት ጉባኤው ሕግጋት ¨<eØ 
�”Å}ÑKì¨< የከፍተኛ ትምህርት መምህራን ካሉባቸው ዋና ዋና የሥራ 
ሃላፊነቶች መካከል Aንዱ ማስተማር ሲሆን ሌሎቹ ደግሞ የማማከር 
(Advisement) Aገልግሎት መስጠት' ጥናትና ምርምር ማካሄድ' 
በሚሠሩበት ዩኒቨርሲቲ ውስጥ በልዩ ልዩ የሃላፊነት ቦታዎች ላይ ተመድቦ 
ማገልገል' ከዩኒቨርሲቲ ውጪ ለህብረተሰቡ የሚጠቅም AስተዋፅO ማበርከት 
¨²}፣ ናቸው፡፡ ይሁን Eንጂ Ÿሠንጠረዥ 4 ላይ EንደT>�¾ው በAሁኑ 
ወቅት በከፍተኛ ትምህርት ተቋሞቻችን የሚገኙ መምህራን ያላቸው የሥራ 
ጫና Eነዚህን የሙያ ግዴታዎች በAግባቡ ለመወጣት ቀርቶ የማስተማሩንም 
ሥራ በተገቢው መንገድ ለማከናወን Eንደሚቸግራቸው Eንገነዘባለን፡፡ 
 
3.3 የመምህራን የሥራ ጫና መለኪያ ነጥቦች /Factors  
 
በመምህራን የሥራ ጫና ዙሪያ ጥናት ያደረጉ ባለሙያዎች (Ubben and 
Hughes 1997; Johannesson and Nakos 2005; Cowdery and Agho 2007; Porter 
and Umbach 2001) Eንደሚያስገነዝቡት የመምህራንን የሥራ ጫና በትክክል 
ለመለካት �”Ç=‰M የሚከተሉትን ነጥቦች/Factors ማየት ያስፈልጋል፡፡ 
 
ሀ. መምህሩ ለሚያስተምራቸው ኮርሶች የሚያስፈልገው የዝግጅትና 

ከፈተና/ምዘና ጋር የተያያዙ ሥራዎችን ለማከናወን የሚያውለው ጊዜ'  
ለ. መምህሩ የሚያስተምራቸው ኮርሶች ብዛትና ባህሪ (Nature)'  
ሐ. u¡õM ¨<eØ ÁK¨< የተማሪዎች ብዛት“ vI] (profile)' 
መ. SUI\ ¾T>ÁT¡^†¨< ተመካሪዎች ብዛት“ ባህሪ (profile)' 
ሠ. መምህሩ የሚያስተምርባቸው ፕሮግራሞችና ሴክሽኖች/ክፍሎች ብዛት' 
ረ. የክፍለ ጊዜው ርዝማኔ'  
ሰ. መምህሩ በልዩ ልዩ ኮሚቴዎች/የሃላፊነት ቦታዎች uመሥራት 

የሚÁv¡’¨< ጊዜ'  
ሸ. መምህሩ ለጥናትና ምርምር የሚያውለው ጊዜ'  
ቀ. መምህሩ በሥርAተ ትምህርት ወይም ኮርስ ዝግጅት/ ማሻሻል 

የሚያውለው ጊዜ' 
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¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
በ.  መምህሩ የሙያውን ብቃት ለማሻሻል/ ለትምህርት የሚያውለው ጊዜ:: 
 
Eነዚህን የሥራ ጫና መለኪያ መስፈርቶች/Factors የከፍተኛ ትምህርት 
ተቋማት ምን ያህል ተገንዝበውና ትኩረት ሰጥተው Eየሠሩባቸው Eንደሆነ 
ስንመለከት ከላይ ከተዘረዘሩት Aሥር ነጥቦች መካከል eÉeቱ ከሞላ ጎደል 
በመምህራን የሥራ ጫና ስሌት ውስጥ የሚካተቱ ሲሆኑ ቀሪዎቹ ›^~ 
ነጥቦች ማለትም:- 
 

• መምህሩ ለሚያስተምራቸው ኮርሶች የሚያስፈልገው የዝግጅትና 
ከፈተና/ምዘና ጋር የተያያዙ ሥራዎችን ለማከናወን የሚያውለው 
ጊዜ' 

• መምህሩ የሚያስተምራቸው ተማሪዎች ባህሪ (profile)'  
• መምህሩ የሚያማክራቸው ተመካሪዎች ባህሪ (profile) Eንዲሁም 
• መምህሩ በሥርAተ ትምህርት ዝግጅት/ማሻሻል ወይም 

በኮርስ/ማስተማሪያ መጻህፍት ዝግጅት/ማሻሻል የሚያውለው ጊዜ 
ትኩረት ›ÃÅ[Óv†¨<U::  

 
uSJ’<U በመምህራን ዘንድ ቅሬታን ከሚፈጥሩ ሁኔታዎች መካከል 
በዋናነት ከሚፈረጁት Aንዱ ይህ ¾Y^ Ý“ eK?ƒ ‹Ó` �”ÅJ’ 
KSÑ”²w }‹LDM::  ከሌሎች Aገሮች ልምድ Aኳያ የAገራችንን የከፍተኛ 
ትምህርት መምህራን የሥራ ጫና ስንመረምር በቁጥር ደረጃም ቢሆን 
ሣምንታዊ ከፍተኛው የሥራ ጫና (maximum load) ከሌሎቹ Eንደሚበልጥ 
የሚከተለው ሠንጠረዥ ያሣያል፡፡ 
  
ሠንጠረዥ 5:- የከፍተኛ ትምህርት መምህራን የሥራ ጫና ንፅፅር  

ተ.ቁ Aገር ከፍተኛው የሥራ ጫና Aማካይ የሥራ ጫና ደረጃ 

1 Iትዮጵያ 18 - 27.83 22.9 1 
2 Uጋንዳ 8 - 15 11.5 3 
3 Aሜሪካ 9 - 10 9.5 4 
4 Eንግሊዝ 15 - 18 16.5 2 

 
ከከፍተኛ ትምህርት መምህራን የሥራ ጫና ጋር ተያያዥነት ካላቸው 
ጉዳዮች Aንዱ መምህራን ከተፈለገው የሥራ ጫና በላይ (excess load) 
ሲኖራቸው የሚደረግላቸው የክፍያ ሁኔታ ነው፡፡ በዩኒቨርሲቲዎቹ ሕግጋት 
ውስጥ Eንደተጠቀሰው መምህራን መያዝ/መሸከም ከሚገባቸው ሙሉ 
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¨c’< ÃTU 
 

 
የሥራ ጫና (Full load) በላይ Eንዲይዙ የሚደረግ ከሆነ የማካካሻ ክፍያ 
ሊከፈላቸው ይገባል ይላል (A.A.ዩ. ገፅ 57-58)፡፡ በተግባር Eንደሚታዬው 
ግን:- 
 
ሀ.  ክፍያው በ6 LEHs የተገደበ ነው፡፡ ይህም ማለት በሁኔታዎች 

Aስገዳጅነት መምህራን ከ18 LEHs በላይ Ÿõ}—¨<” የሥራ ጫና 
(Maximum load) ቢሸከሙም ሊከፈላቸው የሚችለው የ6ቱ LEHs 
ብቻ ነው፡፡  ለደከሙበት  ቀሪ ትርፍ የሥራ ጫና ክፍያ የማግኘት 
መብታቸው በፋኩልቲ/ኮሌጅ Aካዳሚክ ኮሚሽን ውሣኔ ላይ 
የተመሠረተ ነው፡፡ 

ለ.  ክፍያው ወቅቱን ጠብቆ Aይከፈልም ወይም ሊሠረዝ ይችላል፡፡ 
ለAብነት ያህል በAዲስ Aበባ ዩኒቨርሲቲ ያለውን ሁኔታ 
ብንመለከት በ2000 ዓ.ም. ሁለተኛ ሴሚስተር ለመምህራን 
ከዩኒቨርሲቲው የውስጥ ገቢ ሊከፈል ይገባው የነበረ የትርፍ ሥራ 
ክፍያ ተሠርዟል፡፡ በዚህ ዓመትም ቢሆን መምህራን KÉI[- U[n 
ተማሪዎች የምክር AÑMግሎት የሰጡበት ክፍያ ከጥቂት የትምህርት 
ክፍሎች በስተቀር በAብዛኞቹ ክፍያው Aልተፈፀመም፡፡ ይህም 
uÆu? ¾TW^ƒ ›v²? በመምህራን የሥራ ሞራል ላይ Aሉታዊ 
ተፅEኖ ከማሣደሩም በላይ በመምህራንና በትምህርት ክፍል 
ሃላፊዎች ከዚያም ከፍ ብሎ በዩኒቨርሲቲ የበላይ Aመራሮች 
መካከል ጤናማ የሥራ ግንኙነት Eንዳይኖር Aድርጓል፡፡ 

 
በሌሎቹም ዩኒቨርሲቲዎች ያለው ሁኔታ (ክፍያውን በወቅቱ ከመፈፀም 
Aንጻር) ከAዲስ Aበባ ዩኒቨርሲቲ በAንፃራዊነት የተሻለ ቢሆንም 
የመምህራን የሥራ ጫና Aመዳደብና eK?ƒ ግልፅነት' ሚዛናዊነትና 
ተጠያቂነትን በተላበሰ ሁኔታ Eየተከናወነ ነው ለማለት Aያስደፍርም፡፡  
 
4. የከፍተኛ ትምህርት መምህራን የሥራ Aፈፃፀም 

ግምገማ 
 
የከፍተኛ ትምህርት መምህራን የሥራ Aፈፃፀም ግምገማ ከዋና ዋናዎቹ 
የሰው ሃይል Aመራርና Aስተዳደር ጉዳዮች Aንዱና የከፍተኛ ትምህርት 
ተቋማት ያሏቸውን የሰው ሃይል ቀልጣፋና ውጤታማ በሆነ መንገድ 
Eንዲጠቀሙባቸው የሚያስችል መሣሪያ ወይም ስልት ነው፡፡ የመምህራን 
የሥራ Aፈፃፀም ግምገማ በAግባቡ ከተከናወነ መምህራን የግላቸውንም ሆነ 
የተቋማቸውን ዓላማዎች ከግብ ለማድረስ ከፍተኛ ጥረት Eንዲያደርጉ 
የሚያበረታታ ከመሆኑም በላይ ሙያቸውን Eንዲያሻሽሉ ምቹ ሁኔታዎችን 
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¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
Eንደሚፈጥር ይታመናል፡፡ በተቃራኒው ደግሞ የግምገማው Aፈፃፀም ችግር 
ያለበት ከሆነ በተቋማቱ ¨<eØ የተረጋጋ የሥራ ሂደት Eንዳይኖር 
Eንደሚያደርግ uM¿ M¿ Ø“„‹ }[ÒÓ×DM፡፡ በመሆኑም ለከፍተኛ 
ትምህርት ተቋማት መሪዎች ፈታኝ ከሆኑ ሥራዎች Aንዱ Eንደሆነ 
ይቆጠራል፡፡ 
 
የመምህራን የሥራ Aፈፃፀም ግምገማ Aተገባበር ከAገር Aገር መጠነኛ 
ልዩነት ቢኖረውም በሁሉም Aገሮች በተለይም በAሜሪካ በሚገኙ 
¿’>y`c=+−‹ ውስጥ E.ኤ.A ከ192A ጀምሮ ሲካሄድ የቆየና Aሁንም 
በመካሄድ ላይ የሚገኝ የሰው ሃይል Aመራርና Aስተዳደር ቁልፍ Aካል 
(component) ነው፡፡ በAገራችንም ቢሆን የከፍተኛ ትምህርት መምህራን 
የሥራ Aፈፃፀም ግምገማ መቼ Eንደተጀመረ የሚጠቁም ትክክለኛ መረጃ 
ባይገኝም ካለፉት 3A Eና 40 ዓመታት ጀምሮ ያዝ ለቀቅ በሚል ሁኔታ 
ይካሄድ Eንደነበረና E.ኤ.A ከ1996 ጀምሮ በተለይ በAዲስ Aበባ ዩኒቨርሲቲ 
ግምገማው u}Ö“Ÿ[ ሁኔታ Eንደተጀመረ ከዩኒቨርሲቲው የተገኘው መረጃ 
ይጠቁማል (A.A.ዩ. 1996)፡፡ 
 
ስለ መምህራን የሥራ Aፈፃፀም ግምገማ ውይይት ሲካሄድ ግምገማው ለምን 
ዓላማ ይካሄዳል? ገምጋሚዎቹ Eነማን ናቸው? የመገምገሚያ መሥፈርቶቹስ 
ምን ምን መሆን Aለባቸው? የግምገማው ውጤት ለመምህራን Eንዴት 
ይገለፃል? ፋይዳውስ ምንድን ነው? በግምገማው ሂደት የተከሠቱ ዋና ዋና 
ችግሮች ምን ምን ናቸው? ወ.ዘ.ተ. የሚሉ ጥያቄዎች መነሣታቸው የማይቀር 
ነው፡፡ በመሆኑም ይህ ጥናታዊ ፅሁፍ Eነዚህንና ሌሎቹንም ተያያዥነት 
ያላቸውን ጉዳዮች ከ1997ቱ የዩኔስኮ መርሆዎች/የመፍትሄ ሃሳቦች ጋር 
uTÑ“²w ለመዳሰስ ይሞክራል፡፡ 
 
4.1.  የመምህራን የሥራ Aፈፃፀም ግምገማ ዓላማዎች 
 
በዘርፉ በርካታ ጥናትና ምርምር ያካሄዱ ባለሙያዎች (Aleamoni 1999; 
Arreola 1995; Cashin 1999; Marsh 1987; Scriven 1991) Eንዳስገነዘቡት 
የመምህራን የሥራ Aፈፃፀም ግምገማ ዓላማ የAጠቃላይ የግምገማ ሥርዓቱ 
የማEዘን ድንጋይ ነው፡፡ ምክንያቱም ዓላማው የገምጋሚዎቹን ሥብጥር' 
የመገምገሚያ መስፈርቶቹን ይዘት' ግምገማው የሚካሄድበትን ጊዜ' 
የግምገማውን ውጤት Aገላለፅ' ወዘተ ስለሚወስን ነው፡፡ በመሆኑም 
በመምህራን የሥራ Aፈፃፀም ግምገማ ላይ ከሚነሱት ጥያቄዎች 
የመጀመሪያው ዓላማውን የሚመለከት ነው፡፡ ስT†¨< ŸLÃ ¾}Ökc<ƒ 

 113 



¨c’< ÃTU 
 

 
UG<^” Eንደሚጠቁሙት የከፍተኛ ትምህርት መምህራን የሥራ Aፈፃፀም 
ግምገማ ዓላማዎች፡- 
 
 

• የመምህራንን ሙያዊ ብቃት ለማሻሻል' 
• የተማሪዎችን የመማር ሁኔታ ለማሻሻል' 
• የትምህርት ጥራትን ለማሻሻል' 
• ለተማሪዎች የተሻለ የሥልጠና መስክ ምርጫ ሁኔታዎችን 

ለማመቻቸት' 
• Aስተዳደራዊ ጉዳዮችን ለማስፈፀምና 
• ለጥናትና ምርምር የሚረዱ መረጃዎችን ለማግኘት ናቸው፡፡ 

 
ከዚህ በመነሳት የAገራችንን የከፍተኛ ትምህርት መምህራን የሥራ Aፈፃፀም 
ግምገማ ዓላማዎች U” U” “†¨< wK” e”ÖÃp ግምገማውን በበላይነት 
ከሚያስፈፅሙት ክፍሎችና ከመምህራን የተለያዩ መልሶችን Eናገኛለን፡፡ 
ይኸውም የትምህርት ሚኒስቴርና የዩኒቨርሲቲ የበላይ ሃላፊዎች የመምህራን 
የሥራ Aፈፃፀም ግምገማ የሚካሄደው የመማር-ማስተማሩን ሂደት ጥራት 
ለማሻሻል ነው ሲሉ መምህራን ደግሞ በተቃራኒው ግምገማው የሚካሄደው 
Aስተዳደራዊ ጉዳዮችን ማለትም ቅጥርን' የደረጃ Eድገትን' የስኮላርሺፕ 
Eድልንና የመሣሠሉትን ለማስፈፀም ነው ይላሉ፡፡ የዚህ ፅሁፍ Aቅራቢም 
በተግባር Eንዳስተዋለው በትምህርት ተቋሞቻችን የሚካሄደው የመምህራን 
የሥራ Aፈፃፀም ግምገማ ዓላማ ከላይ ከተዘረዘሩት የሥራ Aፈፃፀም 
ዓላማዎች መካከል በAብዛኛው የሚያተኩረው Aስተዳደራዊ ጉዳዮችን 
ማስፈፀም ላይ ነው፡፡ 
 
4.2. የመምህራን የሥራ Aፈፃፀም ግምገማ ዋና ተዋናዮችና 

በመምህራን ዘንድ ያላቸው ተቀባይነት  
 
የከፍተኛ ትምህርት መምህራን የሥራ Aፈፃፀም የሚገመገመው በሥራ 
ሃላፊዎች' በሥራ ባልደረቦችና በተማሪዎች ሲሆን ሶስቱም ክፍሎች 
ከመማር-ማስተማሩ ሂደት ጋር ካላቸው ቀጥተኛ ግንኙነት Aንፃር ከመቶ 
የሚሰላ የየራሳቸው ድርሻ Aሏቸው፡፡ ይኸውም የሥራ ሃላፊዎች ድርሻ 
ከመቶ 35' የሥራ ባልደረቦች ድርሻ ከመቶ 15' የተማሪዎች ድርሻ ደግሞ 
5A ከመቶ ሆኖ ከሶስቱም ክፍሎች በሚገኘው ¨<G<É Aማካይ ውጤት 
መሠረት የመምህራን የሥራ Aፈፃፀም ግምገማ ውጤት በየሴሚስተሩ 
ይጠናቀራል፡፡ የግምገማው ተዋናዮች በመምህራን ዘንድ ያሏቸውን 
ተቀባይነት በተመለከተ Aብዛኛውን ጊዜ ጥያቄ የሚነሣው በሃላፊዎችና 
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¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
በሥራ ባልደረቦች ላይ ሣይሆን በተማሪዎች ተሣትፎ ላይ ነው፡፡ ለዚህም 
ሶስት ምክንያቶች በዋነኛነት ሊጠቀሱ ይችላሉ፡፡ የመጀመሪያው ምክንያት 
ከAመራሩ ጋር የተያያዘ ሲሆን ብዙ ጊዜ Eንደሚስተዋለው ከተማሪዎች 
የሚሠበሠበውን የመምህራን የሥራ Aፈፃፀም ግምገማ ነጥብ Eንደዋነኛና 
ብቸኛ መለኪያ መሥፈርት በመቁጠር በመምህራን ላይ ልዩ ልዩ 
›e}ÇÅ^© ውሣኔዎች ይወስናሉ፡፡ ለምሣሌ ያህል በAዲስ Aበባ ዩኒቨርሲቲ 
የተሟላ የተማሪ ግምገማ ውጤት ባለማቅረባቸው ብቻ ሌሎቹን መስፈርቶች 
Aሟልተው የደረጃ Eድገታቸው የተያዘባቸው መምህራን Eንዳሉና በሌሎቹም 
ዩኒቨርሲቲዎች መምህራንን ለትምህርት Eድል (Scholarship) ለመምረጥ 
ይኸው ነጥብ Eንደዋነኛ ማወዳደሪያ Seð`ƒ Eንደሚታይ መረጃዎች 
ይጠቁማሉ፡፡   
 
ሁለተኛው ምክንያት ከተማሪዎች ጋር የተያያዘ ሲሆን የግምገማውን ዓላማ 
በትክክል ባለመረዳት የግምገማውን ቅፅ በግዴለሽነት ሲሞሉና ግምገማውን 
Eንደማስፈራሪያ መሣሪያ በመጠቀም ማግኘት የማይገባቸውን ውጤት 
(ግሬድ) ለማግኘት ሲሞክሩ ይታያሉ፡፡ ሶስተኛው ምክንያት ከራሣቸው 
ከመምህራን ጋር የተያያዘና ለግምገማ Eንዲሁም ለተማሪዎች ያላቸው 
የተሣሣተ Aመለካከት ነው፡፡ የዘርፉ ባለሙያዎች Eንደሚያስረዱት 
የመምህርነት ሥራና ግምገማ የተያያዙና ሊለያዩ የማይችሉ የAንድ ሣንቲም 
ሁለት ገፅታዎች ናቸው፡፡ ከዚህም በተጨማሪ ትክክለኛው የመገምገሚያ 
መሣሪያ ከተዘጋጀላቸውና ከEነርሱ የሚሠበሠበው መረጃ ከሌሎች ክፍሎች 
ከተሠበሠቡ መረጃዎች ጋር ተቀናጅቶ በAግባቡ ሥራ ላይ ከዋለ  ተማሪዎች 
መምህራንን ለመገምገም ግምባር ቀደም ተዋናዮች Eንደሆኑ ከጥናትና 
ምርምር ውጤቶች ለማወቅ ተችሏል፡፡   
 
Eነዚህን Eውነታዎች ባለመቀበል የAገራችን መምህራን በተለይም ነባር 
መምህራን “Eኔ በማስተምረው ትምህርት ከEኔ በላይ Aዋቂ ስለሌለ 
ተማሪዎችም ሆኑ ሌሎች ክፍሎች ሊገመግሙኝ Aይችሉም” uሚል ðK=Ø 
u}T]−‹ ¾T>Å[Ñ¨<” ÓUÑT ukØ�U ÃG<” u}²ªª] S”ÑÉ 
c=n¨S< ይታያሉ፡፡ ከላይ ከተጠቀሱት ምክንያቶች የተነሣ Aብዛኛውን ጊዜ 
በተማሪዎች የሚካሄደው ግምገማ በተገምጋሚ መምህራን ዘንድ ተቀባይነትን 
Aያገኝም፡፡ የከፍተኛ ትምህርት መምህራንን የሥራ Aፈፃፀም በመገምገሙ 
ረገድ የማይናቅ AስተዋፅO ከሚያደርጉት መካከል የቀድሞ ተማሪዎች 
(Alumni) �“ መምህራን በራሣቸው የሥራ Aፈፃፀም ላይ የሚያካሂዱት 
ግምገማ (self-evaluation) ናቸው፡፡ በAገራችን ¾ከፍተኛ ትምህርት ተቋማት 
የሚካሄደው የመምህራን የሥራ Aፈፃፀም ግምገማ ካሉበት ክፍተቶች Aንዱ 
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ከEነዚህ ሁለት ጠቃሚ የግምገማ ምንጮች/}ª“Ä‹ የሚÑኘውን መረጃ 
Aለማካተቱ ነው፡፡ 
 
 
4.3. የመምህራን የሥራ Aፈፃፀም መገምገሚያ መሥፈርቶች  
 
የመምህራን” የሥራ Aፈፃፀም ግምገማ ውስብስብና ፈታኝ ከሚያደርጉት 
ሁኔታዎች Aንዱ በሁሉም ክፍሎች ዘንድ ተቀባይነት ያላቸውና 
የመምህራንን የሥራ ድርሻና ሃላፊነት ሙሉ በሙሉ ሊለኩ የሚችሉ 
ትክክለኛ (valid) Eና Aስተማማኝ (reliable) መሥፈርቶችን ያካተቱ 
የመገምገሚያ መሣሪያዎችን የማዘጋጀቱ ሥራ ቀላል Aለመሆኑ ነው፡፡ 
በዚህም ምክንያት በተለያዩ Aገሮች ልዩ ልዩ የመገምገሚያ መሣሪያዎች 
ተዘጋጅተው ሥራ ላይ ውለዋል፡፡ 
 
በAገራችንም ቢሆን የከፍተኛ ትምህርት መምህራንን የሥራ Aፈፃፀም 
ለመገምገም በተማሪዎች' በሥራ ባልደረቦችና' በሃላፊዎች የሚሞሉ ሶስት 
ዓይነት የመገምገሚያ ቅጾች ከማEከል (ከትምህርት ሚኒስቴር) ተልከው 
ከAዲስ Aበባ ዩኒቨርሲቲ በስተቀር በሁሉም ተቋማት Eየተሠራባቸው 
ይገኛሉ፡፡ በAዲስ Aበባ ዩኒቨርሲቲም ሆነ በሌሎቹ የከፍተኛ ትምህርት 
ተቋማት ውስጥ ሥራ ላይ የዋሉት የመገምገሚያ መሣሪያዎች ከዝግጅቱ 
ቋንቋና በEያንዳንዱ የመገምገሚያ ቅፅ ውስጥ ከተካተቱት መስፈርቶች 
የቁጥር ልዩነት በስተቀር ይዘታቸው ሲመርመር የጎላ ልዩነት የላቸውም፡፡ 
ማለትም ሁሉም የመገምገሚያ መሣሪያዎች በከፍተኛ ትምህርት Aዋጅም 
ሆነ በዩኒቨርሲቲዎቹ የመማክርት ጉባኤ ሕግና የኮንትራት ስምምነት ውስጥ 
የተዘረዘሩትን የመምህራንን የሥራ ድርሻና ሃላፊነቶች ሙሉ በሙሉና 
በትክክል ለመገምገም የማያስችሉ ከመሆናቸውም በላይ ከመምህራን ሥራ 
ጋር የማይገናኙ መሥፈርቶችን (ለምሣሌ ያህል የተበላሹ መሣሪያዎችንና 
Eቃዎችን መጠገን' ®±z) ያካተቱ ናቸው፡፡  
 
Ÿ²=IU በተጨማሪ በተማሪዎች የሚሞላውን የመገምገሚያ ቅፅ በተመለከተ 
በቅርቡ የተካሄደው ጥናት (Zenawi, Beishuizen, and van Os 2009) 
በመገምገሚያው ቅፅ ውስጥ የተካተቱት መሥፈርቶች የሚያተኩሩት 
ተማሪዎች ስለትምህርቱና ከትምህርቱ ስላገኙት Eውቀት ያላቸው ግንዛቤ 
(students’ perception of their own learning) ላይ ሣይሆን መምህራን 
ትምህርቱን በሚያስተምሩበት ወቅት በክፍል ውስጥ ስለሚያሣዩት ባህሪ 
(classroom behavior) ላይ በመሆኑ ከግምገማው የሚገኘውን ውጤት 
Aጠያያቂ/Aወዛጋቢ Eንዳደረገው Aመላክቶ ለወደፊቱ ከዚህ የመገምገሚያ ቅፅ 
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¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
የተሻለ ውጤት ለማግኘት Eንዲቻል መሥፈርቶቹ የተማሪዎችን የትምህርት 
ግንዛቤና የመምህራንን ባህሪ በማካተት Eንዲዘጋጅ Aሣሥቧል፡፡  
 
ufe~ SÑUÑT>Á pë‹ ÁK<ƒ” ልዩነ„‹ በተመለከተ በAዲስ Aበባ 
ዩኒቨርሲቲ Eየተሠራባቸው ያሉት የመገምገሚያ ቅጾች በEንግሊዝኛ ቋንቋ 
የተዘጋጁ ሲሆን በሌሎቹ የከፍተኛ ትምህርት ተቋማት ውስጥ ሥራ ላይ 
የዋሉት የመገምገሚያ መሣሪያዎች የተዘጋጁት በAማርኛ ቋንቋ ነው፡፡  
በሶስቱ የመገምገሚያ ቅጾች ውስጥ የተካተቱትን መሥፈርቶች ብዛት 
ስንመለከት በAዲስ Aበባ ዩኒቨርሲቲ ለተማሪዎች' ለሥራ ባልደረቦችና 
ለሃላፊዎች የተዘጋጁት ቅጾች Eንደቅደም ተከተላቸው 30' 19 Eና 26 
ሲሆን በሌሎቹ የከፍተኛ ትምህርት ተቋማት ለEነዚሁ ገምጋሚዎች 
የተዘጋጁት ቅጾች 27' 33 Eና 48 መሥፈርቶችን የያዙ ናቸው፡፡ ÃI u²=I 
�”ÇK ›”Ç”É ¿’>y`c=+−‹ (KUdK?:- ÏT' Hªd E“ ›`vU”ß) 
uY^ HLò−‹“ vMÅ[x‹ ¾T>VK<ƒ” pë‹ ¨Å �”ÓK=´— s”s 
uS}`ÔU“ ¾SYð`„‡”U w³ƒ uThhM �¾}ÑKÑK<v†¨< �”ÅJ’ 
KT¨p }‹LDM (´`´\ uW”Ö[» 6 LÃ }ÑMéDM)::   
 
4.4. የመምህራን የሥራ Aፈፃፀም ግምገማ ውጤት Aገላለፅ“ ፋይዳው 
 
የመምህራን የሥራ Aፈፃፀም ግምገማ ከሚካሄድባቸው ዓላማዎች Aንዱ 
የመምህራንን የማስተማር ብቃት ለማሻሻል Eንደሆነ ከላይ ተገልጿል፡፡ 
በዚህም ምክንያት በሶስቱም ገምጋሚዎች የሚካሄደው ግምገማ ከተጠናቀቀና 
ውጤቱም ከተጠናቀረ በኋላ መምህራን Eንዲያውቁት ይደረጋል፡፡ Eዚህ ላይ 
ሁለት ጥያቄዎችን ማለትም ውጤቱ Eንዴት ይገለጻል? ፋይዳውስ ምንድን 
ነው? ብሎ መጠየቅ ተገቢ ይሆናል:: ከላይ የተገለፀውን ዓላማ በትክክል 
ለማሣካት Eንዲቻልና ግምገማውም ትርጉም Eንዲኖረው ከግምገማው 
በኋላ የተሻለ ውጤት ያስመዘገቡ መምህራንን ማበረታታትና Eውቅና 
መስጠት' ድክመት ያሳዩ መምህራን ደግሞ ከድክመታቸው ተምረው 
ለወደፊቱ Eንዲያሻሽሉ Aስፈላጊውን ሙያዊ Eገዛ ማድረግ Aስፈላጊ 
Eንደሆነ የዘርፉ ምሁራን ያስገነዝባሉ:: ይሁን Eንጂ በAገራችን ከፍተኛ 
ትምህርት ተቋማት የሚካሄደውን የመምህራን ግምገማ ውጤት Aገላለፅ 
ስንመለከት የግምገማ ቅጾችን ቅጂ ለተገምጋሚ መምህራን ከመስጠት 
ያለፈ (ይህም ቢሆን በወቅቱና በቋሚነት Aይከናወንም) የማበረታቻም ሆነ 
የምክር Aገልግሎት መስጠት Aልተለመደም:: በዚህም ምክንያት 
መምህራን ስለግምገማ ውጤት የሚጨነቁት የደረጃ Eድገት ለማግኘት 
ሲያመለክቱ ወይም የትምህርት Eድል ለማግኘት ሲወዳደሩ ካልሆነ 
በስተቀር ግምገማው ቢካሄድ ባይካሄድ ለEነርሱ ፋይዳ የለውም::  ይህም 
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ሁኔታ በተቋሞቻችን የሚካሄደው የመምህራን የሥራ Aፈፃፀም ግምገማ 
የታቀደለትን ዓላማ ከማሣካት Aንፃር ክፍተት ያለበት መሆኑን ያሣያል:: 
¾T>Ÿ}K¨< ¾TÖnKÁ W”Ö[» u›Ñ^‹” ¾Ÿõ}— ƒUI`ƒ }sTƒ 
¨<eØ uS"H@É LÃ ÁK¨<” ¾SUI^” Y^ ›ðíìU ÓUÑT H>Åƒ 
U” �”ÅT>SeM ÁSL¡�M:: 
 



¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
ሠንጠረዥ 6:- የከፍተኛ ትምህርት መምህራን የሥራ Aፈፃፀም ግምገማ H>Åƒ ማጠቃለያ ሠንጠረዥ 

¾Seð`„‹ w³ƒ ¿’>y`c=+ 

 

  ¾ÓUÑT Ñ>²? ¾SYð`„‹ 
¯Ã’ƒ 

}* Yv* YH* 

ÑUÒT>−‹ ¾ÓUÑT¨< ¨<Ö?ƒ
¾T>Ö“k[¨< 

M¿ G<’@� 

›Ç=e ›uv  uc?T>e}` 
›”É Ñ>²? 

u¿’>y`c=+¨< 
¾}²ÒÀ 

30 19 26 }' Yv ' YH 
uìHò−‹' uƒ/¡õM 
HLò−‹' uóŸ<M+ 
Ç=•‹ 

ሶስቱU የመገምገሚያ ቅጾች 
በEንግሊዝኛ ቋንቋ የተዘጋጁ “†¨<:: 

Hªd  $ $ uT°ŸM ¾}²ÒÀ“ 
¾}iiK< 

19 24 34 $ $ uƒ/¡õM HLò−‹“ 
u}T]−‹ 

Ÿ¾ó"M+¨< ¾}S[Ö< }T]−‹ 
¾ÓUÑT¨<” ¨<Ö?ƒ uTÖ“m\ 
Y^ ÃXzÛK<:: 

ÏT  $ $ $ $ 28 36 45 $ $ uƒUI`ƒ ¡õM 
HLò−‹ 

uY^ HLò−‹“ vMÅ[x‹ 
¾T>VK<ƒ pë‹ ¨Å �”ÓK=²— s”s 
}}`ጉS™J:: 

›`v U”ß $ $ $ $ 17 33 -- $ $ $ $ $ $ 

SkK?  $ $ uT°ŸM ¾}²ÒÀ 27 33 48 $ $ 
uƒ/¡õM HLò−‹' 
u›"ÇT>¡ ˘aÓ^U 
*òc` 

Ô�™‹ SÖÃq‹” 
ÁeVLK<'ÃWuYvK<' ¾ƒUI`ƒ 
¡õM HLò−‹ ¾ÓUÑT¨<” ¨<Ö?ƒ 
(Ö”"^“ Å"T ’Øx‹” uSÖqU) 
KSUI^” uÅwÇu? Ád¨<nK<::  

É_Åª  $ $ $ $ 27 33 48 $ $ uƒ/¡õM HLò−‹' 
uóŸ<M+ Ç=•‹ 

u15 k” ›”É Ñ>²? Ÿfeedback club 
›vLƒ }T]−‹ Ò` uóŸ<M+ Å[Í 
eKST` Te}T\ H>Åƒ ¨<ÃÃƒ 
Ã"H@ÇM:: 

Åw[ w`H” uc?T>e}` 
G<Kƒ Ñ>²?  

$ $ 27 33 48 $ $ $ $ SUI^” }T]−‹ òƒ ÃÑSÑTK< 
(face to face evaluation)  

Åw[ T`qe uc?T>e}` 
›”É Ñ>²? 

$ $ 27 33 48 $ $ $ $ 

SUI^” ÅS¨´ ¾T>ŸÔL†¨< 
Y^ LÃ KSÑ–�†¨< u¾¨\ 
SÚ[h Ÿƒ/¡õM �Lò−‹ 
KóŸ<M+¨< ]þ`ƒ c=Å[Ó ’¨<:: 
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WS^  
$ $ $ $ 

27 33 48
$ $ 

uƒUI`ƒ ¡õM 
HLò−‹' u›"ÇT>¡ 
˘aÓ^U *òc` 

- 

¨LÃ� fÊ  $ $ $ $ 27 33 48 $ $ uƒUI`ƒ ¡õM 
HLò−‹ 

- 

*}' Yv' YH = }T]−‹ ' ¾Y^ vMÅ[x‹' ¾Y^ HLò−‹ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
4.5. በመምህራን የሥራ Aፈፃፀም ግምገማ ሂደት የተከሠቱ ዋና 

ዋና ችግሮች  
 
የመምህራን የሥራ Aፈፃፀም ግምገማ ከሙያው ልዩ ባህሪ የተነሣ 
የሁሉንም ክፍሎች ፍላጎት በሚያረካ ሁኔታ ተግባራዊ ማድረግ ፈታኝ 
ሥራ ከመሆኑም በላይ ሂደቱ በውስብስብ ችግሮች የተተበተበ ነው፡፡ 
ለችግሮቹ መፍትሄ ለመፈለግ በቅድሚያ ችግሮቹን ከነምንጫቸው 
መለየት ያስፈልጋል፡፡ ስለሆነም ከዚህ በላይ ዓላማውን' ገምጋሚዎቹን' 
መስፈርቶቹን' የውጤቱን Aገላለፅና ፋይዳ በተመለከተ ከተገለፁት ችግሮች 
በተጨማሪ በAገራችን የከፍተኛ ትምህርት መምህራን የሥራ Aፈፃፀም 
ግምገማ ሂደት ላይ Aሉታዊ ተፅEኖ ሊያሣድሩ ይችላሉ ተብሎ የተገመቱትን 
ዋና ዋና ችግሮች ከዚህ በታች በዝርዝር ለማቅረብ ተሞክሯል፡፡ 
 
ሀ.  ውጤታማ/Aመርቂ የማስተማር ሥራ (Effective teaching) ምን ማለት 

Eንደሆነ ሁሉንም የዘርፉ ባለሙያዎች ሊያስማማ የሚችል የጋራ 
ትርጉም ባለመኖሩ በተገምጋሚ መምህራን' በAስፈፃሚ Aካላትና' 
በበላይ ሃላፊዎች መካከል የAመለካከት ልዩነት Eንዲታይ ምክንያት 
ሆኗል፡፡ 

ለ. ŸLÃ uW”Ö[» 6 �”Å}SKŸ}¨< ግምገማው ወጥነትና 
ተመሣሣይነት ባለው ሁኔታ በሁሉም የከፍተኛ ትምህርት ተቋማት 
ውስጥ ባለመከናወኑ ሂደቱን የተዘበራረቀ Aድርጎታል፡፡ ለምሣሌ ያህል 
Aዲስ ከተቋቋሙት ዩኒቨርሲቲዎች መካከል feedback club uT>M eU 
eKSUI^” ¾Y^ ›ðíìU u}²ªª] S”ÑÉ uG<Kƒ dU”ƒ 
›”É Ñ>²? Ÿ}T]−‹ S[Í ¾T>cueu< ›K<'  Aንዳንዶቹ ÅÓV 
ግምገማውን የሚያካሂዱት በየሴሚስተሩ Aንድ ጊዜ ብቻ ሣይሆን 
ሁለት ጊዜ (Mid-term evaluation) ’¨<:: ከዚህም Aልፎ መምህራንን 
በተማሪዎች ፊት (face to face evaluation) ¾ሚያስገመግሙ Eን√K<ና 
ይህም ሁኔታ በመምህራን ዘንድ በሙያቸውና በራሣቸው ላይ Eምነት 
የማጣት ስሜት Eንደፈጠረባቸው ከተገምጋሚ መምህራን የተገኘው 
መረጃ ይጠቁማል፡፡ ከነባር ዩኒቨርሲቲዎችም መካከል ቢሆን 
በተማሪዎች የሚደረገውን ግምገማ ተማሪዎቹ የሴሚስተሩን 
ማጠናቀቂያ ፈተና በሚወስዱበት Eለት የመገምገሚያ ቅፁን 
የሚያስሞሉ Eንዳሉ መረጃዎች ይጠቁማሉ፡፡ የዚህ ዓይነቱ Aካሄድ 
ውጤት ምን ሊሆን Eንደሚችል መገመት ከባድ Aይሆንም፡፡ 

ሐ. የመምህራንን የሥራ Aፈፃፀም ግምገማ በኃላፊነት የሚመራና 
የሚያስተባብር በዩኒቨርሲቲም ሆነ በፋኩልቲ ደረጃ የተቋቋመ 
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¿’>ƒ/T°ŸM ባለመኖሩ የመገምገሚያ መሣሪÁዎችን ከማዘጋጀት 
ጀምሮ ውጤቱን በማጠናቀር ለመምህራን Eስከማሣወቅ ድረስ ያለው 
ሥራ በዘፈቀደ Eንዲከናወን በር ከፍቷል፡፡ 

መ. በተቋሞቻችን የሚካሄደው ግምገማ መምህራን ላይ ብቻ ያተኮረና 
የትምህርት ክፍል ሃላፊዎችን' የፋኩልቲ ዲኖችንና ከዚያም በላይ ያሉ 
ሃላፊዎችን የማያካትት በመሆኑ የከፍተኛ ትምህርት ጥራትን 
ከማስጠበቅ Aንፃር ግምገማው ያለውን ፋይዳ u›”É �Ï 
¾TÚwÚw ÁIM ውሱን Aድርጎታል፡፡ 

KTÖnKM ÁIM u›Ñ^‹” ¾Ÿõ}— ƒUI`ƒ }sTƒ ¨<eØ uS"H@É 
LÃ ÁK¨<” ¾SUI^” ¾Y^ ›ðíìU ÓUÑT G<’@� Ÿ¿’@e¢ 
S`J−‹ ›"DÁ U” �”ÅT>SeM KT¾ƒ �”V¡`:: E.ኤ.A u1997 
¾}"H@Å¨< 29—¨< ¾¿’@e¢ ÖpLL Ñ<v›? ¾Ÿõ}— ƒUI`ƒ SUI^”” 
¾Y^ ›ðíìU ÓUÑT” u}SKŸ} ¾T>Ÿ}K<ƒ” የ¨<X’@/የመፍትሄ 
ሃሣቦች ›e}LMö ’u`::  
 
C. Appraisal  

 
47. Higher education institutions should ensure that: 

 
a. evaluation and assessment of the work of higher-education teaching 

personnel are an integral part of the teaching, learning and research 
process, and that their major function is the development of 
individuals in accordance with their interests and capacities.  

 
b. evaluation is based only on academic criteria of competence in 

research, teaching and other academic or professional duties as 
interpreted by academic peers; 

 
c. evaluation procedures take due account of the difficulty inherent in 

measuring personal capacity, which seldom manifests itself in a 
constant and unfluctuating manner; 

 
d. where evaluation involves any kind of direct assessment of the work 

of higher-education teaching personnel by students and/or fellow 
colleagues and/or administrators, such assessment is objective and the 
criteria and the results are made known to the individual(s) 
concerned; 
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e. the results of appraisal of higher-education teaching personnel are 

also taken into account when establishing the staffing of the 
institution and considering the renewal of employment;  

 
f. higher-education teaching personnel have the right to appeal to an 

impartial body against assessments which they deem to be unjustified 
(FSS 2007). 

 
ŸLÃ Ÿ}²[²\ƒ ¾¿’@e¢ ¾¨<X’@/SõƒH@ Hdx‹ KS[Çƒ 
�”ÅT>‰K¨<፡- 
 

• ¾Ÿõ}— ƒUI`ƒ SUI^” ¾Y^ ›ðíìU ÓUÑT ŸTe}T` 
ST`“ U`U` H>Åƒ Ò` ¾}q^ኘ“ ª“ }Óv\U 
¾SUI^”” õLÔƒ“ ›pU TXÅÓ SJ’<”'  

• ¾ÓUÑT¨< SYð`„‹ uSUI^” ¾U`U` ¾Te}T`“ 
K?KA‹ ƒUI`ƒ ’¡ ¨ÃU S<Á© wnƒ LÃ w‰ SSe[ƒ 
�”ÇKv†¨<' 

• uÓUÑT ¨pƒ ¾SUI^”” ÓL© ›pU/wnƒ ŸSS²” ›"DÁ 
K=ÁÒØS< ¾T>‹K< ‹Óa‹” u›Óvu< TÖ?” �”ÅT>ÁeðMÓ'  

• u}T]−‹' uY^ vMÅ[x‹“ u¡õM HLò−‹ ¾T>"H@ዱ 
ÓUÑT−‹ }Úvß’ƒ ÁL†¨<ና ነባራዊ �”¬ሆኑ TÉ[Ó' 
SYð`„‡ን“ ¨<Ö?„‡” K}ÑUÒT> SUI^” TX¨p 
�”ÅT>Ñv'  

• ¾ÓUÑT ¨<Ö?„‹ ¾}sS<” ¾c¨< HÃM õLÔƒ KS¨c”“ 
pØ`” KTÅe K=ÁÑKÓK< �”ÅT>‹K<' E“  

• ¾Ÿõ}— ƒUI`ƒ SUI^” uY^ ›ðíìU ÓUÑT LÃ 
ÁL†¨<” p_� ’í KJ’ ›"M ›u?~� ¾Tp[w Swƒ ያላ†¨< 
መሆኑን ’¨<:: 

 
ŸLÃ ¾}²[²\ƒ ¾¿’@e¢ ¾SõƒH@ Hdx‹ u›Ñ^‹” uSካH@É LÃ 
ŸT>Ñ–¨< ¾Ÿõ}— ƒUI`ƒ SUI^” ¾Y^ ›ðíìU ÓUÑT Ò` 
c=’éì\ ŸeÉe~ ’Øx‹ ›^~ TKƒU ¾SËS]Á¨<' G<K}—¨<' 
fe}—¨<“ eÉe}—¨< ’Øx‹ በAብዛኛው ƒŸ<[ƒ ¾}’ðÒ†¨< c=J’< 
›^}—¨<“ ›Ue}—¨< ’Øx‹ ŸVL ÔÅM �¾}W^v†¨< ÃÑ—K<:: 
ይህም ሁኔታ የሚያሳየው በከፍተኛ ትምህርት ተቋሞቻችን በመካሄድ ላይ 
የሚገኘው የመምህራን የሥራ Aፈፃፀም ግምገማ ከዓለም Aቀፍ (ከዩኔስኮ) 
መርህ Aንፃር ብዙ ክፍተቶች ያሉበትና  ወቅታዊ የማስተካከያ ሥራዎች 
መሠራት ያለባቸው መሆኑን ነው፡፡ 
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5. ማጠቃለያ'መደምደሚያና የመፍትሔ ሃሣቦች 
 
5.1 ማጠቃለያና መደምደሚያ  
 
¾ዚህ ፅሁፍ ª“ ¯LT uAገራችን የከፍተኛ ትምህርት ጥራት መሻሻል LÃ 
ቀጥተኛና ቁልፍ ሚና ያላቸውን መምህራን የፔዳጎጂ ሥልጠና' የሥራ 
ጫና Eና የሥራ Aፈፃፀም ግምገማ በተመለከተ በመንግሥትና 
በዩኒቨርሲቲዎቻችን በመከናወን ላይ ያሉትን ሥራዎች uመዳሰስ �“ 
‹Óa‹” uS}”}” KþK=c= ShhM ¾T>[Æ Hdx‹” KSÖqU ’uር፡፡ 
ጥናቱን ለማከናወን Eንዲረዳ u“S<“’ƒ Ÿ}S[Ö<ƒ ›Y` ’v`“ ›Ç=e 
¿’>y`c=+−‹ ¨<eØ ŸT>c\ SUI^”“ ¾Y^ �Lò−‹ �”Ç=G<U 
ከልዩ ልዩ ምንጮች S[Í−‹” KTcvcw }V¡bM:: ከተሰበሰቡትU 
መረጃዎች ƒ”}“ LÃ uSSY[ƒ ¾T>Ÿ}K<ƒ ¾TÖnKÁ“ 
¾SÅUÅT>Á Hdx‹ k`uªM:: 
 
• በከፍተኛ ትምIርት ተቋሞች ውስጥ የሚገኙት መምህራን Aብዛኞቹ 

የማስተማር ክህሎት/ፔዳጎጂ ሥልጠና የሌላቸውና ትምህርቱን 
የሚያስተምሩት ከሠለጠኑበት የትምህርት መስክ ባገኙት Eውቀት 
(Subject matter knowledge) Eና ሥራ ላይ በቆዩባቸው ጊዜያት 
ካገኙት ልምድ ላይ በመመሥረት መሆኑን' ይህም ሁኔታ በትምህርቱ 
ጥራት ላይ Aሉታዊ ተፅEኖ በማሣደሩ ክፍተቱን ለመሙላት በልዩ ልዩ 
ክፍሎች ማለትም በትምህርት ኮሌጆችና ፋኩልቲዎች'በብሄራዊ 
የፔዳጎጂ ማEከል Eና በAካዳሚክ/የሙያ ማበልፀጊያ ማEከላት 
የማስተማር ሙያ ሥልጠናዎች EየተሠÖ< መሆናቸውንና Eነዚህም 
ክፍሎች የAደረጃጀትና የሪሶርስ/Ów¯ƒ ችግር ያለባቸው መሆኑን 
ŸØ“~ ለማወቅ ተችሏል፡፡ በመሆኑም የከፍተኛ ትምህርት ጥራትን 
በማስጠበቁ ረገድ ሊጫወቱ የሚገባቸውን ≈`i ¾}Öuk¨<” ÁIM 
ለመወጣት AልቻK<ም፡፡ 

• የመምህራን የሥራ ጫናን በተመለከተም በየተቋሞቹ ውስጥ 
በመከናወን ላይ የሚገኘው የሥራ ጫና Aመዳደብና eK?ƒ ግልÌነ| 
Eንደሚጎድለውና ክፍተት Eንዳለበት' Aብዛኞቹ መምህራን 
ከሚጠበቅባቸው የሥራ ጫና መጠን በላይ የማስተማር ሥራ ጫና 
ስለተሸከሙ ሌሎች ሙያዊ ግዴታዎችን (ምርምር ማካሄድ' 
በዩኒቨርሲቲ ውስጥና ከዩኒቨርሲቲ ውጭ ሙያዊ Aገልግሎት 
ለመስጠት' ወዘተ) ለመወጣት Eንዳልቻሉ' የተጨማሪ ሥራ ጫና 
ክፍያም በወቅቱና በAግባቡ Eንደማይፈፀም Ø“~ ÖlTEM፡፡ ይህም 
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¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
ሁኔታ በተቋማቱ ውስጥ ጤናማ የሥራ ግንኙነት Eንዳይኖር 
ከማድረጉም በላይ የመምህራንን የሥራ ሞራል ክፉኛ ጎድቶታል፡፡ 

• የመምህራን የሥራ Aፈፃፀም ግምገማም ቢሆን ዓላማውና Aፈፃፀሙ 
Eንደማይገናኙ' የመገምገሚያ መስፈርቶቹም የመምህራንን የሥራ 
ድርሻና ሀላፊነት ሙሉ በሙሉና በትክክል ለመገምገም 
Eንደማያስችሉ' ከገምጋሚዎቹ መካከል በተለይ የተማሪዎች ተሣትፎ 
Aወዛጋቢ መሆኑን' የግምገማው ውጤት Aገላለፅ ችግር Eንዳለበትና 
ፋይዳውም ውሱን መሆኑን' በAጠቃላይ ግምገማው ወጥነት የሌለው' 
በዘፈቀደ የሚመራና በችግሮች የተሞላ መሆኑን ለመገንዘብ ተችሏል፡፡ 
በመሆኑም ግምገማው የትምህርት ሚኒስቴርንና የዩኒቨርሲቲዎቹን 
Aመራሮች Eንዲሁም የግምገማው ገፈት ቀማሽ የሆኑትን መምህራን 
ፍላጎት ሊያረካ Aልቻለም፡፡ 

 
5.2 የመፍትሄ ሃሣቦች   
 
ከላይ በተጠቀሱት ሶስት Aቢይ ጉዳዮች ዙሪያ የተከሠቱትን ችግሮች 
ለመቅረፍና በከፍተኛ ትምህርት ጥራት መሻሻል ላይ የሚኖራቸውን ሚና 
ከፍ ለማድረግ �”Ç=‰M የሚከተሉት የመፍትሄ ሃሣቦች ቀርበዋል፡፡ 
 
1.  የመምህራንን ሙያዊ /ፔዳጎጂካል ሥልጠና በተመለከተ 
 
1.1. በትምህርት ፋኩልቲዎች/ኮሌጆች የሚሠጠው የከፍተኛ ዲፕሎማ 

ፕሮግራም (HDP) ለሁሉም የከፍተኛ ትምህርት ተቋም መምህራን 
Eንዲዳረስ ቢደረግ'  

1.2. ብሄራዊ የፔዳጎጂ ማEከል ህጋዊ መሠረት Eንዲኖረው በAዋጅ 
ቢቋቋምና Eንደ  የከፍተኛ ትምህርት Aግባብነትና ጥራት ኤጀንሲ 
(HERQA) Eና የከፍተኛ ትምህርት ስትራቴጂ ማEከል (HESC) 
ከመንግሥት ቋሚ በጀት ቢመደብለት' 

1.3. ዩኒቨርሲቲ-Aቀፍ የAካዳሚክ/ የሙያ ማበልፀጊያ ማEከላት (ADRCs) 
ባልተቋቋሙባቸው የከፍተኛ ትምህርት ተቋማት ውስጥ Eንዲቋቋሙና 
ተቋቁመው በሚገኙባቸው ዩኒቨርሲቲዎችም ቢሆን ሥራቸውን 
በውጤታማነት ለማከናወን Eንዲችሉ Aስፈላጊው ግብAት 
ቢሟላላቸውና Aደረጃጀታቸውም ቢፈተሽ፣ Eንዲሁም ማEከላቱ 
የEርስበርስ ልምድ ልውውጥ ማድረግ Eንዲችሉ በመካከላቸው ጠንካራ 
የግንኙነት መረብ Eንዲኖራቸው ቢደረግ' 
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¨c’< ÃTU 
 

 
1.4. ሥልጠናውን ይበልጥ ውጤታማ ለማድረግና በየተቋማቱ ያለውን 

ሀብት በAግባቡ ለመጠቀም Eንዲቻል የትምህርት 
ፋኩልቲዎች/ኮሌጆች' ብሄራዊ የፔዳጎጂ ማEከል (NPRC) Eና 
ዩኒቨርሲቲ-Aቀፍ የAካዳሚክ/የሙያ ማበልፀጊያ ማEከላት (ADRCs) 
በጋራና በቅንጅት የሚሠሩበት ሁኔታ ቢመቻች' 

1.5. eKSUI^” ¾üÇÔÍ= YMÖ“ ›eðLÑ>’ƒ ŸSUI^” Ò` 
¨<ÃÃƒ u="H@É“ u¨<ÃÃ~ ¨pƒ SUI^” KT>Á’dD†¨< 
ØÁo−‹ }Ñu=¨<” ULi uSeÖƒ SUI^” KYMÖ“¨< 
ÁL†¨<” ´p}— ÓUƒ“ õLÔƒ KSk¾` u=VŸ`'  

1.6. የዩኒቨርሲቲ የበላይ ሃላፊዎች በማEከላቱ የሚሰጠውን የሙያ ሥልጠና 
የመከታተልና የማጠናከሩን ጉዳይ Eንደ Aንዱ የEቅድ Aጀንዳቸው 
Aድርገው ቢይዙት'  

1.7. በተቋማቱም ደረጃ ሆነ በAገር-Aቀፍ ደረጃ ያለውን የፔዳጎጂ ሥልጠና 
ፍላጎት ለማወቅ“ uYMÖ“¨ቹ ²<]Á ¾�¿ Ö”"^“ Å"T ጎኖችን 
በስፋትና በጥልቀት መመርመር የሚያስችል ጥናት ቢካሄ≈ የŸõ}— 
ƒUI`ƒ መምህራን ሥልጠና የበለጠ ውጤታማ ሊሆን �”ÅT>‹M 
Ã�S“M:: 

 
2.  የመምህራን የሥራ ጫናን በተመለከተ 
 
2.1. መምህራን በየሴሚስተሩና u¾ዓመቱ ያከናወኗቸውን የማስተማር' 

የምርምርና ሌሎች ሙያዊ AስተዋፅOዎች ¾T>S²Óu<uƒ“ ሪፖርት 
የሚያደርጉበት ቅፅ ቢዘጋጅና የትምህርት ክፍሎችም ሪፖርቱን 
መሠረት በማድረግ የመምህራንን የሥራ ጫና በትክክል በማስላት 
ለሚመለከታቸው ክፍሎች ቢያስተላልፉ' 

2.2. የከፍተኛ ትምህርት ተቋማት ላወጧቸው ደንቦች (Senate Legislation) 
ተገዢ ቢሆኑና የ1997ቱን የዩኔስኮ ውdéዎች በAግባቡ ተገንዝበው 
የመምህራንን መብት LKSÉð` u=V¡\“ ÃI””U Øc¨< c=Ñ–< 
uIÓ ¾T>Ö¾luƒ G<’@� u=ðÖ`' 

2.3. መምህራን መብ}ታቸውን ለማስከበር የሚያስችላቸው ህጋዊ ተቋም 
ቢኖራቸው' 

2.4. ¨Å ከፍተኛ ትምህርት ተቋማት ¾T>Ñu< }T]−‹ UÅv ተቋማቱ 
ካላቸው የመምህራን ብዛት  ጋር የተጣጣመ SJ’< upÉT>Á 
u=[ÒÑØ' K²=IU }sT~ ¾T>kuLD†¨<” }T]−‹ w³ƒ 
¾S¨c” Swƒ u=c×†¨<'  
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¾Y^ ›ðíìU ÓUÑT 

 

 
2.5. በየተቋማቱ በመካሄድ ላይ ያለው የትምህርት መርሐ ግብሮችን/ 

መስኮችን የማስፋፋቱ ጉዳይ ተቋማቱ ካላቸው ሀብት/ጥሪት ጋር 
የተገናዘበ ቢሆን' 

2.6. Eያንዳንዱ የከፍተኛ ትምህርት ተቋም Eየተከተለው/ Eየሠራበት 
ያለውን የመምህራን የሥራ ጫና Aመዳደብና eK?ƒ ሂደት በስፋትና 
በጥልቀት የሚዳስስ ሀገር-Aቀፍ ጥናት u="H@É“ በውጤቱም ላይ 
ተመሥርቶ የፖሊሲ ውሣኔዎች ቢተላለፉ ÖnT> ÃJናM::  

 
3.  የመምህራን የሥራ Aፈፃፀም ግምገማን በተመለከተ  
 
3.1. ለግምገማ¨< የሚሠበሠበው መረጃ ƒ¡¡K—’~ �“ Aስተማማኝ’~ 

የተሻለ Eንዲሆን Eስካሁን ሲሠራበት ከነበረው ¾feƒ ª“ }ª“Ä‹ 
ÓUÑT በተጨማሪ መረጃዎች ከቀድሞ ተማሪዎች (Alumni) Eና 
ከመምህራን የግል ግምገማ (self-evaluation) የሚሠበሠቡበት ሁéታ 
ቢመቻÇ' 

3.2. ግምገማውን በሁለንተናዊ መልኩ ለማካሄድ“ uƒUI`ƒ Ø^ƒ LÃ 
ÁK¨<” óÃÇ Ÿõ KTÉ[Ó Eንዲቻል የትምህርት ክፍል ሃላፊዎች' 
የፋኩልቲ/ኮሌጅ ዲኖች' የተቋማት ዲ_ክተሮችና ከዚያም በላይ ባሉ 
የAመራር ቦታዎች የተመደቡ ሃላፊዎች የሚገመገሙበት ሥርዓት 
ቢዘረጋ' 

3.3. ግምገማው ትርጉምና ªጋ ያለው Eንዲሆን በሥራ Aፈፃፀማቸው የላቀ 
ውጤት ላስመዘገቡ መምህራን ልዩ ልዩ የማበረታቻ ዘዴዎች ቢቀየሱ' 

3.4. የመምህራንን የሥራ Aፈፃፀም በተጨባ‡ነት ለመገምገም የሚያስችሉ 
ትክክK— (valid) Eና Aስተማማኝ (reliable) መስፈርቶች በባKሙያዎች 
ቢዘጋጁ' 

3.5. በተማሪዎች ተሣትፎ ላይ ያለውን ብዥታ ለማስወገድ' 
ስለግምገማውም ሂደትና ውጤት ያላቸውን Aመለካከት ለማወቅ 
Eንዲቻል ተከታታይነትና ቀጣይነት ያላቸው ውይይቶች ከመምህራን 
ጋር ቢደረጉ' 

3.6. የግምገማውን ሂደት የሚመራ' የሚያስተባብርና ውጤታማነ~ንም 
በየወቅቱ የሚፈትሽ ማEከል (Teaching-Learning Improvement Center/ 
TLIC) በሁሉም የከፍተኛ ትምህርት ተቋማት ውስጥ ቢቋቋም ውጤቱ 
የተiH K=J”  õè¿QÇJ የጥናታዊ ፅሁፉ Aቅራቢ ያስÑ’´ባል፡፡ 

 
 

 127 



¨c’< ÃTU 
 

 

Rጣቀሻዎች (References)  
Addis Ababa University. 1996. Revised contract of employment for academic 

personnel. AAU.  

_____. 2007. Senate legislation. Addis Ababa: AAU Printing Press. 

Aklilu Dalelo, Mekasha Kassaye, and Alemayehu T/Mariam. 2008. Teacher 
education: International and national experiences. Paper presented at the 
third annual national conference on ‘Teacher Education in Ethiopia: 
Prospects and Challenges’, organized by CoE, AAU, May 30-June 1, 
2008. 

Aleamoni, L.M. 1978. The usefulness of students’ evaluations in improving 
college teaching.   Instructional Science, 7, 95-105. 

Ambissa Kenea, Solomon Araya and Zenebe Baraki. 2008. Pre-service 
secondary education in Ethiopian universities after TESO. Paper 
presented at the third annual national conference on ‘Teacher Education 
in Ethiopia: Prospects and Challenges’, Organized by CoE, AAU, May 
30-June 1, 2008. 

Arreola, R. A. 1995. Developing a comprehensive instructors evaluation 
system: A handbook for college instructors and administrators. Bolton, 
MA: Anker Publishing. 

Cashin, W.E. 1999.  Student ratings of teaching: Uses and misuses.  In 
Changing practices in evaluating teaching:  a practical guide to improved 
faculty performance and promotion/tenure decisions, edited by Peter 
Seldin. Bolton, MA: Anker Publishing. 

College of Education, AAU. 2008. Teacher education system in Ethiopia: A 
need for an informed decision. Addis Ababa: AAU Printing Press 

Cowdery, J.E.,  and A. Agho. 2007. Measuring workload among health 
education faculty. Californian Journal of Health Promotion, 5, No. 3:73-
79. 

Forum for Social Studies (FSS). 2007. The status of governance, academic 
freedom, and teaching personnel in Ethiopian higher education 
institutions: a synthesis of institutional case studies. Addis Ababa 

Johannesson, J., and G. Nakos. 2005. Business faculty compensation in 
Africa. Charleston, SC. 

 128 



¾Ÿõ}— ƒUI`ƒ }sTƒ SUI^” ¾üÇÔÍ= YMÖ“፣ ¾Y^ Ý““  
¾Y^ ›ðíìU ÓUÑT 

 

 
Marsh, H. W. 1987. Students’ evaluations of university teaching: Research 

findings, methodological issues and directions for future researches.  
International Journal of Educational Research, 11, 253-388. 

MInistry of Education (MoE). 2004. Higher education system overhaul 
(HESO). Report of the committee of inquiry into governance, leadership 
and management in Ethiopia’s higher education system. 

_____. 2008. Higher Diploma Programme for Teacher Educators: Handbook. 
Addis Ababa. 

Porter, S., and P. Umbach. 2001. Analyzing faculty workload data using 
multilevel modeling.  Research in Higher Education, 42, 171-196. 

Ramsden, P. 2003.  Learning to teach in higher education. 2nd ed. London: 
Routledge Palmer 

Scriven, M. 1991. Evaluation thesaurus. 4th ed. Newbury Park: SAGE 
Publications. 

Tesfaye Semela. 2008. Teacher education at crossroads: How should 
Ethiopian Secondary Schools teachers be trained? Paper presented at the 
third annual national conference on ‘Teacher Education in Ethiopia: 
Prospects and Challenges’, organized by CoE, AAU, May 30-June 1, 
2008. 

Ubben, G.C., and L.W. Hughes.1997. The principal: creative leadership for 
effective schools. Boston: Allyn and Bacon. 

Zenawi Zerihun, J.J. Beishuizen, and  W. van Os. 2009. Validating the student 
rating of teaching using multiple measures. Paper presented at the 
international conference on ‘Educational Research for Development, 
organized by CoE, AAU, May 13-15, 2009.  

IÙƒ]'1995' ¾Ÿõ}— ƒUI`ƒ Aዋጅ:: Aዲስ Aበባ'x`Dèç ሰIT 
RzQº É`œት 

ትምህርት ሚኒስቴር' 1994' የSUI^” ሥልጠና ሥርዓታችን Aበይት 
ችግሮችና መፍትሄዎቻቸው:: (ለውይይት መነሻ የተዘጋጀ ረቂቅ)' Aዲስ 
Aበባ 

_____. 1999' ¾Ÿõ}— ƒUI`ƒ }sT© K¨<Ø“ Ó”v� eƒ^‚Í=Á© 
°pÉ (2000-2003):: Aዲስ Aበባ 
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ª“ K?n 

 
1.  SÓu=Á 
 
¨Å ›Ñ^‹” ²S“© ƒUI`ት ŸÑv ŸS„ ¯Sƒ uLÃ ’¨<::  uŸõ}— 
ƒUI`ƒ }sU ƒUI`ƒ SeÖƒ Ÿ}ËS[ ¨Å eMd ¯Sƒ ÃÖÒM::  
ÃIU J• Kcò¨< Q´w ƒUI`ƒ ›M}Ç[cU:: GÑ^‹”U ŸÉI’ƒ 
}^ ›M¨×‹U:: ¾ƒUI`ƒ þK=c= u1994 Ÿ�¨Ë ËUa u›”Å— 
Å[Í' uG<K}— Å[Í' u‚¡’>¡“ S<Á' �”ÅG<U uŸõ}— ƒUI`ƒ 
ዘርፍ SÖ’ cò ¾J’ ¾Teóóƒ Y^ }"H>ÇDM፤ �¾}"H@ÅU ’¨<:: 
ƒUI`ƒ u¾Å[Í¨< uõØ’ƒ �¾}eóó uT>H@Éuƒ Ñ>²? ¾SËS`Áው 
}Öm ¾ƒUI`~ Ø^ƒ ÃJ“M:: 
 
ƒUI`ƒ uT>eóóuƒ Ñ>²? ¾Qw[}cu< ¯pU' ¾›=¢•T>¨< G<’@� 
ŸÓ”³u? ¨<eØ SÓvƒ ›Kuƒ:: ¾T>W^¨< Y^ም u°pÉ SJ” 
›Kuƒ:: 
 
¾²=I êOõ ª“ ¯LT ¾Ÿõ}— ƒUI`ƒ” ¾Teóóƒ õLÔƒ“ ¾puL 
›pUን uTÑ“²w u²=I ²<`Á ¾T>’c<ƒ” ‹Óa‹ uS}”}” የSõƒN? 
Hdx‹” Tp[w ’¨<::  ÃI” KTÉ[Ó ¾}KÁ¿ S[Í−‹' êOö‹' 
¾þK=c= c’Ê‹' ›ªÐ‹ �Ã}ªM& }S`U[ªM::  Ÿ�’²=I ¨<eØ 
¾}Ñ–¨< õ_ Hdw ’¨< u²=I êOõ ¾k[u¨<:: ÃI êOõ 
¾T>SKŸ}ው ¾S”Óሥƒ Ÿõ}— ƒUI`ƒ }sTƒ” w‰ c=J” ¾ÓM 
Ÿõ}— ƒUI`ƒ }sTƒ“ K?KA‹” ›ÁÖnMMU::  
 
2.  Ÿõ}— ƒUI`ƒ u›=ƒÄåÁ 
 
u›=ƒÄåÁ ôÈ^L© Ç=V¡^c=Á© ]øwK=¡ ¾Q´w }¨"Ä‹ U¡` 
u?ƒ E.ኤ.A uሐምሌ 2003 ¾Ÿõ}— ƒUI`ƒ ›ªÏ ulØ` 351/2003 
uôÅ^M ’Ò]ƒ Ò²?× Ãó ›Å[Ñ::  u²=I ®ªÏ SW[ƒ Ÿõ}— 
ƒUI`ƒ TKƒ ¾G<K}— Å[Í ƒU`ƒ LÖ“kl }T]−‹ (1) 
uÇ=ýKAT፣ (2) uSËS]Á Ç=Ó]' (3) uG<K}— Ç=Ó] ¨ÃU uQ¡U“ 
eühK=eƒ፣ (4) uÊ¡ƒ_ƒ S`H Ów` ¾T>cØ ÃJ“M:: 
 
�LÃ u}Ökc¨< ®ªÏ ¨<eØ ¾Ÿõ}— ƒUI`ƒ ¯LT−‹ u´`´` 
}kUÖªM፡፡ �’c<U:- 
 

 



ª“ K?n 
 

 
• GÑ]~” u}KÁ¿ S<Á−‹ K=ÁÑKÓM ¾T>‹M ¾cKÖ’ ¾c¨< 

�ÃM uw³ƒ“ uØ^ƒ Tõ^ƒ' 

• ¾²`' ¾HÃT•ƒ' ¾ë�' ¾þK+" �“ ¾SdcK<ƒ M¿’„‹ 
¾TÃÅ[Óuƒ ¾Ÿõ}— ƒUI`ƒ ›ÑMÓKAƒ” Teóóƒ' 

• T>³“© ¾J’ ¾Ÿõ}— ƒUI`ƒ }sTƒ Y`ßƒ �”Ç=•` 
TÉ[Ó' 

• ‹Ó` ðˆ ¾J’“ ¾GÑ]~” °Up Gwƒ Y^ LÃ KTªM 
¾T>Áe‹M ƒUI`�© �“ }sT© Y`¯ƒ” S²`Òƒ �“ 
Ø“ƒ“ U`U` TÉ[Ó' 

• ŸGÑ]~ õLÔƒ“ °ÉÑƒ Ò` ¾}××S ¾Ÿõ}— ƒUI`ƒ �“ 
¾Iw[}cw ›ÑMÓKAƒ SeÖƒ' 

• ¾}sTƒ }ÖÁm’ƒ” ¾T>Á[ÒÓØ }sT© Y`¯ƒ” 
S²`Òƒ' 

• u›e}ÇÅ` ¨<d’@ ›c×Ø LÃ ¾T>SKŸ�†¨< ›"Lƒ }dƒö” 
T[ÒÑØ፣ ¾›d�ò’ƒ vIM” SõÖ`“ TdÅÓ' 

• uc−‹ S"ŸM SŸvu`' S‰‰M �“ ›wa ¾S•` vIM 
�”Ç=ÔKwƒ“ �”Ç=c`ê Ø[ƒ TÉ[Ó:: 

 
Ÿ²=I uòƒ �”Å}Ökc¨< ›=ƒÄåÁ ¾^eª ¾êOõ s”s K²S“ƒ 
¾’u^ƒ HÑ` “ƒ:: uu?}¡`e+Á”“ uSeÑ>Ê‹ ›"vu= Ã¨c” �”Í= 
ƒUI`ƒ ÃcØ ’u`::  eK²=I K›=ƒÄåÁ ƒUI`ƒ ›Ç=e ’Ñ` ’¨< 
KTKƒ ›Ã‰MU::  ¾}KÁ¿ ìNò−‹ �”ÅT>Ák`u<ƒ ŸJ’ u�’²=I 
¾HÃT•ƒ }sTƒ ¾T>cÖ¨< ƒUI`ƒ Ÿ´p}— (›”Å— Å[Í) �eŸ 
Ÿõ}— Å[Í (advanced higher education) ¾T>Å`e ’¨< ÃLK<::   
 
u²=IU U¡”Áƒ Ÿõ}— ƒUI`ƒ K›Ñ^‹” ›Ç=e ’Ñ` ›ÃÅKU ¾T>K< 
›K<:: ÃI” u}SKŸ} nK¨MÉ (1970) ¾T>vK< ìNò �”Ç=I wK¨< 
êðªM  "›”É }T] ÃI” ƒUI`ƒ (¾u?}¡I’ƒ) ŸSªK Qí“ƒ 
(kindergarten) �eŸ Ÿõ}— Å[Í ƒUI`ƒ KST` �eŸ WLd ¯Sƒ 
ÃðÍM::  }T]¨< }cÙ "K¨< (gifted person) Ÿ24-25 ¯Sƒ vK¨< Ñ>²? 
ÁÖ“pnM":: 
 
Jerry Komia Domatob (1996) ¾}vK< ìPò በጥናታዊ êOፋቸው 
uØ”�©ƒ ›õ]" ¾SËS]Á−‡ ¿’>y`c=+−‹ ¾}ssS<ባቸው 
x�ዎ‹ ƒUv¡~ (Timbactoo)፣ Ô› (Goa) �“ ›=ƒÄåÁ “†¨< ÃLሉ:: 
K?L¨< ìNò T`"Ÿ=e (1974) ¾}vK< eK l`®” ƒUI`ƒ u?ƒ �”Ç=I 
wK¨< êð¨< ’u`:: uŸõ}— Å[Í ¾T>cጠው ƒUI`ƒ ¾T>ÁÖnMK¨< 
Nahu (cªc¨<)' Figh (¾QÓ)' Tafsir (ul^” LÃ ¾T>cÖ< ›e}Á¾„‹) 
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ነው::  Ÿ²=I uLÃ ¾Lk ƒUI`ƒ ¾T>cÖ¨< Medressa uT>vK< ƒUI`ƒ 
u?„‹ ’¨<:: 
 
¾²=I êG<õ ª“¨< ƒŸ<[ƒ ²S“©¨<” Ÿõ}— ƒUI`ƒ TKƒU E.ኤ.A 
Ÿ1950 ¯.U. ¨Ç=I ÁK¨<” ’¨<::   
 
Ÿõ}— ƒUI`ƒ KIw[}cu< ¾T>cÖ¨< ØpU ¾�¨k ’Ñ` ’¨<::  
Eዚህ ላይ u}KÃ ለታዳጊ GÑa‹ ÖkT@�¨< U” ÁIM �”ÅJ’ 
¾kÉVው ¾�”³”Á ý_²=Ç”ƒ ’@__“ ¾}vu\ƒ S”ÓY�ƒ ª“ 
ìNò ¾’u\ት ¢ò ›““” ÁK<ƒ” SØke ›eðLÑ> ’¨<:: 
 
�”Å ’@__ ›vvM  
 

The university in a developing society must put the emphasis of its work on 
subjects of immediate moment to the nation in which it exists, and it must be 
committed to the people of that nation and their humanistic goals… We in 
poor societies can only justify expenditure on a University -of any type- if it 
promotes real development of our people. … The role of a University in a 
developing nation is to contribute; to give ideas, manpower, and service for 
the furtherance of human equality, human dignity and human development 
(Todaro 1985, 334). 

 
uSkÖMU ¢ò ›“” �”Ç=I wKªM 
 

The university must become a primary tool for Africa’s development in the 
new century.  Universities can help develop African expertise; they can 
enhance the analysis of African problems; strengthen domestic institutions; 
serve as a model environment for the practice of good governance, conflict 
resolution and respect for human rights, and enable African academics to play 
an active part in the global community of scholars (Bloom 2005, 4). 

 
²S“© ƒUI`ƒ ¨Å ›=ƒÄåÁ ŸÑvuƒ Ñ>²? E.ኤ.A Ÿ1908 ËUa ¨Å 
Ÿõ}— Å[Í KSgÒÑ` 40 ¯Sƒ ¨eÇDM::  ÃI ›´ÒT> ’¨< TKƒ 
Ã‰LM::  J“U Ó” E.ኤ.A u1950 u›=ƒÄåÁ ¾SËS`Á ¾J’¨< 
¾Ÿõ}— ƒUI`ƒ }sU ›Ç=e ›uv ¿’>y`c=+ ¢K?Ï }slመ:: eK¢K?Ì 
SŸðƒ ŸM¿ M¿ ìNò−‹ ¾}KÁ¿ U¡”Á„‹ }cØ}ªM:: Ÿ’²=IU 
U¡”Á„‹ Øm„‡፡- 

1. ”Ñ<W< ueÅƒ u’u\ Ñ>²? U°^v©Á” uƒUI`ƒ U” ÁIM 
�”ÅÑፉ SÑ”²v†¨<“ �eŸ 1966 ^d†¨< ¾ƒUI`ƒ 
T>’>eƒ`’ƒ x� Ã²¨< SU^�†¨<' 

2. Ÿ”Ñ<W< Ò` ŸeÅƒ ¾}SKc< }Ÿ�Ä‰†¨< eKƒUI`ƒ SÖ’— 
u=J”U Ó”³u? TÓ–�†¨<' 
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3. ”Ñ<W< ×K=Á” Ÿ}v[[ u%EL uHLò’ƒ ÁekS×D†¨< c−‹ 

›e}Á¾ƒ ›=ƒÄåÁ uTÃÚ¨< Ù`’ƒ ¾}g’ð‹¨< uYM×’@ 
ŸU°^v¨<Á” ¨Å%EL eKk[‹ ’¨< ¾T>M SÖ’— ›e}dcw 
uS]−‹ ²”É eK}ðÖ[፣ 

4. ¾›”Å—“ ¾G<K}— Å[Í }T]−‹ lØ` �¾ÚS[ eKS×“ 
ÓòƒU eKÚS[፣ 

5. ለ›Ñ]ƒª MTƒ ¾Çu[ ¾c¨< �ÃM �ÏÓ ›eðLÑ> J• SÑ–ƒ፡፡  
 
u1961 ¯.U. ¾›õ]" ¾ƒUI`ƒ HLò−‹“ ›KU ¯kõ �`Ç� cß 
É`Ï„‹ u›Ç=e ›uv LÃ }cweu¨< ’u`:: ewcv¨< “The Conference of 
African States on the Development of Education in Africa" }wKA 
Ã�¨nM:: u²=I ewcv �Á”Ç”Æ ›õ]n© ›Ñ` E.ኤ.A Ÿ1961-1980 
vK¨< Ñ>²? ¨<eØ ¾T>Ÿ}K<ƒ” }Óv^© �”Ç=ÁÅ`ግ eUU’ƒ }Å[c::  
�’²=IU: 

1. ¾SËS]Á Å[Í (primary education) u’í KG<K<U �”Ç=Ç[e' 

2. G<K}— Å[Í ¾ƒUI`ƒ }sTƒ ›”Å— Å[Í” ŸT>Ú`c<ƒ 
}T]−‹ 30 uS„ �”Ç=kuK<፣  

3. Ÿ›”Å— Å[Í ËUa �eŸ ¿’>y`c=+−‹ É[e ÁK¨<” 
¾ƒUI`ƒ Ø^ƒ T[ÒÑØ sT> ¾›õ]" GÑ^ƒ ¯LT �”Ç=J” 
¾T>ሉ ’u`:: 

 
u²=I ¢”ð[”e LÃ ›=ƒÄåÁ ¾}Ñ’²u‹¨< ’Ñ` u=•` uƒUI`ƒ ²`õ 
Ád¾‹¨< Ø[ƒ ŸK?KA‹ ŸcN^ u�‹ "K<“ up`w Ñ>²?U Ÿp˜ ›Ñ³´ 
k”u` Ÿ¨Ö< ›Ña‹ Ò` c=’íì` ¾›”Å— Å[Í¨< ƒUI`ƒ °ÉÑƒ 3.3 
uS„ c=J” ¾G<K}— Å[Í¨< ÅÓV uvc G<’@� 0.5 uS„ ’u` 
(Seyoum Teferra 1997)::  ÃI G<’@� uS]−‰‹” LÃ É”ÒÖ?“ Gõ[ƒ 
ðØa ’u`::  �”Å ›Ò×T> J• ›Ç=e ›uv ¿’>y`c=+ ¢K?ÏU ¨Å 
�ÃK YLc? ¿’>y`c=+ ¾}k¾[¨< E.ኤ.A u1961 ’u`:: 
 
”Ñ<W< ŸYM×” ¾¨[Æƒ E.ኤ.A በ1974 c=J” KÓ”³u? ÁIM u²=I 
¨pƒ u¾Å[Í¨< ¾’u[¨< ¾}T] lØ` uW”Ö[» 1 }SM¡…M:: 
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W”Ö[» 1:-  ¾}T] w³ƒ u¾Å[Í¨<  

¾ƒUI`ƒ Å[Í ¯መት 
(EኤA) 

›”Å— Å[Í (1-8) G<K}— Å[Í (9-12) Ÿõ}— ƒUI`ƒ 

1961/62 225435 8695 950 

1974/5 1042900 81000 6474 

1990/91 3926700 454000 18000 

U”ß:  Tekeste Negash (2006‚ 13-19).   
 
 
uW”Ö[» 1 �”ÅT>�¾¨< ”Ñ<W< ŸYM×” u¨[Æuƒ Ñ>²? uŸõ}— 
ƒUI`ƒ }sTƒ ÁK<ƒ }T]−‹ lØ` cvƒ g=I ›ÃÅ`eU ’u`::  
ÃIU KG<K}— Å[Í ŸÅ[c< }T]−‹ Ÿ1.2 uS„ውን ብቻ Áe}“ÑÅ 
’በር::  ÃI” u}SKŸ} Vivo (1977) ¾T>vK< ìNò የT>Ÿ}K¨<ን 
Aስተያየት ሰጥተዋል:- "”Ñ<W< ›=ƒÄåÁ” K›Ud ¯S�ƒ Ñ´}¨< 
ŸYM×” c=¨`Æ 95 uS„ ¾›=ƒÄåÁ Q´w T”uw“ Séõ ›Ã‹ልU 
’u`" (Ñê 4®)::  ÃI G<’@� �”ÓÇ=I Kg=I ¯S�ƒ ¾^eዋ ¾êOõ 
s”s ¾’u^ƒ“ ”Ñ<W< �^d†¨< E.ኤ.A Ÿ1942 �eŸ 1966 É[e 
¾ƒUI`ƒ T>’>e}`’ƒ x� Ã²¨< uS\uƒ ›Ñ` ’¨<:: 
 
›”Ç”É ìNò−‹ �”ÅT>K<ƒ E.ኤ.A Ÿ1941-1970 u’u[¨< ƒUI`ƒ 
LÃ }ê• ¾’u^†¨< G<Kƒ ›SK"Ÿ„‹ “†¨<::  �’c<U፡-  

1. ²S“© ƒUI`ƒ uY`ዓƒ Ÿ}S^ (u}KÃU uLutheran 
missionaries) ”Ñ<W<”' ›Ñ\”“' HÃT•~” ¾T>ÁŸw` ²?Ò 
TcMÖ” �”ÅT>‰M ”Ñ<W< �^d†¨< eK›S’<uƒ' 

2. ¾�¨l ¯KU ›kõ É`Ï„‹ �’¿’@e¢' ¾¯KU v”¡' ¿›?e 
›?ÃÉ (USAID) ¾SdcK<ƒ ¾cKÖ’ ¾c¨< �ÃM Tõ^ƒ 
K›Ñ` MTƒ lMõ ’¨< wK¨< eKT>ÁU’<“ �”Å ›=ƒÄåÁ 
ÁK<  �ÇÑ> ›Ña‹ ƒUI`ƒ �”Ç=Áeóñ E`ዳ�“ Óòƒ 
ÁÅ`Ñ< eK’u` ¾›=ƒÄåÁ ƒUI`ƒ u²=I }ê• Y` ’u`:: 
(Tekste Negash 2006)  

 
Ÿ²=I uòƒ �”Å}Ökc¨< ¾›=ƒÄåÁ ¾ƒUI`ƒ °ÉÑƒ ›´ÒT> 
ŸSJ’<U uLÃ u›w³—¨< ¨Å Ÿ}T ’ª] Á²’uK“ KØm„‹ (Elitist) 
w‰ °ÉM ¾cÖ ’u`:: ÃI G<’@� u²=I �”ÇK E.ኤ.A በ1974 
¨�Å^©ው ደርግ uÑ<Muƒ YM×” Á²:: 
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3.  ƒUI`ƒ u¨�Å^© ›Ñ³´ Ñ>²? (E.ኤ.A 1974-1991) 
 
²S“© ƒUI`ƒ u›=ƒÄåÁ Ÿ}ËS[uƒ Ñ>²? ›”e„ Ÿ¨<ß �ÃKA‹ 
}ê°• ›”ÉU Ñ>²? ’í J• ›Á¨<pU:: E.ኤ.A Ÿ1908 �eŸ 1974 vK¨< 
Ñ>²? ¾Ówî' ¾ð[”dÃ' ¾�”ÓK=´' ¾×K=Á” (KØmƒ Ñ>²? u=J”U 
�”"D”) ¾›T@]"•‹ }ê°• ’u[uƒ:: 
 
¨�Å^© S”ÓYƒ YM×” ŸÁ² u%EL ›Ñ]~ ¾fg=ÁK=´U Y`ዓƒ 
SŸ}M ËS[‹:: ¾T>cÖ¨<U ƒUI`ƒ u`°Ä} ¯KU ¾�Ëu“ 
u¨´›Å\ û`+ Y` ¾¨Åk ’u`:: 
 
¨�Å^©¨< S”ÓYƒ E.ኤ.A Ÿ1974 uòƒ ¾’u[¨<” ¾ƒUI`ƒ 
Y`ዓƒ KØm„‹ ÁÑKÑK (Elitist)  �“ ¾kKU ƒUI`ƒ (academic) 
u�ÏÑ< ¾u³uƒ& K›Ñ` MTƒ óÃÇ ¾K?K¨< uTKƒ ¢”•�M::   
 
ÃI uSJ’< ƒUI`ƒ” ucò¨< KTÇ[e“ ¾}T]ን lØ` KSÚS` 
¾shift system ›Ö“Ÿ[:: uÑÖ` ƒUI`ƒ” ለTeóóƒ ¾›”Å— Å[Í 
ƒUI`ƒ u?„‹ uw³ƒ ›W^::  SHÃU’ƒ” KTØóƒ Ø[ƒ ›Å[Ñ::  
SHÃU’ƒ” KTØóƒ u}Å[Ñ¨< Ø[ƒ  u1975 (E.ኤ.A) 93 uS„ 
¾’u[¨<” SHÃU’ƒ u1983 ¨Å 37 uS„ ´p uTÉ[Ñ< uዩኔስኮ E.ኤ.A 
u198® }gKS:: ÃI” Ø[~” KSÅÑõ ÁIM E.ኤ.A Ÿ1975-1990 
Ÿ}q[q\ƒ ƒUI`ƒ u?„‹ Ÿ50 uS„ ¾T>uMÖ<ƒ ¾}W\ƒ ue©É” 
S”Óeƒ ÉÒõ ’¨<:: በAገሪቱ ያለውን ከፍተኛ ትምህርት ለመቆጣጠርና 
ለማስተዳደር የከፍተኛ ትምህርት ኮሚሽን በ1976 ዓ.ም. ተቋቋመ፡፡  
�”Ç=ÁU J• ¨�Å^©ው ›Ñ³´ E.ኤ.A በ1991 ŸYM×’< ¨`Ê ¾›G<’< 
S”ÓYƒ ux�¨< }}":: 
 
4.  ƒUI`ƒ uôÅ^L© Y`ዓƒ (Ÿ1991 �eŸ ›G<” É[e) 
 
›G<” ÁK¨< S”ÓYƒ E.ኤ.A u1991 ¨Å YM×” ¾¨×¨< 
¨�Å^©¨<” ›Ñ³´ uiUp ¨<Ñ>Á ›g”ö ’¨<::  ƒUI`ƒ KT”—¨<U 
S”ÓYƒ ¾TÃ“p ›Ë”Ç eKJ’ ¾›G<’< S”ÓYƒ E.ኤ.A u1994 
¾ƒUI`ƒ“ YMÖ“ ûK=c=ውን Ãó ›Å[Ñ:: 
 
5.  ¾ƒUI`ƒ þK=c=¨< ¯LT−‹  
 
›ÖnLÃ ¯LT−‹ 

• ƒUI`ƒ” uTeóóƒ u}KÃU SW[�© ƒUI`ƒ” KG<K<U 
uTÇ[e' ¾ÓKcw” ¾›"M“ ¾›�Ua }cØ* uTÔMuƒ' 
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¾T>ÁÒØS< ‹Óa‹” ¾T¨p“ ¾Sõ�ƒ ´”vK?“ ‹KA� 
ÁÇu\ ²?Ô‹ Tõ^ƒ' 

• ¾ƒUI`ƒ” ÓKcv©“ T%u^© ÖkT@� KTdÅÓ' ƒUI`ƒ” 
¾U`ƒ SX]Á' U`ƒ”U ¾ƒUI`ƒ SX]Á' uTÉ[Ó 
Gwƒ” ¾T>”ŸvŸu<“ u}Ñu=¨< S”ÑÉ ¾T>ÖkS<' uM¿ M¿ 
}¡I• ¾WKÖ’< ²?Ô‹ Tõ^ƒ' 

• ¾TIu^© ’<a“ Ó”ኙ’ƒ vIM” uTuMçÓ' cw›© Sw„‹” 
¾T>ÁŸw\' Kc¨< MÏ ÅI”’ƒ“ �Ÿ<M’ƒ' KõƒQ“ KWLU 
¾qS<' uY’-UÓv`“ Ç=V¡^c= vIM ¾�’è' KQ´w“ KGÑ` 
õp` ÁL†¨< G<K”}“© cw°“†¨< ¾}TEL ²?Ô‹” Tõ^ƒ'  

• ¾TS³²”' ¾SõÖ`“ ¾SS^S` ‹KA�” uTÇu`' ÔÍ= 
vIKA‹” ŸÖnT>−‡ ¾T>K¿' �¨<’ƒ” ¾T>g<' K�¨<’ƒ 
¾T>qS<' ¨<uƒ” ¾T>ÁÅ”l' KdÃ”e“ ‚¡•KAÍ= Seóóƒ' 
Se[ê“ TÅÓ ›−”�© ›SK"Ÿƒ ¾T>Ád¿“ ›e}ªጽ* 
ÁL†¨< ²?Ô‹ Tõ^ƒ' 

• ƒUI`ƒ” K›"vu=¨< }eTT>“ }Ñu= uTÉ[Ó' ›"vu=Á†¨<” 
¾T¨p' ¾TÖ?”“ ¾SÑ”²w' ¾SS²”“ ¾SÑUÑU' 
¾S}”}”“ ¾SK¨Ø' ¾TÉ’p ‹KA� ÁL†¨< ²?Ô‹ Tõ^ƒ፡፡ 

 
´`´` ¯LT−‹ 

• SÅu—“ SÅu— vMJ’ S`N Ów` }Ñu=“ }eTT> 
¾ƒUI`ƒ“ ¾YMÖ“ Y`¯ƒ �”Ç=²[Ò TÉ[Ó' 

• uƒUI`ƒ H>Åƒ ¾}T]−‹” ¾SõÖ`“ ¾SS^S` ‹KA�” 
TÔMuƒ' Y’-¨<uƒ”U ¾TÉ’p“ ¾SõÖ` wnƒ TÇu`' 

• ¾›"M Ñ<Ç}™‹“ M¿ }cØ* ÁL†¨< TKƒU K¾ƒ ÁK 
¾ƒUI`ƒ ›k^[w ¾T>ÁeðMÒ†¨< �”Å¾‹KA�†¨<“ 
õLÔ�†¨< �”Ç=T\ TÉ[Ó'  

• SW[�© �¨<k„‹” ŸM¿ M¿ YMÖ“−‹ Ò` u¾Å[Í¨< 
›k“Ï„ SeÖƒ'  

• uM¿ M¿ }¡I• c−‹” uTWMÖ” ¾›Ñ]~” ¾WKÖ’ ¾c¨< 
�ÃM õLÔƒ T`"ƒ' 

• KØ“ƒ“ U`U` Ÿõ}— ƒŸ<[ƒ }cØ„ ƒUI`ƒ' YMÖ““ 
U`U` ŸMTƒ Ò` }Ñu=¨< }e}Òwaƒ �”Ç=•^†¨< 
up”Ïƒ T"H@É' 

• ƒUI`ƒ ዓለማዊ (c?Ÿ<L`) J• �”Ç="H@É TÉ[Ó' 
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• ƒUI`ƒ vIL© ‚¡•KAÍ=” KTdÅÓ“ }eTT> ²S“© 

‚¡•KAÍ=” KSÖkU ¾T>[Ç SX]Á �”Ç=J” TÉ[Ó' 

• ¾Ç=V¡^c= vIM” ¾T>Ácõ”' ¾S‰‰M p^’@” uWLU“ 
u¨<ÃÃƒ ¾T`Ñw“ ¾Sõ�ƒ �”Ç=G<U TIu^© �Lò’ƒ” 
¾S¨×ƒ Ó”³u?” Ÿõ ¾T>ÁÅ`Ó ƒUI`ƒ SeÖƒ' 

• K�Ÿ<M’ƒ' K’í’ƒ' KõƒQ“ KÇ=V¡^c=Á© ›”É’ƒ ¾qS<' 
uY’-UÓv` ¾�’è ²?Ô‹” Tõ^ƒ ¾T>Áe‹M ƒUI`ƒ 
SeÖƒ' 

• ¾Y^ ¡u<`’ƒ vIM“ MUÉ �”Ç=ÔKwƒ“ KY^ Ÿõ}— x�“ 
¡w` �”Ç=cÖ¨< ¾T>ÁÅ`Ó ƒUI`ƒ SeÖƒ' 

• wN?`/wN?[cx‹ u^d†¨< s”s �”Ç=T\ TÉ[Ó' �”Ç=G<U 
KÒ^  Ó”–<’ƒ �”Ç=[Ç ›”É ›Ñ` ›kõ“ ›”É ¯KU ›kõ 
s”s−‹” Te}T`'  

• ƒUI`ƒ uG<K<U SMŸ< eKc?„‹ T>““ ›e}ªê* ÁK¨<” 
TIu^© ›SK"Ÿƒ ¾T>K¨<Ø“ ƒŸ¡K—¨<” Ó”³u? 
¾T>Á”ìv`p TÉ[Ó' 

• ¾}ðØa Gwƒ”“ ¾GÑ` �]"© p`e” ¾T>”ŸvŸu< ›Ñ` ›kõ“ 
¯KU ›kõ ›SK"Ÿƒ ÁL†¨< ²?Ô‹” Tõ^ƒ ¾T>Áe‹M 
ƒUI`ƒ SeÖƒ' 

• ¾ÓKcw”U J’ ¾Iw[}cw” ”w[ƒ u}Ñu=¨< S”ÑÉ 
¾SÖkU“ ¾SÖup ›SK"Ÿƒ“ ‹KA�” ÁÇu\ ²?Ô‹” 
KTõ^ƒ ¾T>Áe‹M ƒUI`ƒ SeÖƒ፡፡ 

 
ÃI”” ¾ƒUI`ƒ þK=c= }Óv^© KTÉ[Ó S”ÓYƒ የትምህርት 
ዘርፍ የልማት መርሐግብር (Education Sector Development Program 
(ESDP)) uS”Åõ E.ኤ.A u1997 Y^ LÃ ›ªK::  �eŸ ›G<” feƒ 
መርሐግብሮች }Óv^© J’ªM::  

1. ¾SËS`Á¨< (ESDP) E.ኤ.A Ÿ1997/98 �eŸ 2001/02 ÁK¨<” 
Ñ>²? Ãgõ“M:: 

2. G<K}—¨< E.ኤ.A Ÿ2002/03 �eŸ 2004/05 ÁK¨<” Ñ>²? Ãgõ“M:: 

3. fe}—¨< E.ኤ.A Ÿ2005/06 �eŸ 2010/11 ÁK¨<” Ãgõ“M:: 
 

የትምህርት ዘርፍ የልማት መርሐግብሩ ª“ ƒŸ<[ƒ ¾ƒUI`ƒ” ጥራት 
(quality)፤ Aግባብነት (relevance)፣ ምጥንነት (efficiency)፣ ፍትሐዊነትና 
(equity)፤ ተዳራሽነት (access) uThhM E.ኤ.A u2015 ƒUI`ƒ” KG<K< 
KTÇ[e ÃJ“M::  u}ÚT] የ1ኛውና የ2ኛው መርሐግብር (ESDP) 
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ƒŸ<[ƒ ¾c?„‹” }dƒö Ÿõ uTÉ[Ó u¨”Ê‹“ uc?ƒ }T]−‹ 
S"ŸM uƒUI`ƒ ²`õ ¾T>�¾¨<” ¾Yርዓተ-ï�ዊ ክፍተት (gender 
gap) Tek[ƒ ’¨<:: Eነዚህ መርሐግብሮች }Óv^© uJኑuƒ Ñ>²? E.ኤ.A 
Ÿ1997/98 �eŸ 2004/05 uG<Kƒ ነባር ¿’>y`c=+−‹ (›Ç=e ›uv“ 
G[TÁ) LÃ eÉeƒ }ÚT] ¿’>y`c=+−‹ (SkK?' Í=T' vI`Ç`' 
Gªd' Ô”Å` �“ ›`v U”ß) }Ÿõ}ªM:: ÃIU uSJ’< E.ኤ.A 
u1996/97 ¾Ÿõ}— ƒUI`ƒ ¾}T]−‹ }dƒö (SËS`Á ÉÓ] S`H 
Ów`) 9067 ¾’u[¨< E.ኤ.A u2004/05 ¨Å 31997 ›ÉÕM::  u›ÖnLÃ 
Ó” uŸõ}— ƒUI`ƒ ¾}T]−‹ }dƒö E.ኤ.A u2003/04 ¨Å 172111 
Å`f ’u`:: S”ÓYƒ ¾SËS`Á¨<” ¾Ÿõ}— ƒUI`ƒ AªÏ ቁ. 
351/2003 Á¨×¨< u²=I Ñ>²? ’u`:: 
 
¾3ኛው መርሐግብር (ESDP III) (E.ኤ.A 2005/06 – 2010/11) ª“¨< 
}Óv` KÉI’ƒ p’d¨< Y^“ KT>K?ንየS< MTƒ Óx‹ Sd"ƒ Ÿõ}— 
�Ñ³ TÉ[Ó ’¨<::  K²=IU Ÿõ}— ƒUI`ƒ“ ‚¡’>¡“ S<Á YMÖ“ 
Ó”v` kÅU ÃJ“K<:: ¾3ኛው መርሐግብር }Óv^© uJ’uƒ Ñ>²? 
ŸeU”~ ¿’>y`c=+−‹ u}ÚT] ›Y^ feƒ ›ÇÇ=e ¿’>y`c=+−‹ 
}Ñ”w}¨< Y^ LÃ ªK<::  �’²=I ›Y^ feƒ ¿’>y`c=+−‹        
1/ Åc?/¢UxM‰፣ 2/  Åw[ w`H”፣ 3/ Åw[ T`qe፣ 4/ ’kUƒ 
(¨KÒ)፣ 5/ vK? au= (SÅ¨Lu<)፣ 6/ ›ÇT፣ 7/ fÊ፣ 8/ Ç=L፣ 9/ 
T>³”/‚ú፣ 10/ ÏÏÒ፣ 11/ WS^፣  12/ É_Åª፣  13/ ›¡c<U 
“†¨<::  �’²=I ›Y^ fe~ ¿’>y`c=+−‹ }Ö“pk¨< uS<K< Y^ 
c=ËU\ �Á”Ç”Ç†¨< Ÿ9-10 g=I ¾T>J” }T] ÃÃ³K<::  u²=IU 
SW[ƒ ¨Åòƒ �’²=I HÁ ›”É ¿’>y`c=+−‹ u¾¯S~ �eŸ 110 iI  
}T]−‹ ÃkuLK< ተብሎ ይገመታል:: 
 
 
6. ¾Ÿõ}— ƒUI`ƒ Seóóƒ E.ኤ.A Ÿ1991 ËUa 
 
¾›=ƒÄåÁ S”ÓYƒ ›Ñ]~” ŸÉI’ƒ KT¨<×ƒ ¾}T[ ¾c¨< �ÃM 
(skilled and trained manpower) uw³ƒ �”ÅT>ÁeðMÓ ›U•uƒ w`~ 
Ø[ƒ �ÁÅ[Ñ ’¨<:: ÉI’ƒ” KSk’e ¾}¨Ö’¨< cƒ^‚Í= ›^ƒ 
ƒŸ<[ƒ ¾T>ÁeðMÒ†¨<” ዘርፎ‹ (sectors) KÃ„ ›ekU×DM::  
�’²=IU (1) S”ÑÉ፣ (2) ƒUI`ƒ፣  (3) �`h“ }ðØa Hwƒ፣ (4) 
¾Ö?“ ²`õ “†¨<:: 
 
ÉI’ƒ” KSk’e ¾¨×¨<” eƒ^‚Í= �¨<” KTÉ[Ó ¾cKÖ’ ¾c¨< 
�ÃM u}KÁ¿ Å[Í−‹ TKƒU u´p}—' uS"ŸK— �“ uŸõ}— Å[Í 
ÁeðMÒK<:: ይI” ¾c¨< �ÃM KTWMÖ” HLò’ƒ ¾}×Kv†¨< Ÿõ}— 
ƒUI`ƒ“ ¾‚¡’>¡“ S<Á ተቋማት (Technical and Vocational Education 
and Training-TVET) “†¨< (ESDP III p. 23). 
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ÃI uSJ’< uƒUI`ƒ ²`õ uŸ<M E.ኤ.A Ÿ1994 ¯.U. ËUa Ÿõ}— 
Y^ }W`ቷM::  ÃI” u}SKŸ} uTe[Í SM¡ K=k`w ¾T>‹K¨< 
¾}T] w³ƒ u¾Å[Í¨< U” ÁIM �”ÅÚS[ uW”Ö[» 2 �“ 3 
}SM¡…M:: 
 
W”Ö[» 2:- ¾}T] w³ƒ E.ኤ.A Ÿ1994/05 �eŸ 2005/06 (u1—ና u2— Å[Í 

ት/ቤቶችና u‚¡’>¡ S<Á TWMÖ—−‹) 

1994/05 (EኤA) 2®®5/06 (EኤA) ¾ƒUI`ƒ Å[Í 

¨”É c?ƒ

ÉU`

¨”É c?ƒ

ÉU` 

1— Å[Í (1-8) 982124 656773 1638897 6543044 5327469 11870513 

2— Å[Í (9-12) 195831 162241 358072 701955 69552 771507 

‚¡’>¡“ S<Á 2120 469 2589 29794 32005 61799 

U”ß:-  Ministry of Education (2005/06).  
 
 
W”Ö[» 2 ¾T>Ád¾” E.ኤ.A Ÿ1994/05-2005/06 ¾SËS`Á Å[Í }T] 
lØ` u7 �Ï TÅÑ<”' ¾G<K}— Å[Í }T]−‹ lØ` uG<Kƒ �Ï 
TÅÑ<”“ ¾‚¡’>¡“ S<Á }T]−‹ lØ` uGÁ feƒ �Ï TÅÑ<” ’¨<:: 
 
kØKA ÁK¨< W”Ö[» 3 ¾T>Ád¾¨< E.ኤ.A Ÿ2000/01 �eŸ 2006/07 
É[e ¾}T] lØ` uŸõ}— ƒUI`ƒ }sTƒ U” ÁIM �”ÅÚS[ 
’¨< (¾k”' ¾T�' ¾¡[Uƒ' ¾`kƒ ƒUI`ƒ)  
 
W”Ö[» 3:- ¾}T] w³ƒ E.ኤ.A Ÿ2000/01 �eŸ 2007/08 (¾S”Óeƒ' 

uG<K<U Å[Í) 

}/lØ` ¯Sƒ (EኤA) ¨”É“ c?„‹ ¾c?„‹ }dƒö % 

1 2000/01 87431 21.3 
2 2001/02 82738 20.2 
3 2002/03 112552 19.2 
4 2003/04 132986 20.2 
5 2004/05 143753 22.5 
6 2005/06 140426 22.4 
7 2006/07 176106 23.3 

U”ß:- Ministry of Education (2006/07).   
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ŸW”Ö[» 3 T¾ƒ ¾U”‹K¨< feƒ ›ÖnLÃ ’Ña‹” ’¨<፡-  

1. E.ኤ.A Ÿ2000/01 �eŸ 2006/07 É[e ¾}T] lØ` u›Ñ]… 
�¾ÚS[ SU×~” ’¨<:: 

2. E.ኤ.A u2006/07 ¾}T] lØ` Ÿ2000/01 Ò` c=’íì` uG<Kƒ 
�Ï Ÿõ wKA›M:: 

3. ¾c?„‹ }dƒö u›ÖnLÃ c=�Ã E.ኤ.A u2000/01 21.3 uS„ 
’u`::  ÃI }dƒö E.ኤ.A u2006/07 ¨Å 23.3 uS„ Ÿõ 
wKA›M:: 

 
u}ÚT] ¾Ÿõ}— ƒUI`ƒ KTeóóƒ u�kÅ¨< SW[ƒ ›G<” ÁK<ƒ 
¿’>y`c=+−‹ GÁ ›”É Å`cªM:: ´`´^†¨<“ E.ኤ.A u2006/07 
uSÅu— ƒUI`ƒ Ñ>²? (regular program) ÁK<ƒ” ¾}T]−‹ w³ƒ 
uW”Ö[˜ 4 }kUÖªM:: 
 
 
ሠ”Ö[» 4:-  E.ኤ.A u2006/07 uSÅu— ýaÓ^U ¾’u\ }T]−‹  

SÅu—¨< ýaÓ^U*

u=›? ›?U.›? ú.›?‹.Ç= 

ተ/ቁ ¿’>y`c=+−‹ 

¨”É c?ƒ ¨”É c?ƒ ¨”É c?ƒ 

ÉU` 

1.  ›Ç=e ›uv ¿’>y`c=+ 14591 6287 4985 588 94 2 26547 
2.  ›ÇT ¿’>y`c=+ 4146 1674 - - - - 5820 
3.  ›`v U”ß ¿’>y`c=+ 5251 1308 53 2 - - 6614 
4.  vI`Ç` ¿’>y`c=+ 9692 2775 80 6 - - 12553 
5.  Ç=L 2749 830 - - - - 3579 
6.  G[TÁ ¿’>y`c=+ 8793 2222 264 54 25 1 11359 
7.  Gªd 6493 1583 129 16 - - 8221 
8.  ÏT 11608 2989 182 23 - - 14802 
9.  SkK? 8203 2653 106 8 - - 1®970 
10.  Ô”Å` 5306 1137 58 3 - - - 
11.  WS^ - - - - - - - 
12.  ¨KÒ 491 147 - - - - 638 
13.  É_Åª 561 193 - - - - 754 
14.  SÅ¨Lu< 574 169 - - - - 743 
15.  Åw[T`qe 456 215 - - - - 671 
16.  ¨LÃ� fÊ 609 193 - - - - 802 
17.  ›¡c<U 560 158 - - - - 718 
18.  Åw[ w`H” 543 172 - - - - 715 
19.  Åc?/¢UxM‰ 553 192 - - - - 745 
20.  ÏÏÒ 538 174 - - - - 712 
21.  T>³” ‚ú 140 75 - - - - 215 

ÉU` 81857 25146 5857 700 119 3 113682 

U”ß:-  Ministry of Education (2006/07.  

                                                 
* (¾T�' ¾¡[Uƒ �“ ¾`kƒ ƒUI`ƒ” ›ÃÚU`U) 
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በ3ኛው የትምህርት ዘርፍ የልማት መርሐግብር (ESDP III) መሠረት �LÃ 
¾}Ökc<ት 21 ¿’>y`c=+−‹ uS<K< �ÃL†¨< SY^ƒ c=ËU\ 
u¾¯S~ �eŸ 110 g=I }T]−‹ �”ÅT>kuK< ÃጠበቃM:: 
 
6. ¾¿’>y`c=+ Å[Í መስፈርቶች  
 
ቀደም ሲል �”Å}ÑKì¨< uGÁ ›”É ¿’>y`c=+−‹ uSÅu—¨< ýaÓ^U 
(¾T�' ¾¡[Uƒ �“ ¾`kƒ ƒUI`ƒ” dÃÚU`) E.ኤ.A u2006/07 
S[Í SW[ƒ 113682 }T]−‹ uŸõ}— ƒUI`ƒ }sU ’u\::  
›”É ¾ƒUI`ƒ }sU ¿’>y`c=+ ¾T>M ስÁT@ ¾T>ÁÑ–¨< ¾T>Ÿ}K<ƒ” 
Seð`ƒ c=ÁTEL ’¨< wKA ¾Ÿõ}— ƒUI`ƒ ›ªÏ lØ` 351/2003 
ÃÅ’ÓÒM:: ¿’>y`c=+ J• ¾T>ssU T”—¨<U }sU “¿’>y`c=+” 
¾T>K¨<” eÁT@ �“ Å[Í uT>’>e}\ ¾T>cÖ¨< J• ማሟላት ያለበት 
መስፈርቶች'  
 

1. uSÅu— S`N Ów` u=Á”e G<Kƒ g=I }T]−‹” ¾SkuM 
›pU ÁK¨<& 

2. u¿’>y`c=+ ¢K?Ï’ƒ ¨ÃU u¢K?Ï’ƒ ¨ÃU u›=”e+ƒ¿ƒ’ƒ 
¾Ÿõ}— ƒUI`ƒ ›ÑMÓKAƒ c=cØ ¾q¾ ŸJ’ uÇ=Ó] S`G 
Ów` u=Á”e K›^ƒ }Ÿ��Ã ¯S�ƒ }T]−‹” ÁeS[k' 

3. u=Á”e ufeƒ óŸ<M+−‹' ¢K?Ð‹' ƒUI`ƒ u?„‹ ¨ÃU 
I”e+ƒ¿„‹ u}KÁ¿ S<Á−‹ uÇ=Ó] �“ Ÿ³ uLÃ vK< S`H 
Ówa‹ ƒUI`ƒ“ YMÖ“ SeÖƒ ¾T>‹M' 

4. ›Óvw’ƒ vL†¨< ¾}KÁ¿ Se¢‹ U`U` ¾T>ÁÅ`Ó“ u}sS< 
¾�}S< ¾U`U` ¨<Ö?„‹ ÁK<ƒ' ¾U`U` ¨<Ö?~” 
K}ÖnT>¨< ¾T>Áስ}LMõuƒ” S”ÑÉ ÁS‰†' 

5. KY^¨< ›eðLÑ> ¾J’<“ KÅ[Í¨< ¾T>SØ’< ¾Te}T]Á 
SX]Á−‹፣ ¡õKA‹' u?}SéQõƒ' u?}S<Ÿ^−‹ �“ 
K?KA‹ ›ÑMÓKAƒ SeÝ SX]Á−‹ ÁK<ƒ' 

6. T>’>e‚\ ¾ሚÁ¨×¨<” ´p}— ¾wnƒ SYð`ƒ ÁTEL' 
 
ሲሆን ነው፡፡ u²=IU SW[ƒ uW”Ö[» 5 Ÿ}²[²\ƒ ¿’>y`c=+−‹ 
›”Ç”Ê‡ ¨ÃU Øm„‡ SYð`„‡” ÁTELK< KTKƒ Áe†Ó^M::  
J•U Ó” ÃI G<’@� uØ”no S�¾ƒ ÁKuƒ ’¨<:: 
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7. ¾}T]−‹ puL  
 
KS”ÓYƒ ¿’>y`c=+−‹ }T]−‹” ÅMÉKA ¾T>cÖ¨< ƒUI`ƒ 
T>’>e‚` ’¨<::  u²=IU U¡”Áƒ ¿’>y`c=+−‹ ¾}c×†¨<” }T]−‹ 
}kwKA ŸSÅMÅM vhÑ` K?L U`Ý ¾L†¨<U::  ÃI ¾T>Ád¾¨< 
ÅMÇ¿ SY`Á u?ƒ TKƒU ƒUI`ƒ T>’>e‚` u¿’>y`c=+−‹ LÃ 
¾uLÃ’ƒ ›K¨< TKƒ ’¨<:: u1994 ¾¨×¨< ¾ƒUI`ƒ þK=c= 
¿’>y`c=+−‹ ¾T>kuK<›†¨<” }T]−‹ KSSMSM Swƒ 
�”ÇL†¨< ÁSK¡�M::  ’Ñ` Ó” ÃI ›MJ’U:: K2009/10 የƒUI`ƒ 
²S” ¨Å cv ›^ƒ g=I ¾T>ÖÑ< }T]−‹ uuŸõ}— ƒUI`ƒ }sU 
KST` ÉMÅL¨< �¾}Ö“kk ’¨<::  u2009/10 ¯.U. ¨Å S”ÓYƒ 
¿’>y`c=+−‹ SÓu=Á ’Øw �”Ç=J” ¾}¨c’¨< Ÿ²=I kØKA 
Eንደተመለከተው ’¨<:: 
 
8. ¨Å S”Óeƒ ¿’>y`c=+−‹ SÓwÁ ’Øw 
 
u2001 ¯.U. ¾Sc“Ê ýaÓ^T†¨<” ›Ö“pk¨< ¾Ÿõ}— ƒUI`ƒ 
SÓu=Á SS²— Ÿ¨cÆ SÅu— }T]−‹ S"ŸM ¨<Ö?�†¨<:- 

1. K¨”Ê‹:-  u}ðØa dÃ”e ¾ƒUI`ƒ Se¡ 180 �“ ከዚያ 
uLÃ ውጤት ÁÑ–<፣ uTIu^© dÃ”e ¾ƒUI`ƒ Se¡ 205 
�“ ከዚያ uLÃ ውጤት ÁÑ–<፤ 

2. Kc?„‹:- u}ðØa dÃ”e 150 �“ ከዚያ uLÃ ውጤት ÁÑ–<፣ 
uTIu^© dÃ”e 180 �“ ከዚያ uLÃ ውጤት ÁÑ–<፤  

3. M¿ ÉÒõ KT>ÁeðMÒ†¨< }T]−‹፡- 

ሀ- ¾�ÇÑ> ¡MM �“ ¾›`w„ ›Å` ›"vu= }¨LÏ }T]−‹፡- 

• K¨”Ê‹:-  u}ðØa dÃ”e ¾ƒUI`ƒ Se¡ 175 
�“ ከዚያ በላይ ውጤት ÁÑ–<፣ uTIu^© dÃ”e 
¾ƒUI`ƒ Sስ¡ 187 �“ ከዚያ uLÃ ውጤት ÁÑ–<፤ 

• Kc?„‹:- u}ðØa dÃ”e 145 �“ ከዚያ uLÃ፣ 
uTIu^© dÃ”e 151 �“ ከዚያ uLÃ ውጤት ÁÑ–<፤  

ለ- T¾ƒ K}d“†¨<፡- uTIu^© dÃ”e ¾ƒUI`ƒ Se¡ 104 
�“ ከዚያ uLÃ ውጤት ÁÑ–<፤ 

u2002 ዓ/ም ¾ƒUI`ƒ ²S” uS”Óeƒ ¾Ÿõ}— ƒUI`ƒ }sTƒ 
uመደበኛው የk” ƒUI`ƒ ýaÓ^U ÃSÅvK<:: 
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u2001 ¯/U ¾Sc“Ê ƒUI`�†¨<” ›Ö“k¨< ¾Ÿõ}— ƒUI`ƒ 
SÓu=Á SS²— ð}“ ¾¨cÆ“ uS”Óeƒ ¾Ÿõ}— ƒUI`ƒ }sTƒ 
ÁM}SÅu< }T]−‹ uS”Óeƒ }sTƒ uT�“ u`kƒ �”Ç=G<U 
uÓM“ S”Óe�© vልJ’< }sTƒ uk”' uT�“ u`kƒ ¾ƒUI`ƒ 
ýaÓ^U SŸ�ƒM Ã‹LK<:: 
 
S”ÓYƒ KƒUI`ƒ ¾T>cÖ¨< ƒŸ<[ƒ ¨ÃU KTeóóƒ ÁK¨<” 
õLÔƒ ¾T>ÑMç¨< u›ÖnLÃ K›Ñ]… ŸT>SÉu¨< uËƒ U” ÁIK<” 
KƒUI`ƒ �”ÅT>SÉw ’¨<:: ÃI uW”Ö[» 5 }kU×DM፡፡ 
 
 W”Ö[» 5፡- የƒUI`ƒ uËƒ Ÿመ”ÓYƒ ÖpLL uËƒ Ò` c=’íì` 

}/lØ` ¯Sት (EኤA) ¾uËƒ SÖ”   w` 

ÖpLL uËƒ uT>K=Ä” w` 198®4.4 

KƒUI`ƒ ¾}SÅu   3293.1 

1 2002/03 

uS„— c=cL 16.6% 

ÖpLL uËƒ   20096.8 

KƒUI`ƒ ¾}SÅu   4146.0 

2 2003/04 

uS„— c=cL 20.6% 

ÖpLL uËƒ   27803.8 

KƒUI`ƒ ¾}SÅu   4638.9 

3 2004/05 

uS„— c=cL 16.7% 

ÖpLL uËƒ   33615.9 

KƒUI`ƒ ¾}SÅu   5990.6 

4 2005/06 

uS„— c=cL 17.8% 

ÖpLL uËƒ   30998.2 

KƒUI`ƒ ¾}SÅu   7632.5 

5 2006/07 

uS„— c=cL 24.6% 

U”ß:-  Ministry of Education (2006/07).   

 

 
W”Ö[» Aምeƒ” e”SKŸƒ E.ኤ.A Ÿ2002/03 �eŸ 2006/07 É[e 
¾uËƒ ßT] }Å`ÕM::  E.ኤ.A u2002/03 ŸS”ÓYƒ ÖpLL uËƒ 
Ÿ}SÅu¨< ¨<eØ ¾ƒUI`ƒ É`h 16.6 uS„ ’u`:: E.ኤ.A u2006/07 
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ÃI ¾ƒUI`ƒ É`h uËƒ ¨Å 24.6 uS„ ›ÉÕM:: ¾ƒUI`ƒ uËƒ” 
u}SKŸ} ›”É u›õ]" Ÿõ}— ƒUI`ƒ }sTƒ LÃ ¾}Å[Ñ Ø“ƒ 
�”ÅT>Ÿ}K¨< ÁekUÖªM::  
 

Public funding which accounts to more than 90% of funding for African 
higher education limits enrollments.  As a general rule about 15-25% of a 
country’s education budget should be spent on higher education; the education 
budget should aim at representing 7% GDP (Developing African Higher 
Education 2001‚ 7). 

 
¾›=ƒÄåÁ S”ÓYƒ ¾ƒUI`ƒ þK=c=” Y^ LÃ Ÿ›ªK ¨Ç=I 
u›”í\ ÔL wKA ¾T>�¾¨< ¾Ÿõ}— ƒUI`ƒ Seóóƒ ’¨<::  Ÿõ}— 
¨ßU ¾T>ÖÃp ’¨<::  u3ኛው መርሐግብር (ESDP III) SW[ƒ 
uGÑ]~ ŸT>SÅu¨< ÖpLL ¾ƒUI`ƒ uËƒ e”ƒ uS„ KŸõ}— 
ƒUI`ƒ ÃSÅvM ¾T>K¨<” KTd¾ƒ W”Ö[» 6 k`vDM:: 
 
 

W”Ö[» 6:- ¾ƒUI`ƒ uËƒ (uT>K=Ä” w`) 

ýaÓ^V‹ "ú�M ]Ÿ[”ƒ ÉU` uS„— 

SÅu— 1— Å[Í 9591 11668 21259 45.3 

SUI^” TWMÖ— - 1191 1191 2.5 

M¿ ƒUI`ƒ 2 - 2 0.004 

¾›”É }T] u’õe ¨Ÿõ 943 - 943 2.01 

2— Å[Í 2582 1442 4023 8.6 

‚¡’>¡/S<Á 1299 4090 5389 11.5 

Ÿõ}— ƒUI`ƒ 5264 7664 12928 27.5 

›pU Ó”v� 139 21 160 0.3 

›e}ÇÅ` 61 1018 1078 2.3 

ÉU` 19881 27093 46974 100 

U”ß:-  ESDP III (2005/06 – 2010/2011). 
 
 
uW”Ö[» 6 �”ÅT>�¾¨< ¾›”Å— Å[Í ƒUI`ƒ Ÿõ}— É`h 
c=Ã´' G<K}—¨< Ÿõ}— ƒUI`ƒ c=J”& ‚¡’>¡ S<Á fe}— Å[Í 
ÃÃ³M::  ›G<”U u=J” KSËS`Á Å[Í ƒUI`ƒ Ÿõ}— ƒŸ<[ƒ 
�¾}cÖ¨< ’¨<:: 
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ƒUI`ƒ Ÿõ}— ¨ß” ¾T>ÖÃp eKJ’ S”ÓYƒU J’ }ÖnT>¨< 
uØ”no SÖkU ›eðLÑ> ’¨<::  ¾ƒUI`ƒ vKS<Á−‹ ›G<” vK”uƒ 
G<’@� ¾›”É }T] u¾Å[Í¨< u’õe ¨Ÿõ (per unit cost) ¨ß¨< U” 
ÁIM ’¨< ¾T>K¨<” KSSKe V¡[ªM::  ƒUI`ƒ T>’>e‚`“ ዩኔስኮ 
}vw[¨< E.ኤ.A u2005/06 Ø“ƒ ›"H>Å¨< ¾T>Ÿ}K¨<” (Ministry of 
Education (2006/07)) eK?ƒ ›ekUÖªM:: 
 

1. ›”Å— Å[Í ¾SËS`Á dÃ¡M (1-4)  w` 166 

2. ›”Å— Å[Í G<K}—¨< dÃ¡M (5-8)   w` 296 

3. G<K}— Å[Í (9-12)       w` 455 

4. ‚¡’>¡“ S<Á + SUI^” TWMÖ— w` 4332 

5. Ÿõ}— ƒUI`ƒ    w` 6646 
  
 
ÃI ›G´ ¾T>Ád¾¨< (1) KG<K}— Å[Í }T] u’õe ¨Ÿõ ¾T>¨×¨< 
Ÿ›”Å— Å[Í }T] (1-8) 1.7 Ñ>²? ÃuM×M:: (2) ¾‚¡’>¡“ S<Á ¨ß 
¾›”Å— Å[Í¨<” GÁ eÉeƒ Ñ>²? ÃuM×M:: (3) ¾Ÿõ}— ƒUI`ƒ 
›`v Ñ>²? ÃuM×M:: ¾Ÿõ}— ƒUI`ƒ }T] u’õe ¨Ÿõ ¾T>ÖÃk¨< 
¨ß Ÿõ ÁK eKJ’“ ƒUI`~” Ú`f c=¨× Ÿõ ÁK Ñu= Ã•[ªM 
}wKA eKT>�cw ¾¨ß SÒ^ƒ uY^ LÃ ¾ªK¨< u²=I U¡”Áƒ 
’¨< }wKA Ã�cvM::  Ÿ²=I Ñ<ÇÃ Ò` ¾}ÁÁ² ›”É u›õ]" ¨<eØ 
¾}Å[Ñ Ø“ƒ �”ÅT>ÁSK¡}¨< Ø^ƒ” KSÖup KŸõ}— ƒUI`ƒ 
}sU }T] ¾’õe ¨Ÿõ ¨ß SJ” ÁKuƒ 1000 የAሜሪካ ዶላር ’¨< 
ÃLM:: 
 
 
9. u¾S`H Ów\ (KSËS`Á Ç=Ó]' KG<K}— ÉÓ]“ 

Kú.›?‹.Ç=) ¾T>T\ }T]−‹ G<’@� 
 
›G<” u›Ñ^‹” ÁK<ƒ 21 ¿’>y`c=+−‹ uSËS`Á ÉÓ]' uG<K}— 
ÉÓ]“ uú.›?‹.Ç= EንደየAቅማቸው }T]−‹” Áe}U^K<:: E.ኤ.A 
u2006/07 u�’²=I ýaÓ^V‹ ÁK<ƒ ¾}T] lØ` uW”Ö[» 7 
}kU×DM:: 
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W”Ö[» 7:-  ¾}T] w³ƒ (2006/07) uS”ÓYƒ ¿’>y`c=+−‹  

ýaÓ^U ¨”É c?ƒ ÉU` የc?ƒ 
}T]−‹ 

}dƒö (%) 

¾SËS`Á ዲÓ] 128688 40361 169049 
(95.9%)

23.8 

G<K}— ዲÓ] 6230 705 6935 
(3.9%)

10.1 

ú.›?‹.Ç= 119 3 122 
(0.06%)

2.5 

ÖpLL ÉU` 135172 41069 176241  

U”ß:-  Ministry of Education (2006/07፣ 53).  
 
 
uW”Ö[» 7 u}kSÖ¨< SW[ƒ uŸõ}— ƒUI`ƒ }sU 
KSËS`Á ዲÓ] ¾T>T\ƒ }T]−‹ 95.9 uS„ c=J’<' KG<K}— 
ዲÓ] ¾T>T\ƒ 3.9 uS„ “†¨<::  Kú.›?‹.Ç= ¾T>T\ƒ lØ` u×U 
´p}— J• ›”É ŸS„ u�‹ ’¨<:: ¾c?„‹ }dƒö Ÿ¨”Ê‹ 
}T]−‹ Ò` c=’íì` u×U ´p}— ’¨<:: ÃI Ÿõ}— ƒUI`ƒ U” 
ÁIM õ�© ’¨< ¾T>K¨<” ØÁo Áe’dM:: 
 
�”Å ›=ƒÄåÁ uTÅÓ LÃ vK< ›Ña‹ ¾Ÿõ}— ƒUI`ƒ }T]−‹ 
lØ` �¾ÚS[ c=H@É ¾ƒUI`~ Ø^ƒ ØÁo ¨<eØ ÃÑvM::  
¾ƒUI`~” Ø^ƒ ŸT>ÁÇ¡S<ƒ ’Ña‹ ›”Æ ¾SUI^” ¾ƒUI`ƒ 
Å[Í“ ¾Y^ MUÉ ’¨<:: 
 
uŸõ}— Å[Í ÁK< SUI^” KY^†¨< wl "MJ’< }T]−‹ 
¾T>Ñv¨<” �¨<kƒ“ ¡IKAƒ Ã²¨< ¨Å Y^ ¯KU ›ÃÑu<U::  
¾Ÿõ}— ƒUI`ƒ ª“ ¯LT¨< ¾cKÖ’ ¾c¨< �ÃM Tõ^ƒ eKJ’ 
}S^m−‹ }Ñu=¨<” ƒUI`ƒ“ YMÖ“ Ã²¨< "M¨Ö< ¯LT¨< 
}c“ŸK TKƒ eKJ’ ›G<” u›Ñ^‹” ¿’>y`c=+−‹ ¨<eØ Áለው” 
¾SUI^” Ñê� ቀጥሎ KTd¾ƒ �VŸ^KG<::  W”Ö[» 8 ¾T>Ád¾¨< 
¾›=ƒÄåÁ SUI^” lØ` �”Å }T]¨< lØ` �¾ÚS[ Sምጣቱን 
ነው፡፡ Ÿ²=I Ò` S�¾ƒ ÁKuƒ ¾›e}T]/}T] ØS`� 
(student/teacher ratio) ’¨<:: 
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 W”Ö[» 8:-  uS”ÓYƒ ¿’>y`c=+−‹ ¾T>Áe}U\ SUI^” lØ`  

}.l ዓመት 
(EኤA) 

›=ƒÄåÁ©Á” ¾¨<ß ›Ñ` 
SምI^”

ÖpLL ÉU` 

1 2002/03 3097 397 
(11.3%)

3494 

2 2003/04 3447 561 
(13.9%)

4008 

3 2004/05 3723 533 
(12.5%)

4256 

4 2006/07 5250 538 
(9.2%)

5788 

5 2006/®7 12 ›Ç=ስ ¿’>y`c=+−‹ - 1916 

ÉU` - - 7704 

U”ß:-  Ministry of Education (2006/07).  
 
 
W”Ö[» 8 u›ÖnLÃ u²Ö˜ ¿’>y`c=+−‹ E.ኤ.A Ÿ2002/03 �eŸ 
2006/07 የነበረውን ¾SUI^” °ÉÑƒ ÁdÁM::  �’²=I ²Ö˜ 
¿’>y`c=+−‹ 1/›Ç=e ›uv፣ 2/G[TÁ፣ 3/Gªሳ፣  4/ ÏT፣  5/vI` 
Ç`፣  6/›ÇT፣   7/›`v U”ß፣  8/Ô”Å`፣  9/SkK? “†¨<:: ከነዚህ 
በተጨማሪ ›ÇÇ=f‡ 12 ¿’>y`c=+−‹ የ›K<ª†¨<ን SUI^” lØ` 
W”Ö[» 9 ያሳያM:: 
 
W”Ö[» 9:-  12 ›ÇÇ=e ¿’>y`c=+−‹ 

ተ/lØ` ¿’>y`c=+ የSUI^” w³ƒ 
1 ›¡c<U 92 
2 Åw[w`H” 102 
3 Åc?/¢UxM‰ 157 
4 Åw[ T`qe 149 
5 Ç=L 236 
6 É_Çª 187 
7 ÏÏÒ 174 
8 SÅ¨Lu< 181 
9 T>³”/‚ú 164 
10 WS^ 95 
11 ¨KÒ 241 
12 ¨LÃ� fÊ 138 

ÉU` 1916 

U”ß:- Ministry of Education (2006/07).   
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uGÁ ›”Æ ¿’>y`c=+−‹ ¾¨<ß GÑ` SUI^”ን ÚUa 7704 
SUI^” E.ኤ.A u2006/07 ¯.U. ’u\:: SÅu—¨< }T] (¾T�' 
¾¡[Uƒ“ ¾`kƒ dÃÚU`) 114639 ’u`::  u²=I H>dw ¾›e}T] 
}T] ØS`� 1:15 ÃJ“M::  ÃI” ØS`� ŸK?KA‹ የ›õ]" 
¿’>y`c=+−‹ Ò` e“e}ÁÃ ¾T>Ÿ}K¨<” በW”Ö[» 10 የተመለከተውን 
�“Ñ—K”:: 
 

W”Ö[» 10:-  ¾›e}T]/}T] ØS`� በAፍሪካ ¿’>y`c=+ዎች  

ተ/lØ` ¾¿’>y`c=+¨< eU ›e}T]/}T] ØS`� 

1 “Ãau= ¿’>y`c=+ 1:15 

2 Ò“ ¿’>y`c=+ 1:19 

3 ማ"__ 1:21 

4 "`~U ¿’>y`c=+ 1:21 

5 "Ãa ¿’>y`c=+ 1:28 

U”ß:- ESDP. III (2005/06 – 2010/2011) 
 
 
ከLÃ ¾}Ökc¨< የ›e}T]/}T] ØS`� ŸKS< ›Ña‹ Ò` c=�ይ 
´p}— ’¨< }wKA Ã¨cÇM::  ¾›e}T]/}T] ØS`� ›”Ç”É Ñ>²? 
�”Å ýaÓ^S< (ƒUI`~) ¯Ã’ƒ ÃKÁÁM:: 
 
Ÿõ}— ƒUI`ƒ” uGÑ]… KTeóóƒ ¾}Å[Ñ¨< Ø[ƒ Ÿ²=I uòƒ 
ÁM�¾ ’¨<::  uw²< g=I ¾ሚqÖ\ }T]−‹ ¾ƒUI`ƒ þK=c=¨< 
E.ኤ.A u1994 Y^ LÃ ŸªK u%EL ¨Å Ÿõ}— ƒUI`ƒ }sTƒ 
Ñw}¨< KST` °ÉM ›Ó˜}ªM::  ›G<”U �¾}T\ ’¨<::  J•U ÃI 
lØ` ŸK?KA‹ የ›õ]ካ ›Ña‹ Ò` c=’íì` ´p}— ’¨<::  ÃI” 
u}SKŸ} 3ኛው መርሐግብር (ESDP. III) �”Ç=I uTKƒ ›ekUÙ�M::  
“Ethiopia’s tertiary level gross enrollment ratio (GER) 1.5 is still low even 
compared to the sub-ሠaharan standard፣ which is 3%” (Ñê 9):: }Ÿe} 
’Òi (2006) ¾T>vK< ìNò ÃI” uŸõ}— ƒUI`ƒ ›"vu= ÁK¨<” 
Seóóƒ u}SKŸ} (¾¯KU v”¡ E.ኤ.A u2004 Á¨×¨<” êOõ 
Öpc¨<) uSêNó†¨< �”Ç=I wKªM::  “Ethiopia has now a comparable 
number of university students as many nations in Europe about a century ago” 
(p.24). 
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u›Ñ]~ ›G<” "K<ƒ 21 ¿’>y`c=+−‹ u²Ö–< ¿’>y`c=+−‹ 
¾T>Áe}U\ƒ SUIራ” ¾ƒUI`ƒ Å[Í uW”Ö[» 11 kርቧM::  
¾12~ ›ÇÇ=f‡ ¿’>y`c=+−‹ SUI^” ¾ƒUI`ƒ Å[Í eLM}Ñ– u²=I 
Ø“�© êOõ K=k`w ›M‰KU:: 
 
 
W”Ö[» 11:-  ¾²Ö˜ ¿’>y`c=+−‹ SUI^” ¾ƒUI`ƒ Å[Í Ñê� 

}.l ¾ƒUI`ƒ Å[Í ¾SUI^” lØ` uS„— c=cL 

1 Ç=ýKAT 613 11.6 

2 v‹K` Ç=Ó] 2151 40.9 

3 Teƒ_ƒ 1712 32.6 

4 ›?UÇ=/Ç=y= 311 5.9 

5 Ê¡ƒ_ƒ 457 8.7 

6 K?L 6 0.11 

ÉU` 5250 100 

U”ß:-  Ministry of Education (2006/07).   
 
 
u›ªÏ SM¡ vÃ¨×U ¾Ÿõ}— ƒUI`ƒ ›Óvw’ƒና Ø^ƒ ›?Ë”c= 
(HERQA) u¿’>y`c=+ ¨<eØ ¾T>Áe}U\ SUI^” ¾ƒUI`ƒ 
Å[Í†¨< ewØ` uT>Ÿ}K¨< G<’@� u=J” KƒUI`ƒ Ø^ƒ ›e}ªî* 
�”ÅT>ÁÅ`Ó ÁU“M::  u²=IU SW[ƒ ¾SUI^” ¾ƒUI`ƒ Å[Í 
ewØ`:- 
 

1. ¾SËS`Á Ç=Ó] ÁL†¨< -  20 ŸS„ vÃuMÖ< 
2. G<K}— Ç=Ó] ÁL†¨< -  50 ŸS„ 
3. ú.›?‹.Ç= ÁL†¨< -   30 ŸS„ 

 
uŸõ}— ƒUI`ƒ }sTƒ ¾T>Áe}U\ ›=ƒÄåÁ¨<Á” SUI^” 
¾ƒUI`ƒ Å[Í†¨< ewØ` uØpK< c=�Ã uW”Ö[» 11 
�”Å}SKŸ}¨<:: ÃI HERQA "ekSÖ¨< SYð`ƒ u×U ´p ÁK 
’¨<::  HERQA Seð`ƒ vÁekUØ �”"D” ¨Å 40.9% ¾SËS`Á 
Ç=Ó]' 11.6% Ç=ýKAT uÁ²< SUI^”& uŸõ}— ƒUI`ƒ }sማት 
Ø^ƒ ÁK¨< ƒUI`ƒ T"H@É u×U ›e†Ò] ÃJ“M::  Ÿ²Ö–< 
¿’>y`c=+−‹ }iKA ¾}Ñ–¨< ›Ç=e ›uv ¿’>y`c=+ w‰ ’¨<::  
¾SËS`Á ÉÓ] ¾Á²< SUI^” Ÿ18% u�‹ “†¨<::  K?KA‹ 
¿’>y`c=+−‹” e”SKŸƒ ¾SËS`Á ÉÓ] Ã²¨< ¾T>Áe}U\ 
SUI^”& uG[TÁ ¿’>y`c=+ 42.6%' uGªd 40.7%' uÏT 49.5%' 
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¾Ÿõ}— ƒUI`ƒ” ¾Teóóƒ õLÔƒ“ ¾puL ›pU 
 

 
uvI` Ç` 56.8%' u›ÇT 43.4%' u›`v U”ß 58%' uSkK? 
50.3%' uÔ”Å` 37.2% ’¨<::  ´`´\” u›v] lØ` ›”É ÃSMŸ~:: 
 
S”ÓYƒ Ÿõ}— ƒUI`ƒ” KTeóóƒ cò �”penc? Ãµ›M:: ÃI 
¾Teóóƒ �”kenc? ŸØ^ƒ Ò` "M}×S[ ¾}ðKÑ¨<” ¾cKÖ’ 
¾c¨< �ÃM TÓ–ƒ ›e†Ò] ÃJ““M::  ÃI” ¾›=ƒÄåÁ” ¾Ÿõ}— 
ƒUI`ƒ Teóóƒ Y^ u}SKŸ} ¾¯KU v”¡ Ø“ƒ �”Ç=I wKA 
›ekU×DM:- ¾WKÖ’ ¾c¨< �ÃM (producing skilled workers) Tõ^ƒ 
TKƒ ŸŸፍ}— ƒUI`ƒ }sU w²< U\n”” T¨<×ƒ TKƒ ’¨<; 
ÃLM::  ¾WKÖ’ c¨< }S`q ¾}T[¨<” ƒUI`ƒ uY^ LÃ ›¨<KA 
¨<Ö?ƒ ¾T>ÁS× SJ” ›Kuƒ:: E.ኤ.A u2006/07 ŸS”ÓYƒ Ÿõ}— 
ƒUI`ƒ }sTƒ uSËSሪÁ Ç=Ó] 29401 }T]−‹' uG<K}— Ç=Ó] 
2661 }T]−‹ uú.›?‹.Ç= ›Y` }T]−‹ uÖpLL¨< 32072 
}S`kªM:: 
 
10. ¾Ÿõ}— ƒUI`ƒ õትሐ©’ƒ 
 
Ÿõ}— ƒUI`ƒ S”ÓYƒ uT>Á¨×†¨< Å”x‹“ QÔ‹ "M}S^ 
ue}k` õትሐ©’~ ›ÖÁÁm K=J” Ã‹LM::  ƒUI`ƒ õ�©’ƒ ›K¨< 
c=vM u}KÃ uSMTƒ vK< ›Ña‹ ¾Ÿ}T“ ¾ÑÖ` M¿’ƒ ¾¨”É“ 
¾c?ƒ M¿’ƒ' u›=¢•T> ›pU M¿’ƒ dÃ•` G<K<U �Ÿ<M SÖkU 
c=‹K< ’¨<::   
 
¾Ÿõ}— ƒUI`ƒን õትሐ©’ƒ KT¾ƒ ¾U”‹K¨< ›”Æ S”ÑÉ 
¾¨”Ê‹“ ¾c?„‹” }dƒö uTÑ“²w ’¨<::  ÃI”” ¾G<K~” ï�−‹ 
}dƒö W”Ö[» 12 LÃ �”SMŸƒ:: 
 
 W”Ö[» 12:- KSËSሪÁ ዲÓ] ¾}T\ ¨”Ê‹“ c?„‹ (SÅu—' ¾T�' 

¾¡[Uƒ“' ¾`kƒ ƒUI`ƒን ጨምሮ)  

¯መƒ 
(E.ኤ.A) 

¨”É c?ƒ ÉU` c?„‹  
(%) 

2001/02 29067 5489 34556 15.8 

2002/03 45626 8659 54285 15.9 

2003/04 75440 19330 94770 20.3 

2004/05 102251 30617 132868 23.0 

2005/06 130835 43066 173901 24.7 

  U”ß:- Ministry of Education (2006/07).   
 

 151



ª“ K?n 
 

 
W”Ö[» 12 E.ኤA u2001/02 ¾c?„‹ }dƒö 15.8% Eንደ ’u` 
Ád¾ናል:: u2005/06 ÃI ¾c?„‹ }dƒö ¨Å 24.7% Ÿõ wKA›M:: J•U 
Ó” u¨”Ê‹“ uc?„‹ }dƒö መካከል cò M¿’ƒ ›K:: u²=I ›Ò×T> 
S’dƒ ÁKuƒ uS”ÓYƒ Ÿõ}— ƒUI`ƒ }sTƒ ¾c?„‹ }dƒö 
u2006/07 24.7% c=J” (W”Ö[» 12) uÓM Ÿõ}— ƒUI`ƒ }sTƒ 
36.4% ’u`::  ŸS”ÓYƒ Ÿõ}— }sTƒ ÃMp ¾ÓM Ÿõ}— }sTƒ 
Kc?„‹ ¾uKÖ °ÉM uSeÖƒ LÃ “†¨<:: 
 
u}ÚT]ም E.ኤA 2006/07 u›Ñ]~ ¾Ÿõ}— ƒUI`ƒ }sTƒ 
¾T>Áስ}U\ ›=ƒÄåÁ©Á” SUI^” 5250 ’u\::  Ÿ�’²=I ¨<eØ 468 
c?„‹ ’u\:: ÃI TKƒ ¾c?ƒ SUI^” }dƒö 8.9% w‰ ’¨<:: 
 
¾Ÿõ}— ƒUI`ƒን õትሐ©’ƒ uK?L S”ÑÉ T¾ƒ ¾U”‹K¨< ¨Å 
�’²=I }sTƒ ¾T>SÅu< }T]−‹ S’h†¨< u›w³—¨< Ÿ¾ƒ ’¨<; 
ŸŸ}T ¨Ãe ŸÑÖ`; ብሎ በመጠየቅ ነው፡፡ ÃI” ØÁo KSSKe 
¾›”Å—“ ¾G<K}— Å[Í ƒUI`ƒ u?„‹“ }T]−‹” T¾ƒ 
ÁeðMÒM::  ÃI ÓMê K=J” ¾T>‹K¨< W”Ö[» 13 uT>Ñv c=�Ã 
’¨<:: 
 
 
W”Ö[» 13:-  ¾Ÿ}T“ ¾ÑÖ` }T]−‹ }dƒö u1—“ u2— Å[Í ƒUI`ƒ  

Ÿ}T ÑÖ` Å[Í 

¨”É c?ƒ % 
¨”É

% 
c?ƒ

% 
Ÿ}T

¨”É c?ƒ % 
¨”É

% 
c?ƒ 

% 
ÑÖ` 

1-8 1575201 1505813 51.1 48.9 22.0 6008224 4925038 55.0 45.0 78.0 

9-10 688613 426295 61.8 38.2 91.1 72061 36693 66.3 33.7 8.9 

11-12 112408 56364 66.6 33.4 96.3 4592 1855 71.2 28.8 3.7 

U”ß:- Ministry of Education (2006/07).   
 
 
W”Ö[» 13 ¾T>Ád¾”:- 
 

• u›”Å— Å[Í ŸT>T\ƒ ÖpLL }T]−‹ ¨<eØ 78% ŸÑÖ` 
“†¨<:: ¾Ÿ}T¨< É`h 22% w‰ ’¨<:: 

• Ÿ9-10 uT>cÖ<ƒ ÖpLL ƒUI`ƒ (general education) ŸT>T\ƒ 
ÖpLL }T]−‹ ¾ÑÖ\ É`h 8.9% c=J” ¾Ÿ}T¨< 91.1% 
’¨<:: 
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¾Ÿõ}— ƒUI`ƒ” ¾Teóóƒ õLÔƒ“ ¾puL ›pU 
 

 
• Ÿ11-12 vK¨< Sc“Ê ƒUI`ƒ ŸT>T\ƒ }T]−‹ 96.3% 

¾Ÿ}T É`h c=J” ¾ÑÖ` }T]−‹ É`h 3.7% ነው፡፡ 

• Sc“Ê ƒUI`ƒ ¨Å ¿’>y`c=+−‹ KSÓvƒ ´ÓÏƒ 
¾T>Å[Óuƒ ’¨<:: ÃI”” G<’@� �du= "Å[Ó” ¾›Ñ^‹” 
¾Ÿõ}— ƒUI`ƒ }sTƒ ¾T>ÁÑKÓK<ƒ u›w³—¨< ¾Ÿ}T¨<” 
}T] ’¨< TKƒ Ã‰LM:: 

 
eK²=I ¾Ÿõ}— ƒUI`ƒ }sTƒ u›Ñ^‹” c=eóó Ø”no 
¾T>ÁeðMÑ¨< Ñ<ÇÃ ÃJ“M::  cò¨< ¾ÑÖ` Q´w ¾Ÿõ}— ƒUI`ƒ 
}ÖnT> �”Ç=J” ›"H@Ç‹”” Te}"ŸM ÁKw” ÃSeK—M:: 
 
11. ¾Ÿõ}— ƒUI`ƒ SUI^” ÉUî 
 
uŸõ}— ƒUI`ƒ }sTƒ ¾T>Áe}U\ SUI^” eK^d†¨<' 
eK}T]−‹ ¾T>K<ƒ w²< ’Ñ` ›L†¨<::  ¾Ÿõ}— ƒUI`ƒ }sTƒ 
�¨<’}— ¾MTƒ ›ጋ` SJ” ¾T>‹K<ƒ }Ñu=¨<” ¾Te}T`ና 
¾U`U` Y^ c=Á"H>Æ“ �”ÅS<Á†¨<“ ´”vK?−‰†¨< KQw[}cu< 
›ÑMÓKAƒ c=cÖ< ’¨<::  ÃI K=J” ¾T>‹K¨< uŸõ}— ƒUI`ƒ 
}sTƒ ¾›"ÇT>¡ ’í’ƒ (academic freedom) c=•`“ }sT~ ^d†¨<” 
u^d†¨< Te}ÇÇ` (autonomy) c=‹K< ’¨<:: ’í ›e}dcw KðÖ^ 
(innovation) Eና K°¨<kƒ U”ß ÃJ“M:: መምህራን የሥርዓተ 
ትምህርት ቀረፃን፣ የተማሪ ቅበላንና ድልደላን፣ Eንዲሁም ሌሎች ከጥራት 
ጋር ዝምድና ባላቸው ፖሊሲዎችና ውሳኔዎች ላይ ባለድርሻ የመሆናቸውን 
ያህል በሂደቱ ብንቃት የመሳተፍና የመመካከር Eድል ሊኖራቸው ይገባል፡፡ 
ÃI Eድል uŸõ}— የƒUI`ƒ }sTƒ Aሰራር ውስጥ ›K KTKƒ 
ያስ†Ó^M:: በብዛት የተለመደው Aሰራር ትEዛዝ ከላይ ሲመጣና መምህራን 
ያለምንም ጥያቄና ማንገራገር Eንዲተገብሩ መመሪያ ሲተላለፍላቸው ነው፡፡ 
ስለሆነም መምህራን በተደራጀ መልክ በተቋማቱ ፖሊሲዎች፣ ውሳኔዎችና 
Aሰራሮች ላይ ድምፃቸውን በነፃነት የሚያሰሙበት የAሰራር ስልት ተቀይሶ 
ተግባራዊ ሊሆን ይገባል፡፡ 
 
መምህራን ከመማር ማስተማሩ ጋር }ÁÁ»’ƒ ÁL†¨<” ‹ግሮች KSÇce 
K›`v feƒ ¾Ÿõ}— ƒUI`ƒ }sU SUI^” SÖÃp �”Ç=VK< 
}cØ„›†¨< ¾}KÁ¾ SMe cØ}ªM∗ SUI^’< ¾SÖ<ƒ Ÿ›ÇÇ=f‡ 
12 ¿’>y`c=+−‹ (W”Ö[» 10 ÃSMŸ~) ’¨<:: 

                                                 
∗ �’²=I SUI^” ¾}Ñ–<ƒ u›Ç=e ›uv ¿’>y`c=+ Y` ÁK¨< ¾ƒUI`ƒ 
Ø“ƒ“ U`U` }sU (Institute of Educational Research) u¾¡[U~ ¾ pedagogy 
YMÖ“ uT>cØuƒ ¨pƒ E.ኤ.A u2008/09 }d�ò ¾’u\ “†¨<::  �’²=I 
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Ÿ}d�ò−‡ SUI^” 39–< ¨”Ê‹ c=J’< ›^~ c?„‹ ’u\::  
¾ƒUI`ƒ Å[Í†¨<U 27~ ¾Te}`e c=J”' 16~ የመጀመሪያ ዲግሪ 
ÁL†¨< ’u\::  SUI^’< }ÖÃk¨< c=SMc< uT>Áስ}U\uƒ ¡õM  
w²< }T] �”ÇK“ (Ÿ40-60)& }T]−‡U ¾‹KA� ‹Ó` �”Çለባ†¨< 
uE`ÓÖ˜’ƒ }“Ó[ªM::  Ÿ²=IU u}ÚT] uT>Áe}U\uƒ }sU 
ÁK<ƒ SUI^” }Ñu=¨< ¾Te}T` ¡IKAƒ (skill) �”ÅK?L†¨< 
Ue¡`’�†¨<” cØ}ªM::  u²=IU U¡”Áƒ }T]−‹ Ø^ƒ ÁK¨<” 
ƒUI`ƒ �”ÅTÁÑ–< ’¨< ¾}“Ñ\ƒ::  �’²=I SÖÃl” ¾VK< 
SUI^” uT>Áስ}U\uƒ }sU ¾}Ñ’²u<ƒ”“ ÁÒÖT†¨<” ‹Ó` 
�”Ç=²[´\ }ÖÃk¨< ¾T>Ÿ}K<ƒ” cØ}ªM:: 
 

• ¾WKÖኑ SUI^” °Ø[ƒ 
• ¾Te}T`Á ¡õM ‹Ó` 
• ¾Ów›ƒ (resource) �Ø[ƒ  
• ¾}T]−‹ wnƒ T’e 
• Å"T ›e}ÇÅ` 
• ¾SUI`/}T] ØS`� 
• ¾ƒ^”eþ`ƒ ‹Ó` 
• ¾}T] ¨<Ö?ƒ �”Ç=k¾` TeÑÅÉ 
• ´p}— ¡õÁ 
• ¾›"ÇT>¡ ’í’ƒ 
• ›ÉM− 
• uSUI\“ u›e}ÇÅ` S"ŸM ÁK¨< Å"T Ó’<˜’ƒ  
• SÉ[¡ T×ƒ  
• ¾îÇƒ ‹Ó`:: 

 
 
uw²< Ø“„‹ �”Å}SKŸ}¨< u›ß` Ñ>²? Ÿõ}— ƒUI`ƒ” ÁKum 
ዝግጅት KTeóóƒ c=VŸ` ¾SËS`Á¨< ተበዳይ ¾T>J’¨< ¾ƒUI`~ 
Ø^ƒ (Quality) ’¨<:: ÃI ŸJ’ ª“¨< ¾Ÿõ}— ƒUI`ƒ ¯LT }c“ŸK 
TKƒ ’¨<:: ÃI c=J” ¾T>¨×¨< ¨ßና Ñ<Muƒ Ÿ”~ ÃJ“M::  
¾Teóóƒ Ø[~ ^c<ን u^c< AÅ“kð (self-defeating process) TKƒ 
’¨<:: 
 
 
 

                                                                                                                     
SUI^” u›ÖnLÃ cò¨<ን ¾Ÿፍ}— ƒUI`ƒ }sU SUI^” Ã¨¡LK< 
¾T>M °U’ƒ ¾K”U:: Hdv†¨< Á”ìv[k¨< ¾^d†¨<” AsU ’¨<:: 
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¾Ÿõ}— ƒUI`ƒ” ¾Teóóƒ õLÔƒ“ ¾puL ›pU 
 

 
13. TÖnKÁ 
 
¾²=I Ø“�© êOõ ª“ ¯LT¨< uSÓu=Á¨< �”Å}ÑKç¨< ¾Ÿõ}— 
ƒUI`ƒ” ¾Teóóƒ õLÔƒ“ ¾puL ›pUን uTÑ“²w u²=IU ²<`Á 
¾T>’c<ƒ” ‹Óa‹ }”ƒ• የSõƒN? Hdx‹” Tp[w ’¨<:: 
 
u²=I SW[ƒ uêOፉ ¨<eØ w²< S[Í−‹ k`uªM::  u›Ñ^‹” 
ƒUI`ƒ” KTeóóƒ cò Y^ �¾}W^ ’¨<:: ÃI ¾Teóóƒ Y^ 
›pU” vÑ“²u SMŸ< �¾J’ eLMS× Ø”no �”ÅT>ÁስðMÓ SÖqU 
ይገባል::  ¾ማeóóƒ Y^¨< ¾T>ÅÑõ J• ›wረውƒ ¾T>SÖ<ƒ” 
‹Óa‹ SÑ”²w ›ªm’ƒ ’¨<:: ¨Å Ÿõ}— ƒUI`ƒ }sU �¾Ñu< ÁK< 
}T]−‹ lØ` �¾ÚS[ SØ…M::  u²=IU U¡”Áƒ ¾SUI^” 
°Ø[ƒ' ¾Ów›ƒ ‹Ó`& ¾ƒUI`ƒ Ø^ƒ TiqMqM& ¾›e}ÇÅ` 
‹Óa‹ �¾ÔK< SØተዋM:: 
 
¾Ÿõ}— ƒUI`ƒ ª“ ¯LT ¾Çu[ ክህሎትና Eውቀት ያለው ¾c¨< �ÃM 
Tõ^ƒ eKJ’ ÃI ¯LT uT>Ñv S”ÑÉ �”Ç=d" "M}Å[Ñ ¾Teóóƒ 
ÖkT@�¨< U” LÃ �”ÅJ’ qU wKA Tcw” ÃÖÃnM::   
 
Ÿõ}— ƒUI`ƒ ብዙ ¨ß eKT>ÖÃp ÁK”” Hwƒ u›Óvu< SÖkU 
›Kw”:: Ÿõ}— ƒUI`ƒ ¾°¨<kƒ“ ¾Øuw TõKmÁ x� eKJ’ 
SUI^”“ }T]−‹ u’í ¾T>Áeu<uƒ }sU ÁeðMÒM:: ÃI ¾›"ÇT> 
’í’ƒ” (academic freedom)& ¾›e}ÇÅ` ’í’ƒ” (autonomy) ÃÖÃnM::  
 
}T]−‹ wl °¨<kƒ“ ¡IKAƒ Ã²¨< "M¨Ö<፣ ¾Qw[}cu<” ‹Ó` 
Sõ�ƒ "M‰K< ¿’>y`c=+ Ñw„ ዲÓ] w‰ Ãዘው ቢወጡ óÃÇ¨< 
U”É’¨<; ÃI êOõ ÃI”” ›”ÑwÒu= ØÁo uT”dƒ uS[Í ¾}ÅÑð 
ƒ”}“ ›p`vDM::  u²=IU SW[ƒ kØKA ÁK<ƒ” SõƒN? Hdx‹ 
Ák`vM:: 
 

1. ƒUI`ƒ” ¾Teóóƒ ጥረቱ �”ደተጠበቀ J• ¾Ø^~ን ‹Ó` 
Ÿ�‹ (Ÿ›”Å— Å[Í) ËUa �”Ç=ð}i ማድረግ፤ 

2. KƒUI`ƒ Ø^~ ¾T>ÁeðMÑ¨<” Ów›ƒ በTp[w S”ÓYƒ 
¾uŸ<K<” ድርሻ �”Ç=¨× ማድረግ፤ 

3. Ÿõ}— ƒUI`ƒ ¾Çu[ ¾c¨< �ÃM ¾T>Ñ˜uƒ eKJ’ u}T] 
lØ` ላይ w‰ ŸT}¢` K?KA‹ ›eðLÑ> ¾J’< ’Ña‹ �”Ç=TEK< 
TÉ[Ó፤ 
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በመንግሥት ከፍተኛ ትምህርት ተቋማት የሴቶች ተሳትፎ Aሁንም ዝቅተኛ 
ስለሆነ Aስፈላጊው ትኩረት ተሰጥቶት ተሳትፏቸው Eንዲጨምር ተጨማሪ 
ዘዴዎችን መፈለግ፣  

4. በከፍተኛ ትምህርት ተቋማት የሚያስተምሩ መምህራን በሙያቸው 
ብቁ Eንዲሆኑ ይበልጥ የተጣነከረ የስልጠናና የምልመላ ስልት 
መቀየስ፣ 

5. በከፍተኛ ትምህርት ተቋማት ያሉት ሴት መምህራን ቁጥራቸው 
Eጅግ Aነስተኛ ስለሆነ ቁጥራቸው የሚያድግበትን ስልት መቀየስ፣ 

6. የከፍተኛ ትምህርት ጥራት የመምህራንም ጉዳይ ስለሆነ በተቋማዊ 
ፖሊሲና ውሳኔ Aሰጣጥ፣ በሥርዓተ ትምህርትና ፕሮግራም ቀረፃ፣ 
በተማሪዎች ቅበላና ድልድል፣ በመምህራን ስልጠናና የመማር 
ማስተማር ጉዳዮች ላይ በተደራጀ መልክ በንቃትና በስፋት 
የሚሳተፉበትና ድምጻቸውን በነፃነት የሚያሰሙበት ሥርዓት 
መዘርጋት ያስፈልጋል፡፡ የዩኒቨርሲቲዎቹ ተቋማዊ ነፃነታቸውን 
መጎናፀፍ ለዚህ መንገድ ጠራጊ ነው፡፡ 
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›v]  
 

1.  የ›Ç=e ›uv ¿’>y`c=+ (2006/07) ¾SUI^” Ñê� 

}.l Å[Í w³ƒ uS„ 
1.1 Ç=ýKAT 95 7.8 
1.2 ¾SËS]Á ÉÓ] 190 15.7 
1.3 ¾Teƒ_ƒ Ç=Ó] 524 43.3 
1.4 ›?UÇ=/Ç=y= 91 7.5 
1.5 Ê¡ƒ_ƒ 304 25.1 
1.6 K?L 5 0.4 

ÉU` 1209 100 

U”ß:- Ministry of Education (2006/07).  

 

 
2.  G[TÁ ¿’>y`c=+ (2006/07) ¾SUI^” Ñê� 

}.l Å[Í w³ƒ uS„ 
2.1 Ç=ýKAT 85 16.1 
2.2 ¾SËS]Á ÉÓ] 225 42.6 
2.3 ¾Teƒ_ƒ Ç=Ó] 135 25.6 
2.4 ›?UÇ=/Ç=y= 42 7.9 
2.5 Ê¡ƒ_ƒ 41 7.8 
2.6 K?L - - 

ÉU` 528 100 

U”ß: Ministry of Education (2006/07).   
 
 
 
3.  Gªd ¿’>y`c=+ (2006/07) ¾SUI^” Ñê� 

}.l Å[Í w³ƒ uS„ 

3.1 Ç=ýKAT 63 9.9 
3.2 ¾SËS]Á ÉÓ] 258 40.7 
3.3 ¾Teƒ_ƒ Ç=Ó] 212 33.4 
3.4 ›?UÇ=/Ç=y= 59 9.3 
3.5 Ê¡ƒ_ƒ 42 6.6 
3.6 K?L - - 

ÉU` 634 100 

U”ß:- Ministry of Education (2006/07).   
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4.  ÏT ¿’>y`c=+ (2006/07) ¾SUI^” Ñê� 

 }.l Å[Í w³ƒ uS„ 

4.1 Ç=ýKAT 98 10.7 
4.2 ¾SËS]Á ÉÓ] 452 49.5 
4.3 ¾Teƒ_ƒ Ç=Ó] 227 24.9 
4.4 ›?UÇ=/Ç=y= 119 13.0 
4.5 Ê¡ƒ_ƒ 17 1.9 
4.6 K?L - - 

ÉU` 913 100 

U”ß:- Ministry of Education (2006/07).   
 

 

5.  vI` Ç` ¿’>y`c=+ (2006/07) ¾SUI^” Ñê� 

}.l Å[Í w³ƒ uS„ 

5.1 Ç=ýKAT 91 11.3 
5.2 ¾SËS]Á ÉÓ] 455 56.8 
5.3 ¾Teƒ_ƒ Ç=Ó] 238 29.8 
5.4 ›?UÇ=/Ç=y= - - 
5.5 Ê¡ƒ_ƒ 16 2.0 
5.6 K?L - - 

ÉU` 800 100 

U”ß:- Ministry of Education (2006/07).   
 
 
6.  ›ÇT ¿’>y`c=+  (2006/07) ¾SUI^” Ñê� 

}.l Å[Í w³ƒ uS„ 

6.1 Ç=ýKAT 54 17.9 
6.2 ¾SËS]Á ÉÓ] 131 43.4 
6.3 ¾Teƒ_ƒ Ç=Ó] 111 36.8 
6.4 Ê¡ƒ_ƒ 6 1.9 
6.5 K?L - - 

ÉU` 302 100 

U”ß:- Ministry of Education (2006/07).   
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7.  ›`v U”ß ¿’>y`c=+  (2006/07) ¾SUI^” Ñê� 

}.l Å[Í w³ƒ uS„ 

7.1 Ç=ýKAT 47 14.2 
7.2 ¾SËS]Á ÉÓ] 192 58.0 
7.3 ¾Teƒ_ƒ Ç=Ó] 83 25.1 
7.4 Ê¡ƒ_ƒ 9 2.7 
7.5 K?L - - 

ÉU` 331 100 

U”ß:- Ministry of Education (2006/07).   

 

 
8.  Ô”Å` ¿’>y`c=+ (2006/07) ¾SUI^” Ñê� 

}.l Å[Í w³ƒ uS„ 

8.1 Ç=ýKAT 17 11.1 
8.2 ¾SËS]Á ÉÓ] 57 37.2 
8.3 ¾Teƒ_ƒ Ç=Ó] 73 47.7 
8.4 Ê¡ƒ_ƒ 5 3.2 
8.5 K?L 1 0.65 

ÉU` 153 100 

U”ß:- Ministry of Education (2006/07).   
 
 
 
9.  SkK? ¿’>y`c=+ (2006/07) ¾SUI^” Ñê� 

}.l Å[Í w³ƒ uS„ 

9.1 Ç=ýKAT 63 16.7 
9.2 ¾SËS]Á ÉÓ] 191 50.3 
9.3 ¾Teƒ_ƒ Ç=Ó] 109 28.6 
9.4 Ê¡ƒ_ƒ 17 4.4 
9.5 K?L - - 

ÉU` 380 100 

U”ß:- Ministry of Education (2006/07).   
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1. INTRODUCTION 
 
1.1. Background of the Study 
 
According to an official government document issued in March 2008 titled, 
“Annual Intake and Enrolment Growths and Professional and Program Mix of 
Ethiopian Public Higher Education: Strategy and Conversion Plan, 2001-
2005”, the Ethiopian government decided to introduce what is now known as 
a ‘70:30 percent professional mix’. This indicates that the enrolment of new 
students into the public universities will be on the basis of placement of 40 
percent into the Engineering and Technology stream, 30 percent into the 
Science streams (of which 20% is for Natural and Computational Sciences, 
5% Pharmacy and Health Sciences, 5% Agricultural and Life Sciences), and 
30 percent into the Social Sciences and Humanities streams.).  
 
To meet the rapid expansion of higher education, the Ministry of Education 
plans to train 10,000 undergraduate instructors at the Master’s level and 2000 
MA/MSc holders at the PhD level. The training of these instructors is aligned 
with the proportion allocated to the streams. The professional mix targeted 
proportion (70:30) is expected to be attained at the preparatory schools by 
2003 E.C. The process of implementation of the plan has already started and 
is expected to reach it peak by 2005 E.C., the final year of the plan by which 
time the government plans to increase the number of public universities to 33.  
 
The government’s rationale for introducing this professional mix is the belief 
that Science and Technology are the engines of development. Hence 
Ethiopia’s future for building a knowledge economy and propelling its 
economic growth hinges on the availability of a sufficient stock of skilled 
workforce specializing in those fields, and produced by its higher education 
institutions. This government goal seems to assume that the quality of higher 
education in the field of Science and Technology would keep pace on a par 
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with the explosion in enrollment in these fields. This is critical if the graduates 
have to acquire the essential professional expertise to contribute to the 
national development.   
 
However, the reality in the sector not only in Ethiopia, but also in Sub-
Saharan Africa, does not seem to support such assumptions. A recent World 
Bank (2008, 30) study on the state of higher education in Sub-Saharan Africa 
points out the dangers of expanding higher education without regard to quality 
and advises the countries to slow down the pace of expansion to get some 
space for addressing quality issues.  The study specifically argues:  
 

Though social and political demands press for expansion of public tertiary 
enrollments, these must be balanced against the need to increase the relevance of 
education and research, and by encouraging the production of the technical skills 
and applied research capabilities that will promote competitive industries. Too 
rapid an increase in enrollments, as has happened in the recent past, has eroded 
quality and is undermining the contribution of tertiary education to growth. 
Traditional public sector tertiary institutions have not managed the expansion of 
enrollments in ways that preserve educational quality and provide sustainability 
in financing. This is a major obstacle for nations seeking to join the knowledge 
economy (World Bank 2008, 6-7). 

 
The signs of deterioration of the quality of higher education in Ethiopia are 
already evident in the skills deficit of the recent graduates and in employer 
dissatisfaction, the low level in the quantity of research carried out by staff in 
the HEIs, the shortage of resources and undue increase in the workload of 
teaching personnel. The government is not totally unaware of the challenges 
posed by the deterioration of quality. Cognizant of such challenges, it has 
established the Higher Education Relevance and Quality Agency (HERQA) to 
oversee the quality of education in higher learning institutions of the country. 
The Agency has recently launched External Quality Audits of selected public 
universities, but its reports further confirmed the high magnitude of the 
quality challenges faced by the universities.  Unless the government is able to 
give priority to address the problem of quality, its planned reform in the 
professional mix is unlikely to achieve its intended target of producing the 
necessary stock of expertise that can transform the national economy.   
 
If quality graduates are to be produced in HEIs, the entrants to the programs 
need to have strong background in science and mathematics. However, 
researches in Ethiopia indicated that students beginning from lower grades 
have serious knowledge deficits in science and mathematics. Three National 
Learning Assessment studies were carried out by General Education Quality 
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Assurance and Examinations Agency (GEQAEA) on grades 4 and 8 students. 
The studies, especially in grade 8, focused on five subjects, namely, Biology, 
Chemistry, English, Mathematics, and Physics. The results over the three 
assessment episodes conducted in 2001, 2004 and 2007 revealed a daunting 
downward trend. The results of the three assessments are presented in Fig. 1.  
  

NLA1 NLA2 NLA3

35.00

40.00

45.00

Me
an

Biology

Physics

Math

Chemistry

English

 
Figure 1.  National Learning Assessment (NLA) results of Grade 8 students (Yalew,  

Dawit and Dawit 2008). 
 
Figure 1 indicates that all scores were far below the minimum passing point 
set in the Educational and Training Policy (1994), which is 50%. Another 
study conducted to investigate the causes of students’ failure in Regional 
Grade 8 Examination in Bahir Dar City Administration taking 24,045 (12,117 
female and 11,928 male) students’ six years’ results (1995 to 2000 E. C.) 
revealed similar trends. The results are presented in Fig. 2. 
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Figure 2. Regional Examination Results of Grade 8 in Bahir Dar City Administration (Kassie 

2009) 
 
Furthermore, discussions with Amhara Regional education experts showed 
that the situation in grade 10 did not differ significantly.  All this signifies that 
the quality of science education in primary and secondary education, which 
are critical foundations for later educational development, is at crisis. At this 
point it looks imperative to raise some questions related to the 70:30 
professional mix proposed by the MoE. How is it possible to place 70 percent 
of preparatory graduates to higher learning institutions in Science stream 
where students have low achievements in science subjects? To what extent are 
universities ready to provide students quality education?  
  
Quality education, though elusive it may be, is a sine qua non of the 
development of any nation. Different standards and approaches can be used to 
determine the quality of education.  In the following section, models of 
quality in higher education are briefly summarized. 
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1.2 Quality Models in Higher Education 
 
It is an established fact that educators and politicians conceptualize quality in 
different ways, resulting in diverse standards and models to assure and 
measure quality. For many years, total quality management (TQM) has been 
dominantly employed in higher education as a model of quality assurance. 
Borrowed from business enterprises, TQM centers on customer satisfaction 
and urges employees and managers to improve production inputs, processes, 
and products (Berry 1991). Izadi, Kashef, and Stadt (1996, 36) stated that 
TQM, when applied to education, aims at the satisfaction of students, 
instructors, parents, employers, and the larger public through their 
involvement in the planning, implementation and evaluation of educational 
programs. Accordingly, the authors contend that TQM has important 
implications both on the service provision and learning functions of higher 
education. 
 
Currently, though the implication of TQM appears to be overriding in the 
service provision of higher education, there are considerable debates on the 
relevance of TQM to the learning function of higher education. This does not 
mean that the emerging quality models totally rule out the concerns on inputs, 
processes, and outputs of education. Rather they seem to address these 
elements in a way that explicitly indicates what should be considered as a 
standard or indicator of quality. For example, Srikanthan and Darlymple 
(2002) argued that TQM is ill equipped to address the learning function of 
higher education and outlined four models which they suggest are more 
related to education. These are the transformative, engagement, responsive 
university and the learning university models of quality management. Citing 
Harvey and Knight, Srikanthan and Darlymple (2002) indicated that the 
transformative model emphasizes the changes that are brought on students 
after they are enrolled in higher education. Hence it equates quality with the 
diversity and usefulness of learning experiences that add value and empower 
students. This is possible, according to Harvey and Knight, by promoting 
‘dialogic learning’ that calls for the interaction between students and teachers 
on goals, contents, and scope of learning.  
 
The engagement model is based on the premise that there are educational 
policies, practices and activities that are related with high performing 
universities and colleges (Kuh 2003). Kuh notes,  
 

to assess the quality of undergraduate education at an institution, we need good 
information about student engagement: the time and energy students devote to 
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educationally sound activities inside and outside of the classroom, and the 
policies and practices that institutions use to induce students to take part in 
these activities (p.25).  

 
Conceptualizing high quality higher education programs as those that 
“contribute to the learning experiences for students that have positive 
effects on their growth and development”, the engagement model 
suggests that student, academic staff and administrative members must 
work in five areas of teaching and learning (Howard and Conrad, cited 
in Srikanthan and Darlymple 2002, 217). These are:  
 

• diverse and engaged participants: academic staff, students and 
leaders; 

• participatory cultures: shared program direction, community of 
learners and risk-taking environments; 

• interactive teaching and learning: critical dialogue, integrative 
learning, mentoring, co-operative peer learning and out of class 
activities; 

• connected program requirements: planned breadth and depth of 
coursework, professional residency and tangible product; 

• adequate resources: support for students, faculty and basic 
infrastructure. 
 

Adherents of this model contend that using input factors, information on 
teaching practices, student progress data (performance in courses) and 
reputation as indicators of quality in higher education could give distorted 
pictures (Coates 2005). For example, Coates (2005) and Kuh (2003) pointed 
out the institutional resources and academic qualifications are not strongly and 
causally related with students’ learning. Kuh (2002), cited in Coates (2005), 
argued that students could be marginally involved in meaningful learning 
even when resources are availed. On the account that learning processes 
(based on principles of constructivism), rather than teaching techniques or 
activities, provide a better picture of quality in higher education, Coates 
(2005) also challenged the use of questionnaires that ask students to report 
how often they were involved in teaching activities. Likewise, students’ 
performance or progress rate could be high even when students failed to meet 
the desired outcomes.  
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To address these challenges, proponents of the engagement model argue that 
quality measurement needs to center on student engagement. Johnstone 
(1993), cited in Coates (2005, 32), indicates that “student engagement data 
provides a means for determining the productivity of university education.”  
 
Conceptualized as the extent of students’ learning, productivity in university 
education is believed to be maximized by organizing practices and activities 
that are meaningfully related with ‘individual academic performance’.  Here it 
is important to note that grades or even raw achievement scores could not 
provide a clear picture of productivity as these values indicate relative 
position and data that are highly dependent on the nature of course 
providers/provision. So, student engagement model proposes the level of 
academic challenge, active and collaborative learning, student–instructor 
interaction, enriching educational experiences, and supportive campus 
environment as benchmarks for quality assessment (Kuh 2003; Coates 2005; 
Pascarella 1991). 
 
The responsive model, on the other hand, judges quality in higher education 
on the basis of “the quality of university-community relationships and quality 
of outcomes” (Tierney, cited in Srikanthan and Darlymple 2002, 218). 
Collegiality and partnerships among academics and students and networked 
relationships between universities and communities are critical elements in 
defining the quality of higher education. Institutions need to assess the add-on 
value their programs have on students and adjust programs to changing local 
and national demands. Intra- and inter-institutional collaboration and 
coordination among institutions and government ensure that programs are 
relevant to the wider public and serve as engine in realizing public need and 
policies. According to this model, responsiveness is achieved by focusing on 
customers, which in turn demands being “student-centered in programs, 
community-centered in outreach and nation-centered in research”. 
 
The learning university model emphasizes the pedagogical organizational 
characteristics of higher education in defining quality in higher education 
(Bowden and Marton, cited in Srikanthan and Darlymple 2002). Emphasized 
in this model is learning – a core process that features in teaching, research, 
and community involvement functions of higher education. It is contended 
that “quality in a university context has a lot to do with the quality of learning 
and the quality of learning has a lot to do with qualities of different ways of 
seeing” (Bowden and Marton 1998, cited in Srikanthan and Darlymple 2002, 
218).  
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Hence, reflection, collaborative and team teaching and learning, relativity of 
knowledge and learning, deep examination of subject-matter and 
consideration of students’ diverse learning styles have to be major and valued 
elements of institutional culture. Quality is then assessed on the extent to 
which administrators, staff, students, and community demonstrate these 
features. 
 
Apart from the above models of quality education, part of the discussion on 
quality in higher education, mainly undergraduate education, revolves on the 
seven indicators of good practice identified by Chickering and Gamson 
(1987). These indicators, which are very much related with the process factors 
identified earlier, have been used as criteria to assess the standard of higher 
education. According to them, good practice in undergraduate higher 
education includes the following: 

• Encourages contacts between students and faculty,  

• Develops reciprocity and cooperation among students,  

• Uses active learning techniques,  

• Gives prompt feedback,  

• Emphasizes time on task,  

• Communicates high expectations,  

• Respects diverse talents and ways of learning.  

 
1.3 Theoretical and Empirical Framework of the Study 
 
Though different models have been developed to deal with the question of 
quality, the ultimate goal of any organization is to put its missions, values, and 
objectives into practice. The whole process is evaluated in terms of the 
outcomes it brings to improve the living status of the society and to meet the 
demands of its (internal and external) customers. The quality of the inputs and 
the processes undertaken per se have little or no significance if they do not 
lead to the production of outputs that can be observable in one way or another 
and meet the expectations. It is not a deniable fact that inputs and processes 
play a paramount significance in the whole process of quality. They add 
values to the products. However, the values added would be checked in the 
outcomes.  
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In other words, whatever arguments and approaches might be proposed and 
adhered to by experts from different angles, quality is related to customers’ 
perceptions. “Customers compare the actual performance of the product or 
evaluate the service being provided to their own set of expectations. The 
product or the service either passes or fails. …Quality is defined as meeting 
customers’ needs and expectations” (Ivancevich and Matteson 2002, 29). 
Ivancevich and Matteson argued that if any organization, including higher 
learning institutions, is to be effective and serve the purposes they are meant 
for as intended,  
 

…they must translate quality improvement into results: more satisfied 
customers, a more involved workforce [academic and administrative staff 
and students], better designed products [graduates that meet the profiles as 
stipulated in the curricula], and more creative approaches to solving 
problems [best instructional processes and use of various resources]” 
(p.30). 

 
It is necessary to give attention to the quality of inputs and processes as they 
could determine to a larger extent the essence of products. But they could not 
be considered as ends by themselves. It is ultimately the results that make 
organizations effective and enable them to survive to further serve their 
purposes. For instance, in Ethiopia both private and public higher learning 
institutions will meet the demands of the country if they produce graduates 
who can solve developmental problems, create and innovate products or 
services that can enhance the economic, social, political and educational 
developments as well as rationally operate in their positions. Any organization 
that produces graduates who have little or no competence in the fields they are 
trained for, unable to meet the goals, missions and visions, will be doomed to 
failure, irrespective of the quality of the processes and inputs that were put in 
place. We can thus represent the relationships of inputs, processes and outputs 
using the equation:  

Inputs + processes ≠ outcomes 
 

In short, what customers [students, teachers, parents, employers and the tax 
payers in general] “see” is the behavior on the “site”, i.e., the quality of 
performance, not mainly the inputs and the processes. 
 
The review presented here is far from being exhaustive in its assessment of 
models of quality as there could be other models on quality higher education 
or a different way of classification. Yet, it is believed that the models address 
major indicators of quality in higher education. This study is based on the 
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assumption that quality of educational provision depends on the extent input, 
throughput, and output factors are properly met. Hence quality is conceived to 
incorporate productivity, satisfaction, adaptiveness, and development. 
 
Productivity, according to Ivancevich and Matteson (2002), is the relationship 
between inputs and outputs. In this case teachers’ competence, students’ entry 
behavior, qualification levels and specializations of teachers, the nature and 
organization of the curriculum, resources allocated and other materials needed 
to produce competent graduates are considered as inputs.  Here, the question 
is to what extent are inputs in place to produce the graduates with the required 
level of performance? Hence, productivity refers to the institutional “inputs 
and outputs that need to be in alignment with the organization’s missions and 
goals” (Ivancevich and Mattson 2002, 30).   
 
Ivancevich and Matteson further posited that one of the components of quality 
is satisfaction. They stated, “the idea of the organization as a social system 
requires that some consideration be given to the benefits received by its 
participants as well as by its customers and clients” (p.30). The concept of 
satisfaction signifies the extent to which higher learning institutions meet the 
demands and expectations of the society by producing graduates who have 
acquired the knowledge, attitudes, values, and skills needed for the world of 
work. In view of this definition, we can see that higher education institutions 
are said to be effective if they are up to the expectations of students, teachers, 
employers, parents, and the government. In this study, emphasis is given to 
internal customers: teacher and students. Hence, the questions to be addressed 
include: How satisfied are teachers and students with the performance of 
students? What is the quality of the work of the students? How satisfied are 
the students with their teachers, the availability of facilities, the teaching-
learning process as a whole, assessment, and grading? How satisfied are the 
teachers with their students’ learning, achievement, availability of facilities, 
and other input, process and output related variables? Do the graduates meet 
the graduate profiles stated in the curricula? 
 
The world is changing rapidly and higher education institutions need to 
respond to changing circumstances. The change is manifested in various ways 
including technological, social, economic, and scientific knowledge. Higher 
learning institution, as bases of knowledge, should give serious attention to 
the continuing change by adapting their curricula and other knowledge-based 
inputs. This condition, according to Ivancevich and Matteson, is referred to as 
adaptiveness. “Adaptiveness is the extent to which the organization can and 
does respond to internal and external changes” (Ivancevich and Matteson  
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2002, 31). This pertains to the need to change curriculum to fit the demands of 
the labor market. How much relevant are the curricula of higher education to 
social and economic conditions of the country? How frequently do the 
departments change their curricula based on the market demands of the 
country? What data do they use to change the curriculum, if they have ever 
changed their curricula? How and from where do they collect the data to be 
used as inputs to change their curricula?  
 
In conclusion, although there are other factors that could be included in 
studying the quality of higher education, this study draws indicators of quality 
education from the literature discussed above and criteria set by quality 
assurance agencies. Accordingly a quality assessment framework which 
includes the following components was developed.  

• Curriculum design, content and organization; 
• Teaching, learning and assessment; 
• Student progression and achievement; 
• Student support and guidance; 
• Learning resources; and 
• Quality assurance and enhancement. 

 
We put these elements together in Fig. 3. The figure shows that the quality of 
science teaching can be viewed in terms of these seven components. 
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Figure 3. Conceptual Framework to Assess Quality in Science Education in Higher Education 
 
 
The situation at schools and universities and concerns of staff and other 
stakeholders on the quality of science education also call for empirical 
evidence on the status of science education. Though comprehensive studies 
have not been conducted on the specific problems of science education in 
higher institutions in Ethiopia, day-to-day observations and the performance 
of science students in universities suggest that serious consideration must be 
given to whether the competence, skills, knowledge, and abilities (graduate 
profiles) outlined in various curricula and demanded in the world of work 
have been reasonably met. The concerns echoed by the government, the 
public, and other concerned bodies on the effectiveness of science education 
and its outcome have been hardly met with evidence on where things went 
wrong. 
 
For example, a letter written by the management of Ethiopian Airlines to 
some Universities vis-à-vis the graduates of engineering indicated that only a 
very tiny number of them achieved the minimum requirement, which signifies 
a huge concern on the competence of the science workforce joining the world 
of work. The students who were given the screening test by the Airlines were 
those whose academic performances were 3.00 and above. Where did things 
go wrong? The answer to this question requires a painstaking study that 
addresses various factors. 
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Existing evidence on learning assessment at primary school reveals that the 
answer to the above question could be traced back to lower levels. For 
example, three National Learning Assessments conducted at grades 4 and 8 
revealed a continuous decline in students’ performance in English, 
mathematics, and science subjects, including Biology, Chemistry and Physics. 
The performance of the students in grade 8, in particular, was far below the 
standard set by MOE (50%). Moreover, formal and informal communications 
with Education Bureaus and MoE officials, parents and teachers consistently 
showed the seriousness of the problem among the graduates of science 
education. Consequently, this study was conducted to assess the problem in 
three higher learning institutions in Ethiopia: Addis Ababa University, Bahir 
Dar University, and Hawassa University. 
 
1.4 Key Research Questions 
 
Based on the previous reviews and arguments, the study attempts to answer 
the following key research questions:  

a) What is the status of the quality of education in the four academic 
programs (Biology, Chemistry, Mathematics and Physics) in terms of 
productivity, satisfaction and development? 

b) What are the qualification levels and specializations of the staff 
teaching in these programs? 

c) What teaching approaches and assessment tools are employed by the 
academic staff? 

d) What is the level of research engagement of the instructors in these 
departments? 

e) What are the practices and problems related to assessment that are 
being implemented in these programs? 

f) Do the institutions have mechanisms to ensure quality (continuous 
professional development for staff, quality care, and quality assurance 
policy)? 

g) What is the implication of the recently introduced 70:30 professional 
mix on the quality of science education? 
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1.5 Objectives of the Study 
 
The study attempts to answer the key research questions listed earlier. The 
questions fall into four major categories: (a) input for educational processes, 
(b) process issues, (c) outcome-orientation of teaching, learning and 
assessment, and (d) other contextual and policy issues related to quality of 
learning, teaching, and assessment in HE. Hence, the objectives of this study 
are to address these four components of quality: 
 
a. Input  related issues and factors   

• Assessing the academic qualification of teaching staff of biology, 
chemistry, math, and physics programs on whether they meet the 
minimum standard set by the Ministry of Education (MoE);  

• Examining the training backgrounds of the instructors, whether they 
have pedagogical background to implement outcome-based teaching, 
learning or student-centered methods of teaching and assessment; 

• Surveying the adequacy of learning-teaching resources such as 
laboratories, equipment, libraries, textbook and journal collections, and 
other teaching and learning resources, classroom/teacher-student ratio in 
the respective programs to determine if they meet the standards set by 
the MoE; 

b.  Process issues 
• Surveying research practices and challenges of instructors in these 

programs, i.e., examining whether they have published or are currently 
conducting research in their fields of specializations and identifying 
constraints to carry out research;  

• Assessing the teaching and learning process, methods employed by 
teachers and organization and nature of laboratory sessions;  

• Investigating the type(s) and appropriateness of assessment 
mechanisms;  

 
c. Outcome-oriented issues 

• examining the level of students and teachers satisfaction based on the 
quality of the performances of students;  

• examining whether the institutions have mechanisms to ensure quality; 
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d. Contextual and policy issues 
• examining the perceptions of the students and staff  about the quality 

of teaching, learning, and assessment;  

• investigating the efficacy of the teaching-learning processes to produce 
graduates that have the required knowledge, hands-on as well as 
communication skills needed in their future workplaces  

• examining the views of  the instructors, students, and department and 
faculty heads towards the ever increasing enrollment of students vis-à-
vis instructors’ quality of teaching, and extent of research engagement. 

 
 
1.6 Significance of the Study 
 
Though it may appear that the quality of science education in public 
universities is apparent to teachers, parents, students, policy makers, and other 
stakeholders, providing empirically supported evidence on input, process, and 
output factors could help to understand and prioritize intervention areas and 
design strategies accordingly. This study could give to policy makers a better 
picture of quality factors in science education which may help them to draw 
feasible policy directions. Teachers and students could use evidence from this 
study to identify areas to be addressed in the process of teaching and learning. 
The study could also facilitate further research on science teachers’ 
instructional practices, questioning and assessment skills, and the curriculum 
has addressed and developed graduate profiles.   
 
 
2.  METHODOLOGY OF THE STUDY 
 
This study uses both quantitative and qualitative methods. Accordingly, the 
nature of sample selection and data gathering tools used were dependent on 
the essences of these two major methods. In this section, populations and 
samples of the study, methods of data collection, sampling, variables treated 
in the study, and the data analysis techniques employed are presented. 
 
2.1 Sample Populations and Sampling Techniques of the Study 
 
Final year undergraduate and first and second year graduate students of 
Biology, Chemistry, Mathematics and Physics (both applied and education 
streams) and all instructors from the same fields were the major focus of this 
study. This was because they were presumed to be the major stakeholders in 
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the teaching-learning process that primarily determines the quality of 
education. In addition to students and instructors, the heads of the four 
departments and the deans of the faculties participated in the study. The 
participating departments were taken from Addis Ababa, Bahir Dar and 
Hawassa Universities. The total number of the students and instructors and the 
sizes of the samples selected are presented in Table 1.  
 
The sample selection for the students was done randomly. Those who were in 
their regular classrooms attending the daily lesson at the time of data 
collection were handed out the questionnaires to fill in. To enhance the return 
rate of the questionnaires from the students, in agreement with their subject 
teachers, they were asked to complete the questionnaires and to give them 
back to the data gatherers in the classrooms, except in the case of 
Mathematics in Bahir Dar where the students were asked to take the 
questionnaires to their dormitories and bring them back the following day. As 
expected, the return rate for math students was low compared to the other 
cases.  
 
The method of selection of instructors was almost the same as that for 
students. Those instructors who were present in their offices or contacted by 
the assistant at the time of data collection were given the questionnaires by the 
data collectors. Only the responses of those who returned properly completed 
questionnaires were analyzed. The rest, both from the students and teachers 
who failed to properly fill in the questionnaires, were excluded from the 
study. 
 
Purposive sampling techniques were used in the selection of department heads 
and faculty deans. They were included in the study with the assumption that 
they knew the overall activities of the departments as well as the performance 
status of the students and instructors. It is also presumed that they have the 
information about the problems their departments encountered vis-à-vis 
purchasing and supply of materials and necessary inputs to the departments. 
In order to supplement the data gathered from the instructors, heads of 
departments as well as the students, the deans of the respective faculties from 
the three universities were included in the study.  
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  Table 1. Populations and sample sizes of the study

Students 

Undergraduate Graduate 

 
Instructors Dept. 

Head 

 
University  

Total Sample Total Sample Total Sample Total 

Biology 167 38 175 23 44 12 1 
Chemistry 160 31 71 20 30 13 1 
Math 121 31 136 18 41 10 1 

A
dd

is
 

A
ba

ba
  

Physics 101 29 98 16 33 15 1 
Biology 142 101 27 5 30 16 1 
Chemistry 202 163 26 9 42 17 1 
Math 73 39 34 5 30 20 1 

B
ah

ir 
D

ar
 

Physics 54 46 25 4 29 16 1 
Biology 92 25 32 26 43 17 1 
Chemistry 87 38 24 20 38 12 1 
Math 74 9 - - 27 14 1 

H
aw

as
sa

   
  

Physics 34 17 - - 20 9 1 

Total 1307 567 648 146 407 171 12 

N.B. The data from AAU include both the Science Faculty and College of Education. 

 
 
Overall, the questionnaires were administered to 794 students and 182 
instructors, but due to incomplete data and improper filling in of the 
questionnaires, the responses of only 713 students and 171 instructors were 
retained and analyzed.  
 
2.2 Instrument Development and Scoring 
 
In this study, four data gathering instruments were used. They were 
questionnaires, interviews, observations and documents. Two sets of 
questionnaires, one for students and the other for instructors were developed. 
Both closed- and open-ended questions were employed to gather the data from 
students and instructors. The interviews were conducted with the department 
heads, some randomly selected students, deans, and instructors; and 
documents were used to examine the graduates’ profiles of the respective 
departments and the cut-off-points teachers use to determine the grade levels 
of students. 
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2.2.1. The students’ questionnaire 
This questionnaire consisted of two parts. The first part dealt with background 
data and the second part contained factors that were supposed to be indicators 
of quality of science education. The first part of the questionnaire had 3 open- 
and closed-ended items that requested the students to indicate their 
institutional affiliations, sex, and program (graduate or undergraduate). The 
second part consisted of closed-ended and open-ended items. There were 44 
closed-ended items that were used to get information on a variety of issues 
including: Teacher competence and teaching-learning processes, assessment, 
types of test used, confidence level of students developed through the training, 
the sufficiency of preparation they acquired for the world of work, 
satisfaction, and availability and adequacy of learning resources in their 
departments. The items were developed by the researchers based on 
theoretical as well as empirical grounds related to indicators of quality of 
education.  After the items were written, a one day workshop was organized 
by the FSS consisting of the researchers and the coordinator to discuss the 
appropriateness, relevance, and meaningfulness of the items and to give them 
a final shape. In the questionnaire, both positively and negatively stated items 
were included and they were distributed randomly in the questionnaire to 
minimize the possibility of set response. Scoring was done on a three-point 
Likert scale with a maximum of 3 and a minimum of 1, where 1 stands for 
disagree, 2 representing undecided, and 3 for agree.  
 
2.2.2 The instructors’ questionnaire 
This questionnaire is similar to that used for students. It has two parts dealing 
with both bio-data and items used to tap the instructors’ responses on a variety 
of quality related issues. In the background part, 7 major questions were 
addressed pertaining to their institutional affiliation, sex, number of years of 
service in the current department, educational qualification, academic rank, 
previous work experiences, their nationality, and research and publication 
experiences. In this part both closed- and open-ended items were employed. 
The second section of the questionnaire consisted of 59 closed items devised 
to measure different input, process and output related factors, namely; 
effective teaching learning, teaching methods, student readiness and 
motivation, student assessment, type of test used by teachers, contextual 
factors affecting quality, availability and adequacy of resources and 
infrastructures, and level of satisfaction.   
 
The process of instrumentation followed a similar pattern of the development 
of the questionnaire for students. The nature of the items were also the same 
except in the case of items used to identify major types of teaching methods 
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used by the teachers, where scoring was on a three-point scale ranging from 1 
to 3, where 3 = often, 2 = sometimes, and 1 = not at all.  
 
2.2.3. Interviews 
To consolidate the data obtained from the instructors and students through the 
questionnaires, interviews were conducted with heads of the departments, 
deans of the faculty, a few teachers and students. The interview consisted of 9 
semi-structured items dealing with a variety of issues raised in the 
questionnaires and/or other conditions pertinent to the quality of science 
education. 
 
2.2.4. Documents 
To collect data on graduate profiles and to examine the cut-off-point teachers 
use to determine the grade levels of students, relevant documents were 
assessed. The documents used were the curricula for each department. The 
cut-off-points were obtained from the departments and testing offices. 
  
2.2.5. Observation checklists 
These were developed for use by subject specialist observers so as to examine 
the type of teaching methods employed by the teachers in the classroom, the 
extent to which teachers encouraged their students to participate in the 
teaching learning process, the availability and adequacy of laboratory 
instruments and equipment, the practicality of the courses, and the application 
and use of teaching materials by the teachers. More than 20 items classified 
into six variables scored on three options – yes, no and not applicable – were 
used in this instrument. There were two types of observation checklists 
designed: one for classroom observation and the other for laboratory 
activities. In addition to the observation checklists, the observers were 
instructed to use continuous observation recording technique to describe the 
contexts of the classrooms and laboratories during their observations. They 
were also given guidelines to write the observation report. 
 
2.3 Variables Included in the Study 
 
A number of factors can affect the quality of education in general and science 
education in particular. Some variables are distal in nature and may have little 
direct bearing on quality while others are proximate wherein their effects are 
direct and tremendous. In this study, the focus was on those immediate and 
viable factors that can have profound impacts and that are presumed to be 
indicators of the quality of education. Accordingly, factors related to students, 
teachers, classrooms, teaching-learning process, assessment, resources, and 
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satisfaction levels of students and teachers were emphasized. The variables 
treated in the study and their descriptions were the following: 
 
2.3.1  Input variables 
 

a.  Students’ pre-university preparation 
This variable represented the quality of pre-university education that students 
received. The assumption is that if students were ill-prepared during their pre-
university education for whatever reasons, it would be difficult, if not 
impossible, to cope up with the demands of tertiary education. In this case 
students as well as teachers were requested to describe the adequacy of the 
pre-university education of the students. It was hypothesized that, other things 
being equal, students who had quality educational background are supposed to 
be motivated and successful in their higher educational career. Two closed-
ended and two open-ended items (student questionnaire) and a similar number 
of items in the instructors’ questionnaires were used to gather information 
about this variable.  
  

b. Instructor related factors 
No matter how students are well prepared in their high school education, their 
teachers can either facilitate or stunt the level of knowledge, skill, and 
behavior acquisitions and development by the students. Instructors play a 
significant role in filling the gaps students have or may add no value to the 
students’ existing stock of knowledge and skills. Therefore, the teaching and 
research experiences of the instructors in higher education, the level of 
qualification and academic rank they had, the type of training they went 
through, as well as their involvement in research were taken as important 
factors that would indicate the quality of science education offered by the 
universities. Accordingly, 12 closed-ended and mixed types of items were 
used in the instructors’ questionnaire. The assumption was when instructors 
have long years of service, high academic rank and qualification level, good 
level of research experience and involvement, and went through teacher 
training programs, they can competently and professionally deliver the 
courses and enhance the quality of education. 
  

c. Teaching and learning resources and infrastructures 
To efficiently run the teaching-learning process and make the theoretical 
aspect of the courses more practical, there should be adequate resources and 
infrastructure: Laboratories with sufficient space, equipment, consumables, 
instruments and possibility to experiment by the students; libraries supplied 
with sufficient reading and reference materials, and reading space; ICT 
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centers with networks and working spaces, and other materials. Other factors 
being constant, students and teachers who have access to instructional 
technology, sufficient resources and infrastructure would be in a better 
position to get the most out of the teaching-learning process and to make 
learning more meaningful to the students. Both the students and the teachers 
were presented with items that requested them to indicate the availability and 
adequacy of teaching-learning resources and infrastructure in their respective 
departments. Nine structured items were used for teachers and six items of 
similar nature were used in the case of students. 
 

d. Student readiness and motivation 
For learning to take place effectively and for students to become successful, 
they should be ready and motivated to learn materials offered by their 
teachers. Student readiness and motivation here refers to the extent to which 
they were willing to do assignments, have had adequate pre-university 
preparation, and participate in practical projects and other tasks.  
Quality education is an outcome of motivated work and readiness. Teachers 
can deliver courses effectively if their students are ready and motivated. 
Therefore, to assess the magnitude of students’ readiness and motivation, the 
teachers were asked about their students’ psychological and academic 
preparedness. These variables were measured using the teachers’ responses to 
seven closed-ended items score on a three-point scale.  
 
2.3.2  Process-orientated variables 
In total quality management, one of the most important factors that affects 
either positively or negatively the quality of education is the nature of 
variables involved in the process. Within this category the following variables 
were included. 
 

a. Teaching methods  
The types of teaching method teachers use can encourage students to learn 
independently through active participation or can make them to be passive 
recipients of information from their teachers. To determine the dominant 
teaching methods teachers utilize, both classroom observation and 
questionnaires were used. In the questionnaire the teachers were asked to rank 
order the most frequently used teaching method from among seven methods 
listed.  
 

b. Student assessment and types of tests 
Teaching and learning without some form of assessment is incomplete. 
Teachers use assessments to ensure whether their students and instructional 
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processes are on the right track or not. The type of assessment also affects the 
nature of learning approach adapted by the students and their level of 
motivation. Cognizant of this fact, the teachers and students were asked about 
the major types of tests teachers employ and the manner in which teachers 
assess and grade their students’ learning. The teachers’ questionnaire included 
10 items, and the students’ questionnaire consisted of 9 items on “student 
assessment” scored on a three-point scale. Besides, both teachers and students 
were requested to rank order nine types of test according to their frequency as 
used by teachers to assess their students, assigning a rank of 1 to the most 
frequently used test type. 
 

c. Teaching-competence of teachers and the teaching-learning process 
In the teaching learning process, the competence of teachers to successfully 
deliver the courses and their ability to instill in the students the skill on how to 
apply theories into practice are major determinants of quality of education. So 
this study supposed that one indicator of quality of education is the 
application of acquired knowledge in real life situation. This ability is mainly 
obtained through proper and adequate training. Here, therefore, we ask to 
what extent the teachers and students are capable of changing the theoretical 
aspects of the courses into practical activities. To gauge students’ and 
teachers’ perceptions about the competence of teachers and effectiveness of 
teaching and learning, 15 items were presented to students, and 7 items to 
teachers following similar patterns of phrasing and scoring. 
 
2.3.3 Output related variables 
In this study some output variables were included as indicators of quality of 
education. They were the following. 
 

a. Adequacy of preparation and confidence of students  
The study also sought to gauge the level of confidence students gained from 
the training they went through in the universities, as well as the adequacy of 
preparation they were armed with from the training. This implies that if the 
input and throughput aspects of the quality of education were up to standard, 
there should be a maximum level of outputs. In this case, if those input and 
process variables are high, students should develop a high level of confidence 
and feel they had had adequate preparation that is applicable to the real world 
without much difficulty. Following this line of argument, one item to measure 
their confidence, and one mixed item to measure their feelings about the 
adequacy of the preparation, were used. The scoring methods were somehow 
different from the rest of the other items. The confidence item was scored on a 
three-point scale where 1 stands for not confident, 2 for undecided, and 3 for 
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confident. The adequacy of preparation was scored as follows: 3 = I feel I 
have gained the knowledge and skills necessary to work as a secondary 
school teacher, a researchers, or other positions in my field, 2 = I feel I need 
additional training in the practical aspects of my field to independently work 
as a secondary school teacher, a researcher or other positions in my field, 1 = 
I feel I need additional theoretical training before I start working 
independently, and the last option was: “Other (please specify): _______.” 
 

b. Satisfaction  
Another factor to be considered as a good indicator of quality is the level of 
satisfaction stakeholders get from the training. Accordingly, an attempt was 
made to assess the level of satisfaction teachers and students have about their 
performance, the teaching learning process, the availability and adequacy of 
resources and infrastructure, and the level of confidence they gained from the 
training. In the students’ and teachers’ questionnaires, 11 and 15 items were 
included, respectively. 
 
On top of these variables, students and teachers were also asked, with open-
ended items, about different issues that may impinge upon the quality of 
science education in the universities.  
 
2.4 Data Gathering Procedures 
 
As stated earlier, the data were gathered using questionnaires, observation 
checklists, interviews, and documents. Before the data collectors started 
gathering the data, orientation and short explanation on how to administer the 
questionnaires and conduct the interviews were given. All the data were 
collected by the department heads or staff members of each department 
selected for the purpose (especially to accommodate what happened in AAU). 
All students who were in the classrooms were given the questionnaires. The 
return rate was high (more than 94%). In the case of the teachers, the 
department heads were given the questionnaires in their offices and to return 
them the following day. In Addis Ababa University the instructors were 
assigned as classroom observers and also distributed both the student and 
instructor questionnaires)   
 
The other instruments used were observation checklists. Classroom and 
laboratory activities were observed for some randomly selected courses. From 
each department two courses and a similar number of laboratory sections were 
selected for observation, except in Mathematics, where there were no 
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laboratory sessions. The observations were conducted both in graduate and 
undergraduate programs.  
 
In the case of Bahir Dar University, multiple observers were assigned to 
classrooms and laboratories to maximize reliability of the data. Fortunately, 
even in the other Universities where single observers conducted the 
observation, there was no major difference in the results obtained, showing 
the consistence of the results. 
 
The focuses of the observation checklists were teachers’ and students’ 
classroom interactions, lesson presentation, method of teaching, use of 
instructional materials, students’ participation, and laboratory practical 
application of knowledge acquired from the theoretical lessons.  
 
Interviews were conducted by the principal researchers in each university with 
the deans and the heads of the four departments in their offices. The major 
aim of the interviews was to supplement the results obtained from the teacher 
and student questionnaires. Some interviews were also conducted with a few 
students and teachers to triangulate the results obtained. 
  
2.5 Data Analysis Techniques 
 
In this study, mainly quantitative data analysis techniques were used. The data 
gathered from the students and teachers using questionnaires were analyzed 
using means, standard deviations, item-by-item t-tests, percentages, one-way 
analysis of variance (ANOVA), Scheffé and Tukey-b post-hoc multiple mean 
comparisons, and multiple regression analysis. To determine if the teachers’ 
and students’ responses to each items differed significantly from the average 
of the scale, which is 2, a one sample t-test was employed. Stepwise multiple 
regression analysis was employed to identify those important factors and to 
examine the amount of variance in satisfaction of students regarding teacher 
competence, availability and adequacy of learning resource, assessment 
strategies teachers employed, and their pre-university education preparation. 
Similar analysis was employed to determine the variance in teachers’ 
satisfaction accounted for by teaching and learning effectiveness, assessment, 
students’ readiness and motivation, and availability and adequacy of teaching 
and learning resources and infrastructure.    
 
To examine differences in the responses of the participants in the universities 
on a given variable, one-way ANOVA was employed.  
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Data collected using open-ended questionnaire items, observation, interviews 
and documents were analyzed qualitatively using narrative descriptions. 
 
 
3.  RESULTS AND DISCUSSION 
 
In this part of the study, the results obtained from students, instructors, heads 
of departments, and faculty deans of the three universities using 
questionnaires, interviews, observations, and document analysis are presented. 
The major aim of the study was to assess the quality of science education 
offered at Addis Ababa, Bahir Dar and Hawassa Universities. More 
specifically, the study dealt with the state of quality of teaching, learning, and 
assessment; competence of students, availability of resources and facilities; 
quality of teachers, and the level of satisfaction, and other issues pertaining to 
quality indicators of the programs.  
 
3.1 Staff Profile: Educational Qualification and Research Track Record  
 
In this part, an attempt has been made to closely look at the educational 
qualifications, pedagogical skills, and research related activities of instructors.  

 
3.1.1 Staff profiles  
Academic qualifications, academic ranks, and pedagogical preparation of the 
academic staff from the three universities were used as major proxy input 
indicators of the quality of teaching staff in those higher learning institutions. 
Accordingly, the results on the academic backgrounds of the academic staff 
who participated in the study showed that 111 (65%) had a rank of lecturer 
while 34 (19.88%) of them were assistant professors and above. Furthermore, 
135 or nearly 79% of the participants had at least a master’s degree which 
qualifies them to teach in undergraduate programs (see Table 2).   
 
However, with the exception of Addis Ababa University, analysis of academic 
staff’’ background in terms of their academic qualification revealed that in 
Bahir Dar and Hawassa Universities, there were proportionally large numbers 
of staff with B.Sc. degree who teach senior courses (See Table 3). These 
results matched with the Audit reports of HERQA (2008), which reported that 
one of the challenges of peripheral universities is the low academic 
qualification of the academic staff. In this regard, of course, the government is 
aggressively working to expand graduate programs to train staff for the old 
and new universities.   
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Table 2. Respondent academic staff ‘s profiles by university, department and rank  

Academic rank  
University 

    
Dept. 

Prof. Assoc. 
Prof. 

Assist. 
Prof. 

Lecturer Assist. 
Lecturer 

Grad. 
Assistant 

Tech.
Assist. 

 
 

Total 

Biology 1 2 3 6 0 0 0 12 

Chemistry 0 3 8 2 0 0 0 13 

Math 0 1 3 6 0 0 0 10 

Physics 1 0 2 12 0 0 0 15 

    
 
AAU  

Total 2 6 16 26 0 0 0 50 

Biology 0 0 0 13 0 0 3 16 

Chemistry 0 0 0 12 0 3 2 17 

Math 0 1 1 16 1 1 0 20 

Physics 0 0 2 11 0 0 3 16 

 
 
BDU 

Total 0 1 3 52 1 4 8 69 

Biology 0 1 2 11 1 2 0 17 

Chemistry 0 0 2 6 0 4 0 12 

Math 0 1 0 11 1 1 1 14 

Physics 0 0 0 5 0 1 2 9 

 
 
HWU  

Total 0 2 4 33 2 8 3 52 

Grand Total 2 9 23 111 3 12 11 171 

 
 
The teaching experience profile of the staff in the three universities indicated 
that the majority of the respondents (117) served for 5 years or less. 
Especially, in Hawassa University, the majority of the staff had a teaching 
experience of two years or less.  However, 71.9% (123) of the teachers had 
previous teaching experience before joining the present university. Regarding 
their previous teaching experiences, 54.4% (92) of them either had taught in 
other universities or Teacher Training Institutions/Colleges or TVET 
Colleges. About 42% of them joined their current university directly from 
secondary schools. But 3.6% of the teachers had no previous teaching 
experience.  
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Table 3. Years of service of the academic staff in the respective universities 

University Year 

AAU BDU HwU 

Total 

≤2 years 4 17 35 56 

3 – 5 years 16 37 8 61 

6 – 10 years 19 5 8 32 

11—15 years 3 4 0 7 

≥16 years 7 2 0 9 

Total 49 65 51 165 

 
 
From the total participants, 125 (73.1%) were trained as teachers whereas 
8.2% said they were not trained as teachers but were certified in teaching 
through the so-called Higher Diploma Program (HDP). The remaining 
number of teachers said they had no training in teaching. This implies that the 
majority of the teachers who participated in the study had got, one way or 
another, a pedagogical training. However, it is practically difficult to say that 
their training might have brought about the required skill change in teaching 
or not. Results obtained from the interviews with teachers and department 
heads and observations of instructional processes in the classrooms unveiled 
that the teachers were mainly applying the traditional teaching approach, the 
lecture method. The teachers claimed that they use this method predominantly 
due to the large number of students in each session. 
 
For teachers to effectively present their lessons and maximize student 
learning, they should be armed with pedagogical knowledge. Some studies 
(NCES, Ehrenberg and Brewer (1994), cited in NCES 2000) investigated 
whether the quality of a teacher’s undergraduate institution (training 
experience) was related to student learning. It was reported that the quality of 
a teacher’s undergraduate training correlated with the academic skills of the 
teacher, which in turn leads to high student achievement.  
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Darling-Hammond (2000) found that “the proportion of well-qualified 
teachers (those holding state certification and the equivalent of a major in the 
field taught) is by far the most important determinant of student achievement” 
(quoted by NCES 2000, 11). Ingersoll (1999) also showed that students 
benefit from being taught by well-qualified teachers.  This study did not 
clearly show whether those who claimed they were trained as teachers were 
effective or not compared to those who did not have a teacher training 
background. One apparent practice of the teachers was the dominant use of 
lecture or teacher-centered approach which may not facilitate students’ 
practical skill development. 
 
3.1.2 Research and publication  
One of the major tasks of teachers in higher learning institutions is to carry 
out research. The teachers were asked whether they were engaged in research 
activities or have an on-going research project. It was found out that 66.7% of 
the participants did not have any project. The teachers were asked if they have 
ever done research on any topic of their interest. The majority (72.5%) of 
them said that they did conduct a study on at least one topic. The results in 
Table 4 show that the majority of the teachers, especially in Bahir Dar and 
Hawassa Universities, did very few studies. More than a quarter of the 
respondents said that they have never carried out research in any topic. The 
results were in agreement with the results of HERQA (2008), which reported 
that the majority of teachers in Bahir Dar and Hawassa Universities were not 
engaged in research activities, for various reasons.  
 
The case in Addis Ababa University looks quite different from the research 
culture of the two universities. Because the majority of its staff members have 
academic ranks of assistant professor and above and as diverse postgraduate 
programs are run, research practice is relatively well established. For instance, 
in the Chemistry Department (the non-teaching stream) of Addis Ababa 
University, there are 26 academic staff members of which 73.1% are assistant 
professors and above, thus suggesting a higher profile of research culture. 
This is also evident in the Biology Department (the non-teaching stream). 
Nevertheless, in the teaching streams, the situation of research engagement of 
the staff tends to be somehow similar to the staff in other universities. 
Similarly in mathematics and physics departments of AAU, the number of 
staff with higher academic ranks (associate professor and beyond) is limited.  
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Table 4. Academic staff’s qualification level by department and university 

Qualification University Dept. 

PhD Masters BA/BSc Diploma
Total 

Biology 5 7 12 

Chemistry 10 3 13 

Math 4 6 10 

Physics 2 13 15 

AAU 

Total 21 29 50 

Biology 0 13 1 2 16 

Chemistry 0 12 3 2 17 

Math 1 17 2 0 20 

Physics 2 11 2 1 16 

BDU 

Total 3 53 8 5 69 

Biology 3 11 3 17 

Chemistry 2 6 4 12 

Math 0 11 2 13 

Physics 1 5 3 9 

HWU 

Total 6 33 12 51 

Grand 
Total 

 
30 115 20 5 170* 

*One missing value. 
 
 
Though Bahir Dar and Hawassa Universities have launched graduate 
programs in those science fields, the research culture has not yet been firmly 
established. In the undergraduate programs, students have little or no chance 
of experimenting or doing research that could enhance their skill or practical 
competence. Students reported that they did not do any research activities that 
could enable them to enhance their practical ability.  
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Table 5. Academic staff’s publication record 

University 

Type of Publication 

 

Response  AAU BDU HWU

 
Total 

Conference 
Proceedings No 10 67 48 125 

  Yes 20 1 4 25 
  More than 2 (16) 0 0 (16) 

Total 30 68 52 150 
Book Chapter(s) No 9 69 52 130 
  Yes 9 0 0 9 
  More than 2 (5) 0 0 (5) 

Total 18 69 52 139 
Monographs No 8 69 50 127 
  Yes 6 0 2 8 
  More than 2 (3) 0 0 (3) 

Total 14 69 52 135 
Book review(s) No 8 69 52 129 
  Yes 3 0 0 3 
  More than 2 (1) 0 0 (1) 

Total 11 69 52 132 
Research report(s) No 9 69 49 127 
  Yes 22 0 3 25 
  More than 2 (14) 0 0 (14) 

Total 31 69 52 152 
Teaching material(s) No 9 67 51 127 
  Yes 25 2 1 28 
  More than 2 (18) 0 0 (18) 

Total 34 69 52 155 
Book(s) No 6 69 51 126 
  Yes 4 0 1 5 
  More than 2 (3) 0 0 (3) 

Total 13 69 52 134 
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Generally, evidence obtained from the research participants indicated that 
those academic staff that have a good deal of publication records were from 
Addis Ababa University. Only 3 from Bahir Dar and 11 from Hawassa had 
produced research articles or teaching materials, showing the minimal 
proportion of the staff that had research engagements in the two Universities. 
This result may not be surprising given their low teaching experience in the 
universities and that the majority of them were young academicians who 
received their MSc recently. In contrast, many of the staff in Addis Ababa 
University had long years of service and had higher academic qualifications, 
which in turn facilitates research engagement.  
 
The instructors were asked to indicate the type and extent of scholarly 
research outputs published in scientific and/or professional journals, 
conference proceedings, or in book form.  
 
Table 5 further indicates that a significant majority have neither published in 
reputable journals nor produced a book chapter, book reviews, research 
reports, or presented a paper in a conference, or even prepared teaching 
materials. It was also found out that the level of engagement of the academic 
staff in the respective departments was low or non existent, especially in the 
two universities (See Table 5). 
 
 

Table 6. Extent of staff engagement in research activities  

University Extent of engagement  

AAU BDU HWU 

 
Total 

High 12 1 6 19 

Low 24 53 28 105 

Not at all 1 10 7 18 

Don't know 12 5 11 28 

Total 49 69 52 170 

 
 
The respondents were asked to give reasons for the low or absence of research 
activities within their departments. Based on their responses the following 
were identified as salient factors.  
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• Limited capacity of the staff to carry out research and to produce 
publishable manuscripts; 

• Lack of competence and ability of the staff; 

• Lack of opportunities to do research (e.g., lack of research funds, 
institutional support, etc.); 

• Lack of relevant laboratories, consumables, instrument and equipment;  

• Lack of fund to cover some research projects that demand high cost; 

• Giving priority to teaching (training) than to research by both the 
universities and staff; 

• Lack of time to do research due to heavy teaching load and a number of 
committee assignments; 

• Absence of adequate and up-to-date reference books and journals; 

• Lack of experience and academic culture in the universities as a 
significant proportion of the academic staff members. 

 
 
In sum, research engagement of the staff in Bahir Dar and Hawassa was near 
to nil. But the case in AAU was different. As a rule of thumb, students have to 
benefit from the research outputs by gaining basic and applied knowledge and 
skills that would enhance their performance on jobs in the labor market. 
However, the evidence does not support this claim since students in all 
universities reported they lacked sufficient theoretical understanding and 
practical skills in their fields.  
 
In summary, academic qualification and academic rank, research involvement, 
and pedagogical preparation of the instructors were used as proxy measures of 
the quality of the teaching staff. The academic qualification of the staff in 
Bahir Dar and Hawassa Universities is far below the standard set by the 
Ministry of Education. Seen against the Ministry of Education’s yardstick that 
an academic program at undergraduate level must have a minimum staff 
profile of 30% PhD, 50% MSc, and 20 % BSc holders, the results of the study 
showed that the qualification profile of Bahir Dar and Hawassa universities is 
below par.  
 
Moreover, especially in Bahir Dar and Hawassa universities, large numbers of 
the academic staff have low teaching experiences, which may affect the 
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quality of teaching and learning. Teachers’ ability to effectively deliver 
courses and change theory into practice normally develops through 
experience. As teachers get more experienced, they tend to have a better 
repertoire of knowledge, expertise and other important inputs that would 
enhance their ability to facilitate students’ learning. Studies have also 
indicated that students learn more from experienced teachers than they do 
from less experienced teachers. Murnane and Phillips (1981), as cited in 
National Center for Education Statistics [NCES] (December 2000), reported 
that students taught by experienced teachers did far better than those students 
taught by less experienced teachers. Another research (Darling-Hammond 
2000, cited in NCES 2000) showed that teachers with 5 or 10 years of 
experience are more effective than novice teachers. But it does not mean that a 
mere counting of years makes a teacher effective. Teachers need to have other 
concomitant qualities such as subject matter knowledge, understanding of the 
learners, pedagogical knowledge and other characteristics that consolidate 
teachers’ experiences of teaching.  
 
3.2 Student Related Issues 
 
The number of students who participated in the study was 713, of which 146 
were graduate students. The students were from education and applied science 
streams of the three Universities.  
 

Table 7. Number of students participating in the study  

Department 
University Program 

Biology Chemistry Math Physics Total 
  

Undergraduate 38 31 31 29 129 

Graduate 23 20 18 16 77 

AAU 
  

Total 61 51 49 45 206 

Undergraduate 101 163 39 46 349 

Graduate 5 9 5 4 23 

BDU 
  

Total 106 172 44 50 372 

Undergraduate 25 38 9 17 89 HwU 
  

Graduate 16 10 8 12 46 

Total 41 48 17 29 135 
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3.2.1 Assessment of students preparation for higher learning 
 
It is widely acknowledged that pre-university preparation of students has a 
direct bearing on the quality of education offered at higher learning 
institutions. Teachers’ and students’ assessments of the adequacy of 
preparation students had in the preparatory schools, and students’ level of 
satisfaction in their preparatory program were examined. When asked about 
the adequacy of pre-requisite knowledge and skills students got in preparatory 
schools to succeed in higher learning institutions, more than eighty two 
percent (i.e., 82.3%) of the teachers responded negatively. The reasons for 
such negative response might be the poor quality of education offered at the 
secondary school level. Based on some research reports, Braun & Kanjee 
(2006) drew a conclusion that secondary education is characterized by 
inappropriate assessment policies which do not have a significant impact on 
the career paths of learners, inadequate and inappropriate systems and 
structures to address current needs, as well as poor evaluation and 
examination systems. On the other hand, Table 8 indicates that 46% of the 
students reported that they were satisfied with the quality of preparatory 
education, whereas close to one-third of students (29.2%) said they were 
dissatisfied with the quality of the preparatory education. 
 

Table 8. Satisfaction of students with the quality of preparatory level education   

Satisfaction Level 
Number of 

respondents Percent Valid percent 

Satisfied 328 46.0 46.5 
Undecided 170 23.8 24.1 
Not satisfied 208 29.2 29.5 
Total 706 99.0 100.0 
System 7 1.0  

Total 713 100.0 -- 

 
 
The teachers and students were also asked to describe the reasons for lack of 
proper pre-university preparation. The instructors listed the following: 

• Poor English language proficiency; 

• Lack of adequate pre-requisite knowledge and skills; 

• Low student motivation to study science subjects (especially 
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Mathematics, Physics, and Chemistry); 

• Poor competence of high school teachers to deliver pre-university 
courses effectively; 

• Poor management of student behavior and major disciplinary problems 
in schools; 

• Poor assessment practices, including cheating, “grading by abdication” 
and other measurement and evaluation malpractice; 

• Poor competence of teachers in developing and using proper assessment 
and evaluation; 

• Lack of necessary competence of the students to cope with the higher 
learning; 

• Passive learning structure through one-way communication, i.e., the use 
of Plasma TV, which greatly hindered the role of effective and good 
teachers; 

• Low scoring students placed in applied and education science streams, 
(students who scored as low as 125/500 (25%) are mainly assigned in 
these fields by MoE), which has seriously hampered effective teaching – 
learning process; 

• The teaching-learning and assessments’ focus on theoretical knowledge 
and often force students to learn by heart, which has failed to cultivate 
deep-level learning and information processing; 

• Students’ lack of self-confidence particularly to study and succeed in 
Physics, Mathematics, and Chemistry.  

 
Students were also asked to indicate the strengths and weaknesses of the pre-
university preparatory program. The most recurring points mentioned by the 
students are summarized in Table 9 under “Weakness” and “Strength” of the 
pre-university preparation.  
 
The pattern of the responses of instructors and students exhibited similar 
patterns in the sense that both mentioned key problems related to resources, 
teachers’ quality, and problems related to Plasma TV lessons. In addition, 
students pointed out that one of the serious problems in schools is the 
worsening student behavior; more specifically cheating has become a serious 
problem during administration of classroom examinations and in national 
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entrance exams. These factors were also reported recently by GEQAEA 
(2008), Tamagn (2009) and Kassie (2009). 

 
Table 9. Students’ perceived strengths and weaknesses of pre-university preparation 

Weaknesses Strengths 

• Poor quality of teachers  • The availability of textbooks 
better than before 

• Inadequate learning resources 
supplementing the Plasma lessons  

• Opportunity to see laboratory 
experiments through Plasma 
TV  

• Difficulty of following the plasma TV 
lessons since the transmission is fast; 
no time for discussion or to think 
through 

• Plasma helped students who 
are from rural/remote high 
schools where the supply of 
qualified teachers is limited 

• Teachers’ absence from class as they 
are replaced by the Plasma TV 

• Implementation of continuous 
assessment 

• Most teachers have serious problems 
English Language proficiency 

 

• Student misconduct is worsening and 
cheating during exam is becoming 
very common 

 

• Abuse of the concept of  student-
centered learning approach and the 
resultant laissez-faire school culture 
both in students’ discipline and 
learning 

 

 
 
Such carry-over effects are also demonstrated in higher learning institutions. 
Students who are placed in higher learning institutions are said to have poor 
academic backgrounds, which unfortunately have not been remedied by the 
universities.  
  
Interviews made with department heads revealed that another problem of 
students is related to English Language proficiency. It has been reported by 
the interviewees that poor language could have an impeding effect on the 
learning and teaching process in higher education. As stated by the heads, 
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students joining higher learning institutions have grave deficiency in English 
language, which in turn, severely impedes the teaching-learning process and 
the quality of education. This was also evidenced by the English results of 
students in grades 8 in Figures 2 and 3. In conjunction with language problem 
of students, one interviewee from the department of Mathematics said, 
 

The majority of students seem to avoid oral communication with instructors in 
English…. They have difficulty comprehending definitions, mathematical 
theorems, word problems, and proofs. They often ask instructors including 
myself to repeat the class lectures in Amharic ….  

 
Moreover, observations made in classrooms showed the seriousness of the 
problem. Having adequate mastery of the English language is a pre-requisite 
for an effective teaching-learning process to take place.  One observation 
remark from a Biology class reads: 
 

… The language proficiency of students was poor, especially in a lesson 
where they were asked to clarify their thoughts. It was due to the teacher’s 
insistence that most students got the courage to speak with fragmented 
sentences, sometimes including Amharic. 

 
In addition to poor English language, an instructor from Bahir Dar University 
also indicated that one major reason for students’ poor background is the 
lowering of passing marks in national preparatory examination in order to 
admit as many candidates as possible to preparatory schools. He stated that: 
 

Once the students have passed the general school leaving examination at 
grade 10, they think that it is a matter of spending two years in grades 11 and 
12 to join higher education. The assessment procedures need to be tightened 
up so that students develop the habit of working hard and making themselves 
ready for higher education. If this is not working, higher education 
institutions have to set an entrance exam so that only those who satisfy the 
minimum requirement join higher institutions. The students have poor 
background …. 

 
This finding is consistent with the results reported by GEQAEA (2008), 
Kassie (2009) and Tamagn (2009). The results of these studies showed that 
the cheating during examination by the students, poor English language, low 
competent teachers, poor school ethos, poor availability of educational 
resources, poor parent-school relationship, lack of interest and motivation by 
the students, incompetent school leadership, etc. were the major problems that 
affect students’ performance.  
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There is much evidence that indicates success in universities is related to pre-
university academic preparation and achievement (Kuh 2007). Kuh indicated 
that students who have difficulty in reaching the minimum required 
competency in Math and language in secondary schools struggle to 
successfully complete higher education. This is not to suggest that the quality 
of higher education rests totally on the entry behavior of students as the 
quality of higher education is judged on the added value brought on students. 
Students’ prior knowledge, skills and experience brought by them to a 
university have an impact on the quality of science programs as well as 
students’ ability to meet the expectations in the world of work.  
 
The entry behavior of students was examined taking into account a number of 
assumptions. One is by considering their pre-university performance. Students 
are placed to different public universities by the MoE using their aggregated 
scores in the higher education entrance examination and the two-year pre-
university achievement. Students are placed into various fields based on their 
academic performance. Those who scored high would be placed in medicine 
and engineering fields and those who scored the least go to teaching. Hence 
such placement is affected by students’ high school performance. In this case 
pre-university educational experiences of the students seem to have a direct 
bearing on the fields students join in universities. One may argue that students 
have the right to choose the fields they are interested in based on their 
academic results. The paradox is students who scored relatively low in the 
entrance exam but admitted to universities have neither the chance to join the 
fields they want to study nor have the opportunity to be successful in many of 
the fields, especially in Physics.  
 
Entry behavior of students was also examined by considering the quality of 
their pre-university education. The results of this study indicated that 
university teachers did not believe that undergraduate science students have 
adequate academic background to succeed in higher education (see Table 10). 
Contrary to this, the assessment of the quality of pre-university education by 
the students themselves is not as bleak as the teachers’. Close to half of the 
student respondents (46%) reported that they are satisfied with the quality of 
education they got in preparatory schools whereas more than half of the 
students were dissatisfied (30%) or undecided (24%).  
 
The findings of this study support research results reported by other 
researchers. A study conducted to examine the degree of preparedness in 
preparatory schools in and around Hawassa (Adamu, Teketel, and Tsegaye 
2008) showed that students were ill-prepared for higher education. Perhaps an 
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important finding worth mentioning in relation to this is the apparent lack of 
strong vertical integration between the preparatory school and HEI curriculum 
and the difference in teaching methodologies employed (for example, the use 
of Plasma TV in preparatory schools). The same study further disclosed that 
pre-university preparatory school teachers and principals, university 
instructors and the school leaders believed that freshman courses have not 
been adequately incorporated into the pre-university curriculum.  
 
A more comprehensive study (Kassahun and Reddy 2007) conducted among 
university students drawn from Addis Ababa, Bahir Dar, Jimma, Mekelle, and 
Haramaya Universities reported similar findings. The results of the study 
showed that the Mathematics contents offered at preparatory schools are 
inadequate and deficient to equip them for further university study, 
particularly to students who would like to pursue science and technology 
fields. The knowledge and skill gaps that have been created due to lack of 
continuity and logical vertical integration of the pre-university and university 
curricula seem to have partly accounted for low academic achievement of 
students at university level in comparison to those who attended the freshman 
program (Adamu, Teketel, and Tsegaye 2008). Consistent results were 
reported in other studies (Demewoz, Mehadi, and Tesfaye 2005; Tesfaye 
2006) as significant differences in academic achievement (as measured by 
academic GPA) was found between the pre-university Preparatory Program 
Completers (PPC) and Freshman Program Completers (FPC), in favor of FPC. 
Hence from these research results we can deduce that students’ pre-university 
education could be a problem for the students to get the most out of their 
academic learning.  
 
At this stage, it is worth asking how science education in Ethiopia could 
contribute to students’ academic and personal development when their entry 
behavior and the teaching and learning processes deviate much from what is 
demanded. There is very limited evidence on science students’ competence 
and skill in demonstrating the profiles indicated in their curricula. Mengesha 
(2006) assessed 121 first year Physics and Mathematics students’ conceptual 
understanding of Newtonian Mechanics, using the Force Concept Inventory, 
before and after a Mechanics course was delivered. The Newtonian mastery 
threshold, as set by the developer of the diagnostic test, is 85 percent. The 
results of the study indicated that only 15 of the students reached the 
Newtonian threshold after taking the course. Sadly, 57 percent of the students 
failed to reach the minimum level of understanding the concept of Newtonian 
mechanics. Worse yet, more than 60% of the students failed to distinguish the 
concepts of velocity, position, and acceleration.  
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3.2.2  Students’ readiness and motivation for learning 
Another important input variable that determines the effectiveness of the 
teaching learning process is the psychological makeup and readiness of the 
students. If students are not motivated and ready to learn, it is less likely that 
they will successfully achieve the objectives set by the respective programs. 
In line with this notion, the instructors were asked if they felt that their 
students were ready and motivated to study. The results of the study are 
presented in Table 10.  
 
Based on the three-point rating scale (disagree = 1, undecided =2, and agree 
=3), mean values were compared with the undecided value (2) to examine 
teachers’ agreement position. As presented in Table 10, with the exception of 
items 1 and 7, where teachers were not sure about students’ willingness to put 
extra effort to achieve the learning outcomes of their department and to spend 
more time to study the lessons taught to them, they agreed or disagreed with 
the remaining items. They believed that the students had no adequate pre-
university preparations to succeed in higher learning institutions and were not 
happy to do practical projects and assignments given to them. Confirming the 
consistency in their responses, they also agreed that students had no sufficient 
academic preparation at high school, lacked the motivation to learn, and 
demonstrated low readiness or were not eager to do assignments and projects.  
 
The placement of students to higher learning institutions is done centrally by 
Ministry of Education. The placement of students into various programs is 
based on students’ aggregated scores in the higher education entrance 
examination and the two-year pre-university achievement, each of which 
accounted for 50%. As publicly known and admitted by the Ministry itself, 
students assigned to Applied and Education Science fields are for mainly 
those who performed low in Higher Education Entrance Examination and 
high school exams. Though the predictive validity of these two instruments 
needs to be checked, it is most likely that students who scored high at high 
school tend to be successful in their future academic career in higher learning 
institutions. In relation to this, the head of the department of Physics in one of 
the universities indicated that assigning low performing students in science 
fields is causing a serious wastage of resources. He reported that: 
 

It is unfair to expect low achieving students in entrance examination to [join 
and] successfully complete Physics. If possible, these students should be 
placed in their interest areas so that they can do better. But assigning students 
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who failed to get a place in other areas in Physics is asking them to do a 
miracle. Physics needs good background knowledge.  

 
 

Table 10. Teachers’ evaluation of students’ readiness and motivation  

No. The majority of my students: Mean SD t-test 

1 are willing to put extra effort to achieve the 
learning outcomes (course objectives)  1.95 0.832 -0.735* 

2 did not have sufficient academic 
preparation at pre-university preparatory 
level to succeed in college/university. 

2.60 0.665 11.731 

3 are less motivated to put extra effort to 
achieve the course objectives.  2.28 0.835 4.396 

4 are often not eager to do assignments, term 
papers or projects.  2.27 0.818 4.303 

5 have had adequate academic preparation at 
pre-university preparatory programs to 
succeed in college. 

1.35 0.637 -13.329 

6 are happy to do practical projects and 
assignments I give to them. 1.73 0.796 -4.421 

7 are willing to spend time to study the 
lessons. 1.94 0.817 -0.936* 

*p > 0.05. All other values are significant at 0.001 
 

 
But the question is, “Why did students fail to be motivated and to have 
interest in learning?” One possible explanation could be, if students lack 
sufficient background to understand the subjects they are learning, they may 
feel frustrated and develop less interest to learn. According to Hurlock (1980, 
156), childhood or the elementary school age is regarded by educators as a 
 

critical period in the achievement drive – a time when children form the habit 
of being achievers, underachievers or overachievers. Once formed, habits of 
working below, above, or up to one’s capacity tend to persist into adulthood. 
It has been reported that the level of achievement behavior in childhood is 
highly correlated with achievement behavior in adulthood.   
  

Given this theoretical underpinning, the results obtained in this study may not 
be surprising as students had no firmly established academic drives in either 
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lower and upper primary or secondary education. In this case much effort has 
to be put forth in those educational levels in order to meet intended goal of the 
70:30 professional mix and thereby to successfully satisfy the labor demand of 
the country in those critical subjects.  
 
The other reason for students’ lack of interest might be inhospitable learning 
environment which does not satisfy their curiosity and which does not 
challenge them positively to strive hard to understand what they have learnt in 
classrooms. Teachers, curriculum materials and other inputs should be 
attractive enough to the students to draw their attention towards learning. But 
the situation in schools and higher learning institutions seems to have little 
such positive effects on students’ learning.  
 
As stated earlier the instructors believed that their students were less 
motivated and not ready for the program they joined. This lack of readiness 
and motivation is due to many problems. The major reasons mentioned by 
them are: 

• Lack of confidence to do assignments or perform activities assigned 
to them; 

• Poor academic background;  
• Poor classroom culture that does not encourage students to actively 

participate in learning; 
• Teacher dominated instruction which gives little or no room for the 

students to independently learn and experiment; 
• Incompetent teachers who cannot handle the courses as attractively 

and interestingly to their students; 
• Large class size that denies students and teachers the opportunity to 

interact; 
• Lack of access or inadequate learning resources and infrastructure; 
• Poor academic culture that does not encourage innovation and 

creativity; 
• Use of those unstructured “modular” which are poorly organized and 

edited; 
• Other factors like poor test administration (cheating); 
• Type of teaching methods employed by teachers, which emphasize 

lectures. 
 
Research has indicated that there is strong empirical evidence which 
demonstrates that students’ academic and personal development in higher 
education is related to the energy and time students spend in educationally 
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useful activities (Pascarella 2001). However, instructors indicated that 
university students do not have the motivation to work on projects and 
assignments and to put extra effort to achieve educational outcomes (see 
Table 8). One can add here that one unwanted effect of preparatory school on 
students’ effort as has been aired out by a preparatory school student in an FM 
radio transmission. The student argued that because preparatory school 
students know that they will join universities after two years, they do not 
worry much about their performance at preparatory levels. On top of this, with 
the current trend of lowering passing mark requirements, it could be true that 
students and teachers develop a laissez-faire perspective towards the teaching-
learning process in preparatory schools. Of course, this needs to be 
substantiated with empirical evidence. Yet, it is widely agreed that 
challenging tasks raise students’ effort and motivation and vice versa (Kuh 
2007; Terenzini 1991). Hence, employing stringent criteria in recruiting 
students who would join higher education would be very useful. 
 
At this juncture, it is necessary to reflect on the newly introduced 70:30 
professional mix. It is indubitable that labor supply of higher education has to 
correspond with market demands. In higher education literature, diversity has 
recently become one of the most frequently discussed issues. Diversity could 
be examined from three major perspectives: institutional (public, private, or 
state higher education), program (study fields, level of study) and staff 
diversity (representation in terms of sex, race, and other factors). The policy 
declared by the MOE could be categorized as program diversity policy to 
ensure efficiency and relevance of higher education. Dill and Teixeira (2000, 
101) stated that  
 

policy debate about the role of diversity in higher education is an essentially 
economic perspective. The assumptions about satisfying public preferences, 
increasing social value through program and institutional diversity, and 
utilizing market competition as a policy tool for achieving diversity are all 
classic assumptions of microeconomics. 

 
Moreover, there is also a debate whether it is governmental regulation or the 
labor market that best ensures the optimum diversity in higher education (Dill 
and Teixeira 2000). 
 
The practicality of the 70:30 professional mixes could be examined by 
considering the results reported in the study and general empirical evidence in 
the global literature. In fact, if the professional mix bears the intended fruit, 
Ethiopia will have in the very near future the largest number of graduates in 
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science and engineering. The question is whether implementing such a 
dramatic policy change under the existing scenario of science education is a 
realistic goal. Let us examine this from a number of directions. In view of this 
exciting situation, it appears that Ethiopia’s intention of attaining a 70% 
enrollment in Science and Technology within a few years appears 
overzealous. In fact, interview with department heads and deans revealed that 
if the enrollment numbers continue to grow, the quality of science education 
could get worse. 
 
3.3 Curriculum: Intent and Practicality 
 
The major elements in the curricular analyses are the program objectives, 
graduate profile, course components and the methods of program delivery. To 
meet the labor demand of the country, curricula contents should fit the 
economic and social development. Such matching of the curricula should be 
observed and followed up by the educational institutions. The contents of the 
curricula should match the graduate profiles of the students. To ensure 
whether the teaching-learning processes paralleled the profiles of graduates, 
graduate profiles of students of Hawassa University were considered. Table 
11 below gives a summary of the analyses of the curricula for applied science 
programs. 
 
According to Table 11, the common denominator for all Applied and 
Education Science programs is the intention to produce “competent and 
qualified” biologists, chemists, mathematicians, and physicists for industries, 
research institutions and the teaching profession. Both streams demand strong 
theoretical and practical backgrounds on the part of the graduates. On this 
basis, the assumption is that the graduates would have intensive practical 
training and adequate conceptual or theoretical knowledge. This requires the 
would-be graduates to achieve the graduate profiles stipulated in the 
curriculum to become researchers, higher education instructors or secondary 
school teachers, and experts.  
 
The question whether or not the departments prepare students in both practical 
and theoretical underpinnings requires a closer scrutiny of the curriculum and 
thorough actual observations in the teaching-learning situations. Evidence on 
laboratory resources, as can be seen later, depicts that opportunities for 
experimentation and practical learning by the students are limited. Evidence 
on classroom practices and laboratory activities is presented in the later 
section of this chapter.  
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The results show that the curricula of the respective departments seem to lack 
congruence between what they claimed to produce and what is being practiced 
in classrooms as well as in laboratories. The contents of the curricula are not 
in most cases on par with the graduate profiles specified in the curricula.  
 
For instance, with regard to Applied Physics, though the graduate profiles 
indicate that its graduates can be employed in areas of Metrology, Nuclear 
Medicine, and Geophysics, there were no courses that support the claims. In 
addition, much of the courses are theoretical and are traditionally offered ones 
such as  mechanics, heat, optics, electricity, magnetism etc. (see, Table 11) 
which limits direct connection with “transferability” to the workplace, such as 
applying their skills in hospitals, or metrology centers as stated in the 
curriculum.  
 
 
   Table 11. Curricula of the applied science fields 

Dept. Program 
objectives 

Intended graduate profile Match between courses 
& graduate profile 

Applied 
Biology 

• Produce 
qualified 
biologists that 
work in research 
institutions and 
government 
ministries. 

• Produce 
secondary 
school Biology 
teachers. 

• Produce 
instructors in 
colleges/HEIs. 

• Produce 
researchers. 

• Assist, participate in and 
conduct research. 

• Prospective staff of HEIs. 

• Work as researcher or 
management officer in 
industries, research 
institutions and 
government offices. 

• Identify biological 
materials, and 
systematically collect & 
catalogue. 

• Handle basic techniques in 
Microbiology 

• The profile and 
program objectives 
state that graduates 
may become teachers; 
yet there is no training 
package for teaching 
profession. 

• Courses include 69 
credit hours 
comprising Botany, 
Zoology, Genetics, 
and Microbiology, 
Molecular Biology, 
Parasitology, and 
Ecology and research 
methods. 

• No Management 
courses 

Applied 
Chemistry 

• Produce 
chemists with 
broad knowledge 
of Chemistry 
that can meet the 
growing 
demands of 
industries, HEIs, 
and research 
institutions. 

• Perform chemical analysis 
in laboratories dealing with 
quality control related to 
agriculture, health, and 
water resources. 

• Manage and supervise 
processes and operations in 
chemical industries. 

• Contribute to proper 

Focus on:  

• Industrial Chemistry: 
13cr, (13.5%) 

• Organic Chemistry: 21 
cr. (21.9%) 

• Inorganic Chemistry: 
15 cr. (15.6%) 

• Analytical Chemistry 
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• Prepare young 
chemists to 
pursue higher 
level studies at 
MSc and PhD 
levels 

• Train chemists 
who can play a 
significant role 
in the 
agricultural 
sector. 

utilization of raw materials 
and by-products in relevant 
manufacturing industries, a 
cleaner industrial 
production, the treatment 
of wastes, etc. 

• Participate in research 
activities. 

• Demonstrate 
environmental 
consciousness. 

21 cr. (21.9%) 

• Biochemistry 9 (9.4%)  

Though the graduate profile 
stresses Agriculture, few 
Agriculture related Chemistr
courses are included.  

One introductory course 
is also added from 
Management though it 
may not be adequate to 
equip with expected 
knowledge & skills. 

Applied 
Mathematics 

• Produce 
mathematicians 
who can work in 
industries, and 
research 
institutions 

• Demonstrate intellectual 
competency and 
transferable knowledge 
and skills and articulate 
them effectively. 

• Set up Mathematical 
models, formulate 
algorithms and implement. 

• Act in ethical manner 
demonstrating 
environmental, social, 
cultural, and political 
awareness. 

• Program focus on 
Mathematical 
modeling & industrial 
application. 
Nevertheless, only one 
course in “modeling”. 
Others are traditional 
Mathematics, i.e., 
Algebra, Analysis, & 
Geometry with Major 
49.2%; Computer 
Science: 24.6% 

Applied 
Physics 

• Produce 
professional 
Physicists who 
can work in 
industries, 
research 
laboratories, 
government and 
private 
organizations 

• Assist and participate in 
research in Physics 
including collecting data 
and writing reports. 

• Work in Physics related to 
environment such as 
computing, Meteorology, 
Nuclear Medicine, 
Geophysics and industry. 

• Able to operate basic 
equipments used in 
physics. 

• Influence community as a 
change agent 

• Courses focus on 
theoretical Physics 
that included: 
Mechanics, Optics, 
and Electricity & 
Magnetism. 

• Applications in 
Metrology, Nuclear 
Medicine have not 
been emphasized in 
the course offering list 

• Computing courses 

  SOURCE: Adapted from B.Sc. Curricula of Applied Biology, Chemistry, Mathematics, and Physics, 2003. 

 

A similar approach was followed in the Mathematics program, showing an 
array of traditionally taught courses like Algebra, Geometry, and Analysis that 
account for 60% of the training with 24% of computer courses, which 
themselves are virtually theory-focused. The problem with the computer 
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courses is not only lack of specialists who can offer the courses in a more 
practical and hands-on manner, but also computer laboratories are 
overcrowded and the chance of practicing the courses by the students are 
inadequate. In almost all courses, the application of the courses to industry 
seems to be non-existent. Thus, the claims made by the respective 
departments in the curriculum tend to lack authenticity which is manifested in 
the limited attention given to hands-on activities. This lack of practical 
application of the courses undoubtedly could make it difficult to equip the 
students with the skills that can be transferred to industrial application as 
stipulated in the graduate profiles.  
 
In addition, the academic staff, heads of the four departments, and the deans 
of the Faculties in the respective Universities were asked to give their 
assessment of the newly introduced curricula that fully replaced the existing 
ones to prepare for implementation of the 70:30 professional mix policy (MoE 
2008). They admitted that the outgoing curricula had indeed major 
weaknesses with respect to enabling the graduates to acquire practical skills 
that meet the demands of the world of work. Nevertheless, they still insisted 
that in the new curricula only minor improvements were made by adding 
some courses. The key problem according to them was that the four-year 
duration originally proposed was turned down by the MoE. According to the 
heads of the departments, the additional one year could have been critical to 
hoist practical skills of graduates and to make them more fit for the demand of 
the industrial sector. One major problem of the curricula is making all 
universities uniform in the nature of courses offered to their graduates. This 
situation could have a negative repercussion in producing graduates who can 
meet the demands of the labor market. Duplication of courses may result in 
restriction in innovation. Regarding this point a Science Faculty dean said the 
following: 

 
The industry cannot employ graduates of all institutions who have the same 
specialization. For instance, Physics students should be allowed to vary in 
their concentration areas by offering them an opportunity to take courses to 
shape their future career in areas like Electronics, Engineering, Health 
(Nuclear Medicine), Meteorology, etc. This minimizes the risk of being 
redundant and enhances their employability.… For me the new curriculum 
is like ‘an old-wine in a new glass’ – simply a few changes in course titles 
and credit hours, and the addition of a few courses. That is it. 

 
In fact, it may be very difficult to judge the adequacy and relevance of a 
certain program to the practical world simply based on the duration in which it 
is delivered. Undergraduate education in Ethiopia had been a four-year 
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program until very recently and there is no evidence that shows the then 
graduates are more practically capable than graduates of the three-year 
program.  
 
As it has been explained earlier, the curricula of science teacher education 
mainly identified teaching and research competences as major tasks of their 
graduates. Those in applied science streams stated that graduates are expected 
to be instructors in higher education, researchers in their disciplines, and 
thinkers and problem solvers in the real world. Science teacher education 
programs have been reported to have failed to produce teachers who are 
competent in their subject areas, resulting in the revision and reform of 
teacher education programs a number of times. Needs assessment studies 
reported in the rationale of new science undergraduate curricula argued that 
the then curricula could not produce subject matter competent graduates. For 
example, the rationale of the Bahir Dar University’s undergraduate Physics 
curriculum states that: 
 

At present there is a high demand for Physics graduates with a B.Sc. degree. 
In view of this, the Department has found it absolutely necessary to introduce 
[a] new B.Sc. program. In line with this, graduates of the existing curriculum 
are found to be content deficient and cannot express ideas effectively; change 
of curriculum is hence found to be necessary. Now the new curriculum should 
be designed to produce graduates who can satisfy the need of the government 
and capable of solving the problems of the society. At present there is a big 
emphasis  by the government on science and engineering fields. 

 
The curriculum then outlines that  

 
Physics graduates are expected to acquire problem solving and abstract 
thinking skills. This makes Physics graduates very desirable employees in a 
wide variety of areas like education, research, government [sic], medicine, 
consulting, defense, industry, journalism. These fundamental skills as well as 
training in practical subjects such as optics, lasers, computer interfacing, 
image processing, and electronics also make them very desirable employees 
in high tech companies. 

 
In connection with the curriculum, a gap was apparent between how it is 
being implemented as per the declared graduate outcomes (graduate profiles), 
and the manner in which it is being delivered, as there was limitation in terms 
of providing hands-on or practical activities. This problem may persist as the 
revised and newly introduced science curricula have not overcome the old 
problems. Rather, due to the four to five-fold increase in the intake of new 
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students, the programs started facing new challenges of being overstretched 
and further deterioration of quality. 
 
As stated earlier, it is a fact that the curricula of the departments bring 
together the contents and objectives of the respective programs. In addition, 
they contain graduate profiles. The graduate profiles for each department 
showed that they are expected, among others, to be scientists and researchers. 
But in order to be teachers and researchers or to assume other positions, they 
need to have practical competence in using what they have learned. The 
results have shown that the students seem to lack such skills and knowledge.  
Scrutinizing the relevance of the curricula to the Ethiopian market demand is 
beyond the scope of this study as it requires an analysis of the existing 
situation of the job market and the contents of the courses. Generally, 
however, the courses listed in those departments require practical applications, 
one way or another. To realize such practicality of the courses, given 
limitations of resources, low research and teaching profiles of the staff 
particularly in BDU and HwU, poor motivation and readiness of students, low 
satisfaction level of teachers with the work of students, poor assessment and 
grading procedures used in the universities, low academic qualification of the 
staff in BDU and HwU, dominantly a teacher-centered approach, and low 
student confidence in the level of skills and knowledge they acquired, we can 
say that science education in the universities seems to be not up to 
expectation.  
 
As declared in their graduate profiles, some of the programs stated that they 
prepare students who work in high tech companies, nuclear medicine or other 
professional areas. Whether Ethiopia has many such places and how many of 
the students can be placed in such areas needs to be considered. Some of the 
graduates may get the chance of being hired by a few foreign firms. But to get 
that chance, they should be competent and need to excel over students of other 
countries. As stated above, while science and engineering are important 
catalysts of any developing economy like Ethiopia’s, giving much attention to 
the quality is imperative.  
 
Although each institution has the mandate to assure the quality of education it 
offers, there are no specific quality assurance mechanisms devised by the 
institutions.  
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3.4 Learning and Teaching Resources: Opportunities for Hands-on 
Learning, Research, and Experimentation 

 
As major ingredients for quality education, learning resources, facilities, 
equipment, laboratory and library, journals, reference materials, textbooks, 
internet services and other resources are critical to run any academic programs 
successfully. To show the extent to which these inputs are in place, the present 
investigation has used several data sources. Results from questionnaires filled 
in by students and instructors are presented in Table 12.  
 
According to Table 12, students were not certain (i.e., were undecided) about 
the existence of adequate learning resources (textbooks, journals, and 
reference materials) and the size of the library to accommodate as many 
students as possible. However, the statistical analysis using t-test results 
showed that students disagreed with the remaining statements (i.e., items 3-6). 
They believed that laboratory equipment are not adequate and students had no 
access to them when they wanted to conduct experiments on their own; 
provision of lab equipment and consumables for research and projects is 
insufficient; classrooms are not equipped with teaching aids and students’ ICT 
access is very much limited. 
 
Instructors were also asked to assess the adequacy of resources. Expectedly, 
the results were similar to students’ responses.  The results are presented in 
Table 13. The Table shows that though instructors were “undecided” about 
the adequacy of facilities to teach the required skills and whether students 
have an opportunity to use the resources, they mostly disagreed with the 
remaining statements, thus indicating severe problems of teaching and 
learning resources.  They indicated that there is a shortage of resources that 
would be used in teaching their students practical skills and other important 
learning outcomes.  
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Table 12. Students’ assessment of availability and adequacy of learning resources (n =713) 

Item Statements Mean SD t-test 

1 The university/department/faculty has sufficient 
learning resources (textbooks, journals, and 
reference books) for the courses that are being 
offered. 

2.01 0.792 0.236* 

2 The library has adequate space to accommodate 
reasonably large number of students. 1.94 0.810 -1.897* 

3 The laboratory equipment are fairly adequate and 
that all students in the lab session can have access 
to them. 

1.84 0.782 -5.414 

4 The majority of students in my department have 
easy access to ICT facilities at any given time. 1.37 0.642 -26.297 

5 The classrooms in which we attend lectures are 
equipped with teaching aid such as computers, 
overhead projectors, LCD projectors, etc., so that 
instructors can use them during teaching. 

1.49 0.713 -19.273 

6 Provision of laboratory equipment and 
consumables is more or less sufficient to do our 
research activities or projects. 

1.81 0.737 -6.808 

*p > 0.05. All other values are significant at 0.001 
 
 
Consistent with students’ views, the instructors reported that lab rooms and 
classrooms are not equipped with the required materials and access to the 
Internet for searching literature is limited. Though the students were 
“undecided” about the adequacy of textbooks and reference materials, the 
instructors reported that these resources are not adequately available for both 
teaching and research activities. 
 
As reported by the participants, the problem is acute in the case of journals 
and reference materials. Instructors in all universities said that recent journals 
are not at all available in their libraries, the scarcity being severe at Bahir Dar 
and Hawassa Universities. The head librarians of Bahir Dar and Hawassa 
Universities admitted that their libraries have no official subscription of 
journals. Regardless of the quality and relevance of the books that have been 
purchased or acquired, the effort made by the faculties to increase their book 
collections is noteworthy. 
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Table 13. Views of instructors on availability and adequacy of resources 

Item Items Mean SD t-test 

1 The facilities we have in the 
department/faculty are fairly adequate to 
teach the required skills 

2.10 0.700 1.857* 

2 The necessary equipment and other inputs are 
available to offer field work or attachment. 

1.56 0.670 -8.680 

3 All my students have equal opportunity and 
fairly adequate access to learning resources, 
equipment and facilities. 

1.97 0.864 -0.443* 

4 Latest textbooks and reference materials are 
available in adequate number for my students 
to do their projects and assignment. 

1.57 0.604 -9.372 

5 Relevant scientific journals are available in a 
reasonable variety and quantity for student 
and staff research work. 

1.51 0.546 -11.621 

6 My students have access to the Internet to 
search for up-to-date literature and other 
relevant information. 

1.60 0.637 -8.165 

7 The laboratory space is enough to 
accommodate my students during lab 
sessions. 

1.81 0.759 -3.223 

8 The classroom in which I teach is adequately 
equipped with the necessary furniture to 
ensure effective student learning. 

1.68 0.725 -5.803 

9 Audiovisual materials (PC, LCD, Overhead 
Projector, etc.) are made available to facilitate 
teaching-learning. 

1.62 0.643 -7.730 

*p > 0.05. All other values are significant at 0.005 
 
 
Besides the inadequacy of textbooks, journals, and reference materials, there 
is a serious limitation of space considering the rising number of enrollment in 
the Universities. For instance, the number of students admitted to Bahir Dar 
University in the 2008/9 academic year was more than 7300, which put a 
serious resource demand on the university, for which it was not prepared 
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adequately. Commenting on the severity of the problem in journals and lab 
equipment, a dean of one of the science faculties stated:  

 
Science in our country [Ethiopia] is mainly duplicating the knowledge in 
books. But the knowledge in books sometimes may become old before we 
realize it. Because we are opening many graduate programs, we need 
journals…. There are also some courses whose laboratory work has been 
either reduced or avoided completely because of shortage of lab equipment. 
In some cases, we use the laboratory of other institutions. 

 
The lab observations in Biology and Chemistry classes and follow up 
interviews conducted with the technical assistants in Bahir Dar and Hawassa 
indicated that students in the undergraduate programs generally have very 
limited hands-on activities. During observation it was found that the majority 
of laboratory activities were a sort of pre-demonstration done by lab 
technicians in which the larger proportions of students were onlookers. 
Students should be actively involved in practical applications of what they 
learned in theories. Doing this would undoubtedly enhance their creativity and 
independent learning. The situation for graduate students is better, especially 
in Addis Ababa University, although experimentation is very much hindered 
by scarcity of lab equipment.  
 
According to some instructors and lab assistants, the significant increase in 
enrollment size in the last two years has put much strain on the universities to 
offer opportunities for their students to experiment and do hands-on activities. 
A Biology technical assistant in one of the universities said the following 
when he was asked about student access to hands-on activities.  

 
Three years ago, students were able to observe and to some extent come into 
contact with the equipment since there were 40 students per lab session. But 
starting from 2008/9, 600 students were assigned to our department alone. In 
addition, we have about 45 graduate students using the same facility. As a 
result, we have doubled the number of students per session for the first year, 
which made raised the number to 80 students per lab session. We divide them 
into groups and organize a demonstration. Because of the large number of 
students in a single session, they could not conduct individual experiment 
using equipment in the lab. 

 
A head of the Biology department in one of the universities also indicated that 
“There is one course whose laboratory sessions were cancelled due to 
unavailability of laboratory chemicals; with new courses added in the new 
curriculum, laboratory equipment and facilities must be expanded”.  
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Some teachers, heads of departments and deans also reported that there was, 
in addition, a problem of using the available resources efficiently and 
effectively. Some said that with the expansion of the higher education made 
by the government, some lab equipment and instruments have been purchased 
and supplied to the universities. Nevertheless, due to lack of training and lack 
of know-how of using them, the majority of them were not utilized. There are 
no qualified personnel to manage and use them. Lack of well-trained technical 
personnel and proper maintenance of the equipment were some of the 
problems reported by some of the respondents. A Chemistry head thus 
reported that “there are some laboratory equipment which were bought some 
years ago and no one is using them because of lack of knowledge about how 
to manipulate them. Some are also over-used and have defects. But there is no 
one who is capable of repairing or maintaining them.”  

  
Pictures taken from one of the universities represents a common scenario of 
how laboratory activities are undertaken.  
 

            
Fig.5   Biology students observing an experiment 

conducted by the Lab Technician 
 

 

   Fig. 4. Biology students attending pre-Lab Lecture 
 
 

 
With regard to the laboratory equipme
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limited opportunities for hands-on activities related to the courses they were 
taking. The head of Biology Department in one of the universities indicated 
that: 
 

Despite the sweeping increase in the number of students that are joining the 
department, there are still only four Biology laboratory rooms and students 
have to make lab practices in groups of 4 to 5, usually during the weekends, 
because of lack of space and equipment. 

 
Under such circumstances, it would be difficult to expect laboratory practices 
to develop individual students’ creativity or problem solving skills. In fact, 
many of the observed practical laboratory sessions were conducted on a group 
basis; the laboratory technicians were giving the needed support (mechanical 
in most cases) to the groups as a whole through the group leaders, and when 
there is adequate space, as was the case in many Physics laboratory sessions, 
experimentation at individual level was limited.  
 
One-way ANOVA was run to see whether there are differences in teaching 
and learning resources among the three universities. As presented in Table 14, 
significant differences were observed in items 5 (‘Availability of scientific 
journals in a reasonable variety and quantity for student and staff research 
work’) and item 7 (‘The laboratory space is enough to accommodate my 
students during lab sessions’). To identify which mean(s) significantly 
differed from which, Scheffé Post Hoc Mean Comparison Method was 
employed. The results showed that Addis Ababa University’s mean value on 
availability of scientific journals is statistically higher than Hawassa’s mean 
value. Bahir Dar University’s mean value on adequacy of laboratory space is 
found to be statistically higher than Hawassa’s but less than AAU’s mean 
value. It is not surprising that availability of journals and other materials in 
Addis Ababa University is relatively greater than in the other two universities. 
In addition to printed journal subscriptions, Addis Ababa University staff have 
access to many online journals. The remaining differences were not 
significant at 0.05 alpha level. 
 
These results, however, must be interpreted cautiously. As has been indicated 
in Table 13, instructors’ mean values in all items used to assess resource 
availability were either close to ‘undecided’ (2) or ‘disagree’ (1), indicating 
that instructors were very critical of the adequacy of resources. Although the 
mean value of Addis Ababa University on the availability of journals (1.680) 
is found to be higher than that of Hawassa (1.442), it is still far below the 
expected value for the affirmative response (which is 3). The same holds true 
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for mean difference comparisons between Bahir Dar University and Hawassa 
University on laboratory space availability.   
 
 

Table 14. One-way ANOVA on mean differences in learning resource  

University 

AAU BDU HWU 

 Items  Mean SD Mean SD Mean SD

 
F-values 

1 2.120 0.718 2.130 0.705 2.038 0.685 0.284 
2 1.580 0.575 1.522 0.699 1.577 0.723 0.146 
3 2.120 0.799 1.899 0.926 1.923 0.837 1.067 
4 1.680 0.513 1.522 0.655 1.519 0.610 1.236 
5 1.680 0.551 1.449 0.557 1.442 0.502 3.331* 
6 1.600 0.670 1.594 0.693 1.615 0.530 0.017 
7 1.840 0.738 1.986 0.849 1.558 0.574 4.974* 
8 1.860 0.670 1.638 0.747 1.558 0.725 2.440 
9 1.740 0.633 1.623 0.709 1.500 0.542 1.794 

* p > 0.05. All other F-values are significant at 0.05. 
 
 
In general, in any instructional activity, teaching aids help to gain student 
attention, add variety and interest, assist conceptualization and aid memory. 
Despite such manifold advantages, the use of audio visual materials (LCD, 
OHP, whiteboard, etc.), handouts and textbooks was found to be generally 
low. However, some departmental variations were observed.  
 
For instance in all three universities, in the departments of Physics and 
Mathematics, the use of teaching aids of any kind other than notes or 
drawings on the white board, seems rare. In the graduate class of Chemistry in 
AAU, LCD was commonly used. In the undergraduate program, however, in 
all universities use of such instructional technology by the instructors was not 
observed. Moreover, it was reported that while students were in possession of 
the modules prepared for the respective courses, they were not utilized in 
class. 
 
The Biology classes in AAU seem to be an exception in this respect. An 
observer reported that print materials, LCD, whiteboards, OHP or a 
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combination of these were used as teaching supplements. “What brought 
about the difference?” is a question to be asked but difficult to answer, which 
demands further investigation.  It is possible to argue that the use of LCDs and 
OHP in science fields, especially in Mathematics, may not look feasible as the 
majority of the tasks are computational. But under some circumstances, it is 
important to supplement the lesson with such teaching materials to aid 
students in understanding the subjects through visual presentations.  
 
The results obtained through lab observations indicated earlier that laboratory 
resources in science programs, mainly in Biology and Chemistry programs of 
Bahir Dar and Hawassa, were not adequately available to undertake 
experiments and practical activities. For example, in one Chemistry session, 
students were found observing while an experiment was demonstrated by the 
teacher and a lab assistant for a brief period due to limited resources. The 
instructor was interviewed about the reason why he and the technical assistant 
were themselves performing, rather than giving the students an opportunity to 
experiment by themselves. He stated that “though the course demands 
supplementary laboratory activities, due to unavailability of lab equipment 
and chemicals, I am forced to give the course only theoretically, by 
demonstrating some experiments to the students by myself with the support of 
the technical assistant”.   
 
Similarly a Biology instructor in one of the three universities stated that 
“absence of materials forced us to perform the lab ourselves, and this usually 
leads to a shift to other lab activities which are not important in developing 
students’ scientific interest“. 

 
One observer noted what this means for enabling students to develop practical 
skills needed in the world of work:  
 

The laboratory demands skill of adjusting a microscope to observe a slide of 
dried specimens (different stages of plasmodium species). However, the 
students were not able to adjust the focus of the microscope, which forced the 
teacher to focus all the slides on a microscope and allow the students to 
observe the already focused slides. Students have difficulty of adjusting a 
microscope due to the absence or limited direct experience with the 
microscopes …. 

 
Similarly, another lab observer noted that students were unable to practice 
those methods and compare the effectiveness of each method due to shortage 
of lab equipment and chemicals.  
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Another issue raised in the lab observations was the interface between theory 
and practice. Though the problem was not very pronounced in many of the lab 
sessions, concerns about the linkages between theory and practice were raised. 
The following three summarized notes of observers may show how the link 
between theory and practice could be compromised due to interrupted 
sequencing of classroom lessons and lab sessions.  

 
The major problem observed during the laboratory practices was that the 
sequential offering of laboratory and the classroom instruction. This is 
because the laboratory sessions were run far apart from the class lectures. 
Hence, it was not possible to check whether or not the students were able to 
practice what they have learned theoretically in the classroom instruction. 

 
*** 

The theoretical lecture-based courses were not accompanied by the laboratory 
activities or at least offered in close succession. As a result, some of the 
laboratory hours had to be spent on reminding students of previously learned 
course contents one or two semester(s) ago. This shows lack of close 
connection between theory and practice.  

 
*** 

The lab sessions were a direct application of course works but due to poor 
sequencing/arrangement of the courses, students need additional explanation 
about the theoretical backgrounds associated with the laboratory practical. As 
a result, the lab instructors were forced to go back to the courses that the 
students had taken before to explain to their students.  

 
In general, it appeared that many of the observed sessions were characterized 
by poor preparation, mechanical drill sessions, though important they might 
be under some situations, much reliance on rehearsing procedures indicated in 
the lab manuals, and critical shortage of lab equipment and chemicals.  
 
The case is a bit different in Mathematics. Almost all contents of Mathematics 
courses may not demand experimentation and hands-on activities. But in 
some circumstances, they need to be supported with computer applications. 
Instructors and graduate students need journals and other reference materials, 
though shortage of books was not mentioned as a problem. The major 
problem mentioned by the instructors was work overload. As many of social 
and natural science fields offer Mathematics courses, the burden on the 
academic staff of Mathematics department was immense. They offer courses 
for students of their own department and other departments. This situation, 
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coupled with the rising number of students enrolled in the universities, 
required of the staff much time and effort to cover the contents of the courses.  
 
Mathematics needs drilling on the part of students, which has to be 
supplemented with worksheets, class works and assignments. Students 
develop their mathematical understanding and knowledge through rigorous 
practice. Instructors need to follow up their students’ progress by correcting 
the assignments given and by providing constructive feedback. This could not 
be realized due to the sheer number of students taking Mathematics courses. 
Hence the students’ Mathematics ability might not be firmly developed, 
which could have its own deleterious effects on the learning of other 
Mathematics-related subjects and/or teaching Mathematics at various levels.   
 
In addition to library inputs, there should be sufficient space that can 
accommodate the number of students placed to the respective departments. 
Libraries should be equipped with sufficient reading and reference materials 
as well as enough space for students and academic staff. In the peripheral 
universities, specially, teachers do not have offices to counsel their students, 
to prepare their lessons and to have some time to contemplate on their own 
and their students’ performances.  
 
Even when, under some conditions, these resources and facilities exist, they 
are not effectively used. For instance, there are laboratories with adequate or 
appropriate equipment and consumables but unused due to lack of technical 
personnel to run the appropriate experiments. When the infrastructures are 
there, required supplies are scarce. Given the fact that more than 20 
universities are launched in a matter of less than a decade, acute shortage of 
manpower, sufficient pool of potentially qualified teaches, adequate and 
appropriate learning and teaching resources are to be expected. Due to such 
heavy emphasis on enrolled size, at the expense of quality, the expansion has 
been criticized by some organizations and researchers (e.g., Saint 2004; 
Tjeldvell et al. 2005; World Bank 2008; Tesfaye and Elizabeth 2008).  
 
All these problems related to the scarcity of resources would impinge on the 
quality of science education. 
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3.5 Teaching-Learning, Assessment and Quality Assurance: Process-
Orientation Factors  

 
So far, we have been reporting results related to the inputs that are crucial in 
ensuring, maintaining and sustaining the quality of science education. In this 
section, an attempt is made to present data on the state of teaching and 
learning, assessment, and systems of quality assurance. Data obtained from 
various sources, including instructors’ and students’ responses to 
questionnaires, and interviews with the heads of departments and deans of the 
faculties, are analyzed.  
 
3.5.1 Teaching-Learning  
There is solid evidence in that the process of teaching and learning highly 
determines the quality of learning (Coates 2007; Kuh 2004). The major task of 
instructors and students centers on the teaching-learning process. The inputs 
are meant to facilitate this process which ultimately affects the quality of 
education. In this study, an attempt was made to find out to what extent the 
process of teaching-learning is effective in bringing about the desired 
behavioral change in the students, as perceived by the respondents.  
 
3.5.1.1 Evaluation of the quality of students’ learning, the competence of 

instructors and practicality of their training  
In order to find out the extent to which the learning outcomes stipulated in the 
respective science curricula have been achieved by the graduates, the students 
were asked to evaluate the experiences they acquired over the last three years. 
The results obtained are presented in Table 15. As indicated in the Table, 
students’ mean scores on eight of the items were significantly and positively 
different from the option ‘undecided’ (which had a value of 2), signifying that 
they tended to agree with those issues raised in the items.  
 
However, they appeared to be ambivalent in six of the items (items 2, 8, 9, 10, 
13 and 14) as their mean scores were not statistically different from the test 
value (which was 2 or ‘undecided’). The students were not sure to assert that 
the laboratory or practical sessions in the majority of the courses provided 
them with sufficient opportunities to learn practical skills. The mean score for 
item 6 was found to be statistically lower than 2, demonstrating their 
disagreement with the idea that instructors focus on the practical application 
of courses. The reasons for such lack of practicality were the large number of 
students and limited resources to engage students in hands-on activities.  
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The students also considered their instructors to be competent to deliver the 
courses they teach (item 5) and the methods used by their instructors to be fit 
for the purposes of the courses (items 7). The students assessed their 
instructors positively in terms of their attendance, that is, the teachers showed 
up in classes regularly. They said that the instructors were present for at least 
80% of the periods (item11), arranged make-up classes for the missed ones 
(item 12), and availed themselves for consultation and advice (item 15).  
 
Further analysis was carried out to examine if there were differences in 
students’ responses as a function of university. The results are presented in 
Table 16. Significant differences were found in students’ responses to items 1, 
4, 5, 8, 9, 10, 12, 13, and 15. In order to determine which university students’ 
reactions differed significantly from which, Scheffé post hoc multiple mean 
comparison method was employed. The results indicated that the significant 
difference in item 1 was between AAU and HwU, where students in Hawassa 
were more critical of their competence than students in AAU. In items 4 and 
5, the variations were significant between BDU and HwU, and BDU and 
AAU, respectively. This suggests that students in BDU tend to be more 
ambivalent about their teachers’ effectiveness than those in HwU, and doubt 
the competence of their teachers than those in AAU. 
 
Moreover, the difference in item 8 was contributed by HwU and AAU, 
indicating that HwU students perceived the methods used by their instructors 
to be appropriate for the development of their skills and practicality than their 
counterparts in AAU who said their instructors used mostly inappropriate 
methods. Moreover, the differences in items 9 and 10 were attributed to 
significant variations between BDU and HwU, indicating that HwU students 
tended to have higher mean scores on how and where their knowledge and 
skill would be applied than BDU students although they still believed that 
their practical skills were not adequate to meet the demands of the real world.  
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 Table 15. Students’ assessment of the effectiveness of their learning (N = 713) 

No. Items Mean SD t-testa

1 In the courses I took so far, I have learned how 
and where to effectively apply the theory and 
hands-on/practical skills I acquired. 

2.21 0.786 7.245 

2 The laboratory or practical sessions in the 
majority of the courses provide sufficient 
opportunities to learn practical skills.

2.05 0.856 1.574* 

3 The field attachment I am exposed to is enough 
to sufficiently understand what I am expected 
to do in the real work place after graduation. 

 

2.23 

 

0.793 

 

7.843 

4 The majority of the instructors in our 
department effectively deliver the courses they 
teach. 

2.08 0.791 2.651 

5 The majority of the instructors are competent in 
teaching the courses they offer. 

2.15 0.778 5.007 

6 The majority of the instructors focus mainly on 
practical applications of the courses. 

1.57 0.700 -16.376 

7 The teaching methods used by the majority of 
the instructors are fit for the course objectives 
(or fit for the purposes of the courses). 

2.18 0.770 6.131 

8 The teaching methods used by the majority of 
my instructors are not appropriate to acquire the 
required skills and knowledge applicable in the 
real work settings after graduation. 

 

2.05 

 

0.812 

 

1.522* 

9 I don't know how and where the theoretical 
knowledge and practical skills I acquired are 
going to be applied in the real world. 

2.05 0.851 1.452* 

10 The practical skills we have acquired are not 
adequate to meet the expectations of the world 
of work. 

2.05 0.857 1.487* 

11 The majority of my instructors are present for 
at least for 80% of the class lectures. 

2.65 0.661 26.194 

12 The majority of my instructors arrange make-
up classes whenever they are absent. 

2.24 0.857 7.519 

13 The majority of my instructors arrange make-
up classes in consultation with students. 

1.94 0.869 -1.938* 
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14 The majority of my instructors notify students 
if they have to miss classes. 

1.98 0.843 -0.711* 

15 The majority of my instructors are available for 
student consultations according to their 
schedules. 

2.11 0.850 3.523 

adf=712.  *p > 0.05. All other values are significant at 0.05 
 
 

Table 16.  Comparison of students’ reactions to the items presented in Table 15 

University 

AAU BDU HWU Item 
No. Mean SD Mean SD Mean SD

 
 

F 

1 2.28 0.77 2.24 0.78 2.04 0.80 4.355 
2 2.08 0.88 2.09 0.85 1.91 0.84 2.219* 
3 2.16 0.81 2.29 0.76 2.19 0.85 2.309* 
4 2.13 0.81 1.99 0.78 2.23 0.76 5.066 
5 2.29 0.77 2.03 0.77 2.25 0.75 9.421 
6 1.64 0.72 1.54 0.68 1.56 0.71 1.319* 
7 2.10 0.82 2.19 0.75 2.24 0.74 1.587* 
8 2.21 0.80 2.02 0.81 1.87 0.79 7.506 
9 1.97 0.86 2.18 0.82 1.81 0.86 10.953 

10 2.14 0.85 1.94 0.85 2.21 0.86 6.430 
11 2.71 0.61 2.61 0.70 2.67 0.62 1.626* 
12 2.38 0.82 2.08 0.89 2.47 0.74 15.164 
13 2.05 0.88 1.79 0.84 2.17 0.85 12.598 
14 2.04 0.88 1.94 0.84 1.99 0.81 0.903* 
15 2.15 0.85 2.03 0.85 2.28 0.83 4.521 

*p > 0.05. All other values are significant at 0.05 
 
 
Students in HwU reported that their instructors arranged make-up classes 
when they were absent but those in BDU did not affirmatively respond to it 
(item 12). Similar results were obtained for items 13 and 15. In the majority of 
items, students in AAU were in a position of “Undecided”.  
 
This generally implies that there are many differences in the perceptions of 
students regarding their teachers’ competence, the effectiveness of the 
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teaching-learning process and other important issues pertaining to quality of 
science education. The context under which the teaching-learning takes place 
could have its own contribution to students’ perceptions of the issues raised. 
To supplement students’ evaluation of the teaching-learning process, the 
instructors were asked to assess the competence of their students and the 
relevance of the courses to the demands of the labor market. 
 
As indicated in Table 17, the responses of the instructors showed that they 
were not certain of the ability of the graduates to apply the theoretical 
knowledge the acquired to a new situation, but agreed that they have achieved 
the objectives set for their courses. The instructors were not also sure about 
their students’ competence to demonstrate the practical skills needed in the 
courses, as well as to apply their theoretical knowledge in new situations. 
Similarly, instructors were asked to assess the outcome orientations of the 
teaching and learning in the basic science departments. Interestingly, while 
the instructors did not think that their students have the ability to utilize their 
skills in the world of work without difficulty (item 5), they still think that their 
students have the competence to demonstrate the practical skills in their 
courses (item 6).  
 

Table 17. Teachers’ assessment of the competence of their students and applicability 
of the courses in job world settings (N = 171) 

No. The majority of the students: Mean SD t-test 

1 can apply the theoretical knowledge they acquired 
in class to a new situation. 

2.00 0.812 0.000* 

2 have achieved the objectives set for  the course/s. 2.23 0.807 3.792 
3 demonstrate the hands-on or practical skills needed 

in the course 
2.05 0.773 0.791* 

4 have demonstrated the skills in projects and other 
assignments they are given for the courses. 

2.12 0.781 1.959* 

5 are generally able to use their theoretical knowledge 
and skills in the world of work without facing much 
difficulty. 

1.85 0.759 -2.618 

6 are not able to demonstrate the practical skills 
required in my course. 

1.77 0.754 -4.057 

7 have difficulty applying the theoretical knowledge 
they gained in class to a new situation. 

1.98 0.811 -0.377* 

*p > 0.05. All other values are significant at 0.05. 
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It looks a bit paradoxical to claim that students who have achieved the 
objectives of the curriculum failed to apply theoretical knowledge or to 
demonstrate practical competence in the world of work.  

3.5.1.2 Teaching Methods Employed by Instructors 
One of the factors that could hinder or facilitate the effectiveness of the 
teaching-learning process is the type of course delivery method employed by 
the teachers. Teachers can use an amalgam of teaching methods depending on 
the nature of the courses and the learners. At higher learning institutions, 
teachers are expected to emphasize teaching methods that encourage 
independent learning, innovations, creativity, and possibility of developing 
skills that learners can apply in the world of work. Accordingly, the teachers 
were asked to rate different methods of teaching based on the frequency they 
used them in classrooms. The results are presented in Table 18. 
 
 

Table 18. Teaching methods employed by teachers 

No. Teaching methods  Mean Rank 

1 Project work 1.719 6 
2 Book review 1.515 7 
3 Reading assignments 2.222 3 
4 Laboratory demonstration 2.070 4 
5 Class discussion 2.398 2 
6 Seminar and class presentation 1.766 5 
7 Lecture 2.860 1 

 
 
The most frequently used teaching method is the lecture method followed by 
class discussion and reading assignments. As will be shown later in the 
findings of the observation, class discussion was limited, except intermittent 
questions asked and answered while the lessons were progressing. The third 
ranked method employed was reading assignment. This may be very much 
related with the provision of reference materials.  
 
Classroom observation was also used to assess actual teachers’ classroom 
practice and laboratory sessions. The major issues considered in the 
observation were students’ participation in discussions, question and answer, 
pair/group work activities, and whether the lessons were appropriate to 
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develop higher order outcomes such as problem-solving skills and reflection. 
The findings are presented in narrative forms in the following section. 
 
3.6 Application of Active Learning and Teaching Methods 
 
A teacher needs to stimulate learners to put themselves in a frame of mind 
receptive to pursuing the content of the lesson. The teacher should try to pique 
the learners to interact and induce them to want to learn more. The 
observation reports indicate that the majority of teachers start by briefly 
summarizing the previous lessons and making reference to the contents to be 
covered next. The summaries were made by the instructors themselves and no 
attempt to involve the students was in evidence. In a few cases the summaries 
take the form of review questions. Unfortunately, the questions raised were all 
recall type, which may not help learners to be critical and develop higher 
order cognitive skills. 
 
The majority of the observed lessons (62.5%) were generally characterized as 
teacher-centered whereas about 23.6% of the lessons were described as a 
combination of student-centered and teacher-centered. Only 14.9% of the 
lessons were labeled as student-centered, mainly contributed by the lessons in 
graduate programs.  
 
The results show that the dominant method used by teachers tended to be the 
lecture method where the teachers talked, explained, described and 
demonstrated while the students were left busy listening, taking notes and/or 
copying from the black/white board. In some cases questioning was used in 
combination with the lecture method. In this type of classroom strategy, the 
teacher poses questions and the students are expected to give the answers. The 
teachers should first address a question to the entire group; wait for some 
seconds while the students contemplate on the possible solutions to the 
question, and then direct the question to an individual student. Yet, two 
important weaknesses were observed in the few attempts made to use 
questioning as a teaching strategy. 
 
If questioning is to be effective, the question posed should be at the highest 
level of the cognitive domain. However, the majority of the questions posed 
by the teachers were of simple recall or yes–no response types. Such 
responses neither encourage critical thinking nor give students practice in 
formulating their ideas and opinions. Another problem observed was that 
some teachers pose questions and answer it themselves. This might be done so 
as not to lose time.  
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Observations were also made on the extent of students’ participation in class 
discussions, and the degree to which teachers employ cooperative learning, 
and practical activities. The results, however, did not confirm that the teachers 
were using these approaches. Science contents may be relatively less suitable 
for discussion due to their high objectivity; ‘argumentation and explanation is 
a fundamental aspect of scientific inquiry’ (Duschl and Osborne 2002, cited in 
McNeil and Krajcik 2008, 54). The results of this study showed that 
discussion and cooperative work were sparingly applied in science 
classrooms, often involving only able students. 
 
In very few cases both the teacher–centered and student–centered approaches 
were used. In one undergraduate Biology class, for example, the method 
employed by the teacher involved different types of strategies that allowed 
direct instruction and students’ interaction. First the teacher lectured for some 
time. Then the teacher gave the students tasks to work on in groups. Class 
work was used as a strategy in some Mathematics and Chemistry classes. But 
in all cases, teachers were not going around the class to check students’ 
responses. No individual or group assistance was provided. However, in some 
graduate classes, student presentations were also used.  
 
Many of the lesson descriptions in the class observation reports indicated that 
active learning practices seem not to be well practiced, signifying the 
emphasis given by the teachers on “knowledge transfer” rather than assisting 
students to gain knowledge through their active interaction in the lessons. For 
example, after observing four Biology lessons, a Biology department head 
concluded: 
 

In the observed lessons the instructors were not seen implementing student-
centered teaching…. Limited attempts were made to encourage independent 
learning, provide assignments for the next lesson, or show the practical 
application of the theoretical concepts. Instructors’ domination of the 
classroom environment was extensive.   

 
A Physics instructor who observed two instructors also concluded: 

 
Teacher-centered methodology was employed in all sessions. Much of the class was 
dominated by the teacher’s talk when teaching theoretical and mathematical 
formulations. Due to the lecture-dominated sessions, there was no chance for the 
implementation of active teaching methods. Physics is taught as an abstract science, 
that is, as a mathematical concept.  
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Two observers who presented a summary of 4 Physics class 
observations stated: 
 

Our observation on the methodology used in these particular lessons showed 
that the majority of the teachers were using a teacher-dominated approach. 
Students were not given enough time to participate in the lesson. 
Demonstrations which could make the lectures more effective were not used. 
Instead, pure lecture was promoted. Modules and some references outlined by 
the course teachers were used in supporting the teaching and learning process. 
 

The following three extracts from observation reports, taken from 
Biology, Physics, and Math classes, reflect the dominant paradigm in 
the teaching of science in the universities:  
 

In the series of classroom observations conducted, instructors were not seen 
making attempts to improve students’ problem solving skills. They were not 
observed encouraging students’ participation through class discussions, short 
presentations, in pairs and/or in groups. Introducing the expected instructional 
outcomes and standards at the beginning of the lesson was not observed. 
There is an overemphasis on the lecture method.   

 
*** 

 
Though all the instructors observed used the lecture method, in a few 
instances, they gave opportunities for the students to forward their reactions 
or to answer questions. But in most cases the students were sitting idly 
expecting answers from their instructors. Usually, the instructors provided the 
answers without waiting for the students’ responses and passed onto the next 
topic without making sure that the students were ready for the next lesson. 

  
*** 

 
In the Math classes, the instructors were observed writing the topic of the 
lesson on the blackboard followed by definitions and their respective 
mathematical expressions, theorems and formula. In most classes, the 
instructors wrote the topic and asked students if they were familiar with the 
concepts. The problem was that instructors were rushing to complete the 
session without making sure that students have the necessary pre-requisite 
knowledge and skills to deal with the topic at hand.  In addition, no instructor 
was found to care much about connecting the concept to other areas of life 
which are related with the topic.  
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The major goal of science education is developing students’ ability of solving 
problems and applying theories into practice. Problem solving is the highest 
order and most complex type of learning. Results obtained from classroom 
observations indicated that there were some modest attempts in some classes 
to provide stimulating questions and provoke student thinking. In the majority 
of the classes, however, the main focus was on content transmission and 
students were made passive listeners or observers. Even in classes where the 
lessons were focused on problem solving, students were not provided with the 
opportunity to actively interact in the search for solutions. It is hard to imagine 
how a meaningful problem-solving skill could be acquired by the students in 
situations like these. The teachers and the students attributed the problems to 
the high student population, which gives teachers little or no room to play a 
facilitative role.  
 
It is to be noted that not all lessons will have practical applications, especially 
in Mathematics. However, even when it is relevant, in the majority of the 
classes no conscious attempt was made to show the practical applications. 
 
According to Christodoulou, Varelas, and Wenzel (2009), there are four 
curricular orientations that determine the nature of curricular organization, 
teachers’ and students’ roles and assessment practices. One of these is 
“Intellectual Traditionalism”, which emphasizes engagement in subject matter 
for its own sake. Accordingly, the orientation adheres to the idea that 
“students should be exposed to and learn about the nature, epistemology, 
content, and the practices of the various disciplines or fields of study, so they 
can appreciate the worth and meanings of deep intellectual traditions” 
(Christodoulou, Varelas, and Wenzel 2009, 3). In fact, one could argue that 
even this orientation is partly met as intellectual traditionalism believes that 
intellectual development is possible when students engage with ideas, 
concepts, and processes, and they come to appreciate their meanings and 
value in helping people comprehend nature, history, the world, and life.  
 
As noted earlier, one problem observed during class observation was lack of 
student participation in lesson presentations by the teachers. Teachers were 
not providing students with the opportunities to express themselves. The 
attempt made to encourage students’ participation through discussion and 
presentation was very minimal, particularly in the undergraduate programs. 
The level of interaction in the graduate classes was reasonably high as the 
number of students was manageable and their maturity level was better than 
that of undergraduate students.  
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Quoting Gibbs (1992), Milliken and Colohan (2004, 385) stated that higher 
education’s major purpose is  
 

...the development of students' intellectual and imaginative powers; their 
understanding and judgment; their problem-solving skills, their ability to 
communicate; their ability to see relationships within what they have learned 
and to perceive their field of study in a broader perspective. The program 
must aim to stimulate an enquiring, analytical and creative approach, 
encouraging independent judgment and critical self-awareness. 

 
However, the activities of the teachers and students in the undergraduate 
programs of the studied universities did not seem to conform with this. 
Therefore, it is necessary to dovetail teachers’ practices, the curricula, and 
assessment mechanisms in accordance with this principle.  
 
The science curricula of the three universities indicated that their programs 
would follow student-centered method and that alleviating the practical 
problems of the society is their major outcome. Curricular documents of the 
science programs also indicate that problem solving and experiential learning 
that prepare students for various professions are the guiding principles.  
Nevertheless, these grand objectives have nowadays become rhetorical 
statements, with little regard for their practicality and how to realize them. 
Evidence found through actual observation of teaching practices and teachers’ 
and students’ reports testify that science teaching in the three universities 
looks far astray from the above promises.  
 
3.7 Modes of Learning Assessment  
 
The types of assessment instructors employ would undoubtedly affect the 
quality of student learning and can be used as an input to improve the quality 
of instruction. If the assessment procedures used are aligned with the intended 
instructional outcomes, it is possible to claim that one aspect of the teaching-
learning process has been given due consideration. Thus, scrutinizing the 
nature of assessment procedures employed by the teachers is necessary to 
understand to what extent they enhance the quality of education provided to 
students. Accordingly, an attempt was made to single out which test/exam 
types are frequently used by instructors to measure learning. Both instructors 
and students were asked to rank order the frequency of use of the various test 
types in their respective programs. Table 19 summarizes the results obtained 
from both the teachers and the students. The Table shows the average 
rankings of the type of tests/exams based on the frequency of their use. 
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The ranks teachers and students assigned showed a consistent pattern in that 
both groups ranked short answer, essay, and multiple choice items, in this 
order, as the most commonly employed modes of assessment. Assessment 
mechanisms that are useful to develop independent learning skills and higher 
order learning outcomes such as projects and oral presentations were ranked 
as the least used ones.  
 

Table 19. Assessment mechanisms employed by teachers 

Instructors Students 

Assessment type N Mean 
rank

Rank N Mean 
rank

Rank 

True-false 108 4.71 6 589 4.60 5 
Matching 104 4.79 7 564 4.80 7 
Short-answer 140 2.66 1 653 2.93 1 
Multiple choice 118 2.98 3 608 3.34 3 
Essay 121 2.78 2 644 2.96 2 
Projects/Term paper 97 4.96 8 515 5.84 8 
Lab. report 97 4.00 4 565 4.79 6 
Word problems 55 4.42 5 611 3.36 4 
Oral presentations -- -- -- 483 6.43 9 

 
 
Data obtained from interviews indicated that instructors are moving away 
from essay type assessment procedures due to the difficulty to correct exam 
papers of large numbers of students and the punitive measures that follow 
when teachers fail to submit grades within one week after the exam date. In 
this regard, one of the department heads who participated in the interview 
stated: “Instructors will not be ready to risk salary cuts by giving test 
questions that demand students’ critical thinking”.  
 
Further analysis in the ranking of modes of assessment by graduate and 
undergraduate students indicated that there were variations in their rankings. 
Graduate students ranked word problems, short answer, essay type, multiple 
choice, lab reports, and projects/term papers as the six most frequently used 
assessment methods whereas undergraduate students indicated that short 
answers, essays, multiple choice, word problems, true-false and matching as 
the six most frequent ones. This may be attributed to, on one hand, the study 
level of students and the class size differences in the two programs, on the 
other. Yet, assessment methods in graduate programs were characterized by 
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written type tests at the expense of papers or project works, essays, and oral 
presentations. 
 
 

Table 20.  Rankings of modes of assessment, by graduate and undergraduate 
students 

Undergraduate students Graduate students 

Assessment type N
Mean 
rank Rank N

Mean 
rank

Rank 

True-false 505 4.55 5 84 4.60 7 
Matching 483 4.80 6 81 4.80 8 
Short-answer 544 2.87 1 109 2.93 2 
Multiple choice 513 3.32 3 95 3.34 4 
Essay 520 3.02 2 124 2.96 3 
Projects/Term paper 419 6.20 8 96 4.28 6 
Lab. report 479 4.89 7 86 4.26 5 
Word problems 489 3.84 4 122 2.89 1 
Oral presentations 398 6.72 9 85 5.09 9 

 
 
One of the ways through which instructors facilitate the development of 
students’ competence in independent work is the use of projects. The students 
were asked to reveal the number of times they were required to conduct 
projects or to prepare term papers, either individually or in group. It was learnt 
from their responses that only a handful of them did one or two individual or 
group projects. The majority of them, especially the undergraduates, had no 
chance to prepare and/or present projects/term papers. 
 
As stated previously, assessment is an important part of the learning process. 
Thus, understanding teacher behavior as related to learning assessment 
provides data pertaining to the quality of student learning. In view of this, 
instructors were asked to report the assessment practices, including test-item 
writing skills and effective use of continuous assessment to improve the 
teaching-learning process, appropriateness of assessment procedures, the 
difficulties they encountered in assessment, and the content validity of the 
tests. The results are presented in Table 21. 
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Table 21. Instructors’ response to assessment and grading practices  

No. Statement Mean SD t-test P 

1 I gave a series of tests and quizzes to 
check on my students’ learning 
progress (in addition to the mid-term 
and final exams).  

2.05 0.887 0.690 0.491* 

2 I knew how to set test or exam 
questions that enabled me to check 
whether or not my students have really 
achieved the course objectives. 

2.74 0.570 16.916 0.000 

3 I often used class discussion and 
questioning method to assess the 
learning progress of my students. 

2.42 0.796 6.918 0.000 

4 Though I taught in large classes, I 
gave tests, quizzes, and assignments to 
make sure that my students have 
learned. 

2.06 0.882 0.954 0.342* 

5 Since the course was too vast to cover, 
I rarely used class discussion and 
questioning as a method of student 
assessment. 

1.91 0.883 -1.386 0.168* 

6 It was practically impossible to apply 
continuous assessment; hence I used 
the mid-term and final exams only. 

1.89 0.897 -1.619 0.107* 

7 I didn’t have the skill of writing test 
items that help me to accurately check 
whether or not my students have really 
achieved the course objectives. 

1.15 0.420 -26.375 0.000 

8 Large class size made it difficult for 
me to apply continuous assessment. 2.29 0.871 4.302 0.000 

9 The tests and examinations I 
developed cover most of the course 
contents  

2.72 0.606 15.510 0.000 

10 I found it difficult to effectively assess 
the learning progress of my students 1.78 0.815 -3.471 0.001 

*p > 0.05. All other values are significant at 0.001 
 
Instructors were found to be hesitant to agree or disagree on the use of a series 
of quizzes and assignments to assess students’ learning (items 1 & 4), the use 
of discussion and questioning as methods of assessment in large classes (item 
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5) and the application of continuous assessment (item 6). Yet, the teachers 
believed that they had the skills to develop tests (items 2 & 7), can effectively 
assess the learning progress of students (item 10), and the tests and 
examinations they prepare have content validity (item 9) although they 
acknowledged that large class size has made it difficult for them to apply 
continuous assessment (item 8).  
 
In addition to the instructors’ views, students were also asked about the 
practices of assessment and grading employed by their teachers. The results 
are presented in Table 22. 
 
From Table 22 we can see that students reacted to the nine items significantly 
higher or lower than the “Undecided” option (which is scored as 2). The 
students said that the tests and final examinations in the majority of the 
courses could effectively measure what they had learned. Moreover, they 
reported that the teachers did not use continuous assessment to provide 
feedback to their students and to improve their own teaching activities (item 
2). The students admitted that the type of tests and other assessment forms 
employed by the instructors focused on rote memorization and surface level 
learning (item 4). On the other hand, the students tended to disagree with 
items 3, 5, 6, 7, and 9, implying low quality of assessment practices. The good 
thing is the claim students make regarding the content validity of the 
assessment (item 8). The students believed that the tests had content validity 
which represented various course contents and objectives. 
 
There is a high correlation between assessment and teaching. Assessment 
could have either a positive or negative wash back effect on the teaching and 
learning process. When students realize that teachers’ assessment focuses on 
lower level learning outcomes, they would resort to memorization whereas 
when teachers emphasize essays and projects, students would give much 
attention to understanding and reflection. Assessment practices must be 
aligned with the desired learning outcomes. 
 
Assessment also serves as a compass that pinpoints the direction of the 
teaching learning process and thereby indicates the quality of education. In 
assessment not only is its nature important, the way the results are interpreted 
has great impact on the quality of education.  
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 Table 22.  Students’ views of their instructors’ assessment and grading practices  

No.  Statements Mean SD t-test 

1 The tests and final examinations in the majority 
of the courses I took effectively measure what I 
was supposed to learn (according to the course 
objectives). 

2.14 0.859 4.357 

2 The majority of my instructors do not give 
quizzes and assignments to follow up my 
progress in achieving the course objectives. 

2.08 0.896 2.256 

3 The majority of tests and final exams I took so 
far test my ability to solve problems in real 
life/work situations. 

1.93 0.825 -2.179 

4 The majority of the tests and exams I took focus 
on recalling of facts, theories, and formulae 
rather than on my ability to apply them in real 
life/work situations. 

2.08 0.874 2.314 

5 The grades I got in the courses I took in my 
department reflect what I deserve for the quality 
of the work I performed in exams and projects. 

1.89 0.845 -3.592 

6 The majority of the instructors used continuous 
assessment to ensure the learning progress of 
students in my class. 

1.72 0.801 -9.403 

7 The majority of the instructors used different 
assessment techniques to gather data about 
students’ learning 

1.62 0.764 -13.142 

8 The majority of the instructors covered much of 
the course contents in the tests I took. 

2.27 0.834 8.531 

9 The majority of the instructors use projects/term 
papers as a method of assessment. 

1.62 0.752 -13.598 

Note: All values are significant at 0.05 
 
 
In measurement and evaluation literature (e.g., Mehrens and Lehmann 1991), 
there are two widely known approaches of interpreting test scores of students, 
namely, Norm-Referenced Measurement (NRM) and Criterion-Referenced 
Measurement (CRM).  According to Mehrens and Lehmann (1991, 18), NRM 
compares the test score of a given individual with other student scores in the 
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groups he/she belongs to, while CRM compares the scores of the student with 
some specified standard or set of standards (criterion/criteria). In the criterion 
reference, there are predetermined set of criteria to determine the academic 
performance of students. Those standards are believed to be expected learning 
outcomes established for all courses. It is only then that one can claim that 
learning assessment is outcome based. The question is: do Ethiopian HEIs 
have this tradition or experience?  
 
To find out if this is the case in the three universities, the following issues 
were raised during the interview with heads of departments and the deans of 
the science faculties: (a) how can you make sure that your staff use tests that 
adequately represent the course content since CRM is directly affected by 
content validity? (b) Do you have a policy that requires teachers to use 
specific test item types? What is the current practice in terms of the use of a 
variety of test instruments? And, (c) do you have specific standard/s against 
which you compare individual student’s test result or do you use the 
traditional grading system by comparing individual test scores with the group 
(i.e. NRM)?  The responses indicated that the teachers use the traditional type 
of grading by comparing students’ scores to the group performance which can 
be seriously affected by a variety of factors. In this case it is usually becoming 
a matter of assigning letters which have little meaning as representative of the 
quality of students’ performance. Research has indicated that the majority of 
the tests prepared by teachers in higher learning institutions and preparatory 
schools have a number of pitfalls, one of which is lack of content validity 
(Yalew 2009).  If a test fails to be representative of the major objectives and 
course contents learnt, we cannot be certain that the grades students obtained 
are on a par with the expected outcomes. 
 
Although more than two-thirds of the students (68%) feel confident about 
applying the skills and knowledge they acquired during the training in the 
world of work, close to three-fifth of the students (57.5%) reported that they 
would need additional training either on the practical (47%) or theoretical 
(10.5) aspect of their subject area in order to work independently in the real 
world (see Tables 24 and 25). 
 
3.8 Outcome Orientation of Quality: Satisfaction of Key Internal 

Stakeholders and Competence of the Graduates  
 
Among other major indicators of quality of education, students’ and 
instructors’ level of satisfaction is believed to be an important indicator as 
they are the major owners and stakeholders of the teaching-learning process. 
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So, the study assessed the satisfaction of these two groups with the process of 
teaching-learning, assessment, and practical training.  
 
 

Table 23. Instructors’ satisfaction with students’ learning, performance, and learning 
environment (N=171) 

No. Statement Mean SD t-test* 

1 The overall quality of the education provided 1.67 0.542 -8.037 

2 Students’ quality of work 1.58 0.529 -10.269 

3 Students’ motivation to learn 1.68 0.639 -6.587 

4 The level of knowledge and skills the students 
acquired 

1.77 0.473 -6.299 

5 The ability of the students in applying the 
skills and knowledge they got. 

1.77 0.498 -5.993 

6 Competences of the students in learning 1.75 0.532 -6.176 

7 Availability of resources in the department 
(computers, textbooks, references, lab 
equipment and instrument, etc.) 

1.63 0.584 
-8.376 

8 Availability of facilities (library, laboratory, or 
others) 

1.77 0.585 -5.101 

9 Critical thinking and problem solving ability 
of students 

1.60 0.570 -9.263 

10 Overall performance of students 1.73 0.507 -6.944 

11 Students’ ability to express their ideas 1.75 0.622 -5.167 

12 Students’ pre-university preparation and 
educational background. 

1.39 0.534 -15.029 

13 Students’ capacity to learn something new 
independently 

1.54 0.576 -10.354 

14 The university’s effort to improve the quality 
of education 

1.80 0.600 -4.332 

15 The university’s methods of ensuring the 
quality of education 

1.71 0.589 -6.363 

*All t-test values p =0.000. 

 
Table 23 shows that teachers’ rating mean values in all the 15 items were 
significantly less than the test-value (2), which indicates the ‘somewhat 
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satisfied’ option, signifying that teachers’ ratings very much gravitated 
towards the “Not satisfied” option. The issues which instructors appeared to 
be dissatisfied with were students’ pre-university preparation (mean value of 
1.39, close to dissatisfied (1)), students’ capacity to learn something new 
independently (1.54), quality of students’ work (1.58), and students’ ability to 
critically think and solve problems (1.60). It would be very hard to say that 
students have developed the required skill and knowledge considering such 
gloomy teachers’ assessment.  
 
In addition to the instructors, students were also asked somehow similar 
questions to assess their level of satisfaction. From a total of 11 items 
presented to the students, they were “satisfied” only with five items (2, 6, 9, 
10, and 11) and “somehow satisfied” with one item (1). But they were not 
satisfied with the remaining items. Students were not satisfied with 
assessment, marking and grading systems used by instructors, practicality of 
the courses, and availability of resources.  
 
Students believed that they were satisfied with the level of confidence they 
developed as a result of the training they got from the universities, with their 
overall performance, and the effectiveness of teachers, and the type of 
methods of teaching employed by the teachers. The students were “somehow” 
satisfied with “the overall quality of the education provided.” 
 
The ultimate goal of any form of business is the satisfaction of the 
stakeholders. Satisfaction is derived when the stated goals are fully attained, 
when the inputs and process result in acceptable outputs that fit the intended 
purposes, and when the quality of the service or product is well designed so 
that the customers and the clients get what they want. In this case, 
departments are expected to produce quality graduates suitable for the world 
of work they are trained for as per their stated graduate profiles. As stated in 
the graduate profiles, students joining Mathematics, Chemistry, Biology, and 
Physics departments are expected to become teachers, researchers and 
managers. To meet these goals, they should be equipped with relevant, 
meaningful, appropriate, and useful skills and knowledge during their stay in 
the universities.  
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Table 24. Extent of students’ satisfaction with quality of education (N = 713) 

No. Statements Mean SD t-test 

1 The overall quality of the education 
provided 

2.04 0.553 1.827 

2 Effectiveness of teachers’ methods of 
teaching 

2.05 0.617 2.001 

3 Marking and grading systems 1.80 0.721 -7.380 

4 Variety of assessment techniques used by 
the teachers 

1.88 0.675 -4.663 

5 The frequency of assessment 1.85 0.663 -6.044 

6 The level of knowledge and skills you 
acquired 

2.20 0.617 8.743 

7 The practicality of the courses 1.89 0.725 -4.187 

8 Availability of resources in the department 
(computers, textbooks, references, lab 
equipment and instrument, etc.) 

 

1.85 

 

0.731 

 

-5.432 

9 Availability of facilities (library, 
laboratory, or others) 

2.21 0.709 7.871 

10 The confidence you developed through the 
training 

2.24 0.633 10.240 

11 Your overall performance 2.26 0.573 11.954 

*p > 0.05. All other values are significant at 0.05 
 
 
Students’ competence to apply their knowledge can be predicted to a larger 
extent based on their current academic performance. In other words, the 
students’ current performance can be used as a preview to their future success 
in the labor market. Being cognizant of this fact, the teachers and students 
were asked to indicate their satisfaction with students’ performance. Teachers 
reported a low satisfaction level while students seem to be on the positive 
side. Teachers said that the students’ academic performance was poor, their 
ability to apply the theoretical knowledge was low, and the grades they get are 
based on very low scores. This is done, said the teachers, to minimize the 
attrition rate of students.  
 
On the other hand, though students said they were satisfied with their 
performance, and feel confident with their skills and knowledge, the majority 
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of them required additional practical and/or theoretical training before they 
could join the world of work. The other point of dissatisfaction for both 
groups was scarcity of facilities and infrastructure. The programs are unlikely 
to attain the desired objectives without providing the necessary facilities for 
the teaching-learning process. 
 
One of the acute problems of students (and the majority of young teachers) is 
the problem of language. The question of English Language proficiency has 
been a lingering problem which is increasingly posing a serious hurdle to 
effectively carry out the teaching-learning process. Given the poor quality of 
teaching and less qualified English teachers in preparatory and general 
education levels, it is very hard for the students to get the most out of the 
teaching-learning process. The problem of language is so worse in junior 
colleges where the teachers themselves have suffered from such language 
deficiency (Yalew 2009; Tamagn 2009; Kassie 2009).  
 
On the other hand, teaching-learning at preparatory school level does not offer 
students the opportunity to apply deep learning approach which nurtures 
critical thinking skills. The problem becomes even worse in the absence of 
interactive teaching-learning process due to heavy reliance on the Plasma TV 
lessons in preparatory schools. This denies students the chance either to 
participate in classroom discussions or engage in critical reflection with the 
appropriate guidance of teachers because it leaves little time for interaction 
(Kassahun and Zelalem 2006; Getenet 2008; Kedir 2006). In contrast,  
students in non-Plasma TV (catholic private) schools experienced more 
interaction with their teachers and fellow students and benefited from the 
active learning methods used by their teachers, such as project works, 
assignments, discussion, and discovery methods, and received more frequent 
feedback from their teachers.  Students from public secondary schools, where 
Plasma TV substituted the teachers, experienced difficulty in understanding 
the broadcast lessons. Due to their low English language proficiency, the 
students often failed to keep up with the speed of the fast centralized 
transmission. In addition, re-playing or controlling the transmission is not 
possible (Getenet 2008; Kassahun and Zelalem 2006; and Adamu, Teketel, 
and Tsegaye 2008). All this could be a major source of dissatisfaction for the 
students as well as the students who are joining the universities.  
 
The argument of the MoE is that HEIs should enable the less prepared and 
underachieving students to be successful in meeting the expected graduate 
outcomes. However, enabling the less prepared to achieve the intended 
graduate profile requires putting in place an enabling institutional 
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environment, which includes qualified and committed teaching staff, 
sufficient learning-teaching resources, and effective program delivery. 
 
From the results we learnt that there seems to be a general discontent among 
the academic community vis-à-vis  the quality of performance of students, the 
availability of facilities, the competence of teachers, the type of teaching 
approach teachers apply, and the nature of assessment they use. 
 
Finally, based on these evidences it is possible to argue that the 70:30 
professional mix is something that requires detailed situational analysis, 
especially appraising the internal learning environment in the universities. 
Ignoring the quality and focusing on the quantity does not add value to the 
Ethiopian economy and will only lead to producing the unemployable half-
educated. Creating opportunity for employment (self, private and government) 
is possible when the graduates have the confidence, competence and skill to 
apply their knowledge to the world of work. Our argument emanates from the 
premise of the policy document of the MoE which seems to derive its 
inspiration from the experiences of Germany, U.S.A., and South Korea, just to 
mention some. The MoE document states: 
 

†nvRs!tEãc$ yx!÷ñ¸ XDgT q$LF mú¶Ã tdRgW SltwsÇ 
y¸s-#T TMHRTÂ SL-Â _‰t$ yt-bqÂ yx!÷ñ¸W XDgT 
y¸-YqWN ysW `YL bXQD b¥MrT §Y Ãt÷r XNÄ!çN 
tdRÙLÝÝ ... M„”n# xÄÄ!S t&KñlÖJãCN b_LqT xWqW 
KHlÖT ÃlWN s‰t¾ k¥MrT ÆšgR t&KñlÖJWN y¥§mD 
MRMRÂ mlSt¾ ¥ššÃ ¥DrG y¸Cl# XNÄ!çn# tdRgW nW 
ytqr[#TÝÝ SlçnM †n!vRs!tEãc$ bmjm¶Ã _‰T ÃlW ÑÃt¾ 
b¥MrTÂ y¥§mD MRMR b¥DrG §Y Ãt÷r b£dTM xÄÄ!S 
XWqTN l¥mN=T y¸ÃSCL MRMRÂ _ÂT y¸Ãµ£Ç XNÄ!çn# 
tdrgÝÝ («L¥T½ t&KñlÖ©!Â yt&KñlÖ©! xQM GNÆ¬ xQÈÅCN´¿ 
lWYYT yqrbÝÝ ¬HúS 2000½ g{ 21) 

 
The major aim of this study was to examine the extent to which the 
universities were ready in meeting the stated expectations of the Ministry. The 
results indicated in Table 25 revealed the confidence level of students in the 
training they went through. It should be recognized that the level of 
confidence that graduates developed can be construed through the 
applicability of the knowledge and skills they acquired from their training. 
Though students said that they were satisfied with the confidence they 
developed through the training (item 10 in Table 24), they were asked a 
question: “How confident are you that by the time you graduate, you would 
have the required knowledge, skills, and capabilities to meet the demands of 
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secondary school teaching, a researcher, other positions in the work place?” 
The responses showed that 385 (68.5%) of undergraduate and 91 (63.19%) 
graduate students felt they are confident to apply the skills and knowledge 
they acquired during the training. The remaining proportions of the students 
said they were not sure or confident that they have acquired the required skills 
and knowledge.   
 
 

Table 25.  Students’ confidence in their training to meet the professional 
requirements of the job world  

Confidence Program 

Confident Undecided Not at all 
confident 

 

Total 

Undergraduate 385 154 23 562 

Graduate 91 44 9 144 

Total 476 198 32 706 

 
 
To supplement the above results, students were also asked: “How well do you 
think you are prepared to join the world of work?” The purpose of this 
question was twofold. First, it was designed to get the students’ general 
assessment of the quality and relevance of their education. Secondly, to find 
out to what extent they believed that they were indeed ready to be deployed to 
the workplace equipped with the necessary theoretical and practical 
knowledge.   
  
Surprisingly only 42.4% (277) of the students reacted to the question 
affirmatively stating that they believed they have gained adequate knowledge 
and skills they required to apply in the world of work. Nearly three-fifth 
(57.6% or 376) of the respondents, however, reported they need either 
additional theoretical or practical training to be able to work independently in 
the work places they are going to be assigned.  
 
Though the majority of the respondents said that they are “confident” as 
shown in Table 25, more than half of them stated that they still need practical 
training confirming the gap in the practical aspect. The laboratory observation 
reports on Chemistry and Physics graduating students presented earlier 
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portrays how badly they sought the closer support of the technical assistant 
even though the students were a few weeks away from their graduation. 
 
 

Table 26. Students’ views about the adequacy of their training for the job market 

Program Adequacy of Knowledge and skills 
acquired 

Undergraduate Graduate 

Total 

I feel I have gained the knowledge 
and skills necessary for work 

223 54 277 

I feel I need additional training in 
practical aspects of my field to work 
independently 

246 64 310 

I feel I need additional theoretical 
training before I start working 
independently 

55 11 66 

Total 524 129 653 

 
 
On the other hand, there is evidence to suggest that some students had taken 
into account their personal experiences and opportunities unrelated to 
university study when they said that they were “confident”. For example, one 
graduate student from Biology department wrote: “The confidence I 
developed is not due to the quality of education I am getting here at the 
University. Rather, it is because of my work experience at a research institute 
in which I used to work before joining the graduate program.”  
 
In short, one important parameter of quality of education is its applicability in 
real life situations and high competitiveness of those students who passed 
through similar fields of study. Other things being equal, having a high 
confidence in their knowledge and skills implies a high degree of 
competitiveness which, in turn, will need to be derived from a high quality of 
training. Therefore, students’ low confidence in their knowledge and skills 
acquired from their field of specialization when their graduation is around the 
corner is a serious matter. One Physics student gave his opinion of the quality 
of education he has been receiving as follows:   
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There is a saying which goes: ‘kebezat–yeshalal terat” [quality is better than 
quantity]…. Instead of enrolling 1000 students and getting the same number of 
unqualified and incompetent graduates, our country could have become much 
better off if the university had enrolled only 100 students and provided them 
with the best teachers, availed all needed materials and facilities - and  
produced 10% of the number of the graduates that the universities are awarding 
degrees to these days. We are now about to graduate…but we know little 
compared to what we are supposed to. [Translated into English from Amharic] 

 
The above quotation should not be interpreted to mean that expansion and 
quality of higher education are negatively related. Nor should it be understood 
as opposition to launch of well-planned, adequately staffed, and sufficiently 
resourced new universities. Rather it is an appeal to halt the exponential 
growth in the number of unskilled and incompetent graduates and poorly 
resourced, ill-staffed, and badly managed universities so as to arrest the 
downward spiral of decline in the quality of higher education. 
 
In order to make the situation more clear, comparisons across the departments 
were made for those major variables treated in the study, irrespective of 
university variation. Accordingly, using one way analysis of variance 
(ANOVA), students’ perceptions were compared by their departments. The 
descriptive statistics on the four variables are first presented in Table 27. 
 
An eyeballing examination of the mean scores of the students in the four 
departments on teaching competence and teaching effectiveness of the 
teachers did not differ from each other. The one way ANOVA results, as 
indicated in Table 28, also confirmed that the differences were not significant 
at 0.05. The ratings of the students about their teachers were of similar 
magnitude for the four departments. This signifies that the students in the four 
departments believed that their teachers tend to have equivalent teaching 
competences and teaching effectiveness. Similar results were also observed in 
the availability of teaching and learning resources in the departments. 
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Table 27. Descriptive statistics for students on the four major variables, by department 

Variables  Departments N Mean Std. 
Deviation 

Biology 208 31.75 4.580 

Chemistry 271 31.32 4.622 

Math 110 31.68 4.821 

Physics 124 31.44 5.160 

Teacher competence and 
teaching effectiveness  

  

Total 713 31.52 4.732 

Biology 208 17.81 3.276 

Chemistry 271 16.85 3.238 

Math 110 16.95 3.381 

Physics 124 17.96 3.749 

Student assessment and 
grading 

Total 713 17.34 3.394 

Biology 208 22.63 3.964 

Chemistry 271 22.68 3.770 

Math 110 21.39 4.446 

Physics 124 21.54 4.081 

Satisfaction 

Total 713 22.27 4.022 

Biology 208 10.77 2.800 

Chemistry 271 10.45 2.735 

Math 110 10.13 2.956 

Physics 124 10.23 2.725 

Adequacy  of learning 
resources 

 

Total 713 10.46 2.791 

 
 
But there were significant differences in the level of satisfaction and the 
nature of student assessment and grading among the four departments of the 
three universities. Further post hoc analysis using Tukey-b method revealed 
that students in Biology and Physics departments seem to perceive their 
teachers’ appropriate application of student assessment and grading than do 
students in the Chemistry and Mathematics departments. There were no 
differences between the Biology and Physics students, on one hand, and Math 
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and Chemistry students, on the other, with regard to their views on the nature 
of assessment and grading employed by their departments. The other 
significant difference obtained was in the level of satisfaction. 
 
 

Table 28.  One way ANOVA results comparing students’ perceptions on the four variables  

 

Variables  

 

Sources of variation  

Sum of 
Squares 

Df Mean 
Square 

F 

Between departments 25.553 3 8.518 0.379* 

Within departments 15918.267 709 22.452   

Teacher 
competence and 
teaching 
effectiveness   Total 15943.820 712    

Between departments 176.584 3 58.861 5.199 

Within departments 8026.956 709 11.322   

Student 
assessment and 
grading 

Total 8203.540 712    

Between departments 221.737 3 73.912 4.640 

Within departments 11293.164 709 15.928   

Satisfaction 

Total 11514.900 712    

Between departments 39.505 3 13.168 1.695* 

Within departments 5507.353 709 7.768   

Availability of 
learning resources 

Total 5546.858 712 
   

 *p>0.05, values not significant 
 
 
The results of ANOVA showed that two similar groups emerged. In one group 
were students in Mathematics and Physics and in the other Biology and 
Chemistry. Students in the first group were less satisfied compared with 
students in Biology and Chemistry. Students from Mathematics department 
were the least satisfied and students in Biology had relatively the highest level 
of satisfaction.  
 
Though the results presented above indicated the pattern of students’ 
perceptions across the four departments, they did not show whether the 
situation remains the same in individual universities. To examine the 
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consistency of the results across the departments within each university, a 
further analysis was done using graphic representations and one-way analysis 
of variance. The results are presented in Figures 6 to 8.       
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Figure 6. Comparison of AAU students’ perceptions      
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Figure 7. Comparison of BDU students’ perceptions 
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Figure 8. Comparison of HwU students’ perceptions  

 
 
As can be seen from the Figures, there are various patterns of responses across 
the departments, by universities. No significant variations were found among 
the departments for the three universities in teaching competence and 
effectiveness of the teachers. But on the other variables, there were 
departmental variations within the universities. For instance, students in AAU 
did not differ in their responses to learning (or student) assessment and 
grading system employed and the level of satisfaction students derived from 
their training. Significant variations in the availability of learning resources 
among the departments were obtained. Students in the Physics department 
reported serious shortage of learning resources, whereas students in the 
Chemistry department reported relatively better availability of learning 
resources.  
 
Students in the four departments believed that their teachers seemed to have a 
comparable level of competence and teaching effectiveness, got similar levels 
of satisfaction from their training as well as the nature of assessment and 
grading practiced by their teachers.  
 
In the case of Bahir Dar University, there were departmental variations in 
students’ perceptions of the appropriateness of learning assessment and 
grading system used by the teachers, the level of satisfaction, and availability 
of learning resources. The results of ANOVA and Scheffé post hoc mean 
comparison analyses showed that students’ in Biology department reported 
that their teachers used more appropriate student assessment and grading, and 
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a relatively higher level of adequacy of learning resources than students in 
Mathematics and Chemistry departments. The least rating was obtained from 
Mathematics department students. A similar pattern of responses was found in 
the level of satisfaction. Significant differences were found between Biology 
and Math students, in favor of the former.  
 
On the other hand, the situation in Hawassa looks similar to Bahir Dar 
University. Students in the four departments showed significant variations in 
three of the variables, namely, student assessment and grading, satisfaction, 
and availability of resources. The Scheffé post hoc comparisons of the means 
revealed that students in Mathematics department reported the least level of 
satisfaction and felt that their teachers did not use appropriate learning 
assessment and grading systems. The differences were significant in the case 
of satisfaction between Biology, Chemistry and Physics students in one group, 
and Mathematics in the other, whereas students in Chemistry department, 
followed by Biology, reported the highest level of satisfaction. The 
differences among the three departments were not significant. Hence it is 
concluded that the students in the department of Mathematics were not 
satisfied with their educational training or their achievement. Similar 
responses were also reported in the case of assessment and grading, where 
students in Physics department reporting a higher level of rating for the 
variable followed by Chemistry and Biology students. But a significant 
difference in the availability of learning resources was observed between 
Chemistry and Biology departments, where students in Biology department 
reported more availability of resources than students in the department of 
Chemistry.  
 
From the presentations of the results, we can deduce that in most cases, 
students from the department of Math seem to be not that much satisfied with 
the overall education and their performance. But the students in Biology 
department tended to be more satisfied and believed that their department is 
better furnished with learning resources.  
 
The results may imply that such lack of satisfaction and resources could pose 
serious challenges to the quality of education in general and the quality of 
graduates of those departments in particular.  
 
Mathematics is one of the basic courses to be offered to students in various 
departments and program levels. If the graduates failed to be satisfied with 
their learning experiences and the quality of education provided to them, one 
can imagine the resultant effect on their subsequent jobs or future careers.   
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3.9 Predicting the Outcome Variable from Input and Process Variables 
 
As stated earlier, one major component of quality is satisfaction. Students 
could derive satisfaction from a variety of sources including the type and 
availability of teaching and learning resources and facilities, teaching 
effectiveness of their teachers, the type and the nature of assessment 
employed by teachers, the beliefs they have about their pre-university 
education, and the competence they developed from the training they 
received. Similarly teachers could be satisfied with the academic competence 
of their students during the teaching learning process, adequacy and 
availability of teaching materials and facilities, the motivation and readiness 
of their students to learn and do assignments, the type of teaching methods 
they use, and other in and out of institution variables.  
 
Accordingly, an attempt was made to examine if the adequacy and availability 
of learning materials and facilities, students’ pre-university preparation, 
teaching effectiveness and competence of instructors, and assessment and 
grading methods employed by teachers predict students’ satisfaction. Stepwise 
multiple regression analysis indicated that all these variables significantly 
predicated students’ satisfaction. As presented in Table 29, the four variables 
jointly explained about 37% of the variance in the satisfaction of students. The 
results showed that availability and adequacy of resource and facilities was a 
strong predicator of students’ satisfaction (22.4%) followed by teachers’ 
competence and teaching effectives (11.1%), assessment and grading (2.50%) 
and pre-university preparation (0.9%), in that order. The implication is that 
where there are adequate resources and facilities in the universities, there is 
high likelihood that students would be satisfied with their education. In other 
words, where students have the access to internet, lab equipment and 
instruments for experimentation, sufficient reading materials and space to read 
in libraries, and other learning materials, they tend to have a good deal of 
chance to learn and derive satisfaction out of it.   
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Table 29. Stepwise regression analysis in predicating student satisfaction  

Change Statistics Model R R2  Adj.R2 

Chang 
in R2

F Change df1 df2 Sig. F  

1 0.474(a) 0.224 0.223 0.224 203.513 1 704 0.000 
2 0.579(b) 0.335 0.333 0.111 117.481 1 703 0.000 

3 0.601(c) 0.361 0.358 0.025 27.861 1 702 0.000 

4 0.608(d) 0.369 0.366 0.009 9.718 1 701 0.002 

a)  Predictors:  Learning resources and infrastructure availability 

b)  Predictors:  Learning resources and infrastructure availability, teachers competence and 
teaching 

c)  Predictors:  Learning resources and infrastructure availability, teachers competence and 
teaching, student assessment 

d)  Predictors:  Learning resources and infrastructure availability, teachers competence and 
teaching, student assessment, pre-university preparation 

e)  Dependent Variable: Satisfaction of students. 
 
 
Moreover, teachers’ level of satisfaction was also predicted from the students’ 
readiness and motivation, results of students from the assessments employed 
by the teachers, effectiveness of teaching, teaching methods they use, and 
years of teaching in the universities. The results showed that only those 
teachers who felt that they applied effective teaching predicted their 
satisfaction. This variable alone explained 16.6% of the variance in their level 
of satisfaction. 
 

Table 30. Stepwise regression analysis in predicting teachers’ satisfaction  

Change Statistics  

Model  

 

R 

 

R2  

 

Adj.R2 

 

S.E. 
∆R2 F 

Change 
df1 df2 Sig. F  

1 0.408 0.166 0.161 4.560 0.166 32.915 1 165 0.000 

 

Although the four variables were entered in the regression analysis, it was 
only teachers’ feeling of competence to teach that strongly and significantly 
predicted teachers’ satisfaction. The remaining variables failed to predict 
significantly the criterion variable. 
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Generally, the overall results imply that the university conditions did not 
satisfy the expectations of the Ministry to implement the 70:30 percent 
professional mix. The policy direction document itself did not show how the 
plan is going to be realized by overcoming the problems that hindered the 
performance of the universities. The problems of the universities were, to a 
certain degree, addressed by the document itself. The only strategy indicated 
in the document to implement the plan was training 10,000 and 2000 
academic staff at a master’s and Ph.D. levels, respectively, in 3 to 5 years. 
This obviously increases the number of staff but mechanisms were not pointed 
out how to ensure the quality of the trained staff by changing the current 
situation of the universities. The document simply states:  
 
 

...bz!h# [y¥sL-N] £dT ytmr-# †n!vRs!tEãÒCN YHNn# yDHr 
Mr” PéG‰¥cWN ClW SL-ÂWNÂ MRM„N xÈMrW 
y¸f{ÑbT xQM XNÄ!gnb# l¥DrG ¬QÄ*LÝÝ  

YH PéG‰M btúµ h#n@¬ ktfim -@Â¥ xStúsB Ã§cW 
bx_Ub! dr© ysl-n# wÈT Mh#‰NN bB²T xMRtN 
y†n!vRs!tEãÒCNN ywdðT XDL xSt¥¥" msrT §Y lmgNÆT 
y¸ÃSClN XNd¸çN tgMaLÝÝ bPéG‰Ñ £dT yöyWN yt²Æ 
yt¥¶ãC yTMHRT mSK b¥StµkL k70%  y¥ÃNsW búYNSÂ 
x!NJn¶NÓ mSK XNÄ!çN l¥DrG y¸ÃSCl# mMH‰N½ MRMRÂ 
TMHRTN xqÂJtW l!s-# y¸Cl# †n!vRs!tEãC XNgnÆlN tBlÖ 
Y¬sÆL¿ µ¶k#lÑNM ¯N l¯N l¥ššL YrÄL tBlÖ Y¬mÂLÝÝ 
(#L¥T½ t&KñlÖ©!Â yt&KñlÖ©! xQM GNÆ¬ xQÈÅCN$¿ lWYYT 
yqrbÝÝ ¬HúS 2000½ g{ 21)ÝÝ   

 
This statement shows the intention of the Ministry and how the program is 
going to be implemented. The universities, especially AAU, have started 
admitting large numbers of students in the graduate programs, and yet the 
major complaint reported by the Departments was this high influx of students. 
For instance, it was reported in one of the departments that the major factor 
contributing to the decline of educational quality is the explosion in student 
enrollment. In 2008/2009 academic year, the number of students in one class 
of the MSc program increased from some 12 to about 60 students as a 
consequence of the graduate expansion. Due to the 70:30 professional mix, 
the number of undergraduate students also increased more than three fold, 
without a concomitant structural and resource improvement in the 
universities.  
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5.  CONCLUSION AND RECOMMENDATIONS 

The Ethiopian government has introduced the 70:30 percent professional mix 
in enrollment in the belief that the workforce skilled in science and 
technology will greatly contribute to a speedy national development.  Since 
growth in science and technology are also considered as the routes to a better 
life and the means for eliminating poverty, disease, hunger and ignorance, the 
decision of the Ethiopian government is logical and justified. However, 
providing science and technology education on a larger scale alone will not 
deliver the required results unless due regard is also given to the quality of 
education. The results of the case studies conducted in the three universities 
demonstrate that a lot of capacity building work needs to be undertaken to 
substantially improve the quality of education if the educational objectives of 
the new policy are to be realized. The findings indicate that: 

i) Though the situation in terms of qualification is quite different in the 
case of Addis Ababa University, where a large number of the staff 
have a rank of assistant professor and above, most of the staff in Bahir 
Dar and Hawassa universities are not only young and inexperienced 
but also do not meet the minimum standards set by the Ministry of 
education; 

ii) Research and publication, with the exception of AAU particularly in 
the non-teaching streams, is a rare phenomenon in the two relatively 
younger universities; 

iii) The teachers as well as the students believe that the university entrants 
are not well prepared for higher education; 

iv) The students and in some cases the instructors themselves tend to have 
problems of English language proficiency; 

v) The contents of the curricula do not match the graduate profile 
indicated in the programs; 

vi) Learning and teaching resources are not adequately matched with the 
size of enrollment in the respective programs, and where the materials 
and equipment are available in some quantity, there are not enough 
technically qualified personnel to maintain, repair and properly use 
them; 
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vii) Due to the explosion in student enrollment, especially in AAU, in both 
the undergraduate and graduate programs, it has become very 
challenging to provide direct hands-on experience in experimentation 
to each student in the few laboratories of the respective departments; 

viii) The universities have no well-developed quality assurance 
mechanisms to ensure that the students’ performance is as per the 
graduate profiles prescribed in the curricula; 

ix) There are no standard minimum competencies set for each program to 
evaluate the quality of science education; 

x) The teaching method is predominantly teacher-centered, specifically 
the lecture method; 

xi) The traditional learning assessment methods which focus on 
theoretical knowledge and encourage learning by heart are widely 
used; 

xii) Teachers are dissatisfied with students’ capacity to learn something 
new independently, and the quality of students’ work; and 

xiii) The high student population has made it difficult for teachers to 
effectively assess their students and provide constructive feedback to 
improve effective learning and performance; 

xiv) Though the staff in AAU have relatively higher academic 
qualification, significant differences were not obtained in the reported 
satisfaction levels of students compared to students in the other 
universities;   

xv) Department wise, Mathematics students seem to be less satisfied while 
Biology students seem to be more satisfied; 

xvi) Students were reported to be less inclined and motivated to study hard 
and undertake challenging assignments; 

xvii) Most of the lab sessions and classroom instructions were observed to 
be theory-dominated rather than practice-oriented, which tends not to 
encourage the development of independent learning, problem solving, 
and other constructive types of learning.  
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xviii) The students doubt their competence and feel that they need additional 
theoretical and/or practical training to be able to work or engage in 
research independently after graduation; 

xix) There are limited linkages between industry, government institutions 
and universities to improve the quality of science education in higher 
learning universities. Curricular changes are initiated not by the 
universities, but by the MoE on the bases of felt needs and with the 
intent of making programs uniform rather than allowing universities to 
have diverse programs as per national goals. The role of the Ministry 
could have been to initiate national policies that guide the universities, 
to set standards that each university should observe, and to assure the 
quality of the education provided.  

The cumulative effect of these constraints and challenges is to precipitate the 
decline of the quality of science education. The issue is not one of creating Ivy 
League universities. Rather it is an issue of ensuring that the universities meet 
the minimum quality standards so that graduates would be well equipped with 
the requisite professional knowledge, attitude and skills demanded by the job 
world. Since most of the graduates from the undergraduate programs of these 
fields (namely, Biology, Chemistry, Mathematics and Physics) are likely to be 
deployed as secondary school teachers, there is a high risk of creating a 
vicious circle where weak graduates become teachers, generating still more 
weak secondary school leavers that eventually end up as university students.  
 
To address these challenges, therefore, we suggest the following measures by 
way of recommendation: 
 
i) Preparation of students 
The findings have indicated that the students are not well prepared for 
university education. Thus provision of curricular elements that are intended 
to equip under-prepared students with academic foundations is essential to 
enable them to successfully complete their university education.  This should 
also include mechanisms of alleviating the problem of language proficiency. 
Policy makers, therefore, should think of reintroducing the abandoned 
freshman program which provides time space for rectifying deficiencies of the 
high school education system. We understand that this has cost implications 
for the government, the HEIs as well as students. But the ultimate benefit 
would be higher than the constraints of cost. 
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ii) Selection of students  
The students who join the universities should be those who have performed 
well in the university entrance examination. Lowering the cut-off points to get 
adequate number of students to fill in the available places in the mushrooming 
universities will not pay at the end. Besides, the administration of the 
examination should be carefully carried out to stop the rampant cheating.  It is 
crucial to note that the graduates of science education are intended to become 
future scientists, teachers, and university professors who will, in turn, educate 
engineers, medical doctors, university professors, school teachers, astronauts, 
and agriculturists.  
 
As has been observed recently, secondary school students have started 
flowing in large numbers into natural science streams, irrespective of their 
ability and inclination, because of the reduction of the cut-off point for joining 
universities in natural science areas. Caution must be taken to ensure that 
those students have the requisite mathematical and scientific understanding 
before they join higher education. In the mean time, educators and policy 
makers may need to consider a gradual increase in enrollment into science and 
engineering streams by first strengthening students’ Math and science 
education at the elementary and secondary school levels.   
 
iii) Placement of students 
While satisfying students’ choices may be regarded as respecting their  
legitimate rights, ways of equitable talent distribution should also be sought in 
the interest of national development priorities. Reintroducing the former 
‘Laboratory School’ could be one such way. The results in this study suggest 
that students’ low learning motivation could be partly due to the pedagogical 
limitation of some of the teaching personnel. Hence, improving the quality of 
the teacher training programs and the selection of future teachers need to be 
put among the priorities. To this effect, the twin strategies of placing some of 
the best performing students into the teacher training programs while 
improving the working condition and incentive packages of teaching 
personnel as a means of attracting the best talent into the teaching profession 
need to be seriously considered.  
 
iv) Academic Training of Instructors 
Recruitment of teaching staff has to be based on academic merits and 
academic merits only. The staff so recruited should also be given immediate 
training opportunities so that they would meet the minimum requirements for 
university teaching. The Ministry of Education’s plan of producing 10,000 
second degree holders within a few years seems targeted at achieving this 
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goal. Although the good intention deserves appreciation, one has also to pause 
and think of the plan’s impact on the quality of education in such a process of 
mass production. It is thus essential to make sure that quality is not 
compromised for quantity. 
 
v) Pedagogical training for instructors 
The assumption that what is required of a teacher at a university level is 
profound knowledge of his/her subject field is deeply entrenched in our 
universities. The assumption, however, forgets that no while subject matter 
competence is essential, it is of little educational value unless it can be 
transmitted appropriately to the learner. Hence, it is essential to provide 
pedagogical training to the staff of the universities. An easy way of doing it 
may be to extend the higher diploma program (HDP) in operation in the 
colleges/faculties of education of the universities to all staff of different 
departments of the universities. Such training should focus on teaching-
learning strategies, learning outcome assessment methods and student 
handling and motivation approaches. 
 
vi) Allocation of resources 
Increased enrolment, by all standards, implies more provision of both physical 
as well as financial resources. The staggering economic challenge we are 
facing could pose a threat to sustaining the system with static resource 
allocations. Hence, it is essential that resources commensurate to the increased 
number of students be allocated to the universities.  
 
vii) Laboratory facilities  
The teaching of science without sound and hands-on laboratory experiments 
would definitely be sterile. Hence, the provision of adequate space, equipment 
and chemicals is of utmost importance. The laboratory experiments should 
also be adjusted to student-conducted inquiries to replace the current type of 
experiments in which students merely demonstrate, or even worse, merely 
observe the demonstration of something already learned in the classroom. 
 
Limitations of the study 
In this study very critical issues that indicated the status of science education 
in three of the major public universities, which need serious attention by 
various stakeholders, have emerged. There are, however, some limitations to 
be considered. During data collection, the majority of the senior staff were not 
willing to fill in the questionnaires and their number was not represented as it 
should have been. That may have some repercussions on the results though its 
magnitude might not be serious. The other problem of the study was its entire 
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focus on internal customers, i.e., teachers, students, department heads, and 
deans of the respective departments who have direct experience of the 
teaching–learning process. It would have been useful to capture the 
perceptions as well as the comments of external stakeholders such as 
employers and policy makers. But due to time and financial constraints, they 
were not included in the study. The results could have been complete if these 
‘customers’ were involved. Though multi-method data collection and multi-
source data were used in this study, it has not been possible to cover all issues 
and indicators of quality, an elusive subject that demands longitudinal and in-
depth analysis over a longer time span. Despite its limitations, we hope this 
study will serve to generate more productive dialogues on the issue of quality 
between policy/decision makers and the academic community, while also  
paving the way for more comprehensive research.  
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